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MATRICULATION CERTIFICATE EXAMINATION 

ADVANCED LEVEL 
SOCIOLOGY 

MAY 2012 
 
1.0. STATISTICAL DATA 
 
1.1. This year there were 14 more students who had registered for the examination than 
for the May 2011 session.  
 
1.2. The number of absentees this year was nineteen more than that of last year, 33 
against 14 
 

MATSEC Advanced Level Sociology, May 2012 
Distribution of Grades 

 
Grades A B C D E F Absent TOTAL 

No. of candidates 8 29 60 50 34 41 33 255 
Total % 3.1 11.4 23.5 19.6 13.3 16.1 13.0 100 

 
 
1.3. The number of candidates who obtained a grade A-C was one more than last year’s 
in absolute numbers (97 as against 96) but 1.8% less in relative weight (38.0 against 39.8) 
 
1.4. The overall number of candidates who obtained a grade D-E  in absolute numbers 
was  exactly the same as last year’s  (84),  but in relative terms registered a decrease of 
1.9% (32.9% against 34.8%) 
 
1.5. The number of failures was 6 less than last year’s (41 as against 47) and in relative 
terms it was 3.4% less (16.1% against 19.6 %). 
 
   
2.0. OVERALL GENERAL COMMENTS 
 
2.1. As was the case in the past three years, the three papers were set according to the 
new syllabus for 2008-2010. Paper 1 was devoted fully to Sociological Theory. 
Candidates had to choose three out of five questions each carrying 33 marks.  
 
Paper II was divided into two parts each consisting of three questions. The first part was 
devoted to Methodology  and the second  to Substantive Areas namely a) Social Change 
and Development and b) Social Stratification & Inequality. Candidates were requested to 
choose three questions two from Part I and one from Part II each carrying 33 marks. 
 
         Paper III which was totally devoted to Substantive Areas was divided into two parts 
each consisting of three questions. Part I was devoted to  a) The Family and b) Poverty & 
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Social Exclusion. Part II was devoted to a) Education and b) Religion. Here again 
candidates were requested to choose three questions two from Part I and one from Part II 
each carrying 33 marks. 
 
2.2. An overall perusal of the candidates' Paper I indicates a less-than-average level. 
However, it was welcome to note that a number of students entered for the examination 
very well prepared. Such candidates had not only studied intensively the various 
sociological concepts listed in the syllabus but were also well-disposed to engage such 
notions in rational and dialectical manner. Moreover, it was evident that successful 
candidates had perused other publications than the expected textbook materials, an action 
that lead to various valid sociological arguments and evidence that were both 
intellectually challenging and refreshingly different.  

 
In comparison, it was unfortunate to note that the majority of candidates were not well-
prepared and failed to achieve the level expected at an Advanced Level.  
 
Many candidates seemed to erroneously assume either that they could perform well by 
regurgitating memorised notes on the eve of the exam, answering the listed question on 
the strength of common sense, general knowledge, or everyday social experience. Such 
an attitude is to be highly discouraged as it functions to dismantle what is found at the 
heart of the sociological discipline, that is, its status as a social science.  
 
Less successful candidates showed evidence of intensive memorisation of text-book 
material but subsequently approaching the exam with a well rehearsed answer but paying 
little attention to the main issue in the question. This indicated a very low level of 
intellectual and academic ability on the part of these students - as if they neglected the 
subject for long periods of time but then tried to cram everything in a few days prior to 
the exam.  
 
Another disquieting point was that many answers contained introductions and 
conclusions which were not only out of point but also highly identical. This generated an 
impression that either some candidates are studying model answers, or else that student 
essays are circulating amongst prospective candidates. Many candidates sitting for the 
exam reproduced answers which they studied by heart and had no qualms reproducing 
them irrespective of the distinctive focus of the questions. Finally, compared to last year, 
considerable fewer candidates supported their arguments with examples from published 
sociological studies on Maltese and/or other societies.  Indeed, mention of local published 
sources were almost inexistent. 
 
2.3.  On a general note, the majority of the candidates in Paper II, were able to  answer 
the questions posed, though there still is room for improvement, for example with regard 
to the analytical depth the candidates are expected to offer in their answers. 
  
At advanced level, the candidates are expected to show more critical authority when 
posing their debates in the essays. Thus, through their answers, the candidates should be 
able to illustrate that sociology is a social science discipline with its own founding 
theories, various perspectives. At the same time, they should be able to offer vital 
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analysis. Furthermore, the candidates should be able to make appropriate references to 
the classical theories and to the different sociological conclusions sociologists have made 
through their analytical and empirical works. Indeed, in their answers, the students in a 
logical manner are expected to take the reader through a journey consisting of analytical 
arguments to the questions presented. In spite of these expectations, numerous candidates 
adopted a descriptive rather than an analytical approach in their answers.  
 
Since the two respective sections of Paper II deal with both methodology and theory, one 
could straight away conclude whether the candidates do possess or not sound sociological 
arguments and objective criticism. As a matter of fact, candidates who in their answers 
did not portray a profound understanding over the subject in question but simply offered 
literature essays or solely opinions were penalised.  
 
With respect to the length of the essays, although quality is definitely more important 
than quantity, yet, at advanced level, the candidates are expected to present a sustainable 
answer, which reflects the degree of knowledge they have on the subject at hand. 
Furthermore, it must be kept in mind that to answer each question, the candidates have at 
least fifty minutes. As regards references to local studies or researches again very few 
were the candidates that could make such references.  
 
In addition to the magnitude of the sociological arguments and the depth of the logical 
point of views presented, the presentation and flow of the essays are also considered as 
important prerequisites. These characteristics together are indicative of the clout the 
candidates have over how to present the subject they chose to discuss. Generally, it may 
be deduced that there is still a long way for the attainment of these qualities in the essays 
presented, especially when keeping in mind that these candidates were sitting for the 
advanced level.  
 
2.4.  In Paper III, the candidates were expected to provide a sound sociological argument 
and analytical essay from four substantive areas; Family, Poverty & Social Exclusion, 
Education and Religion. Therefore, in their responses candidates were required to 
critically demonstrate their knowledge and understanding of sociological concepts and 
theories. Candidates were requested to apply practical examples drawn from research 
studies as well as from a local and international perspective to further sustain their 
arguments. These expectations provide a clear indication of the knowledge the candidates 
have in the field of Sociology. 
 
With respect to the content of the essays presented, several candidates succeeded in 
developing a coherent and consistent argumentative discussion based on sociological 
theories and studies associated with the related question. By creating such a discussion 
students managed to apply their sociological knowledge and understanding to analyse 
and evaluate the social issues concerned. The application of practical examples in their 
work reveals their insight and originality in applying their sociological knowledge in 
present day reality.  
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Other candidates passively presented a series of sociological theories irrespective of the 
questions’ inclinations and emphasis. Here candidates applied all they knew about the 
key terms in the questions. This indicates that students memorize the theories ‘by heart’ 
and do not understand the sociological theories. As a result, students are not capable to 
critically scrutinize and analyse the question within a sociological framework. Other 
candidates were penalised since they provided fragmented and meaningless arguments 
characterised by high levels of subjectivity, and lacking any form of sociological 
knowledge to sustain their argument. These candidates showed their lack of sociological 
insight within the four main concerned areas. 
 
With regards to the presentation and style, a number of essays lacked consistency in their 
presentation and sequence of discussions due to poor English and grammar. Introductions 
in a number of essays were usually over emphasized and too broad with respect to the 
topic questioned. On the other hand, conclusions were usually limited or offered just a 
reference to the title presented. The length of the essays was also an issue with essays 
varying from half a page to five pages. This is important to note as some questions were 
limited in their argument On the other hand, long essays tended to deviate from the focus 
of the question.  
 
 

3.0 SPECIFIC COMMENTS 
 
 

Table 2 
MATSEC Advanced Level Sociology, May 2012 
Questions Answered by Number of Candidates 

       

Question No 1 2 3 4 5 6 
              

Paper 1  65 159 195 98 149 --- 
              

Paper 2   185 214 37 104 57  57 
              

Paper 3 94 169 163 59 131 26 

 
 

Table 3 
MATSEC Advanced Level Sociology, May 2011 
Questions Answered by Number of Candidates 

       

Question No 1 2 3 4 5 6 
             

Paper 1 194 94  83  137 172 - 
             

Paper 2 172 163 112 07  89 128 
             

Paper 3 210 29  207 39  53 133 
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PAPER I 
 
Regarding the popularity of the essays the following were the respective response 
percentages for each question in Paper I based on the choices of the candidates: 
 
Part I: [The candidates were requested to answer two questions from this section] 
 

Question 1 29.3% 
Question 2 71.6% 
Question 3 87.8% 

 
Part II: [The candidates were requested to answer one question from this section] 
 

Question 4 44.1% 
Question 5 67.1% 

 
 
 
3.1  Question 1: As can be seen in Table 2. this was the least popular question having 
been tackled by only 65 candidates or 29.3 per cent of those who sat for this Paper. 
Candidates were requested to discuss the statement that “Bourdieu attempts to overcome 
the structure-agency opposition in sociological theory through the concept of the 
habitus”.  
 
The majority of those who answered this question did relatively well, succeeding in 
discussing how Bourdieu uses the concept of habitus to overcome the structure-agency 
opposition in sociological theory. Many outlined how individuals have to react to 
particular events, many of which are novel, through their habitus – namely, the lifestyle, 
values, dispositions, and expectations arising from their particular social background – 
which directs them towards social actions that are perceived as ‘reasonable’ and 
‘common-sense’. The habitus, therefore, holds an infinite capacity for generating actions 
whose limits are set by the historically and social constructed conditions of subjects’ 
social existence. 
 
3.2.  Question 2: 159 candidates or 71.6 per cent who sat for this Paper, attempted this 
question making it the second most popular question. Here candidates were asked to 
discuss with reference to Durkheim’s analysis of suicide how although humans see 
themselves as exercising free will and choice, their behaviours are often socially 
patterned.  
 
Answers to this question were of mixed levels. Whilst some candidates demonstrated 
their knowledge of Durkheim’s sociology through his study in suicide, the majority 
outlined the key theoretical tenets of functionalism with adequate attention to ‘suicide’. 
The study of suicide illustrates the point that although Durkheim did not deny that 
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personal circumstances could lead persons to act in certain ways, personal reasons are far 
from being the whole picture in studying social patterns. Durkheim, in fact, established 
strong correlations between suicides and other sets of social facts, such as religious faith, 
marital status, political upheaval, educational levels, and war.  
 
3.3. Question 3: With no less than 195 candidates amounting to 87.8 per cent who 
attempted this question, made it the most popular theme among the candidates. It is 
encouraging to note that answers to this question were, generally, successful in 
highlighting how Marx envisaged a transition from capitalism to communism in the 
foreseeable future.  
 
Marx believed that the contradictions of capitalism were sufficient to transform the 
proletariat into a class-for-itself and bring about the downfall of the bourgeoisie. He saw 
the magnitude of these contradictions and the intensity of the class conflict steadily 
increasing as capitalism developed. This is because as capital accumulates, it is 
concentrated more and more into fewer hands – a process accompanied by the relative 
pauperisation of the working class – so that a communist society arises out of capitalism: 
a new era without classes, without contradictions. 
 
3.4. Question 4: Having been tackled by 44.1 per cent of the candidates who sat for this 
paper, this is the second least popular question in the whole paper. The 98 candidates 
who attempted this question were requested to discuss how “contrary to what is generally 
assumed, symbolic interactionism does acknowledge the existence of social structures”. 
 
 The large majority of candidates who opted for this question only presented essays on 
the key tenets of symbolic interactionism. Mead accepted that a society has a social 
structure, especially visible through its culture, which suggests appropriate types of 
behaviour for particular social roles. People will tend to act in ways that are consistent 
both with the expected behaviour in a particular role, and with that person’s concept of 
self. However, Mead still argued that individuals still have a considerable choice as to 
how they behave. For example, many cultural expectations are not specific. Individuals 
have considerable choice as to which roles they enter. In turn, social roles encourage a 
diversity of behaviour. In this regard society does not have an all-embracing culture. 
Consequently, many cultural meanings indicate possibilities rather than requirements, 
and at time, it may be impossible to act in accordance with a social role. 
 
3.5. Question 5: As can be seen in Table 2 above, this was the fourth most popular 
question having been tackled by 67.1 per cent or 149 candidates who were expected to 
discuss with reference to Baudrillard’s theory the manner in which in a media-dominated 
age, societies have witnessed ‘the dissolution of life into TV’.  
 
It is indeed encouraging to note that candidates did relatively well in answering Despite 
the rising dominance of ICT and online technologies, TV remains an ever-present 
medium in our lives. Baudrillard attached special importance to the mass media, and to 
the television in particular, and talks about ‘the dissolution of live into TV’ and ‘TV 
watches us. TV alienates us, TV manipulates us, TV informs us’. For Baudrillard, TV is 



 8 

primarily responsible for ushering us in a situation where images and reality can no 
longer be distinguished – for example, his special mentioning of the Gulf War (1991) as 
being unreal. 
 
PAPER II  
            
Regarding the popularity of the essays the following were the respective response 
percentages for each question in Paper II based on the choices of the candidates: 

 
 
 

Question 1 83.3% 
Question 2 96.4% 
Question 3 16.7% 

 
 
Part II: [The candidates were requested to answer one question from this section] 

Question 4 46.8% 
Question 5 25.7% 
Question 6 25.7% 

 
 
As indicated above, in this paper the candidates were requested to answer two (2) 
questions from Part I and one (1) question from Part II, however, around a handful of 
candidates answered one (1) question from Part I and one (1) questions from Part II. 
  
3.6. Question 1: This was the second most popular question in this paper having been 
tackled by 185 candidates which amounted to 83.3. per cent of those who sat for this 
Paper. They were expected to discuss at length the statement that the study of social facts 
is one famous principle in Sociology. 
 
They  were expected to start off by referring to Auguste Comte and Positivism to 
critically argue that according to this particular social scientist and sociological 
perspective, the study of society can be carried out through objective observations and 
classifications, this without taking into account people’s emotions and motives. Then in a 
prominent way the candidates should have discussed the theory of Emile Durkheim with 
respect to the analytical concept ‘social facts’. In their majority the candidates did take 
this route but they differed in their level of analysis. For instance, a good number of 
students made reference to Durkheim’s study on suicide as a pragmatic example in their 
argument. But at times, this classical example became the focus of the essay. 
 
Nevertheless, whilst constructing the above discussion, a substantial number of 
candidates could analytically discuss how Positivism stands in a direct contrast to the 
Interpretative Approach. However, others confused the concept ‘social fact’ with other 
sociological concepts such as ‘social action’ and/or discussed various research methods.  
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3.7. Question 2: In this question which was the most popular in this paper, having being 
dealt with by 96.4 per cent or 214 candidates, they were expected to analytically compare 
and contrast the ‘qualitative’ research design with the ‘quantitative’ one.  
 
In their majority the students could list and describe which methods are considered under 
the qualitative research design and those considered under the quantitative research 
design respectively. But less were those who could truly take a position to explain that 
research design is that tool that allows social scientists to transform their initial idea into 
a convincing analytical argument, and that this could be tackled either through the 
application of quantitative techniques and/or qualitative ones. Nevertheless, some 
students showed authority over the subject by explaining that a number of social 
scientists consider triangulating to enhance the validity and reliability of their research. 
The latter shows that the students could think analytically vis-à-vis the question posed.  
 
In some cases, the sequential flow of the essay was confusing, this might have resulted 
from the fact that a number of students felt over confident and enthusiastic in addressing 
this question and this led them to write down all the points they could think of without 
systematically constructing a debate. 
 
3.8. Question 3: As can be seen in Table 2, this was the least popular question in this 
paper tackled by only 16.7 per cent or 37 candidates who were requested to discuss how 
there are numerous ways of doing research from a feminist perspective.  
 
From the answers presented one could observe that although the question posed was clear 
in what it was seeking to obtain from the candidates,  a number of students chose to 
discuss how social scientists, irrelevant of their gender, usually go about doing social 
research, ignoring completely the feminist approach. 
  
In this question, the candidates were expected to amongst others argue that feminist 
standpoint theorists have along the years, particularly since the 1980s, pointed out to the 
fact that the researcher in his/her capacity of data collector, manages to influence the 
whole process of investigation from initiation to end. Therefore, when men alone 
were/are the researchers then the empirical results are to a certain degree gender biased in 
favour of males’ views and desires. 
  
Whilst constructing arguments on the above, the students were also expected to mention 
amongst others the sociologist Ann Oakley who started off this argument by sustaining 
that the traditional social science interview was a male driven model highlighting the 
submissiveness of the female researchers. 
  
3.9. Question 4: 46.8 per cent or 104 candidates answered this question which dealt with 
“Inequalities of power are based on shared values” Although most of the candidates 
could critically argue on the concept of ‘power’ and how it brings about inequality in 
society, a lesser number were able to  give examples of ‘shared values’ and how, at times, 
people in society are not bound by these shared values but by coercive power which, in 
turn,  stands at the hands of those in power. 
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When tackling this question numerous candidates chose to discuss a theoretical 
implication without making a reference to the theorist/s who developed it/them and/or to 
which sociological perspective it belongs to. This shows that most of the candidates lack 
confidence in expressing themselves sociologically. 
 
3.10. Question 5:  Not a very popular question, tackled by 25.7 per cent or 57 candidates 
who were asked to discuss how Runciman’s class theory includes both Marxist and 
Weberian concepts.  It is encouraging to note that those who attempted to answer this 
question were on the whole knowledgeable of the social class analysis from a 
sociological perspective. The majority mentioned  Runciman’s British class-structure 
model, through which Runciman identified a seven-social-class model: (1) the upper 
class; (2) the lower upper class; (3) upper middles and service class; (4) lower middle 
class; (5) skilled working class; (6) unskilled working class and (7) underclass. 
  
 
A number of candidates also succeeded in comparing and contrasting, Runciman’s model 
with other classical sociologists that have contributed to the social class analysis, 
prominent amongst them: Max Weber and Karl Marx’s theories. Once again, however, 
the various answers did not manifest the expected analytical depth. Besides, other 
candidates chose to discuss Karl Marx’s and Max Weber’s sociological perspectives to 
social class but then at the very end, at times only when writing the conclusion (!) they 
just made a brief reference to Runciman’s social class theory. 
  
3.11. Question 6: In this question tackled by 57 candidates or 25.7 per cent of those who 
sat for this Paper, they were expected to start off the debate by making a reference to Max 
Weber, who as one of the founding fathers of sociology argued that society is moving 
from tradition to an industrial capitalist one, characterised by the process of 
rationalisation. A process which according to Weber reaches its climax in bureaucracy. 
After this brief introduction to the subject, they were expected to focus on how George 
Ritzer saw fast-food restaurants as a rational system in modern society.  
 
The main focus should have been on how according to Ritzer, these outlets – 
McDonald’s in particular - are based on the principles of: efficiency; predictability; 
emphasis on quantity and the use of non-human technology. After that the students, 
through pragmatic examples, should have build an argument sustaining that these 
principles which Ritzer observed at fast-food restaurants have in reality came to dominate 
our life in an industrial society. 
  
While, a number of candidates succeeded in drawing up arguments along these lines, 
there were others who discussed ‘modernisation’ or issues such as ‘obesity’ rather than 
‘McDonaldisation’. There were others who did not even make a single proper reference 
to the process of rationalization. 
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PAPER III  
 
Paper III is divided into Part I and Part II. Each Part I has three questions. Candidates 
ware required to answer two questions from Part I and one question from Part II. The 
following are the respective response percentages for each question based on the choices 
of the candidates:  
 
 
Part I: [The candidates were requested to answer two questions from this section] 
 

Question 1 42.3% 
Question 2 76.1% 
Question 3 73.4% 

 
Part II: [The candidates were requested to answer one question from this section] 
 

Question 4 26.6%             
Question 5 59.5% 
Question 6 11.7% 

 
 
3.12. Question 1: This is the third most unpopular question tackled by 94 candidates or 
42.3 per cent of those who sat for this Paper. They were requested to discuss “The idea 
that the extended family was typical of pre-industrial Britain is false”.  
 
By and large the majority succeeded in providing an argumentative answer whereby 
various theories and studies namely Parsons’, Anderson and Young and Wilmott’s view 
of the extended family as the characteristic form of family in pre-industrial Britain were 
counter argued with Laslett’s and Finch’s studies who claim that other forms of family 
namely the nuclear family was dominant in pre-industrial Britain.  
 
However, there were those who focused solely on Parsons and/or Young and Wilmott’ 
view that the isolated nuclear family was typical in pre industrial Britain. Little or no 
mention of Laslett’s view was discussed. A few other candidates went out of point as 
they focused on the transition of the extended family from the preindustrial to industrial 
society with relatively little or no mention of sociological theories to sustain their 
arguments. Candidates who answered this question poorly seemed to lack sufficient 
theoretical knowledge and/or did not understand this question but continued in answering 
the question since candidates had to choose two questions from part I.  
 
3.13. Question 2: As can be seen in Table 2, this was the most popular question tackled 
by no less than 169 candidates or 76.1 per cent of those who tackled this Paper.  This may 
be attributed to the fact that when compared to the other two questions in Part I, the title 
of this question was more direct and it required the discussion of more classical theories 
namely Parsons and Murdock. Such theories seem to be more familiar among students as 
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they tend to be attributed high importance throughout the scholastic year. Thus students 
may feel more confident in answering this type of question.  
 
In fact, a very good number of candidates discussed Murdock and Parsons’ theory 
through the various functions that the family fulfils in maintaining social order, thus 
preventing social conflict. The majority managed to create a critical analysis in this essay 
by implementing various criticisms made by various Marxists namely Engels, Leach and 
Zaretsky. These criticisms were based on the argument that the family prevents social 
conflict in order to maintain inequalities and exploitation within the capitalist system. 
Various Feminists’ views were also applied whereby candidates argued that this isolated 
nuclear family perpetuates gender inequalities and is the place for various forms of 
conflict and abuse.  
 
As in question 1, this question required that candidates create a critical argumentative 
essay through the adoption of criticisms made by various sociologists. As a result, 
candidates were penalized when they discussed solely Parsons and Murdock’s theories as 
the essays were descriptive rather than argumentative. Others seem to have ignored the 
requirements of this essay and instead they chose to discuss the differences in structure 
and function between the extended and the nuclear family. 
 

3.14. Question 3: This proved to be the second most popular question which was tackled 
by 169 candidates or 73.4 per cent of those who tackled this Paper. Here the candidates 
were requested to discuss the issue that “although the idea of social exclusion is useful, 
this does not mean that it can be used to replace the term poverty”.  

Several candidates begin their essay by defining various concepts which are stated in the 
question; namely poverty in terms of absolute and relative poverty, and social exclusion. 
As was requested, these concepts were further developed by candidates by analysing the 
relationship between poverty and social exclusion as related yet distinct terms. This 
argument was achieved through the analysis of various theories and studies namely 
Townsend, Walker & Walker, Murray, Oscar Lewis and Nolan & Wilson which provide 
an understanding of the relationship or lack thereof between social exclusion and poverty. 
The majority of the candidates provided long essays to this question, yet only a few 
candidates succeeded in analysing the relationship between social exclusion and poverty 
in great detail as was requested.  

On the other hand a number of candidates were penalised for going into great detail in 
various theories namely Murray’s theory of the underclass and Rowntree which led to 
their argument to deviate from the aim of the question by ignoring the requirement of 
discussing the relationship between poverty and social exclusion. A few other candidates’ 
answers were merely English literature essays with no reference to sociological theories 
and terminology. 

 
3.15. Question 4: Only 59 candidates attempted this question which dealt with the 
statement that “Religious beliefs provide guidelines for human action and standards 
against which people’s conduct can be evaluated”.  
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The majority of candidates succeeded in discussing Durkheim, Weber and Marx’s studies 
on how religion is a guiding force for human action through various ways, namely 
through promotion of “solidarity” and “collective conscience” in society, to facilitate 
events in everyday life, to oppress and promote inequality and ‘status quo’ or to promote 
change. A few other candidates also included the views of Malinowski and Parsons on 
religion but in a more general argument.  
 
Candidates were awarded when they succeeded in providing a critical analysis of how the 
role of religion guided human action and when candidates compared the different studies 
of religion [ex: candidates managed to create an argument how Marx’s view of religion 
was to guide individuals in maintaining the status quo in society. This was contrasted 
with Weber’s view of religion which rather than promoting status quo, religion was the 
driving force of change in society].  
 
Only a minority did not develop the requested theories in great detail. Rather candidates 
maintained their argument on a general level with no/little mention of the studies carried 
by these sociologists. 
 
3.16. Question 5: Answered by as many as  131 candidates who formed 59.5 per cent 
this was the third most popular question. Candidates were expected to discuss how with 
reference to the sociology of education, the educational system is far from meritocratic. 
Rather the educational system promotes different levels of educational attainment, which 
rather than being based on an individual’s capabilities, educational attainment is based 
upon various social factors in favour of particular social groups/ culture (namely social 
class).  
 
The majority of the candidates were successful in creating the requested critical argument 
and analysis by applying major studies in the sociology of education in their essays 
namely Bourdieu, Bernstein, Illich, Willis, Rist, Bowles & Gintis, Rosental & Jacobson, 
Hargreaves and Ball et al. The use of various concepts was very popular in this question 
where concepts such as “the cultural capital”, “the ideal student”, “the self fulfilling 
prophecy”, “the hidden curriculum”, labelling, streaming and speech differences were 
discussed in great detail. This shows that successful candidates had a thorough 
knowledge and interest of the literature attributed to the sociology of education.  
 
3.17. Question 6: Only 26 candidates or 11.7 per cent attempted this question in which 
they were asked the statement that “The marketisation of education can be damaging in 
terms of the values which it produces”.  
 
The fact that this was the least popular question is may be attributed to the fact that due to 
the concept of ‘marketisation of education’ present in the title, some of the students might 
have been hesitant to risk attempting to answering it. In fact, the majority who answered  
failed to relate to the question. They discussed how the educational system promotes 
values which help in favouring and in reproducing the dominant culture/ social group and 
how in reality it is a pretence to say that all students compete on equal grounds. 
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Candidates referred to the studies of Bourdieu, Bernstein, Illich, Willis, Bowles & Gintis, 
Rosental & Jacobson and Hargreaves.  
 
A few candidates managed to relate to the question by discussing the “marketisation of 
education” as advocated by the New Right perspective namely in Chubb & Moe’s theory 
of the“voucher system”. Candidates analysed how the “voucher system”, promotes 
consumer’s choice, competition, improved quality of education and efficiency.  
Candidates also succeeded in discussing the drawbacks associated with the values 
produced, particularly how excessive competition between private and public schools 
may increase inequality between social classes. Yet candidates, who managed to answer 
this question as requested, failed to go into great detail.  
 
 
 
  
Chairperson 
Examiners’ Panel 2012 


