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AM ENGLISH  

MAY 2013 SESSION 
EXAMINERS’ REPORT 

 
Introduction  Past reports have stressed the desire for accuracy and fluency in language use and 

critical skills, as assessed by the Advanced Level Examination. This year’s sitting 
assessed accuracy and fluency in another productive skill, speaking. The speaking 
component replaced the comprehension task, and although the summary task was 
retained, the nature of this task altered slightly, as it introduced a different 
challenge; it now requires a more focused effort on the candidates’ part to 
read/understand/assimilate/synthesise a passage which is not preceded by the 
reading comprehension questions. Despite the challenges introduced by these two 
new assessment tools, it was concluded that the new set-up did not affect the 
candidates’ performance. 
 
Examiners observed that the majority of the candidates were well prepared at 
content level but their responses to the questions and literary sensitivity often did 
not produce the desired result. As will be noted later in the report, essays lacked 
the depth required at this level. A factor that may have contributed to this lack is the 
haste with which candidates seem to read (if at all) the questions.  
 
Another observation highlighted by examiners was the use (misuse) of quotations. 
These should be used wisely to substantiate an argument, to illustrate a point; they 
should not be inserted randomly. The latter does not serve to impress the 
examiners. Sensible quote embedding and good selection of quotes are in question 
here and this requires addressing. Similar comments were reiterated in past 
reports, and it is imperative that candidates take heed of such sound advice.  
 
Generally, examiners’ comments specific to questions reiterate the necessity of 
writing flawlessly in English. In the past, these were normally condensed into a 
single representative comment in this section of the report; however, this year, in an 
attempt to highlight the importance of correct usage of English, it was decided that 
these comments remain specific to every component of the three papers. This 
examination assesses candidates’ ability to employ good use of the English 
language in a number of contexts: literary and linguistic, but often register, 
coherence and cohesion pose a problem for candidates. 
 

Statistical 
Data 

The Table below summarises the distribution of Grades for Advanced English. 
 
 

Distribution of Grades – MAY 2013 RESULTS 
 

Grade No. of Candidates % of Candidates 
A 23 4.3 
B 54 10.1 
C 173 32.2 
D 126 23.5 
E 55 10.2 
F 77 14.3 

Absent 29 5.4 
Total 537 100 
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Grade No. of Candidates % of Candidates 
A – C  250 46.6 
A – E  431 80.3 

F 77 14.3 
 
 

PAPER I 
Section A 
Shakespeare: 
General 
Comments 
 

Most of the candidates answered questions on Othello, with only five candidates 
answering one of the questions on Julius Caesar. No one attempted any of the 
questions on The Tempest. 
 
To reiterate what was indicated in previous reports is that a good number of 
candidates showed a weak command of the English language. This emerged in 
their essays where sentence structure was clumsy. Strong emphasis needs to be 
made on syntactic and grammatical structures. Poor expression results in a weak 
essay even if ideas are valid. 
 
An overriding recurrent preoccupation in this year’s essays was poor planning. This 
was largely reflected in the haphazard, sometimes random, way in which 
candidates shifted from one theme or plot to another in the course of their essays 
without connecting ideas.  
 
A prevailing weakness in this year’s essays was the lack of close reference to the 
text on the part of the candidates. Candidates preparing for essays on set literary 
texts should be aware of the fact that arguments need to be substantiated by 
evidence from the text.  Direct quotation is one of the approaches that may be 
considered for this purpose.  
 
One other point that needs to be stressed is that there was a tendency amongst 
candidates to use the ‘past tense’ persistently in their essays, while others used 
both the ‘past’ and ‘present tense’ indiscriminately. Consistency is key for 
coherence and cohesion to be maintained throughout.  
 
Regrettably, spelling mistakes abounded and this is an issue that needs to be 
addressed immediately. At Advanced Level, candidates are expected to be able to 
spell correctly and this includes characters’ names, including Shakespeare’s. 
 
Grammatical inaccuracy and poor choice of punctuation are also problems that 
need to be tackled. Most inaccuracies were the following: lack of agreement 
between subject and verb; the use of ‘which’ for people instead of ‘who’; wrong 
choice of prepositions; omission of apostrophes for possessives; misuse of the 
comma. These issues are of a serious nature. 
 
This year’s examination session indicates very clearly that candidates do not 
perform well in questions where they are asked to discuss a statement. They fail to 
read the statement carefully enough and appear to focus on a word that sounds 
familiar to them; for instance, in the case of question (3c), deceptive, and write an 
essay on it.  
 

Specific 
Comments 

Julius Caesar 

1a Candidates who attempted this question did not fare too well in the sense that they 
tended to narrate the plot of the play without actually analysing the gobbet and its 
importance in the play. 
 

1b Those who attempted this question provided an adequate discussion of the theme 
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of leadership. Where marks were lost they were lost for a point or two that were not 
mentioned. For example, when not enough was said about leadership where 
Cassius is concerned. 
 

1c This question was not attempted by any candidate. 
 

 The Tempest 
 

2 Questions 2a, 2b and 2c were not attempted. 
 

 Othello 
 

3a 28.8% of the candidates who chose to answer a question on Othello attempted this 
question and the majority of these did not score at all satisfactorily for the following 
reasons: 

i. they took far too long to come to the point, providing a lengthy narration as 
to what took place before and after and saying little about the extract itself; 

ii. they completely ignored the extract provided and chose, instead, to focus 
on the characters of Iago, Othello and Desdemona  throughout the play; 

iii. they approached this question as though they were answering a literary 
criticism essay, for example, providing a list of images found in the extract 
without connecting the extract to the rest of the play; 

iv. they simply narrated what was going on in the extract without attempting 
any form of analysis; 

v. they only focused on one aspect and not on two as was required by the 
rubric; 

vi. they wrote at length about the extract without specifying whether it was 
theme or character they were discussing. 

It is evident that candidates sitting for this examination need a lot of training in 
preparing a more adequate approach to the gobbet question. 
 

3b The majority of the 19% of candidates who attempted this question scored rather 
poorly for the following reasons: 

i. some of them misunderstood the statement; 
ii. they narrated plot without any indication whatsoever as to why they were 

writing what they did; 
iii. they made no attempt at analysing the statement provided in the question. 

They simply tackled fate alone without, for example, pointing out the 
contribution of character in Othello’s downfall; 

iv. some of them interpreted fate as faith with the result that the essay was 
completely off point. 

 
3c Many of the 52.2% of the candidates who chose this question did not do too well 

mainly because they approached this question as though it were a question on the 
theme of deception; hence, they did not focus on the deceptive and destructive 
power of words as requested by the question.  
 

  
Section B 
Poetry: 
General 
Comments 

The majority of the candidates who sat for the examination opted to answer 
questions on the selected poetry of Wilfred Owen.  This year, around 11% chose to 
answer a question about the poetry of John Keats and a further 0.5% selected a 
question concerning the poetry of Emily Dickinson. 
 
Overall, candidates are betraying a stronger awareness of matters related to 
language: syntax, grammar, spelling and even structure (to include paragraphing).  
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There are still those whose linguistic standards fall alarmingly below the required 
level.  These cases are generally coupled with complete lack of study.  However, 
there are other few cases where candidates show evidence of strong acquaintance 
with the texts in question but do not have the linguistic abilities to translate ideas 
into writing.  There was also glaring evidence that candidates do not really address 
the question chosen but write what they know about the subject without really 
taking note of what is being asked of them. 
 
On the other hand, those who showed evidence of serious study coupled with a firm 
grasp of the English language wrote extremely good essays, with ideas and 
arguments that are mature and sometimes profound.  These essays were pitched 
at a high register and were generally exemplary of a very good answer. 
 

Specific 
Comments 

Emily Dickinson  

1b There were more candidates answering questions on Emily Dickinson this year 
than in previous sessions.  The three candidates who chose this poet attempted 
question 1(b).  One essay in particular was extremely well-written, with excellent 
syntax and a wide range of vocabulary.   
 
Note: Question 1a was not attempted. 
 

 John Keats 
 

2a This question was only attempted by six candidates. These manifested 
engagement with critical discourse.  In fact, they were the best essays in the whole 
Poetry section and these candidates scored very high marks. 
 

2b The rest opting for Keats answered question 2(b).  By and large, these answers 
were well below the standard expected at this level.  Arguments were weak and 
although most candidates did show evidence of study and even further reading, 
most of the essays developed into a descriptive and/or narrative exposition.  Over 
all, references were few and citations/quotations were mostly unrelated to the point 
being made. The impression was one of regurgitated knowledge reproduced 
without fitting in with the question. 
 

 Wilfred Owen  

  
3a Most of the candidates opted for Question 3(a), which asked for a discussion on the 

‘gap between civilian illusions and front-line realities’.  As expected, the candidates 
who did very well in this question presented poised arguments about the dreams of 
soldiers, family and politicians with regard to participation in war and fighting for 
one’s country, and the appalling reality after the experience.  The best answers 
referred to the more appropriate examples such as ‘The Send-Off’, ‘Dulce et 
Decorum Est’, ‘Disabled’, and others.  These answers displayed a good command 
of the language, sensible quotation and focused argument.  Other answers did 
engage with the dichotomy between illusion and reality but were largely superficial 
and in some cases downright tangential – bringing in even Shakespeare’s King 
Lear without making any connection whatsoever. 
 

3b Candidates who attempted question 3(b) did not do so well as those who opted for 
the first question on Owen. Answers were almost all graphic and verging onto 
narrative/descriptive.  Hardly anyone ventured to discuss the ‘symbol’ and the 
metaphorical implications that an image such as blood could carry. 
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Section C: 

Poetry 
Criticism  

The poem chosen for this year’s Literary Criticism task was ‘The Shortness of Life’ 
by Francis Quarles. In this section of the report, the candidates’ general 
performance will be assessed with special emphasis being given to the following 
aspects of the submitted essays:  

i. Interpretation 
ii. Use of English 
iii. Text organisation and the implications of the rubric 
iv. Critical skills and other aspects of writing 

 
Interpretation 
Due to the relative simplicity of the poem presented and the straightforwardness of 
its title, misinterpretation and over-interpretation were not a major issue in the 
candidates’ performance in this sitting. Although a very small number of candidates 
failed to produce a valid interpretation of the poem, the theme and the subject 
matter of ‘The Shortness of Life’ were generally identified in a convincing way in 
most essays.  
 
Having said that, the nuances of tone and attitude associated with the theme were 
not always grasped by the candidates, with many choosing to argue that the poem 
simply shows extreme “pessimism” and “negativity” and others claiming that the 
poem is primarily about “the beauty of life”. Of course, there are elements of both 
aspects in the poem, and the best essays showed how Quarles expresses an 
elegiac sense of loss for something that in itself is valuable.  
 
Use of English 
The examiners feel that one of the most disappointing aspects of the candidates’ 
performance in this year’s literary criticism component was the widespread lack of 
accuracy in the use of language. It must be stressed that in order for candidates to 
be given at least an average mark in any section of the examination, they need to 
‘write lucidly, fluently and accurately’ (2013 Syllabus, Assessment Objective). 
Unfortunately, while a number of essays were written with style and flair, many 
candidates were unable to write even two consecutive sentences that can be 
considered to be unblemished; and a surprisingly high number of them wrote 
essays with few, if any, correct sentences.  
 
The following is a list of aspects of language that proved to be particularly 
problematic for many students: 

i. Sentence structure (fragments, comma splice, run-on sentences) 
ii. Subordinating conjunctions 
iii. Parallel constructions 
iv. Punctuation (particularly, incorrect or arbitrary use of commas) 
v. Subject-Verb agreement  
vi. Transliteration from Maltese (especially in terms of word order, choice of 

vocabulary and sentence structure) 
vii. Tense consistency 

 
While candidates need to become more aware of the need to aim at higher levels of 
grammatical accuracy and appropriateness of expression, it is to be emphasised 
that the errors in English use are often complemented by equally significant 
problems of cohesion and coherence at paragraph and essay level. This issue is 
discussed in the next section.  
 
Text organisation and the implications of the rubric 
Readers of this report are encouraged to refer to the detailed overview of essay 
types attempted by candidates in the literary criticism component that was 
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published in the 2012 Examiners’ Report (pp. 5-6, ‘Text Organisation and the 
implications of the rubric’). No attempt will be made to replicate the thoroughness of 
that section because what is included there is still valid for this year’s cohort. 
However, a number of aspects of particular importance are being reiterated.  
 
One recurrent issue in the candidates’ performance is the ability to organise their 
material in a way that is appropriate for the poem provided. While it must be 
insisted that no particular essay structure is always preferable in this section of the 
examination, candidates need to learn how to structure their essay effectively. For 
instance, given that ‘The Shortness of Life’ includes four stanzas that return to the 
same issue (shortness of life) through different metaphorical representations (life as 
a pilgrimage, a meadow, lilies, and a winter’s day), a line-by-line reading of the 
poem could and often did lead to repetition and an overreliance on paraphrase at 
the expense of commentary.  
 
Another common feature in a significant number of essays, which the examiners 
consider to be a serious flaw, was a formulaic approach to writing about poetry. By 
this is meant that a number of essays were written in what looks like an essay but is 
really ‘a checklist’ or a series of annotations addressing a list of formal aspects of 
the poem. Such essays typically include lists of metaphors, lists of words 
considered to be significant, lists of images, an analysis of versification; and more, 
without these aspects being in some way integrated into a general appreciation of 
the poem.  
 
A large number of essays evidenced the strategic mistake of trying to address each 
and every poetic device listed as possible (not compulsory) areas of focus in the 
rubric even when these devices were not clearly understood by the candidates. The 
most obvious observation to make in this sense is that, once again (the issue was 
raised in the 2012 report), candidates insisted on speaking about rhetoric questions 
(sic). Similarly, many identified a garden or the countryside as the “place” of the 
poem, thus missing the landscape of the mind that characterises the poem. 
Formulations that show a lack of knowledge of critical terminology like The style 
and tone of the poem is fast – very common in this year’s cohort – indicate that the 
candidates were trying to address each and every aspect listed in the rubric 
irrespective of its relevance to their argument and the analysis of the poem. 
 

 Critical skills and other aspects of writing 
As also highlighted in the 2012 Examiners’ Report, one area in which candidates 
need to show a general improvement is the use of close reference and quotations 
from the text. The issues may be summarised as follows: 

i. Some essays are based on general claims – often speculative – about the 
poem, which are not supported by close reference to the poem 
provided. 

ii. When candidates quote from the poem provided, they need to remember to 
integrate the quotations into the fabric of their sentences and 
paragraphs. It must be emphasised, a poorly integrated quotation (in 
terms of sentence structure, tense, punctuation etc.) weakens the 
essay. 

iii. The use of quotations does not, in itself, mean that candidates are 
providing commentary or analysis of the poem.  

 
Concluding comments 
The examiners would like to highlight the following areas as requiring general 
improvement in the poetry criticism essays: 

i. Use of language accuracy 
ii. Knowledge and appropriate use of critical terminology 
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iii. Coherence and text organisation 
iv. Use of quotations and close reference to the poem   
v. The excessive reliance on paraphrase at the expense of commentary and 

appreciation. 
 

PAPER II 
Section A 
Novel: 
General 
Comments 

General comment on the gobbet 
The proper focus on the gobbet was much more in evidence this year. It was 
heartening to see there were several well informed essays which kept the gobbet 
firmly in sight and discussed major themes of the respective novels while constantly 
referring back to the gobbet. On the downside, there were numerous instances 
when candidates either used the gobbet as an excuse to cram in as much 
knowledge and quotation as possible, regardless of relevance; or else homed in on 
one or two main ideas emerging from the gobbet and wrote a general essay, 
conveniently dismissing the gobbet after the first couple of paragraphs.  
 
A few candidates chose the gobbet as the easy option, under the assumption that 
they could use the text on the examination paper as a piece of literary criticism 
and/or comprehension. Mere paraphrase of the gobbet and/or an explanation of its 
literary merits without relating this to the remainder of the novel defeats the purpose 
of the exercise and will earn the candidate a relatively low mark.  
 
Relevance and focus 
The necessity of relevance to the question is highlighted every year and yet, it 
cannot be over-emphasised. This is the single greatest failing in the examination. It 
is disappointing to see the work of candidates who have clearly prepared 
themselves thoroughly, being constantly undermined because of their inability to 
focus on the precise demands of the question set.  The return for the time and 
writing effort expended is very low when the response is not properly directed at the 
question. Irrelevance through superfluous narrative is also a common pitfall that 
should be avoided at all costs. Candidates should also resist the impulse to write 
excessively lengthy essays (sometimes over 7 or 8 pages long) however rigorously 
they know the text. Trying to pack in as much material as possible just because it 
has been studied, regardless of relevance, is counter-productive.  
 
Use of quotation 
The judicious use of quotation provides evidence that the novel being written about 
has been studied attentively. Short, apposite textual references and frequent, brief 
quotation woven deftly into the essay’s sentence structure, showing that the 
candidate is working with the text and argument, are preferable to lengthy studied 
chunks of text, at times inserted with no clear link to the point being made. Several 
essays were very weak on referencing and quotation. Moreover, quotations so 
garbled or truncated that they do not make sense are significant indicators of limited 
comprehension of the text. 
 
Grammatical and Linguistic Accuracy 
Another major issue in the examination is the poverty of language skills candidates 
of Advanced level English seem to come equipped with to the examination. Fluency 
is constantly being compromised by unidiomatic writing, as well as the 
indiscriminate use of punctuation. The inability to spell correctly the names of 
authors as well as of the characters/places in the novels is inexcusable. About half 
the candidates who opted for the Atwood gobbet, for instance, spelt Jezebel’s 
inaccurately.  
 
Coherence and Style 
In responding to a question on a literary text, whether gobbet or essay question, 
candidates are analysing a particular aspect of the text through the creation of an 
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argument. There is, therefore, no place for a style that is more appropriate to a 
narrative. 
 
The argument created must be coherent, which means that the points developed 
should follow logically one from the other. Few candidates are able to organise their 
material in this way. The general impression is often of a random set of points that 
are jotted down and developed rather haphazardly as they enter the candidate’s 
mind in the course of writing the essay. A few minutes of thinking carefully about 
the precise implications of the question and how the ideas can be shaped into an 
adequate structure will go a long way to pulling up the marks of an essay. 
 

Specific 
Comments: 

 

The 
Handmaid’s 
Tale 

The Handmaid’s Tale continues to attract the largest number of candidates (about 
80%). Unfortunately very few of these wrote answers that kept the demands of the 
gobbet or essay title firmly in mind.  
 

1a The gobbet was taken from the initial point of Offred’s visit to Jezebel’s. 
Surprisingly, several candidates found difficulty with contextualising the episode, 
and went around it by saying that Offred is at a party, at a hotel, at a club, out with 
the Commander but could not identify this with the precision that was required to 
make pertinent remarks about its significance. A sentence clearly stating that this 
episode is taken from Offred’s first visit to Jezebel’s with the Commander would 
have been sufficient to locate the context, although more is required to explore its 
significance. The major failing on this question was the inability to remain properly 
on task by discussing the main ideas emerging from the gobbet while keeping the 
extract firmly in sight. There was still the tendency by some candidates, observed in 
the previous examination, to narrate everything that has led up to the extract, then 
ignore the extract, and relate the remainder of the plot. Those who dealt well with 
the task, considered Offred’s perception of the events and the hypocrisy of the 
Commander and Gilead inscribed in the situation (without going off at a tangent to 
write essays about the Commander). Many commented on the newness of Offred’s 
situation and the sense of ‘freedom’ given to the women, reflected in their 
behaviour, clothing and position in the foreground of the text; however very few 
candidates picked up the ironies underlying the situation, namely that for all their 
apparent freedom, women are still placed in a sexual role, to be exploited by men 
and this is reflected in the costumes that define the women at Jezebel’s, just as the 
red habit defines the handmaids. 
 

1b The essay was by far the more popular choice, understandably so as the topic to be 
discussed was central to the entire novel. The title required the candidate to 
consider the novel as one ‘that explores the individual’s “of self” in an oppressive 
society’. An overwhelming proportion wrote essays about the oppressive society of 
Gilead and since this is an all-pervasive theme, any references to oppression must 
be valid to any discussion on the novel. Moreover, the examples given to illustrate 
oppression were very often related to the idea of loss of self, since this notion is 
absolutely central to the thematic, linguistic and narrative structure of the novel. 
However, the ideas were explored and discussed only occasionally, and relevance 
to the question was often felt to be merely incidental. The most common approach 
was to first produce a couple of pedantic paragraphs listing names, roles, colour of 
clothing and the significance of each and every one of them, and then go through 
the individual characters, illustrating how the individual ‘is losing himself in Gilead’ 
(a very common phrase found in the essays). There was almost no attempt to 
create any links between the paragraphs and ideas developed. A few trotted out the 
usual ‘how Offred rebels against the system’ essay, by devoting the major part of 
their essay to her resistance. This point was relevant when well integrated into the 
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discussion (especially the function of memory and her narration) but it should not 
have formed the basis of the essay.  
 
Some essays also focused exclusively on Offred, which limited the discussion. The 
better answers wrote about the obliteration of self through the systems of naming, 
colour coding and roles, without stating and explaining the obvious each time. They 
discussed the significance of the ritualistic events, as well as the role language 
plays in this process (resisting the temptation to write essays on the function of 
language in Gilead). The doubling of the handmaids was a particularly significant 
point, when well explored: the first Offred, the first and second Ofglen, the contrasts 
with Janine and Moira. Interestingly, although several candidates wrote about 
Offred’s narration as part of her resistance, only a handful considered the way it is 
the narration itself that creates Offred’s identity and the reversal of this process in 
the Historical Notes through Pieixoto’s devaluing of Offred as an individual, since 
his interest is in her contribution – or lack of it – to history. 
 

Jane Austen This novel was the least popular choice. Generally, the candidates were not very 
well prepared for the gobbet question. Despite sharing equal popularity, question 
2(a) proved to be more challenging than question 2(b). 
 

2a Candidates were expected to clearly identify the context of the extract, i.e. the 
encounter with Frank Churchill during his unexpected visit to Hartfield. However, 
this proved to be a difficult task for most candidates. Very few referred to Emma’s 
eventual judgemental flaw in view of Frank. There was hardly any reference to 
Frank’s true motive for his haste to arrive in Highbury. Similar to last year, 
candidates did not remain focused on the extract and tended to deviate from the set 
task turning the gobbet into a long essay question instead. 
 

2b As a theme essay about the contrasting attitudes to love and marriage, candidates 
should have had no difficulty moving beyond a mere list of characters’ attitudes. 
Candidates should have considered issues like the author’s critique of society, 
using marriage as a means of social advancement or considered characters’ views 
on love. Unfortunately, most of the discussions were limited to Emma and her 
matchmaking for Harriet. Often, candidates’ essays were dominated by lengthy 
narration. 
 

Great 
Expectations 

About 15% of the candidates chose to write on Great Expectations, two-thirds of 
whom opted for the essay on different representations of love explored in the novel. 
Candidates who were in command of the text and perceived how the questions 
were to be tackled, produced excellent answers.  
 

3a The gobbet was taken from the point prior to Pip’s departure for London and his 
awareness of a benefactor who will make him a ‘gentleman’. Many discussed Pip’s 
character development throughout the novel, thereby using the gobbet to write an 
essay on Pip, omitting to ground their response in the gobbet. A few brought out 
well the proleptic reference to the deterioration of London. Only a handful, however, 
commented on the double voice of Pip as child/adult narrator, which is a point 
closely relevant to the gobbet’s ending.  
 

3b The temptation in the essay on the different representations of love was the attempt 
to be exhaustive in the portrayal of the different relationships within the novel. 
Although they were equipped with an impressive array of textual references, many 
candidates were unable to sift through their material and could not marshall their 
argument into a coherent whole. The general approach was a series of self-
contained paragraphs, each ably discussed, whose only connection was that they 
were all dealing with the relationships within the novel. Such an approach should be 
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avoided at all costs. Perhaps, the discussion should have focused on the novel’s 
encompassing framework, such as gentility, nobility and identity. Those who 
avoided the ‘another representation of love in the novel is…’ style, and discussed 
the way Dickens’ relationships serve his overarching concerns, wrote some top rate 
answers. 
 

  
  

The Heart of 
the Matter 

Similar to last year, this novel was the third most widely chosen novel after The 
Handmaid’s Tale and Atonement. The choice of questions was balanced; therefore, 
both questions were equally popular. As noted in previous reports, most of the 
candidates were well prepared on the content, however the examiners’ main 
concern is the manner in which candidates select the relevant content and 
communicate it. Often enough, the content referenced was not directly relevant and 
communication lacked clarity.  
 

4a Only a handful of candidates had problems identifying the immediate context of the 
extract, thus suggesting that most of the candidates had a sound knowledge of the 
novel. However, there were issues with the level of focus and the depth of analysis, 
or lack of, offered by the candidates. Candidates’ discussions on characters and 
themes relevant to the gobbet demonstrated a superficial level of understanding of 
the subtext. At this level, they are expected to produce a more detailed and mature 
understanding of the novel in focus. Frequently, candidates compared and 
contrasted Scobie’s treatment of Louise and Helen; thus, they became trapped by 
the obsession to describe both women and Scobie’s reaction to them. In the 
process, they failed to highlight the underlying struggle prevalent in the gobbet, and 
although a reference to Helen is appropriate, it is necessary that a clear link is 
established – either by identifying the pattern of behaviour in Scobie or by 
emphasising Scobie’s inability to speak the truth with Louise and her tendency to 
pressure him.  
 
Unfortunately, another worrying observation was the persisting fault of an 
imbalanced focus that dominated this year’s essays. The fault lies with either 
referring at length to the surrounding text and limiting the discussion of the gobbet 
to the length of a single paragraph or treating the extract as a literary criticism 
exercise. In the first instance, the sole focus becomes one of the thematic motifs: 
responsibility.  
  

4b Most candidates clearly referred to the term Greeneland (they need to be reminded 
of the correct spelling) and the corruption associated with Greene’s novel. They 
demonstrated awareness of what is arguably a key claim that critics have made 
about his work.  
 
Although most candidates discussed the notion of a corrupt “world”, they tended to 
limit their discussion to either the landscape or the individuals – Scobie being the 
most favoured. A discussion of the landscape with some reference to imagery was 
desirable, but not at the expense of no reference to social structures, relationships, 
and individuals. The other extreme was to focus solely on individuals. 
 
It is appropriate to reiterate last year’s reference to the distinction between facts 
and interpretation. It is crucial that candidates become aware of this distinction, and 
as previously advised, expressions of hedging are necessary when an 
interpretation is attempted. 
 

Atonement Atonement attracted responses from about 55% of candidates, with the gobbet 
proving to be slightly more popular than the essay. Atonement is a demanding text 
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and while most candidates understand its basic premise, a story written by Briony in 
atonement for her actions as a child and her failed attempt to give Robbie and 
Cecilia a happy ending, very few indeed rise above this and get to grips with its 
complexity of theme and character, and multiple layers of fictionality. The novel’s 
refusal to accommodate easily the binary oppositions of fact and fiction, innocence 
and guilt, forgiveness and blame, character and author, is appreciated by an 
extremely small proportion of candidates. Consequently, of all the different prose 
texts available for study, it is the one which mostly lends itself to simplistic 
discussion and facile conclusions. In place of discussion of its ambiguities, 
candidates often tend to moralise about Briony’s actions, considering such 
misplaced notions as, we must be careful of what we say; we must think before we 
act; it is not right to allow a child to live in her imagination; and so on. 
 

5a The gobbet was an interesting choice because of its very nature as the invented 
ending of the novel. This allowed the better candidates to approach and discuss it 
in several different ways: its function as the invented ending linked to the 
fictionalisation process; Briony as writer changing aspects of character that she 
dislikes (for instance, Cecilia’s untidiness); the relationship between Briony and 
Robbie, especially in the way she gives Robbie the power she took away from him. 
A handful of top range responses focused their answer on the fictionalisation 
process but grounded their response in the gobbet by indicating specific moments 
within the gobbet itself that showed this process at work. However, the fact of the 
invented ending seems to have misled several unwary candidates into producing 
essays that were a hybrid answer between the gobbet and the essay question, 
usually about Briony’s desire to atone by meeting Robbie and Cecilia, the fact of the 
invented ending followed by a discussion about whether she atones or not through 
her writing, while the focus on the gobbet text was virtually forgotten. Another 
common, limiting approach was to narrate all the main events of Part 1 (fountain 
and library scenes, the letters), which lead up to the need for atonement. Some 
candidates made good use of the gobbet’s location within the wider context of the 
war setting, especially when they considered the changes in Robbie’s state of mind. 
 

5b The essay question asked candidates to consider Briony’s literary pretensions as 
expressed through ‘The Trials of Arabella’ in view of the importance given to writing 
throughout the novel. Most candidates approached this in one of two ways: by 
giving an account (often mere narration/summary) of the novel’s major episodes 
where the writing process features in some way or by tracing Briony’s development 
as a writer from ‘The trials of Arabella’ to the end. Both approaches were very 
limiting, illustrating the difficulty candidates experience with this text. Almost all 
candidates assumed that Briony achieves atonement through her writing, that the 
novel has enabled the lovers to survive, that writing changes the course of events; 
all this suggests the acceptance of the view being undermined by McEwan, that the 
world of the text is the ‘real’ world. Very few indeed engaged with the textual and 
narrative ambiguities, and almost no one explored the problematic quandary that 
the real author-God is McEwan himself, while Briony’s author-God stance is merely 
an aspect of his imagination. A couple of candidates in the top bracket who thought 
about these issues and were equipped with the terminology to discuss these 
concerns (text of bliss, writerly text, metanarratives, and so on) wrote mature, 
insightful and sophisticated essays which were deservedly rewarded. 
 

A Handful of 
Dust 

6a & 6b 

No candidates opted for this novel. 
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Section B 
Prose 
Criticism 

The set text for this year’s prose literary criticism task was an extract from Virginia 
Woolf’s 1921 short story ‘Kew Gardens’. The text consists of three paragraphs, the 
first two of which are mainly descriptive, while the third conveys the thoughts of the 
protagonist of the text thanks to the technique of Direct Thought Presentation. 

 
 
 
 

This passage seems to have appealed considerably to this year’s candidates. The 
fact that most of them mentioned most or all of the text’s main literary features in 
their essay was extremely encouraging. The following are some of the features 
noted: 
 

1. the importance accorded to nature  in the entire text, especially 
in the first paragraph; 

2. the fact that most of the text’s imagery is based on nature  (e.g. 
the body imagery expressed through Woolf’s description of the 
flowers in Paragraph 1 and the image of the dragonfly in 
Paragraph 3);  

3. the fact that the text is narrated chronologically  by an 
omniscient narrator and that it focuses on three characters , the 
male character being the protagonist, given the fact that the point 
of view through which things are ‘seen’ and ‘experienced’ in the 
text is his; 

4. the spatial shifts  in the text – from the limited focus on the flower-
bed in Paragraph 1, to the bird’s-eye-view in Paragraph 2, and 
back to the limited focus on the protagonist and his memories 
(centring on what had taken place fifteen years earlier in a 
particular spot by the lake in the Gardens) in Paragraph 3; 

5. the text’s shifts in time -  from the present to the past (the 
protagonist’s flashback) and back to the present; 

6. the changes in point of view  from the specific to the general and 
back to the specific (the focus on a single flowerbed, the bird’s eye 
view of Kew Gardens and the focus of the protagonist on the spot 
at which he had knelt to ‘beg’ Lily to marry him fifteen years 
earlier).  

 
The majority of the students also commented pertinently on the central emotional 
situation developed in the text – the man’s moral dilemma with regard to his 
relationship with the two women in his life - Lily, who had turned him down but 
whom he still seems to yearn for and Eleanor, to whom he is married and who is 
the mother of his children. These features were analysed by the candidates with 
varying degrees of depth and success. 
 
As is always the case with this task, this year’s answers to the Unseen Prose 
Criticism question attested to a vast spectrum of abilities, ranging from poor to 
excellent. Having said this, a number of shortcomings were encountered in more or 
less all the essays, from the weakest to the best. Chief among these is the cavalier 
attitude to spelling demonstrated by students of all abilities. The essays, in fact, 
were characterised by spelling mistakes, which should not be made by students 
sitting for English ‘A’ Level. Many were the cases in which candidates thought that 
the correct spelling of ‘narrator’ is narrater. Several candidates seemed unable to 
distinguish between ‘woman’ and women or ‘man’ and men. Sentences such as 
The men walked ahead of the women because he was thinking or He then married 
another women could be encountered every six scripts or so.  
 
50% of the students used critical terminology very sparsely (indeed, too sparsely) in 
their essays. Then again, a literary term which was used with great frequency – 
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often erroneously – was personification. Many were the scripts in which statements 
such as In Paragraph 3, we find a personification of a dragonfly or The dragonfly is 
personified to represent Lily were to be encountered (with the candidates in 
question being seemingly oblivious of the fact that the author explicitly states that 
the protagonist saw the dragonfly as an embodiment of his love and desire for Lily!). 
Similarly, several candidates described the author’s use of adjectives such as 
‘heart-shaped’ and ‘tongue-shaped’, and of the use of words such as ‘flesh’ in 
relation to ‘leaves’ to be examples of personification, rather than words meant to 
evoke a sensuous atmosphere (one which would help propel the protagonist 
backwards in time to the day when he had ‘begged’ the sensual Lily for her hand in 
marriage).  
 
Another error common in the lower-scoring essays was the assumption made by 
many students that the third Paragraph is a dialogue between the protagonist and 
his wife – that, in the third Paragraph, the man is ‘confessing’ his past love for Lily 
to Eleanor. Not only did these candidates miss or choose to ignore the word 
‘thought’, in line 21, but they made the banal error of assuming that inverted 
commas represent speech. These candidates tended to describe the question with 
which the text ends as part of the conversation between husband and wife in which 
the husband tells her all about his relationship with Lily. 
 
Errors of logic were also numerous. The one which surfaced most frequently was 
the assertion that the protagonist and his family were out for a walk in the 
countryside, when the text specifically states that the family was walking in Kew 
Gardens. Candidates seem not to have asked themselves the question: ‘Does one 
generally encounter well-tended flower-beds in the open countryside?’ Another 
recurrent error was the assumption made by many candidates that the chief theme 
to be encountered in this passage is the Theme of Nature. The fact that the events 
in the passage are set in beautiful natural surroundings and that the extract begins 
with a detailed description of a flower-bed does not necessarily imply that the 
principal theme in the text is that of Nature or, as a few students asserted, that of 
Man and Nature.  
 
Another recurrent error is the failure to recognise the undercurrent of irony which 
runs beneath the text. Irony, in the Woolf passage, is mainly expressed in the third 
Paragraph of the text where, after the reader has been given to understand that the 
protagonist deeply regrets having been turned down by the luscious Lily, the 
protagonist goes on to reflect that it is lucky that Lily hadn’t accepted his proposal – 
or he wouldn’t, at present, be walking in Kew Gardens with his wife Eleanor and 
their children. It is a pity that so many candidates failed to notice the resigned and 
wistful tone of the  words used by Woolf to describe the protagonist’s tone here – 
‘…happily not – or I shouldn’t be walking here with Eleanor and the children…’ – or, 
indeed, the irony which colours the narrator’s perspective of his situation. A number 
of candidates actually stated that the tone used here was triumphant or relieved. 
 
The main error made by candidates was that of failing to approach it as a literary 
criticism task. These candidates generally limited themselves either to paraphrasing 
‘important’ chunks of the text or to providing a paragraph by paragraph 
paraphrase/rewrite of it. Most essays featured limited critical engagement with the 
text, and candidates failed to mention at least one important literary aspect of the 
text in each case. With several of these candidates, their grasp of English was 
certainly an issue. Several of their answers were characterised by poor expression 
and a limited lexical repertoire, features which hindered them from expressing 
themselves with the required accuracy and fluency. Several candidates made very 
repetitive use of the very limited range of lexis available to them. The use of 
inappropriate lexis was also a common feature in these essays, with Lily being 
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variously referred to as ‘his childhood sweetheart’ (we aren’t told whether the 
protagonist had known her in childhood), ‘his ex’, ‘his ex-girlfriend’ and ‘his lover’, 
and the day (in July) being referred to as a ‘summery’ day.  
 
There was evidence of incorrect use of vocabulary and expressions, which 
indicates that the candidate is unaware of their meanings. Some of the poorer 
essays were characterised by limited comprehension or a not sufficiently careful 
reading of the text. This was evidenced by such errors as the candidate’s failure to 
mention Lily in the essay or his/her assumption that the woman the protagonist had 
proposed to fifteen years earlier had been Eleanor, the woman the man is currently 
married to.  
 
The candidates who scored an average mark wrote essays which attested to a 
good level of critical engagement with the text on the candidate’s part. The essays 
generally tackled the salient stylistic features of the text, beginning with a résumé of 
its subject matter and moving on to the identification of its principal themes and an 
analysis of its main linguistic and structural components. Also, they were generally 
characterised by acceptable language and expression. These essays went beyond 
a mere narration of the main events in the text or a paraphrase of parts of the text, 
making perceptive remarks about the text’s main features and avoiding such errors 
as repetition and poor organisation. A good percentage of candidates mentioned 
the writer’s use of the stream of consciousness / direct thought presentation 
technique in the third paragraph of the text, with many making it clear that they 
were familiar with the method and its uses. The writer’s use of such motifs as colour 
in the first and second paragraphs, and of such images as that of ‘the butterflies’ 
(Paragraph 2) and those of ‘the shoe’ and ‘the dragonfly’ (Paragraph 3) was given 
its due attention by these candidates. 
 
The essays in the upper band displayed many of the features of good literary 
criticism (an introductory paragraph which attests to a good awareness of what the 
text is about and of its main features; proper paragraphing, with material organised 
in the different paragraphs in a logical and orderly fashion; attention given to all the 
key features of the text, and competent and careful use of critical terminology) as 
well as considerable perceptiveness and personal flair and an excellent command 
of English. Several of the better essays displayed great sensitivity on the 
candidates’ part to the imagery used by Woolf, with the analysis of the choice of 
adjectives and the significance of the light as described in Paragraphs 1 and 2 and 
the psychological/sexual implications of the writer’s emphasis on the girl’s shoe and 
the dragonfly in Paragraph 3 giving rise to particularly well-articulated statements. 
 
In spite of the fact that this year’s scripts featured the inevitable set of prose 
criticism essays of inferior quality, the majority were either of an acceptable or of a 
good standard, something which reflects positively, both on the candidates’ 
commitment and on the methods being employed by teachers in preparing their 
candidates for this particular task. 
 

PAPER III 
Section A 
Language 
Essay: 
General 
Comments 

 

Many essays featured a number of careless formatting mistakes. Lines were 
skipped randomly and paragraphs were rarely denoted with either an indentation or 
a line space.  
 
Amongst the most common grammatical errors were: 

• misuse of prepositions e.g. ‘my view at, at the future’; 
• frequent spelling mistakes of popular words such as: televition, murdurer, 

there/their, demokracy, etc.; 
• inaccurate choice of vocabulary; 
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• use of slang e.g. ‘wanna’ and ‘hey’ where formal register is expected. 
 
A number of candidates wrote creatively and imaginatively proving that they are 
avid readers of various kinds of genres. Many candidates, however, were not able 
to adopt the formal register and those essays which required such discipline were 
written in the colloquial style of diary entries. 
 

Specific 
Comments:  
 

Candidates’ choice of essay was varied with options h, c, b and f being the most 
popular. Whilst there were a number of general faults (commented on later), many 
essays also featured inaccuracies related to the specific titles. The titles were as 
follows: 
 
a. Write a story beginning or ending with: ‘It’s no rocket science.’ 
b. The view from my seat. 
c. Should we start offering etiquette lessons to teenagers? Why? 
d. A free press ensures a free society. Discuss. 
e. It’s never too early to be interested in politics. Discuss. 
f. Robots: a threat or an opportunity? 
g. Purple. 
h. The victim. 
 
The most common errors were the following: 
 

a The term ‘rocket science’ was often misinterpreted or not given sufficient bearing in 
the stories. The narrative building up to the main events was related in a long-
winded and unstructured way so that the flow of the essays was generally weak.  
 

b Candidates either described the classic landscape views or even resorted to simply 
describing the examination room. The problem with this approach was not the 
perceived unadventurous aspect, but the inability to evoke the atmosphere and 
bring the description to life. Many of the essays lacked varied vocabulary and 
candidates were mostly unable to write evocatively. A few essays that showed 
originality in approach, such as candidates who described the view from a plane 
taking off and landing as well as the view from cultural monuments such as the 
Eiffel Tower and the London Eye, were equally effective in their ability to captivate 
the readers’ attention through well measured narrative techniques. 
 

c Many candidates misinterpreted the word ‘etiquette’ and only very few succeeded in 
presenting a balanced argument in favour and against the topic. Many who chose 
this title went out of point because of their inability to imagine a social reality 
different to that they currently experience. A number of essays described PSHD 
lessons as substitutes for etiquette. 
 

d & e A number of essays written for these two titles demonstrated an admirable 
awareness of cultural and social events happening at the time of the examination 
and this was reflected in the content of the essays. Others, however, remained 
restricted to facile commentary on the local elections without any real political 
insight or knowledge of what constitutes ‘free press.’ 
 

f & g  Both titles generated a mixture of superficial descriptions of the topic, on the one 
hand lists of uses of the colour purple or descriptions of robotic inventions in the 
future. On the other hand, very imaginative approaches were taken up. One essay 
on ‘robots convincingly portrayed a society deprived of robots as nihilistic and 
desolate whereas another essay described the sadness of an artist who had lost 
the colour purple and felt he had been robbed of something precious. 
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h Most candidates chose the essay title, ‘The Victim.’ Some candidates were able to 

build suspense in narratives of crime and violence. Others convincingly described 
being victimised from a personal point of view. Some, however, remained very 
superficial describing themselves as victims of the education system and never 
quite engaging in a discussion. The main problem with this group of essays was the 
editing. Many of them lacked a tight structure. 
 

Section B: 
Summary 

This year’s AM syllabus introduced a change in the method of assessment for 
Paper III. The summary and Oral components replaced the comprehension task. 
Prior to this, candidates were already familiar with the summary task, albeit one 
which was shorter in length, as an integral part of the original question-and-answer-
based passage; therefore, the concept should certainly not have been a foreign 
one. 
 
Given the fact that the chosen extract was within the established criteria set by the 
syllabus, added to which consideration candidates were given a substantial number 
of words in which to recapitulate it, the task ought not to have been arduous. As in 
previous years, the exercise yielded a rather broad cross-section of replies, a 
number of which showcased candidates’ abilities to correctly give a resumé of the 
information, whereas others demonstrated a lack of familiarity with the notion of 
summarisation. At the higher end of the spectrum there were summaries which 
performed exceedingly well overall, particularly insofar as the comprehension of the 
instructions was concerned. This refers to the fact that the candidates’ language 
skills were at the level required by this examination; there was evidence of 
appropriate cohesion and précis and that the topics which needed to be referred to 
were put across in the candidates’ own words, with a high level of diction and the 
avoidance of circumlocution. Such answers were both concise and perceptive, 
exhibiting a keen understanding of both text and subtext. Samples include the use 
of phrases such as the fear of the unknown inherent in guardians which triggers 
more protectiveness and concern in parents, related to, amongst other things, ill-
intentioned strangers. The answer of this particular candidate even attempts a 
mildly interdisciplinary approach, cross-referencing linguistics by speaking of 
teenage codes as their own sociolect. Another student speaks of children turning to 
more creative ways of excluding parents from their online lives as a result of not 
being able to restrict adults’ prying eyes. A third student begins a commendable 
effort with the line nowadays, youths enter the world of social media knowing full 
well that nurturing companionship(s) [sic] will happen via data available for all to 
see. Such examples point to an ability to quite succinctly sum up the necessary 
points in an eloquent manner.  The next level of achievement, dealing with scores 
of between nine and eleven, featured answers where students had, to a greater or 
lesser extent, succeeded in grasping what was required of them, but where either 
the level of synthesis or mishaps relating to general language skills had proved 
hindrances to higher scores. Examples include the repeated use of contractions, 
errors concerning prepositions and particles, and the allusion to ideas which caused 
the summary to somewhat veer off course. 
 
Candidates who scored half of the marks tended to paraphrase rather than 
synthesise, and to – perhaps inadvertently in some cases – use terms that were 
directly lifted from the passage. There was also, unfortunately, a higher incidence of 
syntactical and grammatical errors here, such as verb tense errors, lexical 
confusion and a number of spelling mistakes. However, students in this marking 
bracket tended to at least comprehend the principal issues dealt with in the 
passage, even if these were couched in less than elegant language.  
 
Lastly, one has the candidates who performed very poorly. One of the resounding 
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bugbears evidenced here was the exceedingly irritating and, sadly, all too common, 
ludicrously basic inaccuracies of the possessive – in other words, “teenagers’” 
behaviour being referred to as “teenager’s”, “youths’” as “youth’s”, and so on. A 
number of attempted summaries suffered from a complete disregard of the word 
limit, as generous as the latter can be described as being. Another common 
occurrence was the erroneous utilisation of one word class instead of another, such 
as “advices” being used in the place of “advises”. Unhappily, this is a phenomenon 
which was also experienced in previous years, when the summary and 
comprehension extract were amalgamated in the same section. As is to be 
expected, grammatical and lexical offences abounded here, so much so that the 
more garbled answers evinced mistakes which affected the overall semantics of the 
paragraph. The sequential element of the summary also proved a hard nut to crack 
for some candidates; whereas some responses were sometimes encumbered by a 
gap in the link between one idea and the next, the more undesirable answers were 
characterised by sentences which could only be described as being completely 
detached from one another, often resulting in a collection of jumbled statements 
rather than a coherent paragraph. Ultimately, though, some of the worst offenders 
actually modified the signification of crucial details in the passage – for example, an 
interpreter of teenagers’ behaviour over the internet simply being referred to as an 
interpreter – while others clearly alluded to points which had not been made at all in 
the passage, thus defeating the primary aim of the task. 

Specific 
Comments 

 
 

Section C 
Linguistics: 
General 
Comments 

Candidates were generally prepared for this section and most of them were able to 
adopt the appropriate terminology for the area in focus. The word limit imposed on 
this essay type should be indicative of the more technical and semi-scientific 
register a candidate should adopt. This means there is little space for digressions 
and over-elaborations which may direct the attention to non-relevant information. 
Clearly, this does not imply that answers should be presented in point form.  
 

1 ‘The way people use language, particularly in speech, reveals a great deal of 
information about their regional, social and individual identity.’ In an essay of not 
more than 400 words, discuss with reference to the salient features and 
characteristics of DIALECT, SOCIOLECT and IDIOLECT. 
 
This was the most popular choice as it allowed candidates the option to write on a 
major and popular theme in linguistics, and required close reference to the salient 
features and characteristics of these three terms. Similar to last May’s question 
number 2, this question might have seemed simple, as it clearly related to specific 
sections of the set text, however, the same comments on coherence and cohesion 
are reiterated here. At least half of the candidates who answered this question had 
problems establishing connections between the three terms (the links were hinted 
at in the opening statement of this question), thus resulting in problems with 
cohesion. Another worrying observation was the lack of balance between the three 
terms; in fact, candidates seemed better prepared on dialect and less so on the 
other two. The most problematic term was idiolect; surprisingly, very few candidates 
knew sufficient detail to write beyond a single sentence on this term. 
 

2 This question was the least popular, despite the fact that the majority of those 
candidates who opted for this question performed quite well overall. Nearly all the 
candidates achieved full marks for task 2(b). Most candidates could provide a 
standard definition and an example for each term in 2(a); however, some of the 
examples were not always an accurate choice and often betrayed candidate’s 
superficial knowledge of the terminology. The least problematic were the first and 
third pair denotation/connotation and synonymy/antonymy; candidates often 
provided a range of interesting examples. The explanation to the second pair lexical 
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field sets was not always clear and a good number of candidates made a good 
choice of examples but often failed to provide a coherent definition. The most 
problematic was the fourth and last pair hyponymy/hypernymy; most candidates 
switched the definitions, as well as the examples. Some others confused these 
terms with ‘homonyms and homophones’. The latter confusion may be attributed to 
careless reading. A detailed and cohesive definition along with a good example are 
always preferred over brief and sketchy definitions.  
 

3 Following last May’s pattern, this was the second most popular question. Only half 
the candidates commented on the features listed in the question. In fact, one 
wonders if this may be the result of haste, and therefore a characteristic of 
examination pressure, or lack of preparation or understanding of what an 
advertisement constitutes vis-à-vis stylistic features. Regrettably, even the best 
answer omitted reference to at least four of these features. However, the most 
disturbing fact was the realisation that candidates have not yet acquired the skill of 
how to use metalanguage while analysing a text. Furthermore, the term and feature 
grammar is totally alien and often candidates limit their reference to it by merely 
naming it but not discussing it. 
 
The advertisement seemed clear enough to draw some interesting observations 
and reference to detail; however, often candidates resorted to describing it without 
‘analysing’ it as one would according to the rules prescribed by advertisement. Only 
some candidates ventured to introduce the terminology appropriate to the task at 
hand; the rest seem to have repeated last May’s shortcoming, that is, they chose to 
identify a large number of examples from the text, but then failed to expand on what 
these examples could illustrate. 
 
Reiterating last year’s comments, it is crucial that a candidate makes an effort to 
write coherently and cohesively.  
 

Oral  The three speaking tasks set were well within the range of the average candidate; 
topics were familiar and questions clearly worded, so there were no cases of 
ambiguity or bias: 
 
Part One (talking about oneself): candidates’ performance was satisfactory here; 
they provided good responses of the appropriate length to keep them engaged for 
the duration of the task.  
 
Part Two (picture interpretation and topic): visuals presented were good descriptive 
pictures and most candidates managed the task quite well. However, it should be 
noted that candidates are expected to describe  the visual prompt and not talk 
about its theme. The questions which follow are related to the visual prompts and 
more can be said at that stage. 
 
Part Three (presentation): the titles offered for selection were accessible. 
Performance here was generally good. The candidates' responses revealed a 
general weakness in the overall structuring of the presentation and the signposting 
of ideas. 
 


