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Introduction The MATSEC English Advanced Level examination challenges candidates on a
number of levels. Apart from the obvious task of preparing the set literary texts,
candidates are expected to work on expanding their repertoire of text types. In fact,
when choosing to study English at AM level, one should set no boundaries to the
amount of exposure to the English language. The syllabus, designed to prepare
candidates to acquire new knowledge as well as develop a set of skills, requires
reading beyond the set texts; it encourages a focus on learning to describe language
use in different contexts, honing organisational skills and developing critical skills.

Apart from introducing new literary set texts, this year marked the implementation
of a new syllabus which heralded the introduction of the gobbet and a revised
approach to linguistics. Generally, candidates demonstrated a sound knowledge of
the content of each component examined, thus confirming that they were prepared
to tackle the new literary set texts and linguistics. The only exception noted with
respect to the new elements introduced by the syllabus in the examination paper was
the manner in which some candidates approached the gobbet question. A more
detailed analysis of the candidates’ performance in this question type can be found
in the sections pertaining to the texts in question. However, a general comment is
warranted here so as to emphasise the importance of addressing the rubric set for
the gobbet question and to highlight that first, candidates are expected to ground
their response in the given text and second, they should identify the text’s immediate
context and relate the text to at least two of the given options.

Finally, it is equally important to note that while the language skills of the
candidates who sat for this examination ranged from excellent to very poor, that is,
from almost flawless to practically incomprehensible use of language, a number of
recurrent language problems were apparent:

i. There were very few essays which showed a strong grasp of the rules of
punctuation. In this respect, it must be emphasised that punctuation
should not be taken lightly since mistakes like comma splice, run-
on/rambling sentences, and sentence fragments are related to flaws in
sentence structure, which were the most common language problem in
the essays submitted.

ii. Subject/Verb disagreement mistakes were very frequent, especially in
phrases where the subject’s number may not have been straightforward.

iii. Spelling mistakes were also very common, although relatively few
essays were weakened to a significant extent just by spelling. It was
rather disheartening to see evidence of misspelling of set text titles,
authors and characters’ names.

This report will attempt to highlight both the strengths and weaknesses in the
candidates’ performance in the nine components. It will serve to inform how to
consolidate that which is being done well already, as well as pinpoint flaws that can
be addressed early on in the two-year programme.
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STATISTICAL
DATA

The table below summarises the distribution of Grades for Advanced English.

Distribution of Grades

Grade No. of Candidates % of Candidates
A 23 4.3
B 57 10.6
C 162 30.0
D 131 24.3
E 55 10.2
F 76 14.1

Absent 36 6.7
Total 540 100

Grade No. of Candidates % of Candidates
A – C 242 44.8
A – E 428 79.3
FAIL 76 14.1

PAPER I
Section A
Shakespeare:
General
Comments

The vast majority of candidates answered questions on Othello, with only eighteen
candidates answering one of the questions on Julius Caesar and one candidate
answering a question on The Tempest. To reiterate what was indicated in previous
reports, candidates did not always show a good command of the language and this
came to light in the course of their essays where sentence construction was clumsy,
at times almost incomprehensible, and sentences were disjointed. It is quite
commonplace in literature essays to find candidates who use both the present and
the past tense indiscriminately.

Specific
Comments

Julius Caesar

1a Very few candidates attempted this question. Those who did did not fare too well in
the sense that they tended to narrate the plot of the play without actually analysing
the gobbet and its importance in the play.

1b The candidates who answered this question scored quite highly as they could
correctly identify and discuss various types of power found within the play.

1c Those candidates who tackled this question had some difficulty in defining and
identifying tragedy in this play.

The Tempest

2a Very few attempted a question on this play and did not do well since they limited
the answer to a paraphrase of the gobbet without analysing it fully.

Note: Questions 2b and 2c were not attempted.
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Othello

3a 30% of the candidates attempted this question and the majority of these did not
score highly for the following reasons:
 the essay consisted mainly of a paraphrase of  the gobbet;
 the essay was simply a narration of the whole plot of the play;
 a long discussion was given regarding what takes place before and after the

gobbet provided  with  very little said about characters, themes etc.;
 some candidates provided a satisfactory analysis of the gobbet yet failed to

make their discussion cohere.
It is evident that candidates sitting for this examination need a lot of training in
preparing a more adequate approach to the gobbet question.

3b The majority of the 16% of the candidates who attempted this question did not do
too well for they ignored the question completely and only indirectly addressed it in
the course of their essay. In fact, a good number of them produced what appeared to
be prepared essays on Iago, thus ignoring the question in the process. Others
focused on one term in the question and did not refer to the rest of the terms applied
to Iago that had to be discussed.

3c Many of the 54% of the candidates who chose this question faired well and
succeeded in connecting their ideas by developing a coherent piece of writing.
However, a number of candidates lost marks for one or more of the reasons below:
 they narrated how the various forms of deception take place;
 they focused far too much on Iago’s motives for the deception without

highlighting the actual types of deception;
 they did  not illustrate and refer closely enough to the text.

Section B
Poetry:
General
Comments

The majority of the candidates opted to answer questions on the selected poetry of
Wilfred Owen.  A further 8% chose one of the questions about John Keats’s poems,
and only one candidate opted to answer a question about the selected poems of
Emily Dickinson.

There are still those who have a very weak grasp of grammar, syntax and, most
depressingly, spelling.  These students wrote very poor answers and it is clearly
evident that they are not up to the standard required of them at this level.  Those
who wrote very good answers showed a maturity beyond their age (unless they were
mature students).  Profound understanding of the chosen texts, an ability to engage
critically and pitching arguments at a very high level guaranteed an impressive
answer.

Specific
Comments

Emily Dickinson

1b Answers to this question about Emily Dickinson’s poetry being “both serene and
disturbing” were very few and poor – both with regard to syntax and grammar as
well as content.

Note: Question 1a was not attempted.
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John Keats

2a Candidates who opted for this question were the ones who fared best across the
Poetry section.  Answers were intelligently written, acutely sensitised to the fine
line separating the “unreal” and the “vivid and present” in Keats’s poetry,
references were spot on, and clear indications of extensive reading were manifest.
These candidates got very high marks.

2b Of those who answered questions on John Keats’s selected poems, the majority
opted for this question which asked candidates to write about the ‘sensual’ quality
of Keats’s work.  Most of the questions engaged in a descriptive and/or narrative
style which, while certainly manifesting the candidates’ knowledge of the poems
chosen, did not develop into a critical assessment of the descriptions/narrations
presented.  References were largely negligible and when resorted to they were not
sensibly or appropriately utilised. One got the impression that they were
reproduced for good measure.

Wilfred Owen

Question 3a proved to be the one chosen by candidates most.  This was mildly
surprising given that question 3b asked candidates to write about Setting, which
could have come across as a more direct question.

3a This question spoke about the “soldiers’ incomprehensible look” and asked the
candidates specifically to relate this within the wider context of Wilfred Owen’s
“describing his experience on the battlefield”.  Candidates largely missed out on this
subtle innuendo – almost all of the answers went into a comprehensive account of
the hallucinatory experiences of the soldiers, which was in keeping with what the
question partially asked.  However, they also needed to relate this to Owen’s
experience as a poet writing his memoirs, as it were, in poetic form.  Owen is
writing in retrospect almost all the time and candidates almost comprehensively
missed out on this fact, namely, that Owen relived the hallucination when writing
his poems.  The best answers remained largely on a superficial level, without
candidates relating their well-written accounts to a deeper level of meaning, as
requested by the question.

3b Those who answered this question fared better on the whole.  The question was
more direct and elicited knowledge about Setting in Owen’s poems. Candidates
who did well in this question wrote answers that were detailed, well-documented
and referenced and also showed a wider reading by relating Setting to a linguistic
context, mentioning poets such as Dante and also Baudelaire to engage in a
comparative exchange without going off-point.

Section C:
Poetry Criticism

The poem chosen for this year’s Literary Criticism task was “Living” by Harold
Monro. In this section of the report, the candidates’ general performance will be
assessed with special emphasis being given to the following aspects of the
submitted essays:
o Interpretation
o Text Organisation and the implications of the rubric
o Critical skills and other aspects of writing
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Interpretation

The poem given prompted a range of valid interpretations, some of which were
presented more convincingly than others. However, too many of the candidates’
responses were characterised by misreading and over-interpretation. What is most
worrying, in this respect, is not that these candidates might have made mistakes in
their analysis but that they thought that literary criticism may or should be based on
unfounded and unsupported speculation about what is “hidden behind” the poem.
Examples of such speculation included the claims that the persona is a soldier at
war, a prisoner on death row, a hospitalised old man suffering from a terminal
illness, a paralysed individual who cannot go outside, a tree, a survivor of a near-
death experience, death itself, a priest (“it is the number of funerals he must attend
that makes him so aware of death”), as well as a nun (since “there is the mentioning
of a ‘habit’”). One candidate also justified the assertion that “the poet seems to be
female” by claiming that this is “slightly stereotypical but this is due to the ‘clothes
[that] are waiting on the peg’”.

Such instances were, unfortunately, by no means rare and this was particularly
problematic when the essays involved were almost exclusively based on paraphrase,
or a discussion of theme and situation. One reason for the high frequency of essays
misinterpreting the poem may be the atomistic approach used by many candidates
who identified words from the poem (often under the term, ‘diction’) and then
proceeded to interpret these words without due consideration to the context in
which these words appear and to the poem as a whole. One such example was the
claim made by a candidate that the word “fields” is a reference to the “Fields of
Flanders” and, therefore, the poem must be about a soldier at war.

Text Organisation and the implications of the rubric

It would be incorrect to say that there was one way of structuring the literary
criticism essay that led to consistently better essays. However, an overview of the
essays submitted leads to identifying a number of essay types, some of which were
generally more suitable to the poem given than others.

Type 1 A “chronological” or linear discussion of the poem

Excellent essays written with this approach were characterised by
o judicious use of paraphrase;
o constant linking of  the stanza or verse discussed to the

poem as a whole;
o occasional diversions from the linear approach in order to

expand on general motifs in the poem (thus also avoiding
unnecessary repetition);

o strong introductory and conclusive movements to frame the
essay within a general interpretation of the poem;

o constant reference to the text for the purpose of analysis and
commentary.
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Weak essays written with this approach were characterised by
o excessive paraphrase;
o a superficial and sketchy treatment of the poem;
o failure to support claims made with close reference to the

text;
o a lack of awareness of general aspects of the poem;
o repetition in identifying similar poetic or thematic motifs

appearing in different parts of the poem.

The poem given was amenable to this essay type due to its two part
structure involving a shift in the fourth stanza as well as its
“narrative” development. On the other hand, the above-average
length of the poem (when compared to other poems in previous
examinations) meant that excellent essays had to be relatively long
in order to combine a detailed line by line approach with a general
analysis of the poem as a whole. This essay type was by far the most
commonly used in this examination.

Type 2 An approach based on a discussion of different aspects of the poem
in different paragraphs

Excellent essays written with this approach were characterised by:
o the identification of key aspects of this particular poem that

were worthy of detailed discussion (theme, imagery,
structure, etc.);

o constant detailed reference to the text for the purpose of
analysis and commentary;

o a general awareness of the structure of the poem, especially
the shift in the fourth stanza;

o coherence in argumentation.

Weak essays written with this approach were characterised by
o superficial and sketchy treatment of different aspects of the

poem;
o failure to support claims made with close reference to the

text;
o too much emphasis on marginal aspects of the poem;
o reliance on lists of examples without relating these

examples to the poem as a whole (for example, a paragraph
on personification in the poem claiming that personification
is used repeatedly and listing all the examples without any
commentary about the significance of this figure of speech).

This approach was particularly useful in helping candidates be
economical in their writing despite the length of the poem. Some
candidates using this approach, however, did not highlight the
crucial thematic shift in the poem and failed to strengthen their
analysis with detailed reference to the poem.
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Type 3 An approach based on trying to address every aspect of the poem
mentioned in the rubric, that is: theme and motifs, form and
structure, imagery and rhetoric, rhyme and metre, style and tone,
place, time and mood.

It should be pointed out that it was by no means compulsory to try
to address all the issues mentioned as suggestions in one essay
under examination conditions. Indeed, the rubric given stated that
candidates “may wish to keep in mind some of” these aspects in the
poem.

A prevalent consequence of trying to include every aspect in the
discussion was the sketchy and superficial treatment of each aspect
in separate paragraphs. Moreover, this also led to some candidates
trying to write about certain aspects of the poem even when they
had little or nothing to say about them while it would have been
preferable to focus on other issues. Some candidates adopting this
approach used the aspects given in the rubric as subheadings and
wrote a paragraph on each. Apart from the fragmented effect this
approach had on the essay, it is to be made clear that subheadings in
this type of essay are unacceptable.

These essays were generally average to weak in quality.

Type 4 A completely unplanned and unstructured approach

A number of essays were clearly unplanned and the candidates
simply discussed different aspects of the poem in no particular order
and according to no particular logic. Some of the essays written in
this way were very fragmented and completely lacked any
semblance of coherence and continuity. Paragraph divisions were
used arbitrarily and some candidates even resorted to writing
incomplete sentences. These essays were also characterized by a
lack of depth in the analysis and were generally weak or very weak
in quality.

Candidates should be aware that their literary criticism essay is not
simply evaluated in terms of the information included but also in
terms of the clarity and quality of their writing. Consequently, this
haphazard and unstructured approach to writing is not recommended
and candidates are encouraged to plan and structure their essays
more carefully.

Other Aspects

Use of quotations
The following excerpts from the candidates’ essays are being used as examples for
the subsequent discussion:

i. The poet makes use of several figures of speech. He personifies
different emotions and parts of the anatomy—“Realisation” (l. 5),
“Memory” (l. 7), “Imagination” (l. 8), “Habit” (l. 13).
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ii. In the first stanza, the persona is just waking up and seems to be
startled, “I let my fingers move along my body”; it seems as though the
persona is checking whether he is still alive.

iii. In the last stanza, we see him craving eternal life: “Give me your living
breath.”

One aspect that examiners feel should be highlighted is the use of quotations in the
essays. Quotations should not be used as in examples (ii) and (iii) but should be
introduced and integrated well into the fabric of the essays. Simply throwing
quotations into the essay as evidence that what the candidate has just stated is true is
rarely the best way of using quotations in literary criticism. Similarly, listing
quotations as examples without commenting on their significance in the poem (i)
makes essays seem formulaic and superficial. Finally, as exemplified by the
punctuation mistakes in extract (ii), students were often not able to use correct
punctuation around quotations.

Terminology
The word “rhetoric” in the rubric was almost universally misunderstood as referring
to “rhetorical questions” with many candidates coining the phrase, “rhetoric
questions”. Furthermore, many candidates wrote that the poem is full of rhetorical
questions thus showing that they are not aware of the difference between rhetorical
questions (for which no answer is required) and unanswerable questions (for which
the answer is unknown).

A very limited number of candidates provided fruitful discussion of versification.
Many candidates, on the other hand, weakened their essay by referring to the
number of “syllables” in the verses when they should have referred to “feet”. Others
made unsubstantiated comments about the rhythm and tempo of the poem claiming,
alternatively, that the poem is fast-paced or slow-paced and citing punctuation in
support of diametrically opposed claims. If students are to analyse such prosodic
aspects of poetry, they should be better trained in these areas and should support
their points with evidence from the text.

Concluding Comments

Overall, it is felt that there is ample room for improvement in the general level of
literary criticism essays. While there were a significant number of excellent and
even exceptional essays written in a variety of ways, the general impression is that
many of the candidates are not aware of what literary criticism is and think of this
task primarily as a hunt for “hidden” meanings or for the “correct” interpretation. In
terms of writing, narration, paraphrase and formulaic listing of devices were too
often present and essays were frequently further weakened by lack of accuracy in
use of English.

It is felt that candidates need to prepare themselves better for this examination,
particularly by learning how to write about poems given with well-planned and
well-structured essays, using the right terminology and demonstrating the necessary
critical skills.

PAPER II
Section A
Novel:

Most of the essays in this Section lack overall cohesion and this has two evident
consequences to the development of coherent arguments. One type of essay that is
lacking in cohesion, typically, has coherent and focused paragraphs showing the
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General
Comments

development of an argument, but the flaw lies in the lack of connection between
paragraphs. The other type of essay, also lacking in overall cohesion, has
disconnected paragraphs which lack logical links and do not follow the
development of a single topic sentence/thesis statement. Logically, the second type
creates more problems for the reader as it demands greater effort to follow the
logical sequencing of argumentation. This is a great pity when it is evident that the
candidates know the text well, have clearly prepared beyond the surface reading,
and understood what is expected of them. Unfortunately, the lack of overall
cohesion hinders what would otherwise be better rewarded.

The general trend was to use the gobbet as a launching pad to write extensively
about one or more of the themes, characters and/or setting within the gobbet,
regardless of whether the points made were relevant to the context or not. In the
second part of the rubric, candidates are asked to relate the extract to two or more of
characters imagery, theme and setting, while making reference to the novel as a
whole. The main issue here was relevance. Candidates should have remained
focused upon the gobbet, even when linking to other parts of the novel. The most
common failing was to use the gobbet as a pretext to write about one of the novel’s
main themes.

Other limited approaches to the gobbet were the following. A few candidates
remained focused solely on the gobbet, and while they identified characters, themes
and/or setting, they failed to create links with the novel as a whole, thereby
displaying very limited awareness of the novel’s main ideas. Another handful of
candidates, perhaps misinterpreting the word ‘imagery’ in the rubric, wrote about
the literary merits of the extract as though it were a piece set as literary criticism
and failed to develop any substantial argument about the novel itself. Some merely
paraphrased the gobbet, padding their essay with other bits of narration from
different parts of the novel, with no attempt at analysis. A few candidates
disregarded the gobbet completely – or merely made a token reference to it in their
introduction – and wrote a general essay on the novel

Specific
Comments:
The Handmaid’s
Tale

The Handmaid’s Tale remains a popular text, this year attracting an overwhelming
90% of responses. Candidates clearly enjoy the novel, evidenced by the thorough
knowledge displayed and engagement with the novel; however, few successfully
presented relevant, well-informed responses that were organised in a cogent
manner. It is indeed disconcerting to note the evident hard work that has gone into
preparation for the examination being constantly undermined by the slipshod
writing and unsophisticated argumentation that continues to characterise many of
the essays. There needs to be more clear focus on and understanding of the text’s
details and its meta-language: for instance, countless candidates spoke about Offred
having ‘double visions’. Many candidates wrote about Gilead as if it were a real
place (‘during those times, women were not allowed to read’; ‘life in Gilead was not
always like that’ etc.), suggesting that the fictional premise of the novel eluded them
totally. Candidates also tended to overlook the fact that Atwood deliberately allows
the reader only a partial view of Gilead; scripts were all too often full of absolutes:
‘Offred is the only person in Gilead who escapes’; ‘Moira is Gilead’s only rebel’;
‘the Commander is the only person allowed to read the Bible’, and so on. There is
still too much reliance on ‘padding’: whole paragraphs dedicated to the different
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categories in Gilead, colour coding, roles and so on, all of which is irrelevant unless
it is worked into the argument. Some essays were rendered almost incoherent by the
morass of linguistic, syntactic and spelling errors.

1a About two-thirds of the candidates chose the gobbet. In general, candidates’ overall
performance was average to mediocre, with very few outstanding essays that
remained focused on the gobbet throughout while shifting continuously to link
pertinent aspects of the novel to points emerging directly from the gobbet. Several
took the gobbet at face value and were unable to engage critically with the novel
beyond making the most inane of comments, especially when it came to discussing
the nature of the relationship between Offred and the Commander. Indeed, on the
basis of these essays, the Commander seems to make this request because he is tired
of Gilead and is seeking to rebel; he enjoys playing scrabble and has no one to play
the game with, not even his wife. This superficial [mis]interpretation of the
Commander’s motives in requesting a meeting with his handmaid resulted in much
misplaced sympathy for the Commander who apparently has to go through a lot of
trouble, even risk his life, merely to play a game of scrabble. Very few candidates
picked up the sexual undertones inscribed in the passage suggested by the ironic
contrast between the innocuous nature of the game and the cluster of diction related
to ‘forbidden’, ‘dangerous’, ‘indecent’ and ‘desirable’. Those who discussed well
the shifting relationship between Offred and the Commander linked the sexual
register here to the encounter in the hotel room in Jezebel’s and commented on the
ambivalence in Atwood’s portrayal of the Commander.

The examination rubric clearly asked candidates to identify the text’s immediate
context. It must be emphasised that this does not require candidates to state the
chapter title and/or number. Indeed, candidates who attempted to connect the text to
a particular chapter title almost invariably got this wrong (most candidates said that
the text came from the ‘Night’ sections, which it doesn’t). The crucial aspect about
this part of the exercise is to identify the significance of the text’s location in the
plot. For example, the gobbet was taken from Offred’s first secret meeting with the
Commander, where her expectations are undercut by the Commander’s request.
This was the most significant aspect of the contextualization and it could have been
made in a couple of sentences. Several candidates went to one of two extremes:
some proceeded to relate the events leading up to the extract, a few going so far as
to narrate the entire story up to that point; others were very vague indeed, referring
to this as ‘one of’ the meetings, thereby making nonsense of Offred’s bafflement at
the scrabble request. Some dealt with the significance of the context in the most
awkward and banal manner (‘the importance of this extract is that Offred gets to
read for the first time’) betraying their lack of understanding of the dynamics within
the text.

Candidates generally first located the context and identified the main ideas, then
promptly forgot all about the extract and went off instead into extensive detail about
either language and power, the relationship between Offred and the Commander
and/or the use of flashback as a narrative device. Since these elements underlie the
entire novel, those candidates who were mistakenly under the impression that this
was the kind of essay expected from them, found a wealth of material for their
response. The overall result was that very few essays succeeded in being properly
relevant. For example, Offred has a brief flashback first to scrabble as ‘the once
game of old women’ and then to the fact that her mother kept a scrabble set at the
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back of the hall cupboard. Several candidates pounced on the reference to Offred’s
mother and wrote at length about her role in the novel. This was mostly irrelevant,
as Offred’s mother is not directly connected to what is happening in the gobbet,
except to bring out the way she is never far from Offred’s thoughts, thereby
highlighting the constant connection Offred feels with her as opposed to the
unfamiliarity of the situation in the gobbet which is in turn undercut by the intimacy
of the situation and language used. Several commented on Offred’s use of flashback
in the novel as her means of survival and retaining of her sanity, when in fact the
flashback narrated here is not so much linked to her sanity; rather it brings out how
the past is always on the edge of her consciousness, ready to emerge at the slightest
prodding, so interlocked is it with the present. Similarly there were extensive essays
on the use of language as a tool of power throughout the novel, with candidates
straying totally from the focus of the gobbet, but only a handful of candidates
perceived the crucial point emerging directly from the gobbet that the game of
scrabble is in itself a manifestation of power.

1b Answers to the significance of flashback accounted for approximately one-third of
all responses to The Handmaid’s Tale. There were two important aspects the
question focused upon: the idea of flashback and that of reconstruction, as indicated
by the selected quotation. A significant proportion of candidates focused solely on
flashback with the very weak merely narrating the different kinds of flashback,
making no attempt to create any cohesive links between them or to point out their
significance. A few candidates, groping for an example, shamelessly used the
flashback in the gobbet as their only example from the text and narrated this in their
essay. Others latched on to the word ‘reconstruction’ and took the opportunity to
produce an essay on Offred as unreliable narrator. While this idea was certainly
relevant and should have been argued at some length, some limited themselves
exclusively to the notion of unreliability, thus losing sight of the question and
missing out on important points related more directly to the function of flashbacks
(for example, as Offred’s survival strategy, the intensification of her loss, creation
of her identity, Atwood’s moral purpose). The answers in the top bracket focused
upon the significance of flashback and selected judiciously their examples which
were not narrated in detail but used in order to illustrate and back up their argument.
They discussed the fragmented narration and the Historical Notes within this
context and considered how the unreliability of the narrator paradoxically both
distances and draws in the reader.

Jane Austen Only 7% of the candidates selected this text and the most popular choice was the
gobbet question (2a) at 74% as opposed to 26% who chose (2b). This novel, unlike
two other popular texts, namely, The Handmaid’s Tale and Atonement follows a
linear narrative with a single narrative frame. It appears that candidates are more
focused on the thematic features of the text when the narrative is not disrupted by an
achronological text structure. This is not to say that the best literature essays
belonged to this cohort of candidates who chose this set text, it is an observation
limited to the lack of complexity that could at times hinder coherence and cohesion
in argumentation of the candidates’ essays.

2a As mentioned above, this gobbet was the most popular choice. Most of the
candidates identified its immediate context. However, as was observed in the
general comments about the gobbet, the majority of the candidates did not remain
focused on it and tended to deviate from the set task turning the gobbet into a long
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essay question instead. As a result, few candidates discussed the significance of the
gobbet in relation to the rest of the novel and often failed to highlight Emma’s plan
to meddle in other people’s affairs through matchmaking.

2b This question was the least favourite but most of the candidates who chose it wrote
the best essays. They explored Emma’s progress toward self-knowledge and made
close reference to the text as a means of illustrating their observations of such a
process.

Great
Expectations

There were 11% of the total candidates who opted for this novel, and question (3b)
was more popular than (3a), 65% and 35% respectively. It is a pity that most of the
candidates who gave evidence of their knowledge of the content, did not always
exploit it wisely, especially in the gobbet. Although, like Emma, the novel follows a
relatively linear narrative, some candidates confused episodes.

3a The major flaw in some of the essays was that, frequently, the source of the gobbet
was not clearly stated and there was confusion between young Pip’s first
encounter/visit with Miss Havisham and the episode described in the gobbet, that is,
the adult Pip’s reflection on her role in his life and his love for Estella. All else
considered, the answers were quite varied and there was a consistent attempt to
ground the gobbet in the text.

3b A good number of candidates who opted for this question wrote cogently and
coherently. They included the cultural context, engaged in the social class debate,
referenced a number of instances that reflected the statement and followed Pip’s
journey of self-discovery at different stages in the novel. There were others whose
essays attributed too much importance to examples, thus overshadowed the
discussions and produced a stilted effect to the essay. Unfortunately, there were
candidates who failed to engage on the critical level and their essay was limited to
narration with a minimal attempt at discussing the statement.

The End of the
Affair

Very few candidates opted for this novel and answered (4b), with very limited
success. They seemed clueless as to what the novel is about and attempted to draw
information from the gobbet and paraphrased the excerpt.

Note: Question 4a was not attempted.

The Heart of the
Matter

This was the third most widely chosen novel after The Handmaid’s Tale and
Atonement, with 38% of the candidates opting for this novel. Question (5b) was by
far more popular than (5a), 95% and 5% respectively. Generally, candidates were
focused and knew the content well. Interestingly, there was a clear attempt at
presenting a structured approach to the essays and avoiding narration of events,
even though some attempts failed at the syntactic and grammatical level.

5a As indicated earlier, this was the least popular choice; however, those who opted for
this question remained focused on the task at hand and grounded their response in
the text. Apart from identifying the immediate context of the text, candidates
succeeded in presenting a thorough discussion of characterisation, imagery, theme
and setting as explored in the text.



AM Examiners’ Report – May 2012

14

5b It is important that candidates learn to distinguish between facts and interpretation.
Scobie’s pity for Helen is a fact but the source of this pity is based on interpretation.
Expressions of hedging are necessary when an interpretation is attempted; therefore
the potential ‘cause and effect’ should be expressed in the following manner,
‘Probably, her innocent eyes on her ‘starved face’ reminded Scobie of his own dead
daughter’. Statements such as ‘Scobie is thrilled when he finds out that his wife
found a new friend to whom she can open up’ require an explanation that justifies
its inclusion. Furthermore, when the discussion centres around pity and certain
assertions are attempted, these need to be explained at some length and not be
considered as given. For example, when pity is considered as excessive pride, it is
important to acknowledge the source of this philosophical stance rather than assume
it to be a fact.

Atonement Most candidates seem to fail to grasp the narrative frame this novel brings to the
reader; additionally, temporality and focalization often pose a problem when they
make an effort to address it. Clearly, this was the second most popular novel after
The Handmaid’s Tale with 48% of candidates choosing Questions (6a) and (6b).

6a The gobbet was the least popular choice; only 12% of the total number of
candidates opted for this question. The general comments on the gobbet apply to
this question as well; therefore, candidates did not ground their response in the
given text as required by the rubric. Most of the candidates found it hard to
contextualise the excerpt; this seems to suggest that they did not prepare Book 2
well enough. Furthermore, those who came close to identifying the context were not
always able to comment on its significance in relation to the rest of the novel.

6b A good 88% opted for this question, and the essays ranged from excellent to
mediocre and very poor. However, consistently, the problem with the narrative
frame, temporality and focalization seems to have hindered the discussion on ‘the
process of atonement’. A number of candidates adopted a superficial approach and
narrated the events that represented the process leading to atonement. Often these
were not directed by carefully selected arguments; instead they were driven by the
sequence of events as they occurred. In the process, they omitted reference to
Dunkirk and Robbie by focusing solely on Briony and her ‘mistake’ as a young girl
to her atoning by way of choosing her sister’s vocation and becoming a nurse. The
nuances were lost and the episodes narrated were taken at face value. There were
some excellent essays that apart from exploring Briony’s attempt to atone, also
embedded in their discussion an awareness of the dominant focalizer throughout the
novel, therefore considering the process of atonement from different angles without
remaining trapped by a single narratorial voice.

At times, candidates presented a list of those characters who, in their opinion,
should have atoned. Although one can conceive this as an appropriate approach to
discussing the notion of ‘atonement’, often they were not placed in the context
presented by the ending. As a result, the ending was frequently ignored, thus such
essays never questioned the overriding narratorial voice and ended the discussion
prior to the last part.

A Handful of
Dust

No candidates opted for this novel.
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Section B
Prose Criticism

The text set for this year’s Unseen Prose Criticism Task was an extract from
Katherine Mansfield’s 1922 short story ‘The Fly’. The text, which deals somewhat
ironically with the unhappy predicament of a businessman whose young son died
fighting in the First World War, terminates with the latter saving the fly which has
fallen into the inkpot on his desk. The language used in the passage was recent and
straightforward, making the passage accessible even to the weaker candidates.

This year’s answers to the Unseen Prose Criticism task attested to a vast spectrum
of abilities, ranging from poor to excellent.

For several of the candidates who scored below average, the main reason why they
were not awarded a better mark was that they failed to approach the task as a
literary criticism one, limiting themselves to paraphrasing parts of the text or
mediating at length on what they believed were its main themes. Several, indeed,
fell into the ‘topic debate’ trap, producing an essay on the sad situation of parents
who outlive their children and/or the destructiveness of war.  Such essays were
often characterised by minimal critical engagement with the text on the candidates’
part. As was the case in previous years, this year also threw up the usual crop of
candidates who produced essays which consisted of a paragraph-by-paragraph
summary or paraphrase of the text with the concluding paragraph normally
consisting of an explanation of why they liked the text and how it had affected them
emotionally. Approaches such as these indicate that the candidates’ skills at
appreciating and analysing texts and at producing a coherent critical analysis of a
passage are not yet sufficiently honed for them to do well in this task.

Not surprisingly, many of these candidates’ essays attested to the meagreness of the
lexical pool at their disposal – none of the candidates in this lower bracket used the
words ‘bereaved’ or ‘bereavement’ in his/her essay. These candidates’ essays were
also generally characterised by poor essay structuring skills. Another recurrent
feature in the essays in this band was the scant attention they accorded to the
episode of the fly – or, in some cases, their failure to mention it altogether. Those
among the candidates in this bracket who did mention the fly episode generally
concluded their comments on it (often little more than a straightforward summary)
with a pat interpretation of it of the type ‘Just as the fly had been saved and was
now ready for a new life, so was the father’ or ‘The fly needed help to escape the
inkpot – so does the father to forget his son’.  Generally speaking, these essays
failed to identify the irony which features in this passage – nor did they mention the
contradictions inherent in the detail of the boy’s facial expression in the photograph.

The candidates who scored between low and high within the average band, on the
other hand, wrote essays which showed a good level of critical engagement with the
text. These essays, besides, generally demonstrated acceptable language and
expression and were better-structured than those in the lower band. Candidates in
this group went beyond a mere narration of the main events in the text or paraphrase
of parts of the text, making perceptive remarks about the perspective from which
the text is narrated (that of one of the boss’s employees), and, in some cases, the
gentle irony of which the boss is a target in the text. Whereas most of the candidates
in the below average band failed to mention the narrator or to comment on the point
of view from which the text is narrated, several of the candidates who fell within the
low and high average band made the crucial distinction between the text’s narrator
and its protagonist and showed an ability to identify and comment on point of view.
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Given the fact that irony is one of the key features of the text - and, indeed, a
fundamental feature of Mansfield’s characterisation of her protagonist in the story -
it is regrettable that few candidates, even among those in the higher-scoring bracket,
mentioned irony at all in their essays. The boss’s lack of self-awareness and the
hints the careful reader encounters in the text to the effect that ‘the boy’ was not as
happy with his father’s plans for him as the latter seems to have thought, seem to
have escaped most of the candidates. The majority simply assumed that the father
loved his son, that the son gratefully and unquestioningly accepted his father’s
involvement in his life and that the boy was as happy working in the firm - and as
competent a worker - as the father assumed he was. Few candidates, moreover,
noticed and commented on the significance of the ‘unnatural’ expression of the
son’s face on the photograph on the father’s desk or of the father’s consternation
upon noticing that he was no longer as heartbroken as he had been wont to be. Only
a minuscule percentage of candidates – and those higher-scoring ones – besides,
mentioned the writer’s use of ‘internal focalisation’ (free indirect speech) in the
second, third, fourth and fifth paragraphs of the text. Many candidates erroneously
referred to the father’s recollections of his son as flashbacks. Actually, of course,
they were the author’s rendition of fragments of the father’s stream of
consciousness.

The essays in the average band largely tackled the salient stylistic features of the
text, generally beginning with a résumé of its subject matter and moving on to the
identification of its themes and an analysis of its main literary, linguistic and
structural components.

It must be admitted here that, with a good 60% of candidates, their grasp of English
was definitely an issue. Several candidates made very repetitive use of the very
limited range of lexis available to them. The use of vocabulary and expressions in a
way which indicates that the candidate is unaware of their meanings and correct
usage was also common, as were basic spelling errors which one definitely does not
expect to encounter at this level (and which featured even in the best essays). The
word ‘definitely’ is a case in point – in around 90% of cases, it was spelt definately
or definitly. Other recurrent errors included despirate for ‘desperate’, griefs for
‘grieves’ (Present Simple verb – the substantive ‘grief’ actually featured in the text)
and immedietly for ‘immediately’. Distressingly, given the fact that this is an
Advanced Level examination, around 75% of those who referred to the father in the
story as a ‘businessman’ spelt the word buisnessman. Phrases such as ‘every day’,
‘so that’ and the ubiquitous quantifier ‘a lot’ were often written as a single word.
The verbs ‘to state’ and ‘to affirm’ were used interchangeably, without the
candidates’ appearing to have any awareness of any difference in their meanings. In
some cases inexistent words or expressions were used, whereas words were often
accorded meanings they didn’t possess. Phrasal verbs proved to be a particularly
rich source of confusion (one candidate, to mention a case among many, first states
that ‘The poem [not ‘text’] plays upon a theme of death and mourning…’ and then
goes on to assert that ‘…the author plays on a great contrasting image…’).

Another difficulty the scripts bring to light is that experienced by the candidates
when trying to introduce new topics into the essay – or, indeed, to introduce the
essay itself! Among the weakest sentences which were encountered in these essays
were the opening sentences themselves - and the opening sentences of the
subsequent paragraphs. In many cases, the paucity candidate’s command of English
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is made evident from the very first sentence. In others, the candidate’s bafflement as
to how the task should be tackled transpires from the hesitant tone or lack of focus
characterising the essay’s opening sentence.  In most cases, better planning would
have resulted in better-structured, more informative paragraphs. Inexplicably, many
candidates chose to begin their essays with an assessment of what they believed the
text’s tone to be:

‘The passage begins with a sad tone and panic because the
boss’s son had died in the war and he was remembering about
it.’

‘This passage has several tones with each effecting every
paragraph.’       [spelling error candidate’s]

Another error which appeared mainly in the lower-scoring essays – but even in
some higher-scoring ones – was the confusion of ‘tone’ and ‘pace’ (with such
adjectives as ‘quick’, ‘fast’ and slow’ being used to describe the tone of the
passage).

Other essays began with meditations on the father’s current state, on the tragedy of
a parent’s losing a child and on the difficulty of expressing these situations in words
(in spite of the fact that the writer appears to experience no such difficulty in the
text itself!):

‘No matter how powerful and how extensive language can be,
some human emotions are too powerful and mingled together
to be described in words.’

‘The theme of this passage is death. Death of a loved one is
can be one of the hardest things a human being can face.’

Such generic opening statements not directly relevant to the passage and verging
onto speculative are unsuitable for a task like the Unseen Prose Criticism essay.

The assertions made by candidates in their essays were, besides, frequently
excessively tentative and hesitant, betraying the lack of confidence with which they
approached this task. While interpretation can be a tricky factor for candidates
encountering a text for the first time, and rightly so, they resort to expressions like
‘seem to’ and ‘seems to’ and the words ‘probably’ and ‘perhaps’ (‘probably’ was
used much more frequently than ‘perhaps’), it is crucial that this hedging is adopted
wisely.  This was a straightforward text but candidates were hesitant when faced
with what was clearly a fact. For example, this was evident even when the candidate
was stating something as obvious as the fact that the father is unhappy about his
son’s death or, indeed, identifying the text’s major themes:

‘This extract talks about the loss of a child and it also seems to
deal with his father’s desperation’.

‘This particular passage seems to deal with grief, sadness and
youth.’
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As the above comments indicate, whereas a respectably high percentage of the
candidates gave a good or above average performance in this year’s Unseen Prose
Criticism task, the performance of several of the lower-scoring candidates indicates
that there is still much to be done from the point of view of the consolidation of the
candidates’ knowledge of the necessary metalanguage and of the candidates’ essay
structuring skills. Candidates themselves ought to ensure they get sufficient
exposure to the English language in the course of their sixth-form years. This will
ensure that their grasp of the language will be sufficiently good as to enable them to
express their ideas with ease rather than hampering their efforts to put them across.

PAPER III
Section A
Language
Essay:
General
Comments

All eight essay titles set in Section A were attempted by the candidates, in the
following order:

a) 47 (8.7%) candidates
b) 58 (10.7%) candidates
c) 110 (20.4%) candidates
d) 61 (11.3%) candidates
e) 77 (14.3%) candidates
f) 14 (2.6%) candidates
g) 17 (3.1%) candidates
h) 119 (22%) candidates

Specific
Comments:

a ‘Leaving the playroom, the lights in my sister's dollhouse came on...'

A relatively popular essay question, many of the candidates interpreted this as the
result or evidence of sinister happenings going on in the house. The majority of the
candidates took a retrospective approach in order to set the scene prior to dealing
with the happenings related to the essay title. This added a specific dimension to the
essays, as several candidates expounded on the reason why they were alone in the
house babysitting their younger sister. Once the candidates reached the part in their
narrative where the title was brought up, the majority attributed this to supernatural
elements, such as spells having been cast by witches on the dolls, the dolls needing
to pass on a message to an adult in the household, the dolls wanting to take revenge
for mistreatment, and even that of an ancient Egyptian mask sending messages that
the time for its discovery was nigh. Most narratives ended on a positive note and
tied up all the loose ends; however, some candidates chose to end the narrative on
an unhappy note whereby some characters never returned to normal life as these
remained forever stuck in the form of a doll, or were never returned after being
abducted by fairytale creatures such as giants and trolls.

Several candidates attempted to introduce direct speech, which brought immediacy
to the writing. However, in some cases vocabulary was limited and marks were lost
because of poor punctuation, especially with regard to direct speech markers.
Moreover, at times there was confusion in narrative tenses which resulted in
inconsistencies as candidates shifted back and forth from the past to the present.
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b A restaurant on a busy evening.

Mostly interpreted as a descriptive title, some candidates introduced a narrative
element as well. A number of candidates found a balance between the two
approaches, in which case the atmosphere of a busy and hectic restaurant was
captured while a personal touch was introduced, such as the narrator working in his/
her aunt’s restaurant in Italy for the summer, or the restaurant workers being given
names and distinct characteristics. Several candidates succeeded in evoking the
atmosphere by referring to all the senses – the smell of the food, the sight of the
customers’ clothing, the noise emanating from the kitchen, the taste and texture of
the food, and the like. Other candidates got lost in narrative or an elaborate
metaphor of the restaurant as a jungle, and did not perform well due to not having
addressed the title convincingly. Indeed, some candidates wasted words on
unnecessarily lengthy introductions describing the exact layout of the restaurant in
the minutiae of detail, attributing personal characteristics to the chefs and the
waiting staff, and discussing the merits of different seasonal preferred locations.

c 'Computer games prepare children for life.' To what extent do you agree with this
statement?

The second most popular title, most of the essays had a pre-prepared feel to them as
these practically all opened with a statement along the lines of, ‘In recent years,
technology has developed at an alarming rate, making the world we live in a fast-
paced one…’ As the title indicated, the pros (learning about technology, being
presented with real life situations, educational games, etc…) and cons (violence,
obesity, social exclusion, etc…) were balanced against each other. Most candidates
ended the essay by partly agreeing with the title, while a few candidates used their
own personal experience as gamers in order to argue for computer games. The
majority of the essays expressed ideas sequentially and the vocabulary employed
was appropriate to the task.

d 'What is this life if, full of care,/We have no time to stand and stare.' How far do you
agree with these lines of poetry in view of today's modem lifestyle?

Most of the students interpreted the lines of poetry as criticism of today’s fast paced
life in which people rarely have time to enjoy nature or the company of their loved
ones. Some students evoked the world of nature people are missing out on in
beautiful language, while others attempted to recreate the kind of life busy
executives lead in order to substantiate the title. Generally, these essays were well-
written.

e The faces of poverty.

This was quite a popular title, which was mostly approached from an argumentative
and discursive angle. Many candidates made reference to several faces of poverty,
such as financial, material, emotional and spiritual, and how these can either be
found in relative or absolute forms. The vocabulary used was mostly appropriate.
However, in some instances, essays were treated superficially and at times, only one
face of poverty was dealt with. The sequence of ideas generally developed
cohesively. Other candidates lost marks when their discussion got side-tracked and
rather than speak of the faces of poverty, they reflected on the efforts being done to
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combat this problem. A few candidates grounded their essays with examples from
the local context, while a few others attempted to narrate episodes in order to
exemplify the faces of poverty. While the former showed knowledge and an interest
in social issues, the latter came across as simplistic listing of different types of
poverty without enough discussion and engagement with the title.

f Legislating against ‘hate crime’. Discuss.

The least favoured option, this question produced responses which were adequately
discussed and argued, and others which did not develop the discussion to a
sufficient level of engagement. Most candidates exemplified from the local context,
mentioning different cases of hate crime which had made the news in the previous
months, while a few also referred to the Norwegian case which shocked the world
last year.  Most candidates’ vocabulary was overall appropriate. However, marks
were lost when the rhetoric was thick and the resulting language was convoluted
and neither comprehension nor idea development developed with ease.

g A bolt from the blue.

This was the second least favoured option. Most of the essays which fell in this
category made for surprising reading as the title was interpreted literally. Several
candidates described epic battles which saw the mythological intervention of the
gods and thunderbolts. The latter were well written, employing appropriate battle
jargon and the urgency, courage and fear in the air was vividly captured and
expressed. The overall performance was the highest in this task.

h The waiting room.

This title proved to be the most popular one as well as the one which showed a
broad range with regard to performance. Candidates developed this title in a number
of ways – as a description, a reflection and a narrative. Most of the candidates
developed the essay in a satisfactory manner, with the ideas progressing cohesively
and the content being relevant and pertinent to the title. The majority of the waiting
rooms were doctors’ waiting rooms, hospital waiting rooms and abortion clinic
waiting rooms. Some candidates succeeded in weaving an interesting balance
between description and narrative. Other candidates were more original
thematically and set their essays in a waiting room in the afterlife or in a situation of
kidnapping. Some candidates engaged in unnecessarily long descriptions of the
accidents which led to them being in the waiting room. At times, candidates lost
control over the syntax and the structure of paragraphs was garbled, tenses shifted
from the present to the past, punctuation was poor, and there was even a case of a
candidate who did not capitalize the fist subject pronoun throughout the essay.

Section B:
Reading
Comprehension:
General
Comments

Generally speaking, this year’s candidates’ answers yield marginally higher scores
than those of previous years. It must, however, be said that expectations of the
quality of the students’ performance were not quite satisfied. This is, of course,
predicated upon the fact that, insofar as stylistics was concerned, candidates were
faced with a somewhat simple comprehension text. Notwithstanding this, a certain
amount of confusion seemed to lie within the assumption that the relative ease of
the passage could be commensurate with the production of rather shallow answers.
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As shall be seen in the points outlined below, therefore, one of the elements of the
responses taken issue with was the lack of analysis or evaluation. Other undesirable
aspects of the students’ answers included direct quotation from the passage when
this was not, in any way, requisite, as well as basic grammatical and syntactical
errors – not to mention spelling mishaps, even when the words appeared in the
passage.

Specific
Comments

a Most answers in the vocabulary section approximated the required signification,
although the expression “fobbed off” proved particularly problematic in that
students tended to perceive the saying as being steeped in a certain amount of
rudeness or violence, some even alluding to the physicality of pushing a person
away.

b As far as (b) is concerned, students understood what was being asked of them, thus
very few answers veered off course.

c In (c), students tended to focus on the obvious– such as the words used by the writer
to superficially describe the father’s strictness, without delving into the inner
turmoil clearly experienced by this individual. Also, many candidates mentioned the
external forces that may have come into play without recourse to such descriptive
effects as the facial expressions displayed by the father, reflecting his interior
anguish.

d In letter (d), candidates mentioned most of the salient points although very few of
them ran the gamut of crucial elements involved in this answer.

e Regarding (e), an intriguing range of answers was exhibited for this question. Some,
unfortunately, chose to interpret the idiom literally or attempted to donate an extra
layer of meaning to the expression which was sadly out of context in terms of, for
example, symbolising the pain that Hannah had undergone due to the traumatic loss
of her brother. Others approximated the meaning, whereas yet others defined it
correctly but failed to take note of the tongue-in-cheek allusion to ‘water’; only a
select few noted this.

f A good number of candidates succeeded in accurately responding to (f) – in the
main, students were able to perceive that by using direct speech the reader is
allowed into the mindset of the passage’s protagonists to a much greater extent than
with the third person approach. A fair amount of students also demonstrated their
familiarity with literary terms, referring to the relative absence of the ‘omniscient
narrator.’

g Again, students’ performance in section (g) of the question tended to be moderately
successful. Most were able to connect the sense of stoicism exhibited by Hannah to
the Irish spirit of hard work and inner strength – indomitability, one may even say.
Finally, unfortunately, as in years gone by, the summary section was the part in
which respondents tended to fare the worst. Among the areas of error could be
counted little or no cohesion as far as ideas were concerned, a concerted lack of
ability to actually summarise – some students simply recounted the events taking



AM Examiners’ Report – May 2012

22

place in the passage, as opposed to being able to siphon the portions of the text
which provided the backbone of the summary. Quoting could also be seen here,
and, unhappily, some answers were characterised by dreadful grammar,
objectionable syntax and morphological errors that are simply unacceptable at this
level.

Of those students who were, indeed, able to succinctly put across relevant points, a
certain number mentioned only half of the vital details in the passage – for example,
some neglected to refer to the swimmer’s loyalty to her father, which is very much a
driving force behind her performance, as is alluded to throughout the passage.

Section C
Linguistics:
General
Comments

Candidates generally appeared to have studied and prepared conscientiously for this
section. It is to be noted that those candidates who attempted to apply themselves to
the full range of different aspects of language analysis indicated in the syllabus,
rather than picking and choosing between the various topics, gave strong answers
because they could at once address the specifics requested by each question more
comfortably, while still relating each individual question to the broader context of
language analysis. Candidates fared well if they demonstrated an ability to apply the
jargon and descriptive frameworks presented in the text to the tasks set in the
individual questions as this is the essential goal of this section at this level of study.
An Advanced level of education in English demands both a good knowledge of the
various aspects of study, but also a demonstrable ability to apply such knowledge to
the tasks set in an examination paper. Candidates would do well to focus on
strengthening analytical skills and developing more awareness and understanding of
how language works and is used in different contexts.

1 The majority of students chose to answer this question, which demanded a clear
grasp both of the basic terminology covered in the set text, as well as its application
to the analysis of given structures. The weaker students gave apparently random
answers, demonstrating little control over basic terminology related to morphology
and sentence structure. In some cases, for example, candidates were not clear about
the difference between complements and adverbials in the given structures, or about
the distinction between derivational and inflectional morphemes. Stronger
candidates who had not only studied the terminology but had also done practice
work and consequently had a clearer understanding of the concepts underlying the
terminology had no trouble completing this task.

Future candidates are also strongly reminded that careful reading of the question is
important. A significant number of candidates did not supply examples from the
first paragraph, as requested by the question, but from other parts of the supplied
passage. In other cases, where the question requested phrases, students sometimes
gave one word answers which did not give adequate information. A careful reading
of the task questions would therefore help candidates.

2 This question allowed candidates the option to write more generally on a given
theme and required the development of ideas, rather than memory work. The
question might thus have seemed simple, as it very clearly related to specific
sections of the set text, nevertheless, many candidates failed to capitalise on this by
developing a coherent and extended presentation of their ideas. With a few
exceptions, candidates presented overly simplistic arguments lacking in depth for
this question. For example, asserting that “writing is more formal, speech more
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informal” does not do justice to the full range of possibilities that both these media
entail, and does not address the issue that both writing and speech can present
formal as well as informal situations. Lack of coherent arguments and adequate
expansion of the central theme of the question was therefore a problem in this
question.

3 Question 3 was the second most popular question.  Candidates who demonstrated a
firm grasp of the terminology and descriptive framework needed to analyse this text
type and managed to organise their answer coherently fared well in this question.
Some candidates confused the processes of language analysis and literary criticism,
concentrating more on what feelings and associations the choice of language
evoked, rather than on illustrating how the chosen form, structure and vocabulary
contribute to a unified presentation of an advertisement.

In questions of this sort, requiring comment on a given text, it is important to
continually maintain close reference to the text, as this helps to keep the answer on
track and to ground the answer with relevant illustrations and examples.
Conversely, some candidates chose to identify a large number of examples from the
text, but then failed to expand on what these examples could illustrate.

For this type of question, it is important to build a coherent answer – rather than a
list of examples from the text – which demonstrates to the examiner that the
candidate can apply the acquired terminology and analytical frameworks to the task
at hand, using appropriate illustrations to support the presentation.


