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Introduction  The appreciation of literature immerses learners in experiences as lived through the eyes of 

other individuals; it is a person-to-person encounter in a creative world of real and unreal 
episodes. It is also a collective engagement between readers, author and context. In a state 
of ‘willing suspension of disbelief’ (Samuel Taylor Coleridge, 1817), the learner interacts 
conceptually and emotionally with characters and their experiences as well as social and 
cultural themes. The literary experience, undeniably, is crucial to the learner’s cognitive, 
emotional and social development. The SEC English Literature Examination should be 
perceived as a threshold for assessing the performance of learners after having been 
exposed to an accretion of knowledge, skills and competences targeted by the syllabus and 
acquired through a range of literary experiences. 
 
Mindful of what has been emphasised in past examiners’ reports that ‘the syllabus, the 
teaching/learning experience, the examination and the examiners’ report’ are to be treated 
as ‘channels which help the parties directly involved in this examination to be ‘in touch’’ 
(Examiners’ Report, 2008), this report aims to consolidate such a relationship. In the 2009 
report, the examiners noted a marked improvement in both papers and a steady increase in 
the number of good essays. This year’s scripts revealed a similar trend and following last 
year’s decision to list the criteria adopted for the text selection of the unseen texts, in order 
to support the positive shift in the candidates’ performance, this report will attempt to outline 
the strengths and weaknesses encountered during the marking process. The intention is to 
crystallise the candidates’ performance in the examination and the examiners’ expectations. 
 
 
Strengths noted in a good number of scripts: 
 
• Introductions and conclusions: these are functioning as opening and closing paragraphs 

and not mere stand alone paragraphs.  
 

• Paragraphing: essays have a minimum of four paragraphs and compared to previous 
sessions, there is a gradual move towards an organised structure system. 

 
• Quotations (when adopted as a writing technique to support arguments): there is a 

clearer awareness of quote management as these are being used to effectively 
enhance the text and are not simply presented as memory testers. 

 
• Hedging: candidates seem sensitive to the subjectivity that the ‘reading’ of literary texts 

entails, they are being coached well in avoiding absolutes or unnecessary bold 
statements. 

 
• Foregrounding of devices: apart from the obvious directed focus in Paper I, this is also 

being used in essays in order to illustrate a point (e.g. the use of the metaphor…).  
 
Weaknesses noted in a good number of scripts: 
 
• Key words in question: there is minimal attempt to focus the essay according to what is 

being asked by the examiner.  
 
• Paragraph focus: there is no paragraph focus - the development of an argument should 
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be linked to paragraph division. 
 
• Background information: an overload of background information detracts from the more 

relevant points. 
 
• Quotations: an overload of quotations and minimal text, candidates should note that 

these are not rewarded. 
 
• Poor writing skills: there is no crispness in candidates’ answers to Paper I and they 

often fail to communicate ideas and arguments with clarity in essays – overall poor 
quality in the answers. 

 
 

STATISTICAL 
DATA 

The table below summarises the distribution of Grades for Options A and B 
 
Distribution of Grades 
 

Grade 2A 2B Total % 
1 119  119 4 
2 185  185 6.3 
3 495  495 16.7 
4 389 123 512 17.3 
5 322 203 525 17.7 
6  167 167 5.6 
7  203 203 6.9 
U 327 347 674 22.8 

Absent 12 68 80 2.7 
Total 1849 1111 2960 100 

 
 

PAPER 1 
 
SECTION A 
 
General 
Comments 

There is no marked difference in the performance in Paper I when compared to last year’s 
results; the average mark was slightly above the mid-mark. In their comments, examiners 
observed that the unseen texts were accessible to the great majority of the candidates – 
both Option 2A and 2B. As is the norm in the setting of this paper, the questions focused on 
the understanding of the text, the technicality, the comments on effectiveness and personal 
reaction. 
 
In last year’s report, the examiners had stressed that the coaching in literary devices is 
emerging as a systematic standard response. Unfortunately, this was evident even in this 
year’s answers. Such responses fail to mirror the candidates’ ‘true’ sensitivity and 
awareness of literature.  
 
The poem With Arms Outstretched proved accessible to both Option 2A and 2B as the 
majority of candidates showed complete empathy with the subtleties of the content as well 
as competence in literary evaluation. Furthermore, the poem allowed room for personal 
reactions and the examiners made allowance for a range of interpretations as long as they 
were grounded in the text. On a very positive note, there has been a marked decrease in 
the number of unanswered questions.  
 
The rationale behind the selection of this poem was to encourage candidates to indulge in a 
creative reading of the poem and take it beyond what is merely literal. In fact, the last three 
questions pushed them in such a direction. The girl in the poem enters her dream world and 
is transported to a silent but colourful world of the mermaid. Whether the girl is wading or 
simply sitting by the sea was up to the reader to decide. In fact, it was this openness which 
both hindered and helped. Some candidates detached themselves completely from the text 
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and their personal experiences interfered rather than facilitated their inferences. Others 
never engaged with the fantasy world and grounded their answers in a mundane and matter 
of fact explanation of the action in the poem. However, the more sensitive candidates 
feasted over a delightful account which encompassed text and creativity. 
  
A significant point needs to be made here before commenting more specifically on the 
individual questions. As has been indicated in earlier comments and emphasised in the 
2009 report, candidates have acquired the initial level of understanding of the texts, have 
acquired and applied their knowledge of technical terms, but still fail to proceed beyond by 
commenting on the effect through a personal judgement. Therefore, candidates lose focus 
of the question and do not maximise their initial understanding to take it to the second and 
third levels. A case in point is Question 4 in the Section A – Poetry. 
 
 4 Read the quote below. 

alone 
she dives spins glides 
in effortless infinite motion 
bubbles trailing like round diamonds 
in a perfect sapphire sea 
surging forward 
free 

a) Mention one of the dominant sounds in these lines? 
b) Which literary term is used to describe the repeated use of a particular 

consonant sound? 
c) Comment on the effect of this repetition 

 
The majority of the candidates failed to answer 4(a) correctly because they did not read the 
question carefully and instead of referring to ‘sounds’, gave words as examples. However, 
such an error did not affect their answer to 4(b) since they selected the correct literary term. 
Furthermore, their comments in 4(c) were linked to the effect of at least one type of sound 
selected, even though they failed to focus beyond the initial effect. Therefore, two failing 
points can be addressed here: candidates fail to understand the question well and 
furthermore, they do not exploit the possibilities given to explore the effects further. 
 
 
 

Specific 
Comments 

 

1 The majority of the candidates seemed undecided and this was evident on paper through 
deletions, however this meant that candidates were evaluating and reconsidering their 
position in view of the poem. The examiners accepted two possibilities (ii) and (iii). 
 

2 Many candidates lost focus in their answers as some simply mentioned free verse but did 
not venture in ‘what’ it contributed to the poem.  
 

3 Most candidates achieved full marks in this question. There were several versions of the 
same correct answer but they all led to the same idea. Some were confused as to who was 
doing the action – the mermaid or the girl dreaming of the mermaid? 
 

4 a) Few students answered this question correctly. Only a small number referred to /s/ or /f/ 
and sometimes both. Others simply quoted words and did not give an indication that 
they were referring to the letters.  

b) Many students answered this correctly despite not answering 4(a) correctly (see note in 
‘General Comments’). 

c) Some candidates managed to state that it refers to the sound of the sea, the waves, the 
splashing of the mermaid’s movements in the sea, smooth movements etc. However, a 
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good number of Option B candidates did not give and acceptable answer – they were 
often vague (‘the poet wanted the reader to read quickly, to make it more effective’ is 
one example).  

 
5 The great majority of candidates were awarded a minimum of one mark for this question. 

The fact that the aspect of royalty (princess) was mentioned in the rubric, inspired 
candidates to answer the following questions on the same lines. 
 

6 Most answers referred to similarities – ‘they are both alone, they both have nothing to do’. It 
seems that the conceptual distinction between comparison and contrast is not clear. 
 

7 There were many acceptable answers and again the ‘royalty’ of the mermaid emerged and 
the beauty of the experience highlighted. 
 

8 Very few candidates managed not to score any marks on this question as it was all- 
embracing and whatever mood was chosen was acceptable. What emerged was that the 
last stanza was open to interpretation and played on the sensibility of the reader. Only those 
candidates who corroborated their choice with explained quotations were awarded full 
marks whatever choice they made. It seems that the easiest choice to explain was the 
negative one as there was plenty of evidence (bubbles burst) in the text. 
 

  
 
 

SECTION B 
 
General 
Comments 

The context, plot complexity, theme, mood/tone, readability level and literariness of the 
selected passage contributed to making it a valid choice as indicated by the general 
tendencies of the responses given by the candidates. 
 
The majority of the candidates understood that the setting is outside a particular school, that 
one student has remained behind and is waiting near the school gates, that the typical 
authoritarian teacher manifests no more than a token interest in the boy, that the boy’s 
waiting is further complicated by the imminent rain and that the overall mood suggested by 
the text is not positive. Understanding, this much was enough for many candidates to be 
able to answer correctly an acceptable number of the set questions. 
 
Rather surprisingly perhaps, not as many as expected, were in touch with the central 
predicament created in the text – that is, that the boy’s fear stems from a note he receives 
from bullies and that his dilemma therefore lies in whether he dares take the street with the 
possibility of facing the bullies that he believes are hiding in the shadows or remain near the 
school gates and definitely be drenched by the oncoming rain. It is rather surprising 
because the theme of bullying is definitely not alien to students (as, in fact, is evidenced by 
their responses when writing about poems such as The Lesson and My Parents Kept Me 
From Children Who Were Rough) and also because the clue in the passage suggesting 
bullying is not subtle or couched in a way that one would have expected so many 
candidates who understood most of the passage to then actually miss the real reason for 
the boy’s difficulty. The responses to Question 7 tended to underscore the degree to which 
a candidate understood this focus in the text. 
 
The responses given by the candidates suggest that a lot of work is going into their 
preparation for this part of the examination. It is clear that candidates are approaching the 
examination with a good working knowledge of literary devices. Many demonstrate an 
awareness of the techniques most commonly employed by writers, seem able to name a 
good number of devices and/or provide proof of specific devices from the given text. In fact, 
some of the answers given to Question 3c this year seem to suggest that there is a 
possibility that, in some cases, candidates are actually learning technical terms that one 
feels are peripheral to what one expects of candidates at this level. While those involved in 
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the preparation for this examination should have no difficulty understanding which terms 
candidates are expected to be familiar with by looking at past papers, it might be advisable 
to eventually determine and make public a list of these technical terms for clarity’s sake. 
 
One feels that there is further room for improvement in the way candidates write answers to 
questions specifically focused on author, device and effectiveness. Let us take question 6 
as an example 
 

6.  What effect is the author trying to achieve in the following sentence? 
Mr Price said all this as he passed the boy at a rapid pace, without pausing, 
meanwhile buttoning his own grey-coat against the huge drops, which were 
beginning to strike heavily on the flagged pavement. 

 
Candidates need to be made conscious that this question is primarily concerned with the 
author’s intention rather than Mr Price and, one feels candidates may be further helped so 
that the way they write their answer reflects this awareness through the foregrounding of the 
author or the device as the theme/subject of the sentence. The majority of answers given by 
candidates to the above question would read something like: 
 

Mr Price is/was in a hurry and he is/was not really interested in the boy. 
 

Such answers definitely demonstrate an understanding of what is happening in the text and 
cannot but be awarded a pass. However, with minimal coaching, the same level of 
understanding by candidates can be expressed in a more precise manner. This, would, for 
example, be a much better answer. 
 

‘The author tries to create a sense of speed and indifference.’ 
 
 

Specific 
Comments 

 

1 Nearly all the candidates knew the difference between writing in the first person and in the 
third person. 
 

2 The majority of the candidates felt that the name of the Academy had certain connotations 
and the answers could be said to appear on a cline, moving from simplistic responses like 
big old building to the more complex and sensitive grandeur or irony. Answers that did not 
go beyond the referential level did not obtain the full marks. 
 

3 a) Few candidates knew the meaning of sharp as implying cold or bitterly cold weather. 
b) Once again, candidates seemed to provide an automated answer and failed to respond 

to the rubric as many wrote about the effect rather than the cause and pointed out the 
fear of the boy. This was considered near enough to deserve at least one mark. 

c) Clearly, as noted in the ‘General Comments’, candidates are exposed to a range of 
literary terms but are not always effective in their selection. 

 
4 The majority of the candidates seem to be aware of how ‘authoritarian’ teachers act. Many 

pointed out that Mr Price asked questions without waiting for an answer. 
 

5 This question required the candidate to ‘suggest two effects’. Although most of the 
candidates identified the two extreme emotions: fear and relief, the reasons they gave were 
generally wrong. Those who identified the two extreme feelings and concluded that the boy 
felt safe again, lacked the ability to move beyond the literal. In fact, this question 
distinguished the candidates who had a good understanding of what was happening in the 
passage from those who had a superficial understanding of it. 
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6 The question was well answered by the large majority of the candidates. Their sensitive 
reading enabled them to feel and to convey the brusqueness of the teacher and his 
anxiousness about getting caught in the approaching storm. Most saw this as a sign of 
indifference or of an uncaring or selfish attitude on his part (Read a more detailed 
explanation in the ‘General Comments’). 
 

7 This question was the most difficult and few obtained full marks (Read extended comment 
in the ‘General Comments’). 
 

8 This question gave the candidates an opportunity to try to use the points they accumulated 
in the previous questions and integrate them in their answer. However, they resorted to a 
narrative and foregrounding of the ‘ingredients’ was minimal.  

  
 
 

PAPER IIA 
 
General 
Comments 

The most popular choices among candidates were Macbeth and Animal Farm. The 
examiners had favourable comments about the essays in all three sections and they 
concluded that they were generally satisfactory. Marks ranged from very poor to excellent; a 
few of the answers in the upper end of the scale obtained as many as 15 or 16 marks. 
Continuing on a positive note, as a general observation, the examiners commented that 
candidates showed  
 
• a sound knowledge of the content; 
• an attempt to structure their essays; 
• an effort to go beyond the narrative; 
• an improvement in the use of quotations. 
 
There was a marked decline in the number of candidates who: 
 
• do not attempt any question in a section; 
• produced completely irrelevant essays which appear to have been memorised; 
• produced unnecessarily long essays in which they try to include everything they 

remembered about the text. 
 
On the other hand, there is yet more effort to be directed at the following list of shortcomings 
 
• there is minimal focus on key words 
• rubric is frequently ignored 
 
Candidates should be encouraged to focus and refocus on key words in the title. Therefore, 
if the focus of one of the questions on Macbeth is the ‘desire for power’, this phrase is 
expected to recur in the essay. This creates a point of reference for the candidate and 
provides a clear indication that there is an attempt to address the question. Unfortunately, 
the examiners have observed that these key words are consistently being ignored and in 
some cases, never feature in the essays. 
 
The attention to rubric suffers a similar fate since candidates often ignore what the final 
instructions are for the development of their essay. Whenever the question ends with 
‘discuss’, the examiners expect a discussion and not a narrative. If they expect a narrative 
response, they clearly indicate it in the title. Three main distinctions can be made for this 
purpose and they can appear on a cline from lower to higher order question type (the 
bulleted list are only examples, other combinations might be possible): 
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1. Narrative 
• ‘Write about two of these instances’ 

2. Narrative/Argumentative 
• ‘Explain how’ 
• ‘Write about the relationship…’  

3. Argumentative 
• ‘Discuss’ 
• ‘Examine how’ 
• ‘Compare and contrast’… 

 
In both of the shortcomings outlined above, the drive should be ‘focus’: key word/s and 
rubric. This would certainly maximise their performance, not only in Paper II but also in 
Paper I. 
 
The second most popular play for both Option 2A and 2B was Burning Everest and Mariza’s 
Story; while answers on Twelfth Night decreased significantly in popularity.  
 
Remarkably, the candidates performed considerably well in the poetry section. It seems that 
the progress noted in the 2008 report has resumed after a brief decline in the 2009 
performance. The analysis of a number of the set poems requires a close reading and 
awareness of the employment of poetic devices across the board and this was evident in a 
good number of essays.  
 
Similar to last year, although the most popular text remains Animal Farm and the second 
most popular is still The Great Automatic Grammatizator and Other Stories, the move in the 
direction of The Other Side of Truth is still evident. King of Shadows and The Time Machine 
were less popular; in fact, few candidates attempted questions on these two texts. However, 
the least popular text was Private Peaceful as only a handful of candidates chose to answer 
questions about it.   
  

Specific 
Comments 
 
DRAMA 

 

1 This was the most popular question with nearly half the candidates who answered Macbeth 
choosing this question. 
a) This required candidates to point out Macbeth’s motives for wanting to murder    

Macduff. The best answers referred to Macduff’s failure to attend Macbeth’s coronation 
and banquet, the witches’ warning and his flight to England to seek help. However, 
many candidates referred only to either the witches’ warning or Macduff’s flight to 
England. Others gave a detailed account of Macbeth’s visit to the witches. Regrettably, 
quite a few candidates wrote a general introduction, for example, ‘I shall comment on 
what led Macbeth to satisfy his vaulting ambition’. This is not expected in a context 
question. 

b) The key words in this question were ‘further plunge’ and candidates could refer to the 
fact that now Macbeth has crossed a boundary that would not be easy to go back from; 
the murder of Duncan and Banquo showing that Macbeth was already guilty of evil 
deeds and he spirals out of control with the murder of innocents like Lady Macduff and 
her son. Some candidates did mention that the previous murders were somehow 
justified but this murder crystallised Macbeth’s tyranny. Other candidates wrote an 
answer that was not related to the given extract.  

c) There were many good answers which showed that candidates were aware of the 
various instances of betrayal in the play. However, some candidates could not avoid 
mentioning the witches although the question specifically requested candidates to do 
so. 
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2 There were two key words in this question: ‘sight’ and ‘sound’. Candidates were able to 
mention very good examples (Banquo’s ghost, the dagger scene, darkness, etc., constant 
reference to blood) with regards to the visual aspect of the question but not the sound 
imagery. Few referred to the storm, the owl’s shrieks, the knocking at the door, voices heard 
during the night, etc. In fact, some students quoted speeches like out out damned spot or 
unsex me here as being examples of images of sounds.  
 

3 This was the least popular of the three questions. There was a mix of good essays and 
sketchy essays. The good answers referred to internal and external conflicts to be found in 
Macbeth. Some candidates focused too much on one type (example, light versus darkness 
and then gave several examples from the text of this) and did not cover different types of 
conflict. On the other hand, some answers were rather sketchy in that they were restricted 
to Macbeth’s conflict after the murder; some others showed an awareness of the various 
conflicts but the answers lacked a close reference to the text.  
 

4 a) In their answers, candidates were expected to refer to the circumstances that led 
Malvolio to be fooled. In general, answers failed to trace the circumstances leading to 
the tricking of Malvolio. They also failed to indicate that the other characters knew that 
Malvolio was attracted to Olivia and fancied himself being married to her. 

b) The answers were adequate. They referred to his pomposity, his feelings of superiority 
and that he is a kill joy. 

c) Candidates had a free choice of characters here with Viola being a frequent choice. 
However, the answers were not always backed up by close reference to the text. 

 
5 Very few candidates answered this question and the answers dealt with the character of 

Feste rather than his role. 
 

6 This was the most popular out of the three questions. Most candidates were able to discuss 
the similarities and differences between Olivia and Viola. 
 

7 As a choice, this was the least popular question. Candidates were able to give some good 
answers. 
 

8 Good overall answers with Mitchem, Johnston and Macleish being the favourite characters. 
Some candidates chose to write out separate summaries. This once again brings us to the 
difference between ‘compare and contrast’. Candidates are unable to take characters’ key 
points and find similarities and differences. The easiest way for them is to give a general 
overview of characters and hope that that would satisfy the examiner. 
 

9 In this question the key character chosen was Bamforth, but then answers became 
superficial and general when it came to the other characters. Sometimes certain answers 
did not contain a development after the Japanese prisoner’s capture, but simply another 
overview of characters, which could have easily been an answer to question 8. 
  

10 Candidates had to identify three features that make the play a memory play. They referred 
to Tom and Amanda reminiscing about the past and to the fact that the breaking of the 
unicorn signified Laura’s breaking away from her past, but there was no reference at all to 
technical devices. 
 

11 Answers tended to be superficial as they did not quite focus on the symbolic meaning of the 
alley and the fire-escape.  
 

12 This was the most popular of the three questions and answers were generally good and 
focused on both ‘circumstances’ and ‘obsessions’, except for one answer which dealt only 
with obsessions. 
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13 There were some very good answers to this question, which referred to a number of Jim’s 
achievements, namely his friendship with Stubby, doing well at school and his acceptance 
of the Wellands. However, there were some candidates who gave a list of achievements 
without sufficiently exploring them. In fact, the word ‘achievement’ seemed to pose some 
difficulty for some candidates, as they did not go beyond the fact that Jim left his mum 
behind him and burnt the poster. Once again, there were answers which gave a general 
summary of the play in the hope that they would hit onto something but not actually keeping 
the question in focus.  
 

14 Candidates could relate the quote to the mother’s separation from her daughter and the 
need to care for someone. The few who chose this question wrote essays which sometimes 
tended to become repetitious as they focused on the loss of the mother only and then there 
were those who resorted to narration as they retold the story of how she loses the girls and 
then finds them and Tania dies and then Mariza rejects her. Hardly any answers went 
beyond the quote to show the need to care for and be cared for by other characters in the 
play.  
 

15 Besides being the most popular, this question presented the best answers for the majority of 
the candidates. They demonstrated a good knowledge of both plays and were able to 
analyse what is common to both plays e.g. the loss of a mother, the absence of a father 
figure, the stereotyping, daydreaming, friendly and unfriendly characters and the positive 
outcome. 
However, some candidates insisted on writing separate summaries for both plays.  

  
  
PROSE  

1 
 
 
 

Many of the candidates who answered this question wrote a good essay. They explored 
adolescent issues like bullying, grief, loss of parents, need of a father figure and escapism. 
Some candidates, however, turned the question into a discussion of a generic nature on 
these issues and referred only minimally to the novel. These essays were awarded 
relatively low marks. The examiners want to see how well the candidates have read the text 
and how they can relate it to life. 
 

2 
 

The rather low quality of the essays on this question suggests that there is a need to relate 
the reading of literature to other art forms, especially film. Most of the essays seem to 
suggest that the candidates have little appreciation of novels of fantasy. The plot of the 
novel was criticised because it can never happen in real life and it is exaggerated. One 
candidate commented that although it is a fantasy, the novel is interesting. The essays may 
give the impression that the candidates did not like the Harry Potter films, the Lord of the 
Rings and many sci-fi films.  
 

3 A very small number of candidates opted for this question. The essays were not captivating 
and certainly lacked focus. In fact, they were mainly narrative and borderline acceptable. 
 

4 Those candidates who chose to answer this question did well on the whole.  They 
mentioned the idea that the TT was the medium to criticise capitalism, but again, there was 
no particular reference to more valid points. 
 

5 The large majority of candidates who studied R. Dahl’s anthology chose to answer this 
question, which allowed for a wide choice of short stories. In fact, practically all the short 
stories were chosen to some extent. It must be pointed out that, though the examiners 
accepted the choices of the candidates without restriction, some short stories were more apt 
than others and made it easier for candidates who chose them to write a good essay. The 
main fault was the usual tendency to narrate the story instead of concentrating on the 
behaviour, action or words of the characters that bring out their double life. 
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A point that must be brought out is that several candidates seem to think that all short 
stories have an open-ended conclusion, in the sense that the reader can form his/her 
conclusion. This is not correct. In this case, the author does not narrate the conclusion 
because it is, or should be, obvious to the reader. For example, the author gives enough 
hints for the reader to come to the conclusion that Billy Weaver was poisoned and stuffed; 
and that Sir Basil enjoyed chopping off his wife’s head in his imagination but in actual fact 
chose the saw and had to sacrifice his sculpture. 
 

6 The relatively few candidates who chose this question showed a good knowledge of the 
story. The straightforward account of this story enabled them to select the highlights in the 
relationship between the narrator and the girl.  
 

7 This was the question that was chosen by the large majority of the candidates who chose to 
study this text. The range of quality was, as to be expected, very wide, from excellent 
essays that showed a detailed knowledge of the text to the very superficial essays in which 
Snowball was mistaken for Squealer and Benjamin for Boxer. Many candidates do not draw 
a distinction between the story of the animals on Animal Farm and the events that followed 
the Russian Revolution in the USSR. It is incorrect to write sentences such as: 
 
• Napoleon used the KGB to suppress any opposition. 
• The proletariat animals on the farms did not have enough to eat. 
• In the end Animal Farm was ruled by Stalin. 
• Napoleon (Stalin) ordered his dogs (the KGB) to exile Snowball (Trotsky) and later killed 

him secretly. 
• The animals that betrayed the Russian revolution are Napoleon and Snowball. 
 
A point made by quite a few candidates, and which was surprising and unacceptable, was 
that the animals were ignorant because they should have done like Mollie and run away to 
find freedom on some other farm. These candidates presented Mollie as a role model, 
which was far from Orwell’s intention. 
 

8 The number of candidates who answered this question was relatively small and the essays 
were generally focused on the ‘foolishness’ of some animals. Only a handful of candidates 
realised that the focus should have been on the fact that Orwell makes fun of and ridicules 
the folly and foibles of human beings, e.g., the vanity, greed, superstitions, medals and 
honours, heroism, blind loyalty to the party, and other human qualities. 
  

9 Most of the candidates who studied this novel chose this question. The structure of the 
novel makes it rather difficult to understand what is happening upon first reading. This is a 
novel that definitely needs a second reading if a candidate wants to write a good essay 
about it. The best candidates concentrated on a handful of episodes (three were enough) 
and showed with close reference to the text how Charlie dominated, helped, supported and 
protected his younger brother, ‘took his love’, was the braver, more outspoken and more 
popular brother. 
 

10 Only one candidate chose this question. He/she seems to have found it difficult to pick out 
clear-cut episodes and wrote about the story in general.  
 

11 Most of the candidates who studied this novel chose this question. On the whole, it was well 
answered and the candidates wrote about various acts of bravery by a number of people, 
the most important being Sade and her father. Many candidates quoted important ‘proverbs’ 
to support their argument. It is a pity that candidates did not make reference to the factual 
episode of the Nigerian journalist Ken Saro-Wiwa, to which Mr Seven O’Clock made a 
specific reference in his programme.  
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12 Many of the candidates who tackled this question did not show a full understanding of the 
word ‘dilemma’ and wrote about the ‘difficulties’ the children had to face. There is a subtle 
difference between the two words. A dilemma involves a difficult situation in which one has 
to make a choice. The candidates should have concentrated on the decisions the children 
had to make as they struggled in the new reality of London. The best essays were those 
that showed characters in the novel having to make choices – to tell the truth and reveal 
one’s identity or to lie or tell half-truths; to oppose the Generals or to submit; to stand up to 
the bullies or give way; and others. 

  
 

  
PAPER IIB 
 
General 
Comments 
 

Similar to the observations made in the 2009 report, examiners confirm that the Option 2B 
candidates have made a visible improvement. There were fewer empty booklets than last 
year and a smaller amount of superficial and limited answers. Many attempted the 
questions and it seems, put their best foot forward. This is promising and encouraging to 
both teachers and candidates who are making an effort. 
 
Observations listed in the General Comments on Paper IIA could also be considered 
relevant to Option B. 

Specific 
Comments 
 
DRAMA 

 

1 Most of the answers to this question were disappointing but there were some that managed 
to focus on the question. The most popular scene was the death of Duncan. A good number 
of candidates wrote about the character development of Macbeth and Lady Macbeth rather 
than focused on their behaviour in a particular scene. In fact, some candidates were unable 
to keep to one scene but spoke in general about the whole play. 
 

2  This was the least popular question. In this question many confused ‘hope’ as in a play 
which ends on a positive note for the future with ambition and desire. Macbeth hopes to be 
king or Lady Macbeth hopes that Macbeth would kill Duncan. ‘Hope’ becomes ambition 
rather than a better outcome for Scotland. In fact, very few mentioned Malcolm and Macduff 
at the end as being a ray of hope for the future.  Also, students seem not to make a 
distinction between despair, lack of hope and desperate as in urgently wanting something, 
which led to the same mistaken assumptions and conclusions that students made in their 
answers.  They lose the overall message of the play to focus on the state of desperation of 
Macbeth. So they fail to address if Macbeth is a play of a ‘hope’ for the future or if there is 
only negativity for the future. 
 

3 The focus of this question was ‘vision’ or ‘hallucination’ and candidates were expected to 
describe it and write about its importance. Candidates seemed able to identify the visions or 
hallucinations but then lost marks because they did not analyse them in detail and many 
could not speak about the importance of the episode in the play. 
 

 
 

4 

There were very few candidates who opted for Twelfth Night.   
 
The answers were focused and good and the most popular characters were: Malvolio, 
Olivia, Viola and Orsino. 
 

5 One answer dealt with plot rather than character. The characters that were generally 
chosen were: Malvolio, Feste and Sir Andrew Aguecheek. 
 

6 There were some good answers and the episodes selected included (1) Malvolio’s 
imprisonment; (2) Viola, in disguise, refusing to return Antonio’s money. 
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7 Candidates were asked to explore the change in two characters throughout the play. Some 
did not focus on the change and others indicated it superficially. Occasionally, the wrong 
choice of character was made.  
 

8 There were very few candidates who chose this question. Although the question gave 
candidates a free choice of scene, they were expected to make a sensible choice but, 
unfortunately, this was not always the case. Furthermore, they provided no valid reason for 
its importance. There was only one exception, a candidate did refer to the capture of the 
Japanese prisoner and attempted to give reasons for its importance. 
 

9 The most popular characters that candidates would like to play were: Mitchem, Bamforth 
and Evans and candidates could point out some of the character’s qualities; even though 
many of the points made were valid, they were often sketchy. The characters that 
candidates would not like to play were: Johnstone, Macleish and Whitaker. 
 

10 Answers were good and showed why and how the respective character tried to avoid reality. 
 

11 This was the most popular question and the answers were good. Candidates could indicate 
how Tom and Laura disappoint their mother. 
 

12 Only two candidates answered this question and answers were good, but one of them was 
limited to showing the link with Tom’s escape. 
 

13 Some good answers, but obviously, many narrated and gave a summary of the whole play. 
Many answers were brief.  
 

14 Some good answers but many did not deal with the experience in the gang but instead 
narrated how Mariza joined the gang, how Marcelo stole her shoe shining kit, etc. Some 
referred to how Mariza changed and became more street savvy through Rambo’s group. 
Some even referred to Rambo’s death but did not connect it with the question.  
 

15 Many students chose this question over the other two, which might indicate they thought it 
was easy. Ultimately they realised that they did not have much to say about Sharon but 
more about Mariza’s mother, which eventually led to some unbalanced essays. Just two 
basic details were repeated over and over again: Sharon did not love Jim and Mariza’s 
mother loved her children. Many resorted to the narrative element of telling the whole story 
of Sharon and how Mariza’s mum lost her children. Only one answer gave a possibility that 
Sharon might have loved Jim by trying to give him a better chance at life as she knew she 
would not be able to give him a happy existence.  

  
  
PROSE  

1 Several characters wrote satisfactory essays with details of life in London in Shakespeare’s 
time. The habit of throwing the contents of the night-bucket out of the windows has 
impressed most candidates. Surprisingly, few candidates, however, made references to the 
theatre of the time. 
 

2 The question went to the core of the story. Several candidates could explain the exchange 
of characters that took place and why it happened. However, the weaker candidates 
showed that they did not really understand what was happening, who had the bubonic 
plague, and who was actually there in the clinic with Nurse Stevens. 
 

3 Only three candidates tackled this question. The essays were not long enough and so they 
barely even skimmed the themes, in fact, one of the essays was limited to a paraphrase and 
the other two wrote one or two lines. 
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4 There were only four essays and they were rather basic with minimal analysis.  
 

5 The majority of the candidates who studied R. Dahl’s short stories opted to answer this 
question since it allowed them a wide variety of stories to choose from. The favourite story, 
and the best choice, was The Landlady but there were other crazy characters to choose 
from. The examiners were open to any choice, but it was obviously difficult for some 
candidates to show that Mrs Bixby was ‘crazy’ or, for that matter, her husband. Some 
candidates rightly pointed out that Mrs Foster was ‘unbalanced’ due to her stressful life or 
that the Umbrella Man was an alcoholic who was ‘crazy’ enough to do anything to have his 
triple whisky. The examiners accepted these interpretations. 
 

6 Quite a good number of candidates who chose this question showed a hazy understanding 
of the ending of this short story. They went so far as to say that Sir Basil actually chopped 
off his wife’s head to save his sculpture, with a couple adding that the author condones this 
‘punishment’ for cheating wives. The ending of this short story is very subtle and less 
proficient readers need help to appreciate the dry humour and Sir Basil’s pleasure in simply 
imagining his revenge. 
 

7 The candidates who chose this question were, with a few exceptions, awarded relatively low 
marks since they showed limited, if any, knowledge of the Battle of the Windmill. Instead, 
they wrote about the conflicting views of Napoleon and Snowball on the building of the 
windmill and how it all ended with Snowball being chased out of Animal Farm by the fierce 
dogs (or, according to some, by the KGB). 
 

8 This was the most popular question. The examiners were prepared to accept the 
candidate’s choice of the animals to blame for the failure of the revolution. The most 
obvious choice was Napoleon and Squealer but many chose Boxer and Benjamin. The 
marks awarded by the examiners depended on how far the candidates showed knowledge 
of the text while explaining why that particular animal (not group of animals like the ‘pigs’) 
was to blame. However, it was difficult for candidates who pinned the blame on the cat or 
the raven to build a solid argument and to show adequate knowledge of the text. 
 

9 & 10 No candidates answered questions on this text. 
 

11 Many of the candidates who chose this question showed a sensitive reading of the text and 
an appreciation of what the family had to go through in Nigeria and what the children had to 
go through in London. The awareness of the local issue of illegal immigration has obviously 
helped to sensitise the students to the racial discrimination that immigrants are likely to face. 
The candidates brought out various ‘signs of hope’ ranging from the courage of Sade’s 
father to the help given by the social workers and the fostering families to the power of the 
media people.  
 

12 This question proved to be a challenging question since the candidates found it difficult to 
focus on the difficulties Femi has to face since he is overshadowed by his sister in the story. 
Some of the problems Femi has to face are obviously faced also by Sade and the 
examiners accepted this, but they were looking for Femi’s particular way of reacting to the 
family tragedy, being younger and less mature. 
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POETRY 
 This part of the report, as in previous reports, is pertinent to both Option 2A and 2B. It 

addresses the most general problems in relation to this section.  
 
This section has been handled quite well and the upper end candidates were capable of 
sustaining a discussion on two poems concurrently. It is clear that they are being coached 
well in distinguishing between poem and poet; furthermore, responses are grounded in 
references to experiences, devices and philosophy. For example, there is sensitivity to 
mixed emotions and dilemmas. 
 
Unfortunately, despite the good work which is coming across in these essays, there are 
some shortcomings which need to be addressed, even though teachers are certainly 
already doing so. Candidates need to be reminded that accuracy in the most basic of facts 
is very important: title, name of poet and content. 
 
It is a pity that poems are reduced to a singular idea, for example, comments on My Parents 
Kept me from Children who were Rough are limited to ‘threw words like stones’; The 
Discovery is merely ‘doom-burdened caravels’; and The Lesson is singularly concerned with 
‘your father’s dead’. Other concerns in these poems were not explored.  
 
Furthermore, as was explained earlier on in the report, an overload of historical background 
could overshadow other more relevant points which could have been mentioned (this was 
evident in The Charge of the Light Brigade, The Discovery and An Irish Airman Foresees 
His Death).  
 
Finally, one needs to appreciate that themes like bullying, racism or colonisation, although 
having a significant role in a poem (also relevant to prose texts) as a social and cultural 
consideration, should not become the foremost topic of discussion in a literature essay. 
Therefore, the essay should not be translated into a language essay on bullying by ignoring 
the specificities of that poem; consequently, an essay on bullying is out of point in the 
context of literary appreciation.  
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