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In this edition we have a smaller number of revig¢lwan usual, but each is excellent and
the books themselves are as diverse as ever, ngvargnitive psychology, school-based
mental health and the role of cognitive neurosa@einceducation. Many thanks to Paul,
Carmel and Sarah for taking the time to read thekb@nd perform the reviews. | am in
the process of collecting a new set of texts fotens in the next edition, and as usual
will email ENSEC members requesting volunteerseadqrm the reviews (don't forget,
you get to keep the book by way of thanks for ybalp) in the near future. In the
meantime, please enjoy the three reviews below.

Neil Humphrey, book reviews editor

1. The Brain At School: Educational Neuroscience ihé Classroom

Author: John Geake
Publisher: McGraw-Hill/Open University Press

Y ear of Publication: 2009
ISBN: 0335234216

John Geake tells us in the first sentence of thiskkabout his belief that ‘it is important for téacs
to know about how cognitive neuroscience mightrmfaheir work’ (pl). Some readers might considerts
a declaration superfluous. Surely, it is self emidthat teachers would be interested in understgritie
processes of learning. How can a teacher begappooach his or her craft without such knowledgete
proverbial Martian would almost certainly assumat th species, such as ours, which devotes sucimener
resources of time and money to a formal systendotation, would want to ensure that such resounege
being used in accordance with the best availaliernmation about how to bring about learning, whvebuld
have to include something about how the brain wamkeelation to learning. Wouldn't it? Clearlyorae
teachers are interested in accessing such infasmatnd Geake illustrates very early in this bdukt there
are teachers who have important and penetratingtigns to ask about the relationship between biokogd
learning that are also interesting to cognitiverneaientists. These include questions about therantions
between brain difference, gender and learning styad the relationship between cognitive perfoiceaand
emotion. On the one hand Geake is eager to shavedgnitive neuroscience has much to offer in esking
these issues in ways which will be of interest amtlie to educational policy makers and practitisner
However, he is clearly concerned (and not a littisstrated) by what he sees as barriers to acapssia
knowledge. He complains about the contemporariiseientific postmodernism of much academic disseur
about education’ (p2) and concludes the book wjtldflections on his own ‘boredom and annoyance.d. an
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extreme irritation’ (p191) at the lack of intellaat grit which he perceives in many of the pressma he
encounters in international education conferenesye limp, hackneyed ideology passes for knowledge

A less optimistic writer might despair at the dés of indifference and hostility which accompany
references to scientific discourses in parts ofwioeld of educational studies. But Geake is nahinnot
optimistic. The book is suffused with an enthusia®er his subject that is only matched by his btieaaf
knowledge and erudition. With remarkable econorhg, takes us through the basics of cognitive
neuroscience, including an account of the basistipres which drive this area of study and then ey a
comprehensive introduction to the research methus#sl by researchers in this field. Importantlythe
setting the cognitive neuroscience scene, Geakareful to point out both the exciting possibilitieevealed
whilst reminding us of the inevitable limitation$ an area of scientific study which is not only cemed
with ‘the most complex object in the universe’ (§Bg¢. the brain), but that, in its relative brl#é span as a
sub discipline, employs relatively new and, thereferude instruments. One of Geake’s main pdiets is
that cognitive neuroscience has a very long wagdoand this journey will be all the more fruitfifilit is
informed by the kinds of questions that are of @@ntoncern to educators. Having said this, onaké's
central aims in this book is to deflate certainureemyths’ which have been promulgated by less well
informed enthusiasts, such as those who have deeeleducational approaches based on simplistic and
inaccurate ideas about hemispheric specialisatiotiné brain, or the relationship between certamd&iof
physical activity and brain development.

Seven of the 10 chapters deal with key educdtitomcs, including: memory, cognitive ability,
creativity, social and emotional functioning, laey, numeracy and expressive arts. Each chaptiéresikey
educational issues relating to the topic and gare®verview of the related neuro-scientific evidehefore
going on to discuss the implications of this fotippand practice. Chapters conclude with suggestas to
how the educational neuroscience agenda might tibefed in relation to the chosen topic through the
presentation of potential research questions. Tied thapter looks to the future and draws togekeyr
issues which have been raised in relation to tkeldping education neuroscience agenda.

This thoughtful and well-researched book managdxetstimulating, and even entertaining in places,
without ever talking down to the non-specialistdea This is not to say that it is always an easy, though
readers can be assured that their efforts willlmearded. As a result the book will be of valuanyone who
has a genuine interest in the improvement of te@chind learning, whether they be practitionersijcgol
makers or academics.

Paul Cooper

Professor of Education
University of Leicester

2. Cognitive Psychology: Connecting Mind, Research dagveryday
Experience — Second Edition (International Studeldition)*

Editors: E. Bruce Goldstein
Publisher: Wadsworth

Y ear of Publication: 2009
I SBN 9780495103530

As a introductory text, Goldstein provides a whisttop tour of major themes encompassed within
the domain of cognitive psychology; beginning witho foundational chapters addressing the historical
development of the discipline and links betweenndii@n and neurophysiological processes, the cdritem
proceeds to introduce key constructs, theory amgareh pertaining to perception; attention; memory;
knowledge; visual imagery; language; problem sa@yieasoning and decision making. This secondoedit
sees updated source material throughout and théiceddf bulleted chapter summaries to enhance
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consolidation of the material. Extension of eabhpter’'s core coverage is facilitated by the inclsf ‘if
you want to know more’ and ‘something to consideections, which provide the reader with notable
references and brief resumes of current advancenrenbpic-specific research. ‘Method’ sectiome also
now included within each chapter which, as stanmualoeference points, provide an overview of key
experimental procedures, methods and paradigmsctiatide with first mention in the main body okte
(e.g., dichotic listening; brain imaging). Moreoyéhis edition is supported by access to a bankntihe
resources; ‘Coglab 2.0’ which enables participatiora range of experiments referred to in the {exy.,
lexical decision making; serial position effectshort term memory), and a companion website inoldi
sample essay questions.

Goldstein’s text is pitched at a very basic leaatl assumes no prior knowledge of the material
described. Technical description and specialishirology is minimal and, where possible, examplesnf
everyday experience are provided to aid understgnaind reinforce key concepts. Whilst in one resfigs
can be interpreted as a relative strength of thekwinich will no doubt increase its appeal for dset of the
target audience (i.e., A-level/foundation year ugdeduate psychology students), the content iseratibo
superficial and limited in scope to satisfy thoseldng a thorough grounding in theory and current
perspectives pertinent to cognitive psychology.siide receiving an update, the majority of the cantary
is focussed upon ‘classical’ findings from theriteire (i.e., empirical work drawn from the 196@8s and
80s), and whilst these are clearly important fontegtualisation and exploration of the underpinsirgg
many key principles in the domain, more focus miggnte been given over to recent developments ifiglte
which too often appear as ‘afterthoughts’ taggedtmrithe end of chapters (e.g., cursory mentionhef t
‘episodic buffer’ as part of discussion on workimgmory), or in the guise of ‘if you want to know rab
sections (e.g., mirror neurons). A developmentapan perspective on key cognitive processesridasly
under-acknowledged.

Nevertheless, the book follows an accessible dsgtaonal framework; chapter outlines and
summaries serve well as quick reference guidesopic tcoverage and lively, within-chapter formatting
promotes engagement with content, through varidambnstrations’ of classic experimental paradigeng. (
Stroop effect), the inclusion of intermittent ‘tggiurself’ sections and the use of the various afative and
generative learning devices noted previously. Hmmecertain improvements to the layout would hkel
enhance reader experience; for instance, despée thility, ‘method’ section inserts tend to imept
narrative flow and might have been more clearly @®ated from the main text to indicate supplementar
compulsory reading if required. Similarly, thedeais directed to refer to a batch of colouredgesalocated
on a supplementary insert in the centre of the boakder to fully comprehend portions of the conmtagy —
inclusion of these images alongside the relevaxiti@uld have been preferable for ease of referemze
continuity.

Aside from these issues, the clarity of this instional text alongside the provision of ancillarline
material for enrichment, signals its suitability Bm entry-level psychology audience for whom tdd serve
well as a springboard to more challenging litemtuarthe area.

* A revised, third edition of the main text (thougiot an ‘international edition’) has now been rek=h (July 2010)
which may well have addressed some of the issugsdréhroughout the course of this review; intergstaders should
also consult this newer format.

Sarah Davis

Teaching Fellow
University of Manchester
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3. Key Indicators of Child and Youth Well-Being: Congting the Picture

Editor: Brett Brown
Publisher: L awrence Erlbaum Associates

Y ear of Publication: 2008
| SBN-13 978 0 8058 6313 0

The ‘measurement’ of well-being in children and ggupeople through social indicators across a
range of domains has been developing and growingpphistication since the 1960s. ‘Key Indicatofs o
Child and Youth Well-Being’ presents a collectidnupdated papers from a 2001 conference focusinip®n
development, dissemination and application of kagiad indicators of child and youth well-being, thand
et al (in chapter 14) argue are increasingly ugedescribe the conditions for children, monitoilath
outcomes and set goals for children’s well-being.

In Parts | and Il the contributors critically evate key indicators in the areas of health and atrc
In Part Il the chapters that discuss social andteEmal development indicators would be of pargécul
interest to IJEE readers, focusing respectivelyniatdle childhood, adolescence and young adult yedtart
IV contextualizes development indicators throughlgsis of the family environment, the peer enviremn
and school and community. Part V discusses thetipgh applications of social indicators as to@srispire
change and promote policy development; and PalbaHKs at the complexities of developing compogitdex
of child well-being, focusing particularly on thewklopment of the Child Well-Being Index (CWI).

Each chapter, representing as they do individaaltributions to what must have been a highly
motivating conference, are designed to ‘stand alostly including their own conceptual definitions key
indicators, identification where possible of rel@land valid measurement tools and suggestions asw
further research in the area. The contributoeseaclusively researchers in the field of child godth well-
being located in American Universities and Orgatiire; so colleagues working outside of the Unitates
of America would find the theoretical base of graderest but would have to in many instances bcat
equivalent studies and indicators in their ownoral settings.

Aimed at policy makers, practitioners, researcteard academics in the social indicators field and
associated disciplines; this book is accessibgc#tly presented and it is easy to navigate ardbadelevant
sections. A clear introductory section by the editdroduces some of the key themes that run thrahe
book; the need to develop more commonality acrassipiines, the need for more culturally sensitive
indicators and a greater emphasis on the develdpohémdicators of positive well-being.

Kathy Evans

Lecturer in Education
School of Education
University of Wales, Newport

4. School-Based Mental Health. A Practitioner Guide @ontemporary

Practice
Author: Christer, RW and Mennuti, RB
Publisher: Taylor and Francis

Y ear of Publication: 2009
| SBN: 9780415955584

The rapid changes taking place in the world todaypaesenting children and young people with ever
new challenges and pressures, including amongstrottommercial pressures, violence, stress at kchoo
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family break ups and emotional distress, peer presand bullying, and relative isolation from adult
Education needs to reflect these current realéies challenges for it to remain valid and relevarthe lives
of children in the 21st century. It needs to moegdnd simplistic performance indicators and becomoee
engaged in the challenges faced by children tobeiping in the formation of academically, sociadiyd
emotionally literate young people. As Maurice Elpnsg in one of the chapters in this book, we muspare
our young people for the tests of life not forfa bf tests.

School Based Mental Health is promoted as a pi@otits’ guide within this broader, holistic
approach to education, ‘reframing, reshaping astrueturing’ what schools are about. It seeks tuvigie a
framework for mental health professionals on thenption of mental health in school at multiple
intervention levels. More specifically the book airto “provide practitioners a broad overview of @uh
based mental health services, to review differeabtetical orientations for clinicians to use ieittpractice,
and to offer a discussion and integration of th@m@mnalities and differences in approaches” (prsdeking
to address these three objectives, the editorsaahalti-level intervention framework, presentirgrious and
different intervention approaches and perspectatesniversal, targeted, and intensive interventiofihe
book is divided in three major sections. The fasttion discusses universal interventions for tieenption of
mental health in schools, with chapters on intéggatmental health in school through a comprehensive
approach, on building resilience in schools, onpéidg schoolwide positive behaviour supports, and o
promoting social and emotional learning in schodhink this is one of the stronger sections of bloek, with
four excellent chapters on how the promotion of takinealth may become integrated and infused hedite
of the school.

The second and third major sections deal with tarth@nd intensive interventions, with various
chapters on specific forms of interventions forldt@n and young people in difficulty, namely ratde
emotive therapy, cognitive behaviour therapy, behav modification, reality therapy, systemic family
therapy and Adlerian therapy. The third major isectliscusses non traditional interventions suclaras
therapy, play therapy, dance therapy and mindfgltlesrapy. This section might have considered atber
traditional approaches such as drama therapy, dmissssted therapy and narrative therapy amongstrst
The chapters in these two sections are presentathvei common framework, namely a brief overviewta
theoretical orientation of the therapeutic approatshapplications to school settings, and an aiglgf the
evidence for the effectiveness of the interventiinthe end of each chapter, the respective autiyopty the
therapeutic intervention to the Case of Todd, aytear old African American boy experiencing social,
emotional and behaviour difficulties at school. sThrovides the reader with the opportunity to comapghe
commonalities and differences between these vatioeimpeutic approaches, with the intention to hiegp
practitioner decide on which approach to pursuthéurin his or her practice. The further readingtha end
of most of the chapters are very helpful in thigarel.

On the whole this book provides an easy to readusetul guide for mental health professionals and
practitioners on the different therapeutic inteti@ms they might use in school at universal, tagdeand
selective interventions. Most of the contributidgmghe book are by academics and professionalserarea,
particularly university-based school-psychologistirters, school-psychology doctoral students, and
clinicians. Indeed the book is targeted mainlyrfantal health practitioners working in school ad wainers
of school and child psychologists. As the subtidfethe book itself indicates, this is not a mantai
clinicians. It is a practitioner guide to variob®oretical orientations in mental health practitedhools, with
the aim of helping practitioners to develop a soth®bretical style. Practitioners are then refetoeturther
reading and training in that particular orientati@ven as a guide, however, the book would havefitsd
from more practical examples, more illustratiorenfrschool settings, and practical and reflectivividies
for the reader in each chapter.

Carmel Cefali

Director European Centre for Educational Resilience
University of Malta
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