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Part 1: STATISTICAL INFORMATION

Table 1 shows the distribution of grades for the May 2016 session of the examination:

GRADE 1 2 3 4 5 6 7 U ABS TOTAL
PAPER A 22 52 99 110 121 - - 142 23 569
PAPER B - - - 58 54 47 37 90 37 323

TOTAL 22 52 99 168 175 47 37 232 60 892

% OF TOTAL 2.5 5.8 11.1 18.8 19.6 5.3 4.1 26.0 6.7 100.0

Part 2: COMMENTS REGARDING CANDIDATES’ PERFORMANCE

Paper 1

The examiners’ report for the May 2014 and 2015 SEC Social Studies examination sessions had both
underscored the difficulties several exam candidates registered in inter alia defining and elaborating
upon key syllabus content, and substantiating observations with the requisite exemplification and
social scientific abstraction. Both preceding reports also identified the tendency for examination
candidates to generalise and simply draw upon exam personal experience and common-sense
knowledge (versus the related study materials and social scientific content) as an emphatic
shortcoming in the examination sessions under review. While some improvement was registered in
respect of the above in the May 2016 session, difficulties in ensuring the requisite application of the
syllabus content still persist, denoting that several candidates lack even the most rudimentary
familiarisation with the fundamentals of social scientific rigour.

Difficulties in interpreting and adequately reflecting upon the subject matter at hand also still persist,
characterised by a proclivity for ignoring the instructions accompanying the examination questions and
very terse, pedestrian content, underlying a general tendency for undue minimalism.

Very serious shortcomings in written expression (in both English and/or Maltese) were also noted
once more, with a disquieting amount of candidates demonstrating poor syntax and grammatical skills;
struggling to make coherent sentences and to develop lines of argumentation logically. These
weaknesses hampered candidates to address the content on offer adequately, even if they may have
possessed some level of familiarisation with the syllabus content. Effective writing skills are crucial to
develop lines of argumentation and demonstrate internalisation of key syllabus concepts and terms.
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Paper 2A

As emphasized elsewhere in this and previous reports, several candidates failed to engage effectively
with the subject matter at hand and rarely plodded beyond very superficial analysis in their work.
Once more, the examiners noted that bar for a few notable exceptions, candidates lacked even the
remotest semblance of an analytical orientation to their work, mirroring the weak critical thrust and
poor social studies acumen that pervaded the content on offer.  Candidates often generalized from
their own personal experience and presented their own interpretative framework as representative of
the wider social reality; again, thereby resonating an over-arching proclivity for a popularistic/common-
sensical (vs. sociological) approach to addressing the issues at stake and poor understanding of
social issues and current affairs.

Candidates often struggled to develop lines of argumentation logically, rendering their work
unintelligible and incoherent.  The poor syntax and grammatical skills continued to further compound
problems of articulation and conceptualization. It is pivotal that a more concerted all-round effort is
made to address these disconcerting shortcomings.

Moreover, the proclivity for examination candidates to refrain from the requisite reflection on the tasks
at hand and the paper setter’s instructions prior to putting pen to paper also remains an on-going
concern. Candidates often remain partial to simply regurgitating study materials without any
forethought at all and to venture on to reproduce model answers on core topics lock, stock and barrel
without even the barest glimpse of reflection on the main thrust of the question being attempted and
thereby often veering out of point at various junctures. Basic presentation skills and the rudiments of
essay structure and logical development of argument were lacking from many scripts, making it
difficult in some scripts to decipher which question the candidate is addressing, the question number,
where the question starts and ends, and where it continues if the student needs to add a paragraph or
two on another script. Orthography and handwriting were also found wanting in various instances.

Paper 2B

Social studies has been offered at SEC level for several years. There has been some improvement
over the years but the level presented by the majority of candidates in Paper IIB is still generally lower
than that which is expected of candidates sitting for a SEC level examination. While a relatively good
level of performance was noted among certain candidates, the level of performance overall (as also
remarked in this report’s preceding pages) still left much to be desired.

A few candidates did show an understanding of Social Studies concepts and processes as expected
by the assessment criteria in the SEC Syllabus. This was particularly evident when it came to the third
part of each question when candidates had to produce an extended piece of writing in the form of a
paragraph. Other candidates, some of whom may have come from Social Studies general classes and
perhaps applied for the examination as private candidates, gave superficial and frequently irrelevant
answers largely based on mere common sense with no insight into the scientific rigour of Social
Studies. Many candidates tended to answer questions in a very simplistic manner, well below the SEC
level expected. There is lack of maturity on the part of several candidates. One expects sixteen year
old students to answer questions intelligibly and to demonstrate adequate depth of knowledge,
comprehension and articulation, and moreover better use of written expression in both Maltese and
English.

Candidates either do not give the subject enough importance and attention or else the subject is
beyond their level of assimilation. This may be symptomatic of the popular mentality of approaching
Social Studies as a “soft option” without the need of preparation and training in the knowledge, skills
and core concepts/values which make up the subject matter of Social Studies. This is an issue that
has been pointed out in a number of  Examiners’ reports and echoed over the years because it is
observed every year.  Perhaps offering a SEC level stubject such as Social Studies on the basis of
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one lesson a week in the school time-table, does not help to transmit and convey a different message
to students. Moreover, it should also be acknowledged that Social Studies is not just an academic
subject which should simply be studied for an examination since it can help students become aware of
the workings of society, help them reflect on social conflicts , encourage them to become responsible
citizens and help manage their transition into adulthood more effectively.

As any other area of the humanities, Social Studies requires the ability of paragraph and essay writing
to explain and elaborate on an issue. From what has been noted in the marking process, students are
to be encouraged to work more on this skill.  A significant number of candidates could not write an
eighty words paragraph in a structured manner. It is expected that throughout their course of studies
candidates are given the necessary training to acquire the skills to accomplish this task.

1. Specific Remarks on Paper 1

Section A

1) Definitions:
a. Norms: A number of candidates provided an adequate definition of norms. Several, however, simply

defined norms as part of a regulatory framework imposed by society while others confused norms with
values. Only a few candidates pointed out that norms are unwritten patterns of social behaviour
accepted by society.

b. Roles: Many candidates explained this term well through examples. A few also commendably
ventured on to distinguish between formal roles (eg, doctor/career) and informal roles (social roles, eg.
father). Others simply referred to the duties/obligations expected from individuals in society.

c. Popular or Mass Culture: Though a good number of candidates indicated that this term refers to
cultural aspects which are followed or shared by the majority of the population as influenced by the
mass media, many simply defined it as reflecting particular patterns of behaviour or attempted to
distinguish between popular and mass media.

d. Globalisation: Only a few candidates managed to produce a good comprehensive definition of this
pivotal term/concept in contemporary social science. Many referred to the influence of technology
leading to a global village, or to cultures being blended together as a result of popular trends.

2) (a) Examples of cultural diversity in Maltese society: it appears that many candidates do not know
what cultural diversity implies. Answers were ofen vague, and restricted to just one word, such as
“fashion”, “religion”, and “food”. Some equated diversity with multiculturalism.
(b)( i) Explanation of the term customs: Though a number of candidates defined customs as traditional
practices particular to a culture or society, many simply stated that customs are something that one is
accustomed or was accustomed to perform in daily life (such as eating Maltese bread or pastizzi).
Others did not provide any attempt at definition.
(b) (ii) Regarding examples and description of Maltese customs, the majority of candidates listed
anything that they considered as characteristic of Maltese culture but did not give any description.

3) An example of subculture in Maltese society: Though a good number of candidates gave acceptable
examples (mostly Islamic or other religious groups, Bikers, Punks, or specific references to youth
subculture) and identified some characteristics which set them apart, others indicated that they do not
know what the term means and therefore could not produce correct exemplification– some of these
examples included NGOs (environmentalists), school leaving age, local traditional trades or pastimes.
Others were simply vague or irrelevant.
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4) Examples to show how OUR culture has become more global: It seems that many candidates did not
understand the question. Rather than indicating what has influenced our culture to become more
global, many decided to dwell upon how Malta has “exported” its image by spreading knowledge of the
Maltese language, local food, drinks and political polarisation. Just a few referred to the availablity of
products/goods of international brands, the presence of international food chains, different ethnic
groups, the influence of the Internet (and social media), on-line trading and purchasing and Malta’s
integration within the EU.

5) Explaining “how culture acts as a link between the individual and society”: A few candidates did
manage to produce a paragraph in which they indicated that culture is a way of life and that it is
learned by individuals through socialisation, learning acceptable ways of behaving and becoming
capable of interacting with others thus gaining their social and cultural identity. Several candidates
however simply repeated the point that that culture brings people together through local feasts for
example, or stated that it is something external to the individual or even that it is an independent
institution. Many candidates seeme to have found it difficult to interpret this essay question correctly
and wrote about patriotism, the generation gap or tourism.

Section B

1) Definitions:
(a) Human Rights: Many candidates were unable to give a clear definition of human rights. For most of

the candidates, the term simply implied the rights that a person is entitled to from birth. Others
equated it with discrimination or opportunities. Reference to the UN Universal Declaration of Human
Rights was scarce.

(b) Intolerance: Only a small number of the examination candidates indicated that the term implies the
lack or refusal to accept others because they are different. Many candidates ventured on to provide
very cryptic content in the process of defining this term.

(c) Gender: Answers were often terse and cryptic once more and failed to provide an adequate definition
of the term.

2) Candidates were expected to write a paragraph of about 60 words on what they understand by “living
in freedom”: Most candidates stated that it implies having the right to freedom of expression and doing
what one likes, without any hinderance. Very few candidates reflected on “the right and opportunity to
take part in all facets of life”. Very few candidates made reference to the fundamental precept that a
democratic environment guarantees fundamental freedoms.

3) Candidates had to explain why the GDP alone is not enough to indicate the development of a country:
Many candidates produced a fairly good definition of GDP sometimes even distinguishing between
GDP and GNP confirming that it is an economic indicator, but failed to explain what other factors need
to be considered in the process of measuring and assessing the development of a country. Some
referred to income and employment conditions and the cultural environment of a country.

4) Candidates had to elaborate in about 60 words on the UNDP’s “holistic classification of development”:
A good number of candidates explained that the UNDP had developed a survey to produce an annual
report on independent states but did not explain that this holistic classification of development focuses
on people, their wellbeing, quality of life and rights to freedom. Some recalled class division and
referred to comparisons between rich and poor countries. A few even made reference to Malta’s HDI
ranking, but went no further.

5) This question referred to the HDI and candidates were expected to write a paragraph of about 80
words to compare countries with a high and low levels of development: A good number of candidates
demonstrated that they know that the HDI is a UNDP annual exercise meant to give an indication of a
country’s ranking in terms of holistic development. Very few candidates however indicated that they
are aware that development may vary from along the continuum of  “Very High”, to “High”, “Medium”
and “Low development”. Moreover, though there were candidates who distinguished between very rich
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and poor countries and provided cogent exemplification to elaborate upon this distinction,  reference to
how economic, political and cultural factors come to bear upon this differentiation was fleeting. Several
candidates also failed to substantiate and elaborate upon their statements or to make any
comparisons. Many digressed into an exhortation on how and/or why the rich should help the poor.
References to life expectation, the welfare state and urbanisation, education and technology, income
levels and the service sector, the level of democracy and freedom of the press were rare and far
between.

Specific remarks on Paper 2A

Section 1

Question 1:
This was by far the most popular essay in this section. Most of the candidates gave the correct definition
of the sociological term in question, but failed to make any reference to sociological material to
substantiate and build lines of argumentation. A number of candidates mentioned the fact that every
person has a role to play in society. Some candidates referred to their personal experiences when they
answered how the social relationships we build in our life help make us social beings. This approach
could have developed into a commendable point of departure for subsequent lines of argumentation
and observations that zone in on the study materials. Unfortunately, this was not the case in several
instances. Most of the candidates did however correctly refer to the social relationships we build through
emotional and functional relationships.

Question 2:
A significant number of candidates gave the correct definition of social mobility while addressing this
essay question, but failed to mention certain factors that affect social mobility such as health and
wellbeing, environment-based influences, early years influence and social background and culture. A
number of candidates included comments regarding illegal immigration.

Section 2

Question 3:
Most candidates defined religion poignantly, and also correctly identified various world religions. As
regards the functions that religion fulfils in today’s society, candidates referred to the personal and
social development and support that every religion may provide. However, few elaborated on religion as
a tool for social control and the fact that religion may act as an alienating force.

Question 4:
Most candidates struggled with the content at stake in Question 4 and often provided superficial and
terse insights on the factors contingent changing leisure patterns in contemporary society. A
considerable number of candidates mentioned the impact of the Internet and social media to this effect
(though often not in the requisite detail) and how in the past Church activities influenced leisure
patterns. Candidates failed to elaborate how the British Services affected income and the greater
possibility to socialise. Better working conditions were often referred to but not in detail. Certain points,
like greater opportunities for women to work and participation, transport availability were not mentioned
at all.
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Section 3

Question 5:
Several essays on this question were very repetitive and devoid of any critical insight. In fact, most of
the candidates failed to identify and analyse how gender differences are manifested for example in
decision-taking, female discrimination in managerial positions and inaccessibility to health services for
women (e.g. reproductive health services) in African countries. In contrast, however, some candidates
on the other hand, were well prepared for this essay and discussed various relevant ideas, including
financial discrimination, the pricing of male and female products to legal discrimination.

Question 6:
This question was not so popular with the candidates in this section. For the main, however, the
candidates that decided to take the proverbial plunge answered it correctly and identified the benefits of
youth participation in local and national organisations in Malta. Drawing on their own personal
experiences, candidates identified that such organisations give the opportunity to young people to
introduce themselves to adult roles in society and also acts as fora for active citizenship and political
participation. Moreover, most of the candidates who answered this question acknowledged that youth
participation in various spheres allows for the enhanced democratization of society.

Section 4:

Question 7:
In many instances the candidates attempting this question failed to explain the different forms of
migration while emphasising immigration only. Most of the candidates tended to dwell upon the negative
aspects of immigration, such as the challenges posed by multiculturalism to regulation and stability in
society, the financial burden on the State due to the increase in the provision of education, social
services, health and housing accommodation. The problem of unemployment due to the increased
number of immigrants taking up gainful occupation was also a recurring theme in most of the essays
presented for this question.

Question 8:
Most of the candidates, as expected, elaborated on both the positive and negative effects of
globalisation, although they failed to link to current affairs and realities. A considerable number of
candidates did not mention points such as international solidarity in times of poverty and natural
disasters as one of the advantageous facets of globalisation, while identifying the contrasts in standard
of living between rich and less developed countries.

Specific remarks regarding Paper 2B

Section 1

Question 1:
The majority of candidates gave a satisfactory definition of the term ‘society’ although many tended
towards a meaning based on general knowledge rather than a characterisation from a more sociological
point of view. Sub-questions (b) and (c) referring to ‘social relationships’ and ‘social interaction’
respectively tended to produce similar answers although a number of candidates could distinguish
between different types of social relationships such as functional and emotional.  In answer to (c)
regarding social interaction, few candidates could a detailed explanation or description to show the
many aspects, types and contexts of social interaction.   For some candidates, social relationships and
social interaction only go as far as friendships and family relationships or sexual relationships with one’s
boyfriend or girlfriend.
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Question 2:
Only a few could identify and define the ‘bourgeosie’ and ‘proletariat’ as the two social classes
specifically mentioned by Karl Marx, many candidates only making a distinction between the rich and
the poor. In (b) a few relevant points on social stratification were given, but these were not sufficiently
focused on the social scientific meaning of the term, many candidates limiting themselves to social
class.  However there were a few candidates who went beyond classes and also made reference to
different systems of stratification which candidates had to elaborate on in (c). In part (c), very few
candidates could discuss the ‘various systems of social stratification’.  Most candidates tended to repeat
answers given in (b), thus indicating lack of understanding of what systems of stratification implies.
Quite a few candidates referred to the upper, middle and lower classes instead.

Section 2

Question 3:
Most candidates could mention four world religions.  However, very few candidates could define the
term ‘sect’ and many candidates defined ‘church’ as the building where Christians go to worship God or
attend mass.  There were hardly any candidates who could define sect or even church in sociological
terms. Many of those who chose this question also found it difficult to discuss the reasons for the growth
of secularization in Malta. The question was generally treated in a very simplistic way with some
candidates mentioning failure to attend mass on Sunday, tourism and the media as reasons.  One could
also not fail to note that many candidates confused secularisation with multiculturalism or a multifaith
context, inevitably referring to the influx of immigrants and the fact that in Malta there is no longer only
one religion but a number of religions coexisting together and that it is this which is increasing
secularisation.

Question 4:
This was a popular question  considering that the topic is very close to the age group of candidates.
Most candidates could define leisure and mention four types of team sports although there were also a
few who mentioned activities which do not involve a team. In (c) very few candidates conveyed
knowledge about leisure activities in the past and compared them to the present. Most candidates
ignored the phrase ‘changing leisure patterns’ and based their answers only on current leisure activities
or else referred to changing working times or to workers having more or less working hours and having
to adjust leisure patterns accordingly.

Section 3

Question 5:
While candidates showed an understanding of what is meant by gender equality, they were not so sure
about explaining positive and negative gender discrimination.  Some candidates could give an example
of negative discrimination especially referring to women who are not given jobs simply because they are
women. The few who appeared to understand what positive discrimination could entail however did not
give correct examples.  A substantial number of candidates mentioned the number of weeks given to a
pregnant woman in terms of maternity leave, arguing that men are only given three days. We do not feel
that this is a good example of positive discrimination. It is of concern that sixteen-year old candidates
consider this to be a case of positive discrimination in this day and age. In (b) there were candidates
who mentioned examples of local organizations that support women, which, although one cannot
consider as totally out of point, were very remote from what the question expected, namely
organizations whose function is specifically that of addressing gender inequality and discrimination.
Candidates interpreted organisations that provide support to women as being any organization that
works with women or offers some service to women rather than organizations that promote freedom
from any form of discrimination.  Examples like Sedqa, Appoġġ, YMCA or Trade Unions were only
partially rewarded., while examples of international organizations with the latter role were prominent by
their absence.  A number of candidates mentioned feminism as an international organisation. Regarding
(c) many candidates were able to give some examples of measures In Maltese society inpromoting
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gender equality especially in terms of opportunities for study and employment. Still, many candidates
did not understand the use of the quotation at the beginning of the question and ignored the issue of
legislation completely. Very few candidates had any idea about legislation or other legal provisions that
promote equality between men and women.

Question 6:
The great majority of respondents were unable to define the term ‘significant others’, with answers
showing very superficial definitions using examples like ‘friends’, ‘family members’ and peers’ rather
than concepts. This can be taken as one of the examples of the scarcity of understanding of basic
concepts in Social Studies.  Most candidates could mention two youth organizations in Malta and
discuss some of the benefits involved in participating. However, once again one cannot help but notice
that most answers tend to rely on common sense knowledge such as meeting friends, increasing self-
confidence and learning certain skills.  A number of candidates mentioned socialisation but hardly any
other benefits were referred to. In (c) a significant number of candidates did not answer the question
adequately focusing on the benefits of participation in youth organizations asked in (b) rather than on
general opportunities as asked of them in (c ).  Those who understood what was being asked of them
did refer to issues such as candidate exchanges and studying abroad although quite a few limited their
answers to opportunies of attending school and university and working.

Section 4

Question 7:
There were many good answers in terms of distinguishing between internal and external migration
which were also illustrated by relevant examples. A few candidates confused internal and external
migration with immigration and emigration. Many candidates also knew the meaning of legal migration
mentioning the need for documents, passport, identity cards and other means of border controls.
However,  when it came to explaining measures of promoting legal migration, answers were very
amateurish, ranging from organising easier traveling, reducing flight fares and the cost of passports and
creating work opportunities. Measures such as stricter border controls, creating legitimate migration
routes, attacking the roots of poverty in originating countries, and stemming migrant smuggling and
human trafficking were not mentioned at all.  Some candidates answered the question in terms of
punishing illegal migration such as strict detention policies rather than promoting legal migration.
Others referred to push or pull factors such as wars in the originating countries or work opportunities in
the host countries.  A few candidates could not distinguish between migration and tourism. There were
a number of correct answers to (c) on measures of integrating migrants in Maltese society, which
compensated for the lacuna to answers to (b).  However, instead of mentioning how migrants in Malta
can be more effectively integrated in Maltese society, by describing how the Maltese society can
provide measures and legislation for the integration of immigrants, some candidates spoke about what
immigrants should do themselves in order to integrate.  Suggestions included learning the Maltese
language, attending Maltese cultural activities such as feasts, not committing crime, finding work,
speaking to the Maltese, converting to Christianity and so on, suggesting assimilation rather than
integration. Candidates only mentioned boat immigrants or refugees, ignoring completely those
immigrants who enter the country through other means.
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Question 8
While the term ‘international solidarity’ was generally well explained, not so can be said for the term
‘socio-economic development’ which attracted unfocused and frequently irrelevant descriptions. Very
few candidates could identity two international organisations of which Malta is a member. The European
Union was the most frequently mentioned. There were a few candidates who mentioned the United
Nations, WHO and UNESCO but these were not signicant in number. Among the respective functions
described, Malta’s contribution to combating terrorism and its influence on international initiatives to
promote order and peace among peoples were explained by the majority of candidates.  However,
many candidates inevitably also mentioned Malta’s contributions towards charity to poor or “less
fortunate” countries.

Chairperson
Examiners’ Panel 2016


