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SEC EUROPEAN STUDIES 
MAY 2008 SESSION 

EXAMINERS’ REPORT 
 
 
 
1.0 Statistical Information 
 
 Table 1 below shows the distribution of grades for the May 2008 session. 

       
Table 1: Distribution of Grades 
    Grade Papers 1 &  2A Papers 1 & 2B   Total   Pe rcentages 
       1 15 -   15       7.8 % 
       2           21 -   21     10.9 % 
       3           24 -   24     12.4 % 
       4           27           9   36     18.7 % 
       5           16         30   46     23.8 % 
       6  -         16   16       8.3 % 
       7  -         11   11       5.7 % 
       U            4         16    20     10.4 % 
  Absent  1           3     4         2.1 % 
  Totals        108         85  193       100 % 

 
 
 
2.0 Commnets on Project Work Moderation  
 
 
  1.  As directed by the MATSEC Board, the examiners’ board moderated 100 projects over 11 schools, 
representing a cross-section of a maximum of 193 who submitted their application for this examination.  A 
number of candidates did not submit their projects.  8 other candidates presented theirs as private candidates 
and these were marked by the moderators. 
 
 2.  Judging on this rather good cross-sectional assessment, the main conclusion reached is that the focus of 
attention and energy is on the descriptive side, even with candidates who opted for Paper 2A. Many of the 
projects moderated were generally within the themes requested by the current syllabus, with component parts 
addressed satisfactorily. The themes chosen reflected quite a wide cross section of the syllabus modules.  
 
3.  Conclusions, from data collected and simple research carried, have generally been reached. However, 
reflections on findings leading to practical solutions to problems, identified the need to be worked out in a better 
way. Besides this, some others of the moderated projects demonstrated that subject content was entirely based 
on secondary sources, mainly through the use of websites, again with a descriptive approach to the topic 
chosen. In many samples, real investigative skills around a particular research question were not evident. A 
mere textual approach needs to be complemented by more student-based and initiated investigative skills. 
Although some good evidence of data gathering through questionnaires and interview methods were shown, 
candidates still need to be encouraged towards more interpretive and analytical skills when discussing their 
findings.   
 
4.  Presentation was all in all quite good with many showing high aesthetic skills but some projects lacked basic 
requirements such as front cover with title of project, table of contents, pagination, references, captions to 
illustrations.  A number of candidates showed poor skills how to organise, collate and format their research in a 
logical sequence.  Some projects showed inconsistency as regards to font size for chapter titles and text, 
illustrations were at times too small as to become unrecognisable, at times illustrations were haphazardly 
placed with no connection with the nearby text. 
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5.  Some projects had an introduction and a conclusion consisting of roughly 50 or so words. Use of ICT is 
certainly a positive factor and should be encouraged but there is an increasing tendency to rely almost 
exclusively on the Internet for their research.  The projects that included a mixture of websites and secondary 
published sources were a minority.  Its seems that these sections of the project are not being taken seriously 
enough; the result being a loss of up to 20% of the overall project mark.   
 
6.  A substantial number of candidates omitted an important aspect that rendered their research valid and 
relevant to a course in European Studies – i.e. a European dimension in the way they selected, presented and 
analysed data.  Some such works seemed more appropriate for a coursework in Geography, Social Studies, 
Environmental Studies or Home Economics rather than European Studies.   
 
8.  In contrast to previous years, the length of most projects reflected SEC requirements, that is, they were 
within the range of 1,000 to 1,500 words of text.  It seems that teachers are guiding their students to avoid 
producing too lengthy projects when the mark allocated amounted to only 15% of the total examination mark.  
There was a general tendency to over mark and many cases the marks had to be moderated downwards.  
However, though noting with emphasis the deficits mentioned above, the criteria proposed by MATSEC in the 
Feedback Sheet were, all in all, satisfied by the way candidates have proceeded with their Project. 
  
 

 
3.0 General Comments on the Examination Papers  
 
 
a) The number of students who opted for Paper 2A amounted to 105.    
Candidates opting for Paper 2A showed a good knowledge and understanding of the topics in the syllabus.  
International issues like immigration, interculturalism, and consumer rights – which the Council of Europe and 
the European Union wish to see disseminated among school children and become part of school programmes 
of study are gradually taking roots. In this sense European Studies is serving the values and ideals of Europe.  
This is a good way of socialising into European citizenship.  However, questions on tourism, migration and 
issues of development are receiving the highest rates of response in examinations. This may be considered as 
an indication for Paper setters either to consolidate questions about these topics or to think about alternative 
questions to avoid repetition and possibly boredom for candidates and markers. 
 
 
b)  The number of candidates who opted for Paper 2B amounted to 79. Candidates opting for Paper 2B seem to 
draw too much on their general background knowledge about European affairs and do not show real knowledge 
and understanding specific to European Studies qua European Studies. This is an indicator of the need for a 
more scientific approach to the subject and more rigour in the subject matter. 
 
 
 
3.1 Comments on Paper 1 
 
Section I     Power and People 

  
Q. 1 Re: Democracy:  representative and participati ve 
The majority of candidates showed that they know the difference between representative and participatory 
democracy, with a considerable number of them making reference to the electoral and parliamentary system in 
Malta. A few answers referred also to the system of democracy in ancient Athens. 
 
Q. 2   Re:  Minority rights 
The term ‘minority rights’ was occasionally misunderstood for the ‘rights of minors’ or ‘rights of children’ or 
‘rights of lesser importance’. This naturally led to an irrelevant answer to the second part of the question. 
  
Q. 3   The Council of Europe and the fundamental ri ghts of citizens 
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This question was answered correctly by the great majority of respondents who seem to have a good level of 
understanding of European institutions such as the Council of Europe. 
 
Q. 4    Sustainability of the Welfare State 
The phrase ‘sustainability of the welfare state’ proved to be difficult for students to explain.  Although they have 
the right idea of what welfare and welfare state is, they failed to explain how this can be sustained.  Sometimes 
the phrase was even mixed up with some form of commercial activity. Not withstanding this, a few candidates 
could make suggestions of how the State can help to make welfare services more sustainable. 
 
Q. 5  Re: the European Parliament; Council of Minis ters; OSCE 
Responses about the functions of (a) the European Parliament and (b) European Council of Ministers were not 
specifically related to the roles and functions of these two European institutions.  Answers were, therefore, 
vague and generally applicable to the ideals of the European Union.  The question related to the OSCE was 
answered correctly by a considerable number of candidates. 

 
 

Section II      Economic Changes and Development in  Europe 
 
Q.6  Re:    Naming a London airport; a Netherlands seaport; an industrial region in Germany; a 
European motorway and rail system; a world trading partner of the EU; a European transnational 
company  
A considerable number of candidates answered some of the components of this question successfully.  
Candidates lost marks when they gave a totally incorrect answer or left out parts of the question.  
 
Q.7  Re: (a) Examples of the three types of industr y in Spain, Italy and Switzerland  and (b) name the  
odd one out from Euro-Med partnership, OPEC, KEA, V AT, CAP   
(a) Some candidates lost marks for giving too vague an answer.  In such cases the examples mentioned 
consisted of a one word answer: ‘factories’ ‘shops’, ‘mining’, thus failing to be adequately specific and accurate 
in their answer. 
(b)  Only a handful of candidates gave OPEC as the correct answer.  The most frequent answers chosen were 
VAT and Euro-Mediterranean Partnership.  Candidates seemed to have failed to recognise that with the 
exception of OPEC, all the other options represented EU organisations or policies. 
 
Q.8        Re:  Advantages and disadvantages in the  use of railway, motorway, underground rail 
Some candidates gave clear and convincing arguments for which they obtained the full marks allocated.  
Others, however, lost marks for too short, vague and repetitive answers, such as ‘fast’, ‘expensive’, ‘dangerous’, 
‘cheap’, ‘slow’, ‘traffic’.  
 
Q. 9    Re: The meaning of globalisation, e-commerc e and fair-trading  
 Candidates were given the full marks when the explanation was clear and comprehensive enough.  On the 
other hand, short, vague or partial answers were given one mark instead of two.  The part where candidates 
lost most marks was when they attempted to define and explain the term ‘fair-trading’, in the majority of cases 
mixing up this term with ‘free-trading’. 
 
Q.10    Re: The relationship between the three type s of industries and the European economy 
The absolute majority of candidates faired successfully and obtained full marks for this question.  There were 
some candidates who lost one mark for failing to specify a concrete example and describe how it changes as it 
passes through the primary, secondary and tertiary stage of production. 
 
Q.11  Re:  True or false statements about e-commerc e 
 For this question candidates were asked to identify three correct answers from a list of six alternatives. 
Those candidates who chose more than three answers as the correct ones lost one or two marks from 
the three marks allocated to this question. 
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Section III      Demography and Social Realities 
  
Q. 12    Re:  European  ‘internal’ and ‘external’ p atterns of migration 
The distinction between ‘internal’ and ‘external’ patterns of migration were made clearly. Occasionally these 
patterns were explained in relation to migration to European and non-European Union countries respectively. 
This was also considered as a correct answer by the markers. 
 
Q. 13    Re:  The  benefits of the Schengen Convention    
A good majority of students gave a correct answer to this question, an indication that Maltese students are 
gradually becoming familiar with European conventions and key concepts meant as part of education 
programmes in European member states. All the responses seen satisfied the requirements of the question as 
set. 
 
Q.14  Re: Multiculturalism and Xenophobia 
 The two parts of this question were generally answered correctly. 
 
Q.15   Re: Factors which attract tourists towards E urope 
All the responses seen satisfied the requirements of the question as set. 
 
Q. 16   Re:  Freedom of Association; safety at work ; equality of work opportunities 
Again all the three parts of this question were generally answered correctly. 
 
 
Section IV       Europeans and their environment 
 
Q. 17   Re:  Economic Migrants 
Many candidates explained well the meaning of ‘migrant’ but then ignored the qualifying adjective ‘economic’ 
and the responses drifted on other irrelevant points.  For the second part of the question, re: reasons for rioting 
by such immigrants in inner cities, the candidates provided some excellent answers with some, however, giving 
some xenophobic interpretations. 
 
Q. 18    Re:  The set-aside directive within the CA P 
Some candidates misread the question and focused on the CAP policy rather  than, as requested,  on the 
controversial agricultural set-aside EU directive (farmers are paid NOT to produce from ALL their land and their 
leaving some land fallow). Hence, there were candidates who went out of point.  Then, many others attempted 
to guess the meaning of this directive and resorted to some really fantastic interpretations.  Some thought this 
directive to refer to the so called ‘mountains’ and ‘lakes’ of over-produced agricultural goods, which had to be 
stored for months before being destroyed or sold at a loss. Consequently, for the second part, only the few 
could answer correctly re: the advantages the directive provides in the protection of the natural environment. 

              
Q.19   Re:   Geothermal energy, its use and impact 
Many of the candidates were able to define ‘geothermal energy’ and also the location of one such power-
station.  However, the third part of the question seems to have considered too difficult with only a small number 
of candidates indicating lethal gases and geothermal explosions as possible risks which could pollute air in a 
natural way. 
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Q.20    A matrix  had to be filled in by writing th e mentioned physical features  in the correct cell:  
    European countries       River     Mountains Bo rdering Sea  
         Slovenia    Sava     Dinaric     Adriatic 
        Bulgaria      Danube       Balkan     Black 
        Poland     Vistula     Tatras     Baltic 
       Portugal     Tagus  Serra da Estrela     Atlantic 

             
This was a question testing recall of location of specific physical features.  The responses were very varied with 
some gaining most of the marks but also, with many, demonstrating inability to put the items in the correct cell.  
Such geographical knowledge is also important since understanding needs to be built on the solid foundations 
of exact location of such features, in this case for European Studies.  
 
Q.21     Re:  The Blue Plan to ensure sustainabilit y of coasts and beaches 
Many candidates demonstrated that they knew well the workings of the Blue Plan environmental programme.   
However, when attempting  to name three qualities towards which the Blue Plan works, a good number of 
candidates tried to improvise by suggesting measures which ideally be resorted to, to ensure the sustainability 
of Mediterranean beaches and coasts.  Some managed to provide the correct responses but some drifted to 
references to the Local Agenda 21 programme, which focuses on the wider territorial environmental 
sustainability rather then on specific areas as the  beaches and coasts. 
 
Section V    The Cultural Heritage 
 
Q.22    Re:  Aspects of National Identity in Europe an countries   . 
A considerable minority of candidates seems to have misunderstood the rubric of the question for they chose 
different countries for the different components instead of choosing one country from the three given in the 
question.  The component where candidates faired worst was (d) where candidates were asked to give an 
example of a ‘historical event linked to the country’s national identity’.  In such cases candidates gave a 
‘European’ and not a ‘national’ historical event, with answers such as ‘World War I or II’ or the ‘Cold War’. 
 
Q. 23    Re:  Excessive Nationalism and conflict in  Europe  
Most candidates gave correct answers for which they obtained one or two marks for each of the two 
components of the question, depending on the clarity in expression and in the amount of detail included in the 
answer.  

 
Q.24    Re: The importance of inventions: printing;  gunpowder; steam power  
The majority of candidates answered the three components of this question either partially or wholly 
successfully, and thus obtained between 3 to 6 marks.  
 
Q.25  Re:  a. The development of Music in Europe  b . Linguistic groups in Spain, Belgium and  
                      UK   

 
(a) Most candidates lost one mark when their answer was too vague or shallow in describing changes and 
developments in contemporary music in Europe. 
 
(b)  This part of the question turned out to be the least successfully attempted by most candidates. Most 
candidates failed to identify what is meant by ‘major linguistic groups’ within the countries, given in the question 
(Switzerland, Spain, Belgium and the U.K.).  Some candidates left the question unanswered or gave wrong 
answers such as ‘Swiss’, ‘Spanish’, ‘Germanic’, ‘Romance’ and ‘Anglo-Saxon’. 

 
Q.26   Re:   Some historical links with important p ersons, landmarks and events in Europe    
Nearly half the candidates scored between 3 and 6 marks for this question.  There were a considerable minority of 
candidates who mixed up historical periods and showed a fairly poor knowledge and understanding of the major 
landmarks in European historical chronology.  Thus, Leonardo da Vinci was wrongly associated with the Middle 
Ages, Martin Luther with Racism, and Robespierre with the Enlightenment and the Industrial Revolution with 
Napoleon.   
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3.2 Comments on Paper 2A 
 
Section I     Power and People 
 
Q. 1 and 2.  Re: The Euro and Unity in Diversity;  The EU commitment against poverty  
This section had a high response rate among candidates for this Paper, with responses to both question 1 and 
question 2 satisfying adequately the requirements of the brief.  There are good indications that introducing a 
question with a short extract from a European document has a positive effect on the quality of answers given. 
 

 
Section II      Economic Changes and Development in  Europe 
 
Q3.   Different forms of transport and their impact  on European lifestyles 
 The average mark obtained for this question was 13 from a total of 20. 
(a)  Most candidates answered this component successfully, although there were some who did not distinguish 
between types of transport (e.g. automobile, train, coaches etc.) and transport systems (e.g. motorways, 
railways etc.).  The type of transport omitted by most candidates was river transport, probably as the less 
familiar with Maltese students. 
(b) There were a considerable number of comprehensive answers where candidates identified and described 
the main relevant issues related to transport systems: travel, employment opportunities, leisure pursuits, health, 
tourism, commerce, pollution and risks of accidents and terrorist attacks.  Candidates also assessed the best 
choice of transport in relation to time, speed, distance, cost, frequency and level of comfort.   
 
Q4.    World trading relationship with the European  Union and fair trade practices 
 The average mark obtained by the candidates that attempted this question amounted to 12 from a total of 20. 
(a)  A considerable number of candidates gave incorrect answers, such as CAP or VAT, demonstrating an 
inability to distinguish between an economic policy and an economic bloc made up of a number of countries 
(e.g. WTO, NAFTA, OPEC etc.) 
(b)  Candidates were able to describe the workings of economic blocs, but were less successful in explaining, 
through examples, of the implications of fair-trading practices between the EU and the other trading blocs 
mentioned. 
 
 Section III      Demography and Social Realities  
 
Q. 5    Re:   The benefits of immigration into Euro pe 
The topic on immigration has become very popular with Maltese students as the big number of responses to 
this question demonstrates.  Besides, answers have shown a good level of understanding of and commenting 
on the developments and implications to migrants and host countries alike. 
 
Q. 6    Re:   The decline of the Manufacturing indu stry in Europe and control of unemployment 
The first part of this question was answered satisfactorily even if responses did not reflect so much the 
suggestions given in the mark scheme. As for the second part of the question, education and training were the 
main measures identified by students. 
 
Section IV - Europeans and their environment  
 
Q.7    Re:  Causes of  the bad state of the River R hine up to the 70’s and its rehabilitation 
  Some excellent detailed answers were provided with only few candidates failing to get the maximum of marks. 
However, there were some candidates who concentrated too much on the major environmental disaster near 
Basle which only sparked off the setting up of the Rhine Action Programme to address the illness of this major 
river.  This event was very important but the questions requested a good spread of the causes of the bad state 
of the river rather than one major catastrophe which set the ball rolling towards the much-needed solutions. 
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Q.8   The negative impacts and the measures to save  the Camargue (a major wetland in Europe).   
All in all, the candidates were well prepared and again some excellent answers were provided.  Examiners, 
however, note that some responses put more emphasis on the negative impacts of tourism over the Camargue 
but then little mention of bad practices in traditional farming and, more so, of salt harvesting.  There were also 
candidates who ignored the fact that the Camargue is being monitored scientifically in order to measure any 
progress towards its holistic natural  rehabilitation.  
  
 
Section V      The Cultural Heritage 
 
Q.9   The effects of the Renaissance and the Reform ation on the life of Europeans 
   The average mark for this question amounted to about 12 from a total of 20.  A substantial number of 
candidates attempting this question demonstrated some relevant and structured knowledge of the Renaissance 
and the Reformation.  It was in the second part of the question, the part concerned with the Reformation, that 
candidates lost most marks.  When discussing the Reformation, most candidates focused on Luther’s revolt and 
omitted other important developments, namely Calvinism, the Anglican Reformation, the Counter-Reformation 
and the subsequent religious wars and religious persecutions in Europe. 
 
 
Q.10   The part played by ideologies (Enlightenment , liberalism, communism, fascism)  towards  
           the European political thought 
The average mark for this question amounted to 12 from a total of 20.  A considerable number of candidates 
expressed clear ideas and furnished relevant examples about the political theories under discussion.  But less 
successful candidates lost marks when mixing up ideologies (e.g. the Renaissance with the Enlightenment, 
Nazism with fascism, liberalism with democracy).   
 
 
3.3 Comments on Paper 2 B 
 
Section I       Power and People  
 
Q.1   The Treaty of Rome, other EU treaties and the  European Constitution 
This section had a very low response rate.  Answers by candidates who opted for this question showed lack of 
knowledge of the topic of the question.  Although it reflects directly the syllabus material, and expected a 
descriptive answer, it proved to be difficult question.  Perhaps, questions of this nature are very technical for this 
level of ability. 
 
Q.2    Citizens of Europe and consumer rights 
The first part of this question was answered correctly by a large number of candidates.  A few answers to the 
second part, however, did not distinguish between specifically consumer rights and other social rights, like 
welfare rights and rights of participation in social groups, as expected by the requirements of the question. 
 
  
Section II        Economic Changes and Development in Europe 
 
Q3.   Different forms of transport and their impact  on European lifestyles 
  The average mark for this question amounted to 11 from a total of 20. 
(a)  Most candidates mentioned up to six forms of transport from the eight requested – candidates lost marks 
when repeating the same type of transport (e.g. underground rail, metro) or when giving too generic answers 
(e.g. ships, boats, motors).   
(b)  Candidates showed some satisfactory knowledge related to the subject matter of the question.  But a 
considerable minority lacked the ability to answer the question in a structured and systematic approach.  
Answers were short and the arguments were obvious and puerile.  Most candidates mentioned only a few 
implications of transport systems on the lifestyle of Europeans; the reason for this was that their answers were 
too short to be able to discuss a wide range of related issues.  The aspect mentioned and discussed by most 
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was the negative impact that transport and transport systems have on the European rural and urban 
environment. 
 
Q4.    World trading relationship with the European  Union and fair trade practices 
 The average mark obtained for this question amounted to about 8 from a total of 20. 
(a)  Most candidates managed to obtain three from the four marks allocated to this part of the question.  The 
most common error was that candidates mixed up CAP and VAT (economic policies) with OPEC, EFTA 
(economic blocs).   
(b)  This part of the question resulted as the most challenging for it was here that candidates lost most of the 
marks allocated to this question.  Most candidates failed to explain clearly and structurally the workings and 
trading practices that the economic blocs mentioned have with the EU. 
(c)  A substantial number of answers linked fair-trading practices with free trade, protectionist policies, tariffs, 
quotas, just pricing, consumer protection, trade imbalance and economic aid between the EU and developing 
countries.   
 
Section III                Demography and Social Re alities 
  
 Q. 5    Re:   The consequences of mass migration in to Europe  
This was a popular question, with answers generally reflecting the question requirements.  The popularity of this 
question clearly shows that Maltese students are quite aware of the escalating problem of migration into 
Europe. 
 
Q. 6   Re:   Chamonix Mont Blanc as an example of a  high quality tourist attraction and Malta’s 
challenges in this sector 
This question also had high frequency of choice among candidates, with the big majority of answers 
corresponding to the expected answer as indicated in the mark scheme. 
 
Section IV        Europeans and their environment 
 
Q.7    Re:  The location of the River Rhine, causes  of  its bad state up to the 70’s and its rehabilit ation 
Many candidates were unable to show correct knowledge of location of countries (part a.) and cities (part b.) 
geographically related to the River Rhine.   But then they fared better when attempting to provide elements 
which used to pollute this river and ways how authorities managed to rehabilitate it. As frequently seen in other 
parts of this examination, many candidates tended to be extremely terse with the resulting lack of clarity and 
loss of marks . 
 
Q.8   The location of the Camargue (a major wetland  in Europe), its negative impacts and measures to 
save it.  
A number of candidates were out-of-point from the start, since they demonstrated not only that they had no 
knowledge about the location of the Camargue wetland but also evidently had no idea what the Camargue 
actually is. Yet, these candidates opted for this question.  However, many showed they were on the right track 
and provided fairly good responses.  Regarding activities which are damaging this wetland, many emphasised 
the impact of mass tourism;  few indicated other activities, such as traditional farming and salt-harvesting.  For 
part e. of the question, many candidates correctly mentioned actions which were taken to protect the 
Camargue.  But again, many answers were very superficial and transmitted very often in very incorrect English 
grammar and syntax.  
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Section V   The Cultural Heritage 
  
Q.9  The definition, origin and development Renaiss ance and the Reformation; consequences on the 
life of Europeans 
The average mark obtained for this question amounted to about 6 from a total of 20. 
Candidates faired low when attempting this question because they failed to answer its components as set in the 
examination paper.  Most candidates in fact answered the question as one whole, omitting the fact that there 
were two distinct components.  Part (a) was intended to deal with the definition, origin and development of the 
Renaissance and the Reformation.  Part (b) dealt with the short-term and long-term consequences of these two 
milestones in the historical development of early modern Europe. 
 
Q.10   The part played by two ideologies (from: Enl ightenment, liberalism, communism, fascism)   
            towards the  European political thought  
 The average mark obtained for this question amounted to about 7 from a total of 20. 
The greater majority of candidates who attempted this question demonstrated a widespread difficulty in 
discussing abstract concepts linked to political theory.  Most answers lacked a logical structure, clear ideas and 
concrete examples from history.  At times candidates attributed features of liberalism to democracy, associated 
communism with Nazism and mixed up the Renaissance and the Enlightenment as two aspects of the one 
historical movement.  Important features such as:  one-party dictatorship in fascism and communism; capitalism 
and the principle of free trade associated with economic liberalism were left out by nearly all candidates.  
Candidates seemed to have been poorly prepared to answer this question.   Most probably this component in 
the European Studies syllabus was deemed too difficult by students and was thus very lightly tackled. 
 
Chairman 
Board of Examiners 
 
August 2008 


