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1. Summary of Results 

 
Table 1 below summarises the general performance in the examination: 
 
Table 1:Distribution of candidates’ grades for the SEC Environmental Studies Exam - May 2011 
 

Grades 1 2 3 4 5 6 7 U Absent TOTAL 
No. of 

candidates:- 
          

Option A 51 169 268 225 201 - - 341 9 1264 
Option B  - - 68 117 181 204 314 37 921 

 
 
2. Moderation of projects findings 
 
In all, number of projects reviewed amounted to 409 during the project moderation exercise, in which 17 
schools were involved. Furthermore, the examiners directly marked 54 projects submitteded by private 
candidates. During this exercise, viva-voce sessions were conducted, whereby 30 candidates were called 
up. 
 
In most cases the marks had to be lowered for the following reasons: 
 

• General over-marking by a good number of  school tutors 
• Not following the list of themes prescribed by the syllabus 
• Flimsy information originating from secondary sources 
• Very short or no conclusion with no attempt to indicate solutions or recommendations or at least 

findings. 
• Lack of material from primary sources e.g. surveys, interviews or questionnaires. 
• Lack of captions and labelling of illustrations, diagrams, photos and other graphics presentations 
• Little or no  attempt at investigation and analysis, even though on-site studies were evident  
• A substantial amount of material evidently plagiarised, that is mostly downloaded from the 

internet or photocopied from books. 
• Some projects lacked some basic prerequisites such as title page, a table of contents, pagination, 

a list of sources consulted and references, unreliable information or over-generalization.  
•  The approach was predominantly descriptive and narrative, with whole long extracts  taken from 

secondary sources 
• Scanty evidence of assessing situations, thinking critically about them, and making suggestions 

on how to deal with environmental and cultural heritage issues in a constructive manner was 
shown. 

 
The projects, which had the marks increased by the moderators, had these positive points  and these 
characteristics: 
 

•  General under marking by a very small number of school tutors 
• Very innovative and original with excellent presentation. 
• Well structured with all the elements necessary for a good project.   
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• A wide range of photographs and pictures supported the descriptions presented in the write-up 
• Some good use of surveys as a research tool was observed. 
• Some projects reflected students’ ability to plan their work, collect and present information.  

 
3. Paper 1 
 
General observations  

• It is evident that the new format of Paper 1 took some candidates by surprise and had a negative 
outcome on the quality of results in this paper. Though a specimen paper was available to all 
candidates on the MATSEC website, many seemed not aware of this. Candidates fared worse in 
the two source questions which have been introduced this year. 

• Some candidates give the impression that they have limited knowledge of vocabulary and lack 
of language skills and therefore find it difficult to express their ideas clearly, logically and 
grammatically in full sentences.  

• There were candidates who switched from one language to another in their answers. 
• Candidates often ignore the structure of questions: e.g., whenever they are asked to give 

examples, they either give one with an extended explanation even when asked to give two or 
more, or none at all, or else they come up with a prepared answer. 

• Some candidates tend to be too brief in their answers, or try to get away with vague or irrelevant 
answers. 

• There were candidates who tended to loop their answers, i.e. seeking to answer two questions 
together or to substantiate the answer to a question by referring to an earlier answer. 

• Quite a few candidates need to be advised to read the syllabus thoroughly to understand what 
they have to study and how to prepare for the examination, and to go through the rubrics of the 
Examination Paper before starting to answer the question paper. 

• The majority of candidates’ responses were not environmentally oriented. In other words, real 
environmental issues regarding suggestions on protection and development of sites of 
geographical, historical and social importance were not really addressed in the answers given.   

• As in the previous years, there was that category of superficial, one-word answers, something 
which is not expected from students at SEC level.  Clear distinctions between concepts like 
‘lifestyle’ and ‘cultural environment’ or between institutions such as ‘European Parliament’ and 
‘European Commission’ were very poor.  

 
Section A 
 
Question 1 
Many candidates tended to produce simplistic explanations pointing out that the rise in temperature is 
caused by global warming but giving no indication of how this is being brought about. Some pointed to 
the depletion of the ozone layer, which is incorrect. Others mentioned the greenhouse effect without 
giving any explanation of what it means and the reasons for it. Very few mentioned aerosols and the 
GHG. Many pointed to pollution without giving any further explanation and found it difficult to give 
reasons for the rise in temperature. Many candidates faired poorly in this question. 
 
Question 2 
 Tectonic Plate Boundaries were often simply explained as the places where two or more tectonic plates 
meet. Quite a few candidates added that this causes earthquakes and volcanoes. Some candidates did 
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explain the various movements of the plates on the earth crust and their effect, but examples were rare. 
There were candidates, especially sitting PIIB, who produced irrelevant answers indicating that they 
have no idea what TPB are. 
 
Question 3 
Generally, the names of the rock layers of the Maltese Islands were given in the proper order, but there 
were quite a few candidates who mixed up greensands with blue clay or globigerina limestone. There 
were candidates who could not give any name correctly. 
 
Question 4 
Some candidates did not understand the question as they mixed up used with unused quarries; others 
referred to “thousands of empty quarries”. However, a good number did come up with 
good/plausible/acceptable answers for Question 4(a) – such as dumping sites, orchards, tourist 
attractions, site for rebuilding, storage, putting of solar panels, to serve the community. However, few 
explained why it is important to find sustainable uses for such quarries, though there were a very few 
candidates that mentioned limited land resources and visual and air pollution. Some candidates give the 
impression that they have not yet grasped the full meaning of “sustainability”. Many candidates simply 
pointed to unused quarries as being an eyesore or a dangerous site. 
 
Question 5 
Candidates who produced good answers to this question generally referred to quarantine, isolation of 
victims or infested areas and improvement of the sewage system. A few candidates also referred to 
improvements in water supply. But many candidates either mentioned health improvements that were 
introduced during the 20th century or simply referred to importation of medicines, medical check ups of 
people, building of hospitals (without identifying any), burials or other imagined measures. 
 
Question 6  
It seems that either candidates did not understand this question or else they do not have any idea of the 
sequence of the history of Mdina – the Arabs were in Malta during the Middle Ages well before the 
Knights and the British, the Knights never used Mdina as the capital city of Malta, the British never 
turned it into a fortress or reduced its size. Moreover, when asked to identify two important buildings in 
Mdina, many candidates frequently listed the Cathedral, the Cathedral Museum, the Museum of Natural 
History (Vilhena Palace), Palazzo Falzon (Norman House), Palazzo Sofia and the Mdina Gate. There 
were candidates who listed the Mdina Dungeons separately when these form part of Vilhena Palace. 
There were many candidates who mixed up Mdina with Valletta or Vittoriosa. A surprising number of 
candidates mentioned St John’s Co-Cathedral. Few candidates explained that Mdina had lost importance 
as the Knights built Valletta and were more concerned with the Grand Harbour area and that in the 19th 
century British interest concentrated round the Grand Harbour in terms of both administration and naval 
and military activities. Some gave very vague answers. Candidates faired surprisingly low in this 
question. 
 
Question 7 
This question was divided into three parts and on a general overview, a good percentage of the 
candidates got all three answers correct.  The answers provided ranged from the social to the historical 
aspects of these traditional Maltese buildings and this showed that students had a good insight of the 
subject questioned.  
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The three terms ‘corbelled hut’, ‘farmhouse’ and ‘street niches’ were explained satisfactorily by 
respondents.  However, religion as the main factor in the construction of street niches was identified by 
only a few candidates. 
 
Question 8 
On a general overview, a high percentage of the candidates provided the correct answers.  Nevertheless, 
there was also a substantial amount of candidates who simply answered that these contain historical 
remains.  Consequently, in such cases candidates were not awarded full marks as the question already 
stated that these places are of historical importance 

a) ‘Borg-in-Nadur’ was rarely explained in terms of its function as a defence structure.  Not an 
insignificant number of respondents referred to it as the place of devotion and pilgrimage to the 
Virgin Mary shrine. 

b) A good number of respondents referred to Hal Millieri chapel as a medieval construction. Some 
even connected it with medieval frescoes.  However, such relevant characteristics were 
mentioned only separately.  Others referred to it as a chapel built by the Knights of St. John or 
as troglodyte chapel or a lost village.  This shows that students had good ideas about this 
chapel but were unable to formulate them as a whole piece. 

c) The questions on the Acropolis at Athens and The Alhambra were answered correctly in the 
majority of cases. 

 
Question 9 
Only a minority of respondents understood what the quaternary sector of the economy means.  This 
indicates the need to give the digital sector of the economy its importance when dealing with the three 
traditional sectors of Maltese economy.  Some candidates mistakenly confused this with the secondary 
or tertiary sectors.  Consequently, in such case, a wrong answer recurred in part b of the question where 
candidates were asked to give two examples of the quaternary sector and instead examples from the 
secondary or tertiary sectors were provided.   
 
Question 10 
 Since this was a general question, candidates answered it correctly, with responses focusing on 
communication, union meetings and social activities at the place of work. Only a few candidates 
provided a proper explanation of who the social partners are.  When the candidates were asked to 
suggest ways how an environment of dialogue can be achieved among the social partners, some 
candidates mistakenly gave ways how environmental impacts at the place of work can be avoided.   
 
On a positive note, there were a good percentage of candidates who provided two successful ways how 
an environment of dialogue can be achieved.   
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Question 11 
Most of the candidates found it difficult to provide an adequate answer to this question They were 
unable to show the difference between the European Parliament and the European Commission as well 
as the role of a European Member of Parliament and a European Commissioner.  Answers given were  
of a very general nature, which can be applied, to any member of parliament at the national level or to 
anyone with a political responsibility. Some candidates concentrated more on the comparison aspect of 
the question and left the contrasting aspect out.  A high amount of students did not mention the process 
how these are elected in the European Parliament and the European Commission respectively nor was an 
adequate analysis of their role in these two respective institutions provided.        
 
Question 12 
Many candidates provided a satisfactory and detailed analysis to this question by referring to various 
rights that political parties provide in strengthening democracy in a political environment.  A high 
amount of candidates also highlighted that a democracy is based on rights and duties and that political 
parties help to maintain social order in a country.     
The role and functions of political parties in a democracy were explained correctly, although the 
majority of responses focused on common sense ideas with no explicit reference to parties’ social and 
political implications to democracy and active citizenship. 
 
Section B  
 
Question 1 
a) The Mediterranean Sea as a resource 
 Regarding the Mediterranean as a resource many candidates mentioned fishing, tourism, ports and 
dockyards, transport, salt production, crude oil reserves, but only a few mentioned such natural 
resources as marine life, migratory birds, and coastal endemic environments and species. Quite a few 
pointed to “reverse osmosis” as a resource. Very few illustrated their answers with examples or were 
rather too vague, e.g. pointing to sandy beaches, clear water, caves, or emphasized the geographical 
position of the sea. Others simply copied some sentences from the passage given. Further, some 
candidates seem to have misunderstood the question as they wrote about risks of pollution and threats to 
the environment. Candidates’ performance in this question was generally low. 
 
b)  Sea transport as the best way to carry crude oil 
There were candidates who referred to volume and weight of oil involved, but few mentioned the cost-
effectiveness of such transport. Many simply argued that sea transport is safe and fast or just pointed out 
that air transport or land transport is not viable and could lead to catastrophic incidents, again without 
giving reasons why. Very few candidates referred to the long distances that oil tankers may have to 
travel. There were candidates who pointed out that since oilrigs are found off shore, it is logical that sea 
transport is the best. It is clear that most candidates did not have the aptitude to answer this question. 
 
c)  Increase of risks with increase of marine traffic 
Some answers were correct and to the point. Many candidates simply pointed out that an increase in 
marine traffic would increase the risk of oil pollution, which is fair and correct. 
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d)  Effects of major oil spills on marine life 
A good number of candidates gave the impression that they do not know what “marine life” means. 
Besides generally referring to the killing of fish and the harmful effects that an oil spill has on birds and 
marine mammals, many candidates dwelt on the negative effects such oil spills have on tourism and the 
fishing trade – this was out-of-point. Moreover, few candidates illustrated their answers with good 
examples. Some referred to the effect of oil spills on marine plants. Very few candidates named a spill 
as an example, and even here without explaining how such a spill affected marine life in particular areas. 
This was very surprising considering the current international headline news made by the oil spill in the 
Gulf of Mexico and its effects on marine life there. Many digressed into the social and economic impact 
that such spills have, which was irrelevant. Many answers were out-of-point and gained no points. 
 
e)  The effects of major oil spills on the coastal ecosystem of the Mediterranean 
This part was, generally, weakly and insufficiently answered. There were candidates who thought that 
this question was an extension of the previous one (Question d) and did not dwell on the effects of a 
major oil spill on the Mediterranean coastal ecosystem. There were candidates who referred to short 
term effects such as tarred beaches/shores, contaminated waters and dead wild fowl. Few referred to the 
toxic effects of oil spills on the food chain. Still fewer candidates mentioned the contamination of 
plankton. Here again many candidates dwelt mostly on negative effects on tourism, swimming and the 
fishing trade, which though partly correct and gained some points, was not all-comprehensive and the 
question warranted a reply that mentions the various aspects of the coastal with special consideration for 
its ecosystems. 
 
f)  Effective measures to lessen risks of major oil spills 
Candidates generally came up with such “measures” as having regular check ups of tankers, unidentified 
security measures against leakages, well-sealed tanks, and policies determining the volume a tanker may 
carry, smaller tankers, provisioning of escorts and shorter routes, and enforcement of the polluters pay 
principle. This was not what the question was asking for, and even if some answers would have been 
considered in the majority of cases there was no logic or explanation behind the reply and no points 
could be awarded. Very few candidates specified such measures as immediate response efforts, resource 
allocation for effective response or the building of double-hull tankers. Moreover, candidates seem to be 
unable to distinguish between a measure and an explanation. Candidates’ performance in this question 
was generally very low. 
 
g)  Ways to reduce global demand for crude oil 
Though some candidates pointed out that citizens could seek to reduce one’s dependency on fossil fuel 
to minimize the risk of oil spills, there were candidates who could not distinguish between fossil fuels 
and alternative/renewable energy. There were candidates who pointed to one or other of the following 
examples – the use of public transport, bicycles and walking short distances, solar panels, electric cars, 
PV cells and wind energy. However, some were weak when seeking to indicate, or explain, measures 
and some digressed to write about having smaller power stations, controlled water consumption, waste 
recycling, reduction of food import and education. Candidates’ performance in this question was 
average. 
 
It is clear from this Section of the Examination Paper that many candidates are unable to contextualise 
their studies and find it difficult to produce even basic explanations. It is also clear that many candidates 
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do not seek the use of case studies to help them understand environmental issues and hence find it 
difficult to explain a series of environmental effects in the wake of a disaster. Certain things, like oil 
transport by means of tankers, are taken as standard practice in the industry without knowing why. At 
the same time, it is apparent that candidates find it difficult to distinguish between different aspects of 
the environment, such as marine, coastal, biological and anthropological aspects. 
 
Question 2 
(a)  (i)    Pre-historic architects 
 Only a few candidates provided a proper answer to this question.  Erroneously a large amount of 
candidates referred to renowned architects like Gilormu Cassar and Lorenzo Gafa.  This showed clearly 
that the candidates did not read the question well which clearly asked for ‘pre-historic architects’.  
However, the provided examples of pre-historic buildings in Malta were in their majority correct. 
 
(a) (ii)    Pre-historic legacy 
Overall most candidates listed four correct examples of historical sites or temples, which date back to 
the Copper Age.  
 
(b) (i)   Baroque Architecture 
 Candidates could generally give the right meaning of baroque Architecture. On a general overview most 
candidates explained that this type of architecture evolved during the Knights’ rule in Malta.  However, 
very few elaborated on the techniques used in this type of architecture.  This showed a lack of accuracy 
in the candidates’ answers who did not elaborate further in their answer and in such cases candidates 
were not awarded full marks.   
 
(b) (ii)  The Baroque City 
As for the city nicknamed as the ‘Baroque City’, not a few mentioned Mdina, of course, with 
corresponding examples of baroque buildings.  Marks were, however, allotted in this part of the question 
where the right examples of baroque buildings were given.  
 
b(iii)   Baroque architecture in the above mentioned city 
The majority of those candidates who answered Valletta in part ii of the question, provided the correct 
answers in this part too.  Nevertheless, there were some candidates who provided the Royal Theatre as 
an example of baroque architecture in Valletta.  
 
(c)   Fortifications built by the British in Malta 
Many mixed up fortifications or buildings by the Knights of St. John, like towers or aqueducts, with 
buildings by the British like barracks or the Hal Luqa/Hal far aerodromes.  There were also a few 
occasions where erroneously candidates provided the coastal towers built by various grand masters as 
examples.   
  
Many other candidates, however, provided a satisfactory answer and provided a brief description of the 
fortifications built by the British in Malta.  Most answers concentrated on the Victoria Lines and its 
defensive system.  Other candidates elaborated further and provided a detailed insight of the 
fortifications and gave examples of fortifications built around the Grand Harbour region and the 
southern harbours too.   It was here that full marks were awarded.   
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(d)  (i)  Lifestyle of the Maltese people 
A high amount of students provided straightforward explanation of the term ‘lifestyle of the Maltese 
people’, by simply stating that it is the way Maltese people live their life.  Consequently, these 
candidates failed to attain full marks in this question. 
 
(d) (ii)  Examples of  the Maltese lifestyle 
Although the majority of the answers in part i was straightforward, most of the candidates provided 
three successful examples of the Maltese lifestyle in part ii.   
 
(e)  The Difference between the material and non-material heritage and examples thereof 
Since the themes of this part(e) were similar to that in (f), candidates treated them in similar terms.  
Content in the answers was generally relevant and correct, even if candidates referred to the passage to 
support their answers.  
 
The overall attainment in this part (e) of the question was good.  Most candidates succeeded in providing 
a good explanation and example of material cultural heritage.  On the other hand, it was evident that 
some candidates found it difficult to explain non-material cultural heritage and further on give a proper 
example of this type of cultural heritage.  Erroneously some candidates stated that this type of cultural 
heritage includes places that were destroyed during the years and that we have no remains of them 
except for documents that state so.   
 
(f) The concept of ‘cultural environment’ 
It is very evident that most students lack the proper understanding of the concept of ‘cultural 
environment’ since there was very few occasions where full marks were awarded.  Some candidates 
simply modified the answer provided to question (e) while others mistakenly suggested ways how to 
preserve the natural environment.  
 
On the other hand, some candidates correctly explained the concept of ‘cultural environment’ and 
elaborated further by giving various examples.   
 
4. Paper 2 
 
General observations 
 
Many answers provided by candidates sitting for Paper 2 B were very poor. They showed lack of 
knowledge and even more lack of application. Candidates for Paper 2 A -particularly those expressing 
themselves in English – were much better.         
                 However, they had very scanty knowledge of EU programmes even though one hears of the 
EU daily.   This also shows that candidates study only for examinations, and do not really know 
anything about current affairs. It seems that teachers do not encourage candidates to take an interest in 
local and international news when there are so many possibilities of getting to know what’s happening 
around. 
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Paper 2A 

 

Question 1 
This question was a common choice with students. Most students were able to properly define erosion as 
the process by which material is removed from a region of the Earth surface, that can occur by 
weathering and leads to the deposition of these materials elsewhere. The majority of students were also 
able to mention various mechanical effects that result in the erosion of shorelines. The majority also 
included good descriptions of various coastal features such as the formation of stacks and caves. A 
number of students provided a good description of the mechanisms that lead to sand formation.  Most of 
these mechanisms were adequately described. 
 
A good number of students included well-labelled diagrams to illustrate the various processes.   Nearly 
all students mentioned Dwejra in Gozo as an example. Few other locations were mentioned. 
 
Question 2 
This question was not a common choice with students, especially students that opted to answer in the 
Maltese language.  The majority of the answers were generally valid but some students just limited 
themselves to describe the water cycle.  Most students were able to correctly explain the various local 
issues like ‘high population density’ that have a huge effect on water resources in Malta.  The majority 
of students also mentioned boreholes, aquifers, and the reverse osmosis plants as local methods to 
extract and provide water. Some answers included good diagrams and detailed explanations, while other 
students just mentioned them.  

 

Students were quite successful in mentioning the negative effects of overdrawing groundwater and the 
huge electrical demand of reverse osmosis plants. Few students managed to conceptualize the whole 
notion into a strategy and were successful in applying various water conservation principles to the 
Maltese situation within our small land area and high population density.  

 
Question 3 
This question was a very popular choice with candidates. Many managed to briefly explain the poor 
state of education in Malta in the 19th century and how illiteracy was the order of the day except for a 
very low percentage of the population. However, some candidates then concentrated on just describing 
the education system of today. These candidates were obviously heavily penalised since they did not 
trace the development of education during the last two hundred years. Otherwise many candidates dealt 
with the Austin and Keenan Commissions and mentioned how schools started to be opened in Malta. 
However few of them were aware of the contributions of various personalities to education in Malta 
such as Paolo Pullicino and Albert Laferla. Furthermore when dealing with the language question many 
seemed to have confusing ideas, some even referring to Savona as anti-reformist. Some candidates even 
failed to refer to the adoption of Maltese and English as the official languages in Malta. Other candidates 
failed to mention the compulsory primary and secondary attendance Acts of 1947 and 1974. Overall 
attainment in this question was not so good since even candidates who seemed to have studied this topic 
tended to leave out some important aspect in the development of education.  
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Question 4 
This question was again a very popular choice with candidates. Candidates were expected to describe 
the major defence works and fortifications undertaken during the rule of the Order in Malta. This was a 
very general question and in which candidates had to mention the strengthening of existing forts, the 
building of Valletta, the building of various defence lines, the building of various forts and fortifications 
around the Grand Harbour and the building of coastal forts and coastal watch towers. Though most 
candidates mentioned some of these points, only a few managed to deal with all these fortifications. 
Some candidates tended to concentrate on one or two of these points and so valuable marks were lost 
since they failed to mention other important fortifications. A good number of candidates surprisingly did 
not even mention the building of the new capital city Valletta. Candidates’ comments on  the present 
state of these fortifications were very generic and superficial and they rarely gave good examples of how 
these fortifications are being cared for and used. Overall attainment by candidates in this question was 
average. 
 
Question 5 
Most candidates mentioned the influence of tourism on our lifestyle and entertainment.  They also 
referred to the divorce issue and to the pressures that tourism causes on the infrastructure especially in 
the summer months.  They acknowledged that tourism means jobs for the Maltese. 
Most candidates explained the phenomenon of immigration quite well although there were those who 
connected it with the Libyan crisis. Some candidates even referred to immigration from other European 
countries while some referred to emigration instead of to immigration. 
Illegal immigrants and refugees were seen as causing over population and taking jobs, acknowledging 
that most were menial jobs.  Reference to racism was made although many acknowledged that the 
Maltese are hospitable and do show solidarity.  Some mentioned a remote threat to the RC religion 
because of marriage with immigrants. 
 
There were candidate who referred to Maltese migration to EU countries.  
There were a few silly answers where candidates mentioned tourists as causing harm to the environment 
by throwing litter about and plucking flowers from roundabouts. 
 
Question 6 
 Candidates wrote in general and vague terms on educational and employment opportunities in Malta. 
Reference to MCAST, ITS, Junior College and University was common.  Some candidates referred to 
ETC courses. However, they failed to connect such courses with EU funding and programmes. 
Reference to EU programmes was limited to scholarships especially in the creative arts sector, student 
exchange programmes and a “Reporters for the environment programmes”.  They viewed benefits of 
student exchange programmes from a social and cultural point of view. 
Very few candidates specifically mentioned the Erasmus and Comenius programmes.  Even less (if any) 
referred to Grundtvig programmes.  As regards employment opportunities in the EU, they referred to 
such employment as translators in Brussels, and employment for higher wages/salaries. 
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Paper 2B 
 
Question 1 
 This was a common choice for students, and the majority were at least able to define correctly the term 
erosion.  The majority of students managed to achieve some marks in question (b) as they mentioned the 
different processes like deposition of material and wave action that lead to beach formation.  
In question (c) the majority of students presented good diagrams, but some students were confused on 
the sequence of the steps, sometimes indicating they do not actually understand the processes involved.   
 
Students mainly correctly identified ‘sea arches’, with some confusion between stacks and stumps. 
The most common location of the coastal sea arch mentioned was Dwejra, with most students correctly 
identifying the location of the arch. Nearly no other examples of sea arches were mentioned but some 
students did mention the blue grotto.   
 

Question 2 
This question was a popular choice with students.  In question (a) most students mentioned water from 
reverse osmosis and water from aquifer reserves as the two main sources of freshwater in the Maltese 
Islands. A number of students did not properly understand question (b) and either did not answer or their 
answer referred to reverse osmosis and other methods of procuring freshwater. Those that answered 
correctly mentioned the increased loss of water due to runoff as well as the increased rate of soil erosion. 
Most students attempted question(c), and the majority mentioned the presence of fertilisers/pesticides 
and over pumping of groundwater as serious threats to the Maltese underground freshwater resources. 
Generally, the descriptions or explanations were not of a very good level.  
 
Nearly all students attempted question (d), and in most cases it appears that students understand that 
reverse osmosis plants remove salt from sea water to convert it to freshwater with the use of a semi 
permeable membrane. Very few students included diagrams to explain the reverse osmosis process.  In 
question (d) most students mentioned the fact that reverse osmosis use a lot of electricity or the 
production of air pollution as a challenge associated with these plants, while the continuous and reliable 
production of freshwater from the reverse osmosis plants was mentioned as an advantage.  
 
Question 3 
This question was not very widely chosen by candidates. They were expected to write on various aspects 
in the development of education and schooling in Malta in the 19th and 20th centuries.  In the first part of 
the question, some candidates managed to give a rough idea of how the Royal Commission of 1836 
advocated the opening of free primary schools in the main towns and villages and that Italian should 
continue to be used in schools. Again in the second part of the question only a few candidates explained 
how the Royal Commission of 1878 advocated the rapid Anglicisation of Maltese education through the 
adoption of English and how this gave rise to the language question. Most candidates lost all the marks 
for the third part of the question just mentioning that the Maltese Catholic Church just wanted to teach 
religion. Only few candidates explained how the Church helped through the opening of its schools and 
how various clergymen acted as teachers. Again few candidates dealt adequately with the fourth part of 
the question dealing with the contribution to education of the Maltese Government since 1947. Only a 
few candidates explained how progress was registered in the education sector mentioning the 1947 and 
1974 Education Acts dealing with compulsory education. Overall attainment by candidates in this 
question was very low. 
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Question 4 
This question was a very popular choice with candidates. In the first part of the question some 
candidates managed to give a very superficial answer of the importance of Fort St Elmo during the Great 
Siege. They mentioned that this fort was some kind of watch tower to herald the advent of the Turkish 
fleet. However, very few explained how the Turks had planned to take this fort first so as to move their 
fleet to the shelter of Marsamxett harbour concealed from the guns of Fort St. Angelo and how they lost 
valuable time to take this fort. In the second part of the question, many candidates adequately explained 
how the building of a strong city on the Sciberras hill would overlook the Grand Harbour and the 
Marsamxett port and enclose the whole area from the enemy. However, few candidates mentioned that it 
could be an ideal centre for the seafaring knights since it was close to the natural harbours of Malta. In 
the third part of the question, few candidates managed to name a defensive line built by the Order of St 
John. Some candidates erroneously mentioned the Victoria Lines. Poor attainment was registered in the 
fourth part of the question with many candidates erroneously choosing to deal with Fort St Angelo or 
Mdina. In the last part of the question, some candidates managed to mention how he built the 
Wignacourt tower in St Paul’s Bay. However they rarely mentioned any other tower built by him. Most 
candidates just said that he built watchtowers and erroneously dealt with his building of the aqueduct. 
Attainment by the candidates in this question was generally low.                       
 
Question 5 
Many candidates referred to the GWU or other unions as social partners.  Others said workers and 
managers were the social partners. Few candidates mentioned the social partners as being the employers, 
the unions and the government.  As a result, they did not explain the functions of the social partners.   
Many candidates had a good idea of occupational health and safety in the place of work had to be free of 
danger.  They mentioned equipment and clothing such as safety shoes, gloves and glasses. A few 
mentioned harness to workers in construction. 
 
Replies to new industrial skills were limited to use of computer as a means of making work less hard. 
Some even referred to traditional trades such as construction jobs and car mechanic. A very few number 
of candidates mentioned relationship/supervisory skills. 
 
Question 6 
Candidates in general did not know what the EU institutions were.  They referred to education and 
health institutions. Some even referred to UNESCO as an EU institution. Hence, they failed to explain 
their function. 
 
As to Maltese representation in the EU, most candidates knew of the European elections. A few 
mentioned Commissioner John Dalli, one or two mentioned Louis Galea and some mentioned the Prime 
Minister and ministers as representing Maltese interests in the EU. 
 
Answers on EU help towards the environment were limited to Recycling and the recycling plant in 
M’scala. Others mentioned planting of trees and flowers while a few mentioned the Bieb il-Belt project, 
which is not funded by the EU. 
Some candidates did mention photo voltaic and solar panelling schemes and very few mentioned wind 
turbines. 
 


