
 1 

 
 
 

 
 

UNIVERSITY OF MALTA 
 
 

MATRICULATION CERTIFICATE EXAMINATION 
 
 
 

 

SOCIOLOGY  
 

ADVANCED LEVEL 
 
 

May 2011 
 
 
 
 
 
 
 
 

EXAMINERS’ REPORT 
 
 
 
 
 

MATRICULATION AND SECONDARY EDUCATION CERTIFICATE  
EXAMINATIONS’ BOARD 

 
UNIVERSITY OF MALTA 

 
 
 

 



 2 

 
MATRICULATION CERTIFICATE EXAMINATION 

ADVANCED LEVEL 
SOCIOLOGY 

MAY 2011 
 
1.0. STATISTICAL DATA 
 
1.1. As can be seen in Tables 1 and 2 below, overall this year there were 51 less 
students who registered for the examination than the May 2010 session.  
 
1.2. The number of absentees this year was seven less that of last year, 14. 
             

MATSEC Advanced Level Sociology, May 2011 
Distribution of Grades 

 
Grades A B C D E F Absent TOTAL 

No. of candidates 11 23 62 48 36 47 14 241 
Total % 4.6 9.5 25.7 19.9 15.0 19.5 5.9 100 

 
 
1.3. The number of candidates who obtained a grade A-C was 24 less than last year’s 
both in absolute numbers (96 as against 105) but 3.9% more in relative weight (39.9 
against 36.0) 
 
1.4.  The overall number of candidates who obtained a grade D-E was 26 less in absolute 
numbers (84 against 110),  and also registered a lower percentage (34.8 against 37.7.0%) 
 
1.5.   The number of failures was 9 less than last year’s (47 as against 56) but percentage 
wise it was 0.3 percent more (9.5 against 19.2 %). 
 
   
2.0. OVERALL GENERAL COMMENTS 
 
 
2.1.   As in the past year, the three papers were set according to the new syllabus for 
2008-2010. Paper 1 was devoted fully to Sociological Theory. Candidates had to choose 
three out of five questions each carrying 33 marks.  
 
         Paper II was divided into two parts each consisting of three questions. The first part 
was devoted to Methodology and the second to Substantive Areas namely a) Social 
Change and Development and b) Social Stratification & Inequality. Candidates were 
requested to choose three questions two from Part I and one from Part II each carrying 33 
marks. 
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         Paper III which was totally devoted to Substantive Areas was divided into two parts 
each consisting of three questions. Part I was devoted to a) The Family and b) Poverty & 
Social Exclusion. Part II was devoted to a) Education and b) Religion. Here again 
candidates were requested to choose three questions two from Part I and one from Part II 
each carrying 33 marks. 
 
2.2. This year’s general performance of the candidates sitting for Paper 1 at Sociology 
Advanced level examination was adequate and satisfactory in general. On the whole, the 
level has remained the same as in previous years, with some candidates’ grammar and 
vocabulary leaving much to be desired. Although no candidates were penalised for their 
grammatical and lexical mistakes, this created a situation whereby some candidates were 
unable to express themselves clearly. A significant number of essays were of ‘poor’ 
quality which gives forth to a number of issues in order to improve the general level of 
the level of Sociology at an Advanced level. It is unacceptable that after two academic 
years of study, examiners still find basic mistakes ranging from incorrect spelling of 
names of leading sociologists and confusing the key rationales of dominant sociological 
schools of thought.  
 
Failing candidates showed a lack of essay writing skills so that their essays consisted in 
fragmented arguments, and as a result, rendering whole parts of their answers 
meaningless. As in previous years, most of the answers reveal a pattern of candidates 
memorising class notes and model answers. As a result, an overall evaluation of the 
candidates’ papers indicates clearly an unsatisfactory level of personal input, and a 
minimal reading of the various literature as suggested by the diverse sections of the 
syllabus. Irrespective of what is being asked, the line of argumentation is highly familiar - 
suggesting clearly that most students approach the exam with the intention of producing a 
rehearsed line of arguments nothwithstanding the questions’ inclinations and emphasis.  
 
A significant number of candidates also tackled the questions by writing ALL they knew 
about the key terms in the questions so that the analysis and interrelating of sociological 
issues remains the exception rather than the rule. At this advanced level, examiners 
expect more critical and reflective rather than pure descriptive’ discussion. 
          
 
In Paper II notably, in their majority the candidates’ answers, compared to previous 
years, were to a certain degree more refined. Nonetheless, there is still room for 
improvement. It must be specified, that at advanced level, the candidates in their 
responses are expected to offer a critical analysis, whilst drawing out the fact that 
Sociology is a social science discipline with its own classical theories and different 
perspectives.  Indeed, in their answers, the candidates are expected to put into their words 
their analytical arguments to the questions presented. However, there is still a 
predominant tendency for candidates to be descriptive rather than analytical. Besides, it 
was noted that there were instances where some candidates literarily listed items, for 
example, different research methods, then described them briefly one by one without 
analysing them vis-à-vis the question. There were also few candidates who chose to use 
diagrams, for example diamond shapes to depict the concept of social stratification, in 
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their answer. At advanced level, Sociology candidates are expected to be able to fully 
express themselves in writing. 
 
With regards to the style, flow and presentation a number of the essays lacked on all the 
three counts. Nonetheless, it was noted that some of the candidates could draw an 
interesting introduction to their essays, which instigates curiosity and prove insight. But 
with respect to the essays’ conclusion there is still room for enhancement, since so far 
most of the times the conclusions offered are just a reference to the title presented. 
  
As regards to the length of the essays, although quality is definitely more important than 
quantity, yet at advanced level the candidates are expected to present a sustainable 
answer, which reflects the degree of knowledge they have on the subject. Besides, it must 
be kept in mind that to answer each question, the candidates have at least fifty minutes. 
Yet, on a general note, one could appreciate some change for the better on this matter. 
With respect to, references to local studies or researches again very few were the 
candidates that made such references.  
 
Finally, the level of authority the advanced level candidates are expected to have must 
reflect itself in the essays’ content. The sociological terminologies used, the theories 
mentioned and the examples drawn from classical research studies are a clear indication 
of the knowledge the candidates have in Sociology. Again as a general remark, the 
number of candidates who offered literature answers rather than sociological ones was 
less than expected. However, it was evident that a significant number of the candidates 
hesitated to take a position for, against or in line with the line of thought presented in the 
essays’ titles. Instead a number of them chose to answer by listing or mentioning the 
strengths and weaknesses / the advantages and the disadvantages of the topic they were 
presented with. This shows that most of the candidates lack confidence in expressing 
themselves sociologically.  In addition, phrases, such as “a number of researchers” 
[without at least referring to the perspective], or “he” [without referring to the social 
scientist and “a great method to use” [without explaining such phrase] indicate the 
candidates inability to express themselves sociologically and scientifically in an accurate 
way.  
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Regarding the popularity of the essays the following were the respective response 
percentages for each question based on the choices of the candidates: 

 
Part I: [The candidates were requested to answer two questions from this section] 
 

Question 1 38.5% 
Question 2 36.5% 
Question 3 25.0% 

 
Part II: [The candidates were requested to answer one question from this section] 
 

Question 4 3.10% 
Question 5 39.9% 
Question 6 57.0% 

 
 
 
2.4. On the whole, in Paper III, the candidates’ performance was good and there was a 
general understanding of the subject. Compared to previous years there was a lot of 
reference to various sociological theorists with a very good understanding of their 
theories and how they are relevant to answering the questions. 
 
Obviously there were questions in which the candidates showed a better understanding to 
than others. These included questions 1, 3 and 6.  Question 5 was not given enough 
emphasis from a theoretical point of view. Similarly, in question 4, a deeper 
understanding of Parson’s theory was required.  
 
There was also a natural feeling that the text book knowledge was on the whole grasped 
by the students as was the adaptation of this knowledge to the relevant questions. As 
usual, as is the case in every year, there were students who thought that Sociology is just 
a general knowledge subject.  
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3. SPECIFIC COMMENTS 
 
 

Table 3 
MATSEC Advanced Level Sociology, May 2011 
Questions Answered by Number of Candidates 

       

Question No 1 2 3 4 5 6 
              

Paper 1 194 94 83 137 172 --- 
              

Paper 2   172 163 112 07 89  128 
              

Paper 3 210 29 207 39 53 133 

 
 

Table 4 
MATSEC Advanced Level Sociology, May 2010 
Questions Answered by Number of Candidates 

       

Question No 1 2 3 4 5 6 
             

Paper 1 142 178 197 95 201 - 
             

Paper 2 41 249 233 133 85 42 
             

Paper 3 106 213 210 108 94 63 

 
 
 
PAPER I 
 
3.1. Question 1:  As can be seen in Table 3 this was the most popular question in this 
paper tackled by 194 candidates or 85.5% of those who sat for this exam. Candidates 
were asked to discuss the statement that “The development of the consciousness of the 
self is an essential part of the process of becoming a human being”.  
 
A good number of candidates who attempted this question provided ‘good’ and 
‘excellent’ answers. Candidates were expected to make reference to the symbolic 
interactionist school in Sociology and especially to Mead’s focus on role-taking and the 
self. Mead argued that, through the process of role-taking, individuals develop a concept 
of the self. By placing themselves in the position of others they are able to look back 
upon themselves. He claimed that the idea of a self can only develop if the people can get 
outside themselves in a way that they become an object to themselves. To do this they 
must observe themselves from the standpoint of others. Therefore, the origin and 
development of a concept of self lie in the ability to take the role of another. Mead 
distinguished two aspects of the self: the ‘me’ and the ‘I’. The notion of the self is not 
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inborn and it is learned through childhood. Mead saw two main stages: the play stage and 
the game stage. In Mead’s view, the development of a consciousness of self is an 
essential part of the process becoming a human being. Candidates were also expected to 
point out the key criticisms levelled at symbolic interactionism such as interaction in a 
vacuum, the origin of norms, and source of meanings. 
  
3.2. Question 2:  94 candidates attempted this question making it the second least 
popular in the paper. Here candidates were asked the way Weber treats all social forces 
and pressures as if they derive from the actions and purposes of isolated individuals.  
 
This question refers to the central weakness of Weber’s sociology - namely, 
methodological individualism. Rather than highlighting Weber’s contributions to the 
Sociology of organisations and bureaucracy, candidates were expected to discuss how in 
his work Weber’s social action approach rests rather uneasily alongside his views on 
particular types of institution. Hence, it is hard to reconcile his view that bureaucracies 
could severely restrict human freedom, or that society was divided into classes, with his 
claim that society simply consisted of individuals choosing courses of action according to 
their motives.  
 
It is encouraging to note that many candidates opting to answer this question discussed 
how Weber discusses how social action could be explained by referring to ‘observational 
understanding’ and ‘explanatory understanding’, and how a full  casual explanation is 
necessary to determine what has given rise to motives behind human actions. This 
indicates clearly that Weber does not deny the existence of a social structure, although he 
sees this structure arising out of the actions of individuals. Hence, Weber, to some extent, 
spans the gap between structural and social actions perspectives. In other words, whilst 
he acknowledges the existence of classes, status groups, and parties, he challenges the 
Durkheimian view that society exists independently of the individuals who make society. 
 
 
3.3. Question 3:  In this question which incidentally was the least popular tackled by 
36.6% of those who sat for this exam, candidates were requested to discuss the reasons 
why  Baudrillard’s theory is criticised for degenerating into totally unsubstantiated 
assertions.  
 
This question was answered ‘satisfactory’ by most candidates who discussed 
Baudrillard’s basic contributions to postmodernist theory together with relevant critiques 
and problems. He argues that society has moved away from being based upon production 
and being shaped by economic forces involved in exchanging material goods. This has 
been replaced by the buying and selling of signs and images which have little if any 
relationship to material reality. He argues that signs in human culture have passed 
through four main stages so that nowadays the sign bears no relation to any reality 
whatsoever and has become its own simulacrum - that is, an image of something that 
does not exist and has never existed.  
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To illustrate this rather sweeping claim (e.g. Disneyland). Baudrillard provides a number 
of examples He considers human beings as trapped into a type of powerless uniformity 
rather being liberated by plurality and diversity. Critiques have pointed out that 
Baudrillard’s writings are highly abstract and that he relies upon the use of examples to 
illustrate his arguments thus offering no systematic evidence to justify the case. For 
example, he makes no attempt to show that individuals are immersed in the world of 
television, that Disneyland is seen as anything more than fantasy by its customers, or that 
the residents of Los Angeles have lost their grip on reality. On the contrary, candidates 
were expected to highlight and discuss, contemporary industrial society are still 
characterised by inequality and discrimination on the basis of material and ideological 
forces. 
 
 
3.4. Question 4:  As can be seen in Table 3 above, 60.4% or 137 candidates tackled 
this question in which they were asked to show how in his theory Durkheim argues that 
there are two ways of explaining social facts and that in both cases the explanation lies in 
society.  
 
The majority of the  candidates who opted for this question performed either ‘average’ or 
‘poorly’, with many replies consisting of an overview of Durkheim’s contribution to 
Sociology ranging from organic/mechanical solidarity, collective conscience and social 
stability, to threats to social solidarity. The first way to explain social facts involves 
determining the cause of a social fact, seeking to explain its origin. In Durkheim’s view, 
the determining cause of a social fact should be sought among the social facts preceeding 
it, rather than among the states of individual consciousness. For example, the causes of 
variations in suicide rates are to be found in social facts - that is, in society rather than the 
individual.  
 
In the second way, the explanation of a social fact also involves an analysis of its 
function in society, of its contribution to the general needs of the social organism, and of 
its function to the establishment of the social order. Durkheim assumes that the 
explanation for the continued existence of a social fact lies in its function, in its 
usefulness for society. 
 
 
3.5. Question 5:  75.8% or 172 candidates attempted this question making it the second 
most popular question. Here candidates were asked to discuss the statement that “The 
source of social change lies in contradictions”.  
 
Many candidates who opted for this question did ‘well’. For Marx, the major 
contradictions that propel social change are found in the economic infrastructure of 
society. With the emergence of private property and, in particular, private ownership of 
the means of production, the fundamental contradiction of human society was created. 
Through the ownership of the means of production, a minority was able to control, 
command and enjoy the fruits of labour of the majority. Since one group gains at the 
expense of the other, a conflict of interest exists between the minority which owns the 
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means of production and the majority which performs productive labour. The tension and 
conflict generated by this contradiction are the major dynamic of social change.  
 
Marx also states that for long periods of history, people were largely unaware of the 
contradictions that beset their societies. This is because their consciousness - their view 
of reality - was largely shaped by the social relationships involved in the process of 
production. He maintained that ‘it is not the consciousness of men that determines their 
being, but, on the contrary, their social being determined their consciousness’. 
 
 
PAPER II  
            
3.6. Question 1:  As can be seen in Table 3, this was the most popular question tackled 
by 76.8% or 172 candidates who were expected to discuss at length and in-depth  the 
statement that “many of the debates about the merits of particular research methods focus 
in the issues of ‘consistence’ and ‘truth’. More importantly, they were expected to 
analytically compare and contrast ‘consistency’ and ‘truth’, especially when applied to 
the research methods, which mainly belong to two unique research techniques, that is, the 
qualitative and the quantitative methodologies.  
 
Whilst constructing the above discussion, a substantial number of candidates could 
analytically differentiate between the goals which the positivists and humanistic 
researchers hope to attain through their preferred research methods. Other candidates 
managed to show authority over the subject by arguing that there are instances when 
researchers combine as much as possible quantitative and qualitative research techniques 
to concurrently address issues associated with ‘consistency’ and ‘truth’.        
 
 
3.7. Question 2:  The majority of the 163 candidates who attempted this question were 
able to explain how the non-directive interview is the least structured interview, in which 
no pre-specific set of questions are used and in which the interviewer enjoys great 
freedom. Many of the candidates referred to the fact that this type of interview takes on 
the characteristics of a conversation. But then they were expected to elaborate on the fact 
that in truth this approach is more than just establishing a conversation. Besides, they 
were less authoritative in their responses to explain how these characteristics affect the 
interviewees (the subjects), that is, for example, the fact that, as a result of this type of 
interview, the interviewees experience less fear that they are going to be judged by the 
interviewer.  
 
A number of candidates failed to outline a clear argument in favour or against the 
statement posed. Instead they chose to discuss in general this interview approach. Some 
just discussed the interview method in general. 
 
 
3.8. Question 3:  In this question which was answered by 112 candidates, they were 
expected to analytically explain the difference between ‘representative’ and ‘non-
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representative’ sampling. The candidates would have shown authority in answering this 
question if they showed ability to discuss how, in the ‘representative’ sampling, every 
unit has a chance of being selected. While, in ‘non-representative’ sampling, there is an 
assumption that there is an even distribution of characteristics within the population or 
else, the main reason for ‘non-representative’ sampling is that the researcher doesn’t have 
enough information about the population being studied to construct a representative 
sampling frame as, for example, in studies of drug use, crime and self-harm.  
 
In fact, in a number of cases where ‘non-representative’ sampling is used, researchers 
simply contact whom they are able to do so. and this is known as ‘convenience 
sampling’. Snowball sampling is a form of convenience sampling that is often used. Also 
the participant-observation method is considered to make use of ‘non-representative’ 
sampling, just to mention some examples. Furthermore, the candidates who could 
articulate the fact that in ‘representative’ sampling, in contrast to ‘non-representative’ 
sampling, randomisation is a feature of the selection process, rather than an assumption 
about population structure. Did succeed in scoring higher  marks.  
  
There was a good number of candidates who could analytically differentiate between 
‘representative’ and ‘non-representative’ sampling,. On the other hand there were other 
candidates who just discussed sampling in general, whilst they have listed the different 
types of samples social scientists usually embark on. Additionally, there were some who 
confused the ‘representative’ and ‘non-representative’ sampling, while others hesitated to 
decide whether the type of sample they were discussing, for example, ‘quota sampling’, 
falls under the ‘representative’ or the ‘non-representative’ sampling category. Notably, 
snowballing was the most (and in some cases the only) type of ‘non-representative’ 
sampling technique mentioned as an example.  
 
 
3.9. Question 4:  This question was the least popular in this paper’s section. In fact 
only 7 candidates or 3% answered this question. This may be due to the fact that 
candidates felt that the title did not clearly portray what was expected from them as an 
answer. Besides, the metaphor mentioned in this title, that is, ‘steel-hard’ may have been 
unfamiliar with the candidates and so they preferred not to risk attempting this question. 
Maybe, if the term used was the ‘iron-cage’, then they might have been more accustomed 
to this metaphor. 
  
In spite of this, in general, those candidates who attempted this question, offered 
satisfactory answers. They could refer to Weber’s theory with regards to the fact that 
according to this founding father of Sociology, the rational process reaches its height in a 
bureaucratic system. Candidates could also deduce the fact that the process of 
rationalisation characterises modernity, in which bureaucracy is a prime example.  
 
Moreover, the majority also succeeded in explaining why, as a result of rationalisation, 
modernity is experienced in-terms of a cage.  
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In fact, Weber feared that the future would be an “iron cage” of vast, impersonal 
bureaucratic structures. Certain candidates referred to the fact that according to Weber, 
modern societies are characterized by a tendency towards rational goal-oriented action – 
a process which Weber called ‘rationalization’. In industrial societies this process has 
reached new levels and the result is disenchantment namely, the loss of magical and 
religious beliefs in favour of the calculative outlook, expressed for example in a greater 
awareness of time. 
 
 
3.10. Question 5:  Another unpopular question answered by 39% or 89 candidates. In 
their answers the students were expected to amongst others define moderation, mainly as 
that process which imposes fewer restrictions that are usually enforced by tradition. 
Moreover, the candidates were expected to refer to the role traditional customs play (or 
played) in society as a point of departure to analyse the characteristics of modernity.   
Some of the answers were not sociological in their content. On the contrary they were 
merely English literature essays. Others discussed social change in general without 
delving deeper into the enquiry presented in this question.  
 
In contrast, there was a good number of candidates who succeeded in tackling this 
question analytically. Indeed, it was noted that a number of candidates could refer to 
studies such as those carried out by W.W. Rostow and/or those undertaken by P. Berger. 
However they failed to link or compare these studies with the classical approaches such 
as those presented by F. Tonnies or E. Durkheim. Nonetheless, other students did 
link/contrast these theories to the former studies mentioned.  
 
 
3.11. Question 6:  As can be seen in Table 3 this question was the third most popular 
question in this paper No less than 128 candidates attempted to answer this question. This 
may indicate that social stratification as a sociological problem is well covered during the 
academic years of preparation and the candidates can generally comprehend this 
important topic without facing major difficulties. Indeed, in contrast to what happened in 
other essays, the majority of the candidates who attempted this essay took a position and 
explained that the statement presented in this essay appertained to the Functionalist 
perspective. Furthermore, most of the candidates could argue that this position is not 
shared with other sociological perspectives namely, the Marxists. Others candidates also 
linked the statement to Weber’s thinking on social stratification.  
 
Nonetheless, there were a small number of candidates who chose to simply discuss social 
stratification in general without referring to the statement presented and without being 
instigated to debate this sociological problem, as they were in fact expected to do.  
 
 
PAPER III  
 
3.12. Question 1:  This proved to be  the most popular questions answered by 92.5% or 
210 candidates. It also proved to be one of the best answered questions. The candidates 
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showed a general understanding of how the structure of the family has evolved vis-à-vis 
the industrial revolution. There was also reference to theorists who explained how this 
change and relation the family had and continues to have with the transformation in the 
mode of production e.g. conflict theorists like Engels, Marx etc.,  functional theorists like 
Parsons, Durkheim, and symbolic interactionists.  
 
There was also a good understanding of how an extended family differs from a nuclear 
family.  
 
 

3.13. Question 2:   Only 12.8 persons or 29 candidates attempted this question in 
which they were asked to discuss with reference to Finch’s research the statement that 
“there is no evidence that now there is a less sense of obligation to family relatives 
compared to the past”.       
 
The problem with this question was not that regarding the knowledge of Finch’s research, 
because in general there was a good solid understanding of how she interprets the 
woman’s role in society and the family. The difficulty lay in the understanding of the 
question asked and how to use Finch’s research to back the point or points being 
sustained.  
 
3.14. Question 3:  Answered by as many as 207 candidates or 91.2%, this was the 
second most question answered. Once again, from a general standpoint this question was 
well answered and there was a clear understanding of the difference between how 
poverty is measured and the different types of poverty that exist (absolute and relative).  
 
A good number of answers showed how the poor do form an intrinsic part of society. 
However, but there were arguments for and against on how they are the most 
disadvantaged stratum of the working class. Many students succeeded in substantiating 
their arguments by highlighting the contrasting theoretical approaches of the conflict and 
functional theorists. Generally a good understanding of the question manifested in correct 
and detailed answers. 
 
  
3.15. Question 4:  Attempted by only 39 candidates or 17.2%  this question was the 
second least popular question. Here candidates were requested to show with reference to 
Parsons’ theory how changes in society lead to changes in religion.   
 
69% of the answers or 27 candidates manifested a clear understanding of the Parsonian 
theory. Parsons sees religion addressed to particular problems that occur in all societies. 
He argues that in everyday life people go about their business without particular strain. 
According to him, if life were always like this religion would certainly not have the 
significance that it does in daily life. However, life does not always follow this smooth 
pattern. The problems that disrupt it fall into two categories. The first consists in the fact 
that individuals are hit by events which they cannot foresee and prepare for or control or 
both. The second problem area is that of uncertainty. In this way religion maintains social 
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stability by relieving the tension and frustration that could disrupt social order. As a part 
of the cultural system, religious beliefs give meaning to life by answering man’s 
questions regarding himself and the world around him.    
 
 
3.16. Question 5: Only 53 candidates tackled this question in which they were asked 
whether religious organizations help to meet universal human needs. It is worth pointing 
out that 45 candidates did succeed in discussing this issue correctly substantiating their 
argument with reference to a number of sociologists of religion including Durkheim, etc.        
 
It was pointed out that individuals may have their own religious beliefs without 
belonging to any particular organization. However, many members of society express 
their religious beliefs through organizations which tend to shape those beliefs. One has 
also to distinguish between the different types of religious organizations which have 
existed throughout the world. Notwithstanding the infinite variety of these organizations, 
one can broadly distinguish three main types, namely: the church, denominations and 
sects. 
 
In principle a church might try to be universal by embracing all members of society but in 
practice there might be substantial minorities who do not belong. The term denomination 
is usually used to refer to an organization that shares several but not all of the features of 
a church. Sects have characteristics that are almost diametrically opposed to those of 
churches. 
 
 
3.17. Question 6:  As expected this question in which the 133 candidates who 
answered were requested to discuss whether and how “the major role of the educational 
system is the reproduction of the dominant culture”.       
 
The large majority succeeded in explaining how with reference to the sociology of 
education, the educational system helps in favouring and in reproducing the dominant 
culture and how in reality it is an illusion to say that all students  compete on equal terms. 
A good number of the candidates even referred to the studies of Bowles & Gintis, 
Bourdieu, Rist, Howard Backers, Douglas, Bernstein, Paul Willis and Ivan Illich, who in 
one way or another emphasised the fact that the education institution is a large myth 
making machine. They showed that meritocracy is a myth and that the upper class 
students were favoured to the detriment of those from working class families. A number 
of candidates also discussed such concepts as “the cultural capital”, “the ideal student”, 
“the self fulfilling prophecy”, “the hidden curriculum”, speech differences, etc. 
 
 
 
  
Chairperson 
Examiners’ Panel 2011 


