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1. General Statistics  

  

Table 1 reports the number of candidates per grade (in terms of raw numbers and as a 

percentage) for the last May 2013 examination session and the previous May 2012 session. 

In both cases, the cumulative percentage is also presented.  

  

Table 1. Summary of general statistical data – May 2013 and May 2012 

 

 2013 2012 

 Candidates Cumulative Candidates Cumulative 

Grade N % Percentage (%) N % Percentage (%) 

A 84 3.69 3.69 76 3.23 3.23 

B 320 14.04 17.73 383 16.27 19.5 

C 830 36.42 54.15 852 36.19 55.69 

D 421 18.47 72.62 420 17.84 73.53 

E 257 11.28 83.90 258 10.96 84.49 

F 347 15.23 99.13 357 15.17 99.66 

Abs 20 0.88 100 8 0.34 100 

Total 2279 100  2354 100  

 

 

2. Comments on the responses by candidates  

  

2.1 Section 1  

Very few candidates attempted to tackle question 1. It is evident that there is a widespread 

lack of knowledge about who Kim Il-Sung was. This meant that many candidates did not 

know that Kim il-Sung ran a totalitarian regime. Some candidates went out of point due to 

writing more about the historical events that happened in Korea both before Kim il-Sung 

took power as well as during his lifetime and after his death, rather than focusing on what 

was asked of them in the exam question. Some candidates failed to focus on the democratic 

ideals (like basic freedoms and rights) which were missing from the speech. Some 

candidates only answered the first part of the question focusing on giving their opinion with 

regard to the speech and nothing else.  This invariably meant that the second half of the 

question was left unanswered. A select few did manage quite successfully not only to impart 

relevant historical facts but also to point out what was left out of the speech and how Kim il-

Sung had managed to turn North Korea into a totalitarian state.  
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The majority of the candidates attempted question 2. In answering this question many 

candidates failed to include principal democratic values like the Separation of Power, the 

Rule of Law and Constitutionality. In some of the essays, there were very weak examples 

regarding the help given by schooling in achieving democratic ideals.  The main recurring 

example was the student council elections. According to some candidates, schooling gives 

no help in strengthening one’s democratic ideals at all. Some candidates handed in very 

static essays where only facts were imparted with no argumentation whatsoever regarding 

how certain facets of democracy are applied and their importance and relevance to our 

society. A few candidates went out of point as they misunderstood the question and 

explained only how Athenian democracy worked rather than also talking about today’s 

democracies, especially representative democracies. Many candidates included quotes from 

famous people which is a good thing and highly encouraged.  However, some either jumbled 

up quotes or else attributed certain quotes to the wrong person. For example: "Democracy 

is the worst form of government, except for all those other forms that have been tried from 

time to time." Winston Churchill. Some candidates attributed this quote to Plato. Some 

candidates answered parts of the essay in point form rather than in normal essay format. 

Overall the majority of the candidates managed to answer this question quite successfully 

by mentioning the importance of voting, human rights, freedoms, etc. 

 

 

2.2 Section 2 

Candidates’ preparation for this section is grossly superficial and often riddled with false 

assumptions. Most seem to have sat for the exam with a very vague outline of the history of 

art and with only a handful of examples (Leonardo da Vinci's Monalisa and Edward Munch's 

The Scream would top the list). Moreover candidates rarely knew how to use technical 

words in the right context, for instance often failing to distinguish between a painting, 

drawing or sculpture. 

 

Question one within this section seems to have had more appeal, mainly because it was 

more open ended and provided candidates with the possibility to be more speculative. In 

general, candidates who answered this question fared better than those answering question 

two within the same section. 

 

In the second question, Picasso was talking about his creative process and how one 

processes ideas creatively. What Picasso meant was that an artist is not simply someone 

who perpetuates a set of ideas but instead takes (steals) that idea and makes it his/her own. 

 

Writing skills were generally poor and a clearly structured argument was a rare occurrence. 

 

2.3 Section 3  This year, the vast majority of candidates seemed to be quite comfortable 

with both questions.  They both reflected work that would have been covered during 
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lectures.  They also provided space for those who feel they are better at explaining 

processes (question 2) and others who prefer a “discussion” on a particular topic (question 

1).    

 

Most candidates who chose question 1 did show that they are aware of the difference 

between science and technology. Some of them did not. Candidates need to learn that key 

words and themes should always be identified and explained in any type of answer.  They all 

did, however, understand the two quotes.  The only point that stood out was the lack of 

understanding of the word “wisdom” by some of the candidates.  In most cases the 

candidates argued for or/and against Marx’s statement quite well. They acknowledged the 

time and context when Marx wrote that piece and how technology developed over time 

making our life easier.  Most argued that although technology rendered traditional factory 

work redundant, it opened up vast areas of new jobs.  In this case they provided a large 

number of examples.  The candidates were more sympathetic towards Asimov’s statement 

although agreement and disagreement were balanced.  They provided examples of abuse of 

science such as nuclear weapons.  They also lamented the lack of basic interest and 

understanding of the public in scientific development. 

 

Question two was more straightforward. About 65% of the respondents referred to the 

inductive and deductive methods used in research, some in more detail than others. About 

half of the candidates provided reasons for choosing one method rather than the other.  

The stages of the scientific process were named and explained in every answer given to 

question 2. The number of candidates who provided examples of particular research was 

less than half. Providing examples is always an enhancement of one’s answer even if 

examples are not requested formally.   

 

Candidates are encouraged to look into as many controversial issues as possible; ones that 

are not easily resolved neither physically (practically) nor conceptually.  The greater and the 

more frequent the challenges, the sharper their thinking and reasoning will become.   

 

2.4 Section 4  The main issue with Section D was that candidates tended to take a “common 

sense” or “general knowledge” approach, rather than an approach demonstrating that 

some reading had been done about the issue.    

 

The marking scheme was based on the syllabus which in turn reflects the principles of 

Environmental Education as enshrined in the Tbilisi Declaration which explicitly stated its 

objectives as: awareness, knowledge, attitudes, skills and participation.  (UNESCO. 1977, 14-

26 October). 

 

As regards the first question within this section, the candidates tended to identify the two 

major environmental issues and describe them but they rarely justified their choice. The 
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descriptions ranged from highly minimalist to rather detailed and scientific – however often 

inaccurate.  Not surprisingly climate change was often mentioned and this is a good point.  

However, there was a tendency to remain very much within a minimalist common sense 

approach and for instance just to mention “use alternative sources of energy”.  Very few 

mentioned other solutions, for example as linked to agriculture.  While it is a fact that the 

depletion of the ozone layer has implications for global warming, it is not the main reason 

why the Earth is warming – however, various responses showed a lot of confusion around 

this, rather than seeing the depletion of the ozone layer as one facet of the problem.  

 

With the risk of over generalising, candidates tended to give more importance to the 

problem than to the solution. 

 

Solutions to environmental issues can be at different levels – starting with the personal and 

moving outwards to the community, to national and regional levels and to the need to 

create a global alliance to tackle some of the most pressing issues.  Furthermore it is 

understood that there are many policy instruments that can be useful including education, 

(legislation and) law enforcement, financial instruments and so on.  A tendency was 

observed that some candidates get stuck at one level, e.g. what the government should do, 

or get stuck with one major instrument e.g. law enforcement.  While some candidates gave 

excellent explanations of how Education at the different levels (schools and adult, youth and 

community) can be part of the solution, a significant number completely ignored the values 

and attitudes aspect and focused nearly exclusively on more technical solutions.  IUCN’s 9 

Principles of Sustainability (Caring for the Earth: A Strategy for Sustainable Living)  seem to 

have given a number of candidates a satisfactory framework under which to organize their 

work – though in such cases, at times, there was a tendency to only describe the problem 

scantily. In some cases when discussing solutions, candidates tended to list what is already 

being done – of course this needs to be acknowledged, but it is important not to get stuck at 

that level – after all the questions were about solutions (even innovative solutions).   Overall 

candidates found it harder to give solutions when dealing with D2 as compared to D1.  

 

The largest weakness, however, lies in the lack of examples given.  If one talks of oil spills, 

can the candidate mention at least one recent oil spill, its consequences and lessons learnt?  

If one talks about global warming can candidates give an example of a most affected 

country?  Or compare, as an example, emissions per capita between two countries, say the 

USA and Bangladesh?  What about basic documents such as Agenda 21 or Key Conferences 

such as the Earth Summit (Rio 92) and its follow ups? What about Local targets or EU targets 

as we tend to be mainly conditioned by those?   

 

Most candidates were able to structure the essays with an introduction and conclusion, and 

the main issues and solutions were grouped under a few paragraphs or headings. At times 
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the inconsistency lay more within the content, e.g. referring to local problems but giving 

“foreign” examples.  Coherence at this level is important.   

 

Overall there was limited thinking outside the box. While issues such as climate change or 

urbanization made the headlines, other issues such as ones pertaining to food were not 

mentioned, indicating that candidates tend to avoid controversial or less well publicly 

discussed issues, in spite of their importance.  It is, however, noteworthy to say that a few 

candidates did challenge the dominant mind-set that is at the root of environmental 

problems.   

 

 

Chairperson  
2013 Examination Panel 

 


