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1.0  Statistical Information 
One hundred and eleven candidates registered for the above examination.  Two candidates were 
absent.  The following table shows the distribution of grades. 
  
Grade A B C D E F Abs Total 
Number 8 23 37 21 15 5 2 111 
% of Total 7.2 20.7 33.3 18.9 13.5 4.5 1.8 100.0 

 
The examination consisted of four papers, including an oral test in reading, conversation and 
Civilisation française. 
 
It is a pleasure to note that the general performance this year was much better than in previous 
years, as 27.9% of the candidates obtained grades A and B, when compared to 14.3% in 2007 
and 22.8% in 2006.  The percentage rate of failures was also down from 13% in 2006 to 7.1% in 
2007 and 4.5% in 2008.  
 

2.0  Comments on Candidates’ Performance 
2.1  Paper I 

  
Analyse d’un texte non littéraire (60 marks) 
 
While 33 candidates obtained 75% or over in this exercise (29.7%  – an improvement over last 
year's figure of 21%), a higher number of candidates – 25 (22.5%) failed.  Some basic analytical 
skills have not yet been mastered by a considerable number of candidates.  It is not enough for 
the candidates to point out the presence of a particular syntactic feature such as a particular 
tense or the presence of a phrase simple or of a phrase complexe.  They are expected to 
comment on its function in the text, its pragmatic import and/or or the way in which it contributes 
stylistically to the expression of the idea the author wants to convey.  Some candidates did not 
identify correctly the tense cited, for example, il serait temps was often mentioned as an example 
of imparfait.  Similarly, some syntactic categories were misinterpreted, for example acharnement 
was often mentioned as an adverb.  These mistakes show that candidates are not making good 
use of the monolingual dictionary they are allowed to consult during the examination.  In the 
analysis of vocabulary, there was a tendency to remark only on vocabulaire concret as opposed 
to vocabulaire  abstrait, whereas other remarks more pertinent to the text were ignored.  Many 
scripts had memorised phrases inserted inappropriately.  Candidates would do better to look at 
the passage closely and apply their knowledge to make remarks that are pertinent to the given 
text. 
 

2.2  Paper II  
 
This paper consisted of two exercises, an essay and a written comprehension. 
 
(a) Essay (100 marks) 
 
Thirty-one candidates (27.9%) failed in the essay and twenty-seven candidates obtained 75% or 
higher.  The most popular essay was c), Energies renouvelables: est-ce la solution aux  
problèmes de l’environnement?, closely followed by e) De nos jours on attache  trop d’importance 
aux examens et aux diplômes.  Qu’en pensez-vous?  Essay titles a), b) and d) were more or less 
equally chosen by about 50% of the candidates between them.  Candidates have a very limited 
vocabulary.  This drawback, together with interference from other languages – Maltese, English 
and Italian – contributes to render their essay or parts of it incomprehensible.  Here are some 
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examples:  « une machine qui travaille »  for qui marche, « glace » translates verre (glass), 
« sauver sur l’électricité » (to save on electricity), « reuser » (to reuse), « realiser » for se rendre 
compte de, « sol » for soleil, « niente » for rien, etc.  It is also for lack of a more precise word that 
« chose » and « faire » are used indiscriminately.  As one can expect, most of the marks of the 
essay go to language, that is, the use of correct syntax, correct spelling, and the application of 
grammar rules.  It cannot be stressed enough that more attention has to be given to language.  It 
is recommended that teachers spend time at the beginning of the two year course to revise the 
basic grammar rules, even if this means that they begin the actual syllabus later than planned.  It 
makes no sense to teach the technique of the analyse de texte, for example, if candidates 
continue to conjugate common verbs wrongly, if they do not recognise the direct from the indirect 
object, if they do not make the necessary agreements, etc.  It is a pity that some otherwise good 
ideas are so badly expressed that they are rendered almost incomprehensible.  Candidates are 
also advised to plan their essay.  Apart from presenting their ideas in an organised and logical 
manner, this will avoid repetition.  Finally, it is well worth repeating that marks are lost for writing 
more than the required maximum of 400 words. 
 
(b) Written Comprehension (75 marks) 
 
Candidates are advised to read carefully, as many times as necessary, the passage set for the 
comprehension exercise, until they understand it fully.  They must also understand the question 
well in order to answer correctly!  This is pretty obvious, yet it seems that it has to be pointed out, 
albeit stressed.  For a few candidates, Saint-Tropez was an island, the jet-set had to do with 
modern technology, gérer was confused with garer and Christophe became a parking attendant, 
les mauvaises langues was often interpreted as bad, vulgar language resulting from anger!  
Another general mistake was copying the question or copying the text (with mistakes) in order to 
answer questions 7 and 8.  The answer to question 8 was not the story of the Russian tourist who 
gave a tip of 500 euro.  Moreover, no extra marks are given for answers that go beyond the 
question asked.  For example, what Odile says is not important for question 3.  Question 4 stated 
specifically, in bold type, that candidates were required to give two expressions of four or five 
words.  No marks were given to those candidates who did not comply.  One candidate picked on 
an expression of thirteen words!  One cannot repeat often enough how important it is for answers 
not to be copied from the text – candidates have to show that they have understood the question 
by answering in their own words.  In so doing, they have to take care not to make any basic 
grammar mistakes.  They should distinguish, for example, the difference between travail and 
travaille; and they should not make spelling mistakes, especially in words used in the text.  In 
question 2, candidates were asked to give examples of basic figures of speech, many gave the 
wrong examples.  Generally, the candidates’ vocabulary is so limited that they cannot answer a 
question without copying  
the text and they are also weak in exercises such as questions 5, 7 or 10. 
 

2.3  Paper III 
 
Literature (75 marks) 
 
With three texts to prepare this time round instead of four, candidates performed better, 58 
candidates (52.5%) obtaining 75% or over, while there were only 4 candidates who failed.  
However, one expected more in-depth and incisive answers from the rest.   Unfortunately, there 
are still those who rely exclusively on notes and do not reflect on the questions set by examiners, 
perhaps in the false belief that teachers’ notes are there to be studied by heart and regurgitated 
indiscriminately.  This is far from the truth.  This was the case especially with regard to the 
questions on Saint-Exupéry and Mauriac.  While the questions set were quite straightforward, 
candidates were expected to express their opinions and reactions after making a thoroug



analysis of the theme/s, character/s, situation/s, etc. evoked in the questions.  While no candidate 
tackled the questions on Jean Giraudoux, the majority of those who answered the other questions 
chose 1b, on Molière; 2b, on the importance of friendship in Saint-Exupéry; 3a on Thérèse in 
Mauriac’s Thérèse Desqueyroux; 4a, on the theme of the absurd in Duras; and 6a, on the 
treatment of Algeria in Mohamed Dib’s collection of short stories.  Finally, candidates are given 
the choice of answering in French, English or Maltese.  They should make use of this opportunity 
and answer in the language where they can best express their ideas and communicate them in a 
logical and coherent manner.  While no marks are lost for bad English, marks are definitely lost 
when candidates cannot express themselves clearly.  The candidates’ handwriting, whatever the 
language, has to be neat and legible.  

      

2.4  Paper IV 
 
Dictée (30 marks)  
 
There were only two words that were spelt correctly by everybody: est in “...le fruit est pressé...” 
and avant in “...avant d’être pasteurisé...”.  Everyone, without exception, got mâchoires in “...deux 
mâchoires verticales” wrong.  The most common errors (well over 90%) were the following words:  
douces, amères, récoltés and récoltées, pic, pépin, rendement,  cueillies, mécaniquement, 
récupérer, contenues, destinées.  There was also a high rate of mistakes in simple 
straightforward words, either because of the candidates’ limited vocabulary or, because they do 
not apply basic grammar rules, or else out of carelessness, and this in spite of seven years 
studying the language and of examiners repeating the same thing in their reports.  These are 
some examples: variétés  élevé, brossé, (over 80%); bien-être, bouteilles, préféré, qu’en, 
transformées, lavée, pasteurisé (over 70%); vitamines, [ils] achètent, cultivées, vertes, 
essentielles, verticales (over 60%); aux in “contrairement aux variétés” (over 59%); and Français, 
d’oranges, and de in “soif de vitamines”, fruit, jus, bouche, huiles, peau (over 40%).  The above, 
as well as the following examples, should serve as an eye-opener to those who think that 
dictations in class are a waste of time.  For fruit, candidates’ scripts gave all these versions: “fuis,  
bruit, fuilles, fluid, fuit, enfin, fraîs”; for bouteille: “bouitaillard, bouteau, bountie, boît,   beautei”; for 
jus: “jou, juice, joue, jour, jeu, joup, jous, juin, jeune, joux”; for qu’en : “kan, quand, comme, con, 
quant, q’un, quinze”; for bouche: “bûche, bouger, bush,  bouch, bouges, buche”. 

 
2.5  The Oral Examination (60 marks)  

 
The oral examination was composed of a reading exercise (15 marks) and a dialogue made up of 
two parts, namely, free conversation (20 marks) and a dialogue based on a set text on French 
culture (25 marks).  The procedure for the dialogue which allowed the candidates to choose a 
theme and to prepare it both for the free conversation and the dialogue based on a set text on 
French culture had a beneficial effect on the performance of the candidates.  In fact, only seven 
candidates (6.3%) failed the Oral examination.  However, it seems that they spent most of the 
allocated 15 minutes preparing the theme for the conversation.  Some wrote a whole 
composition, instead of jotting down a list of words and expressions!  This is surely not the aim for 
which the preparation time is meant.   They should only write points which will allow them to carry 
on a conversation that is stimulating and interesting.  Candidates are encouraged to make better 
use of the time they have at their disposal in order to prepare also the reading passage.  They 
should read slowly and understand the passage clearly; those who read dico, ‘disco’, monument, 
‘moment’ (Lecture 1), or, baisse, ‘basse’ (Lecture 2) were not understanding what they were 
reading.  The names in Lecture I Keita and Moustaki were often read with a Maltese accent.  In 
Lecture 2, some candidates had difficulties with the numbers.  More effort should be made for 
better articulation and intonation.  Vocabulary that presented some difficulty included statufiés, 
succédé and the ending -in in Grevin and mannequin which was often pronounced as if it were 
the suffix -ine.  Regarding the dialogue based on a set text on French culture, some candidates 
were very well prepared, whereas others gave  the impression that they did not study enough. 
 
Chairman, Board of Examiners 
 
October 2008 


