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This longitudinal study aimed to analyse what coping strategies 8- and 12-year-old 
children use in frustrating situations. The participants were Hungarian students and their 
teachers. In the first investigation, children were aged 8 (N=52), and then they were re-
examined four years later (N=45). Two Likert-type questionnaires (teacher and student 
versions) were developed and administered in the study. The instruments proved to be 
KLJKO\� UHOLDEOH� �&URQEDFK¶V�Į�� ���-.86). The questionnaires enabled the researchers to 
investigate the following behaviourally observable strategies: physical aggression, verbal 
aggression, resistance, venting/crying, avoidance, teacher-seeking, peer-seeking, 
IROORZLQJ�WKH�QRUPV�DQG�IROORZLQJ�WHDFKHU¶V�LQVWUXFWLRQV��,Q�PRVW�IUXVWUDWing situations, 
the frequency of physical and verbal aggression and venting increased with age. Both the 
self and teacher reports indicated that as students grew older, they were less inclined to 
VHHN�SHHU�RU�WHDFKHU¶V�KHOS��7KH�FRUUHODWLRQ�EHWZHHQ�WKH�WHDcher and self-ratings is weak, 
particularly in the 12-year-old cohort (p < .05). 
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Introduction 

Coping strategies are basic components of social behaviour. Coping strategies greatly influence success in 

personal life, psychological health, and academic and professional success (Skinner & Saxton, 2020). 
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Knowledge of the development of coping strategies is very important because it helps create adequate learning 

and social environments for children in schools. Most of the research focuses on using coping strategies in 

adolescence and adulthood, but many components of coping can be developed at an earlier age (DiPrete et al., 

2011). For example, Tremblay et al. (1992) showed that in preschool and early school years, children very 

often use avoidance and venting, seeking the help of an adult or peer, and verbal and physical aggression to 

solve frustrating interpersonal problems. In our earlier longitudinal research conducted with preschool 

children, we found very similar results (Zsolnai et al., 2012). 

 

Current Study 

In this study, we focus on assessing coping strategies development between the ages of 8 and 12. The main 

aim of our research was to explore the functioning of coping strategies in frustrating school situations at the 

ages of 8 and 12. Based on our earlier study (Zsolnai et al., 2015) and the existing literature (Eschenbeck et 

al., 2018; Zimmer-Gembeck & Skinner, 2011), we hypothesised that coping strategies would show significant 

change with age and that 12-year-olds resort to aggressive strategies more frequently to resolve frustrating 

situations. We conducted two studies on this subject: the first was in 2010 (Study 1; Zsolnai et al., 2015), and 

the second was in 2014 (Study 2). On one hand, we wanted to compare the coping strategies of the children 

involved in both studies. They were eight years old in 2010 and 12 years old in 2014. On the other hand, we 

sought to contrast the choices of 12-year-olds in the first study with those of the 12-year-old children in the 

second study.  

 

Methodology 

Participants 

In our cross-sectional study (Study 1) in 2010, 167 children (52 eight year olds, 57 ten year olds and 58 twelve 

year olds) participated. Students were recruited from four primary schools in large Hungarian towns, and only 

children whose parents gave their written consent were eligible. The genders were approximately equal in each 

DJH�JURXS��EXW�WKH�JLUO¶V�SURSRUWLRQV�ZHUH�RYHU-UHSUHVHQWHG��a�����7KH�PRWKHU¶V�VDPSOH�UHSUHVHQWHG�D�UDQJH�

RI� +XQJDULDQ�PRWKHUV¶� HGXFDWLRQDO� OHYHOV� LQ� DOO� DJH� JURXSV� �HOHPHQWDU\� VFKRRO�  � ����� KLJKHU� HGXFDWLRQ�

qualifications = �����WKH�ZKROH�VDPSOH��Ȥ�� ��������S� ������ 

The second data collection (Study 2) was conducted in 2014. This study comprised children who were 

eight years old in 2010 (Study 1) and twelve years old in 2014 (Study 2). Forty-five of them (22 boys and 23 

girls) participated in the second study. The numbers are a little bit less than in the first study for various reasons 

(e.g., transfer to another school, moving abroad, etc.). Form teachers also participated in the first (N=9) and 

the second investigation (N=2).  
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Instruments 

In the two studies, the coping strategies were rated by the Coping Strategies Self-Report Questionnaire for 

Children and Coping Strategies Teacher-Report Questionnaire (Zsolnai et al., 2015) which are based on the 

Social Behaviour Questionnaire (Tremblay et al.,1992) and the measure tool developed by Fabes and 

Eisenberg (1992). ,Q�RXU� VWXGLHV�� WKH� VWXGHQWV¶� UHVSRQVHV�ZHUH�FRGHG� LQWR�QLQH� OLWHUDWXUH-based categories: 

DYRLGDQFH��IROORZLQJ�WKH�QRUPV��IROORZLQJ�WKH�WHDFKHU¶V�LQVWUXFWLRQV��SKysical aggression, verbal aggression, 

resistance, teacher-seeking, peer-seeking, and venting/crying (Fabes & Eisenberg, 1992). Students were asked 

to describe what they do in frustrating school situations (e.g. being hit by someone) and what they do if 

somebody or something frustrates one of their classmates (e.g. a friend was hit by someone).  They could 

choose among nine possible answers (e.g., I call the teacher; I go away). Form teachers also evaluated each 

student according to the same items. The two iQVWUXPHQWV�SURYHG�WR�EH�KLJKO\�UHOLDEOH��&URQEDFK¶V�Į������IRU�

WKH�FKLOGUHQ¶V�YHUVLRQ�DQG�����IRU�WKH�WHDFKHU¶V�YHUVLRQ� 

 

Results and Discussion  

The data in the first and second studies (Table I) are very similar. The table contains only those situations 

where the difference is significant. 

 

Table I. Situations frustrating for the self ± VHOI�UHSRUW�GDWD�DQG�WHDFKHUV¶�UDWLQJV��EDVHG�RQ�Ȥ�� 

Description 

Study 1 (2010) Study 2 (2014) 
Significant 

difference between 
subsamples ± 

children (p < .05)  

Significant 
difference between 

subsamples ±
teachers (p < .05) 

Significant 
difference between 
8 and 12-year-olds 
children (p < .05) 

Significant 
difference between 
8 and 12-year-olds 
teacher (p < .05) 

Personal property taken 
away ������ļ��� n.s. ��ļ���� n.s. 

Being disturbed by a peer 
(while studying) n.s. ������ļ��� n.s. n.s. 

Being disturbed by a peer 
(while playing) ��ļ������� ������ļ��� ��ļ��� ��ļ��� 

Name calling ��ļ������� n.s. ��ļ��� n.s. 

Being physically bullied ��ļ������� ������ļ��� ��ļ��� ��ļ��� 

1RWH��ļ�VLJQLILFDQW�GLIIHUHQFH�LQ�VWUDWHJ\�FKRLFH��Q�V��QRW�VLJQLILFDQW 

 

 Comparing self-reports with the data of the first study shows that the self-ratings of students who were 

12 years old in 2014 are similar to the self-reported data of the 12-year-olds who participated in the first study 

LQ��������2QO\�WHDFKHUV¶�UDWLQJV�ZHUH�IRXQG�WR�GLIIHU�LQ�RQH�VLWXDWLRQ��7KH�VHFRQG�VWXG\�UHYHDOV�QR�VLJQLILFDQW�

GLIIHUHQFH�LQ�WHDFKHUV¶�RSLQLRQV�RQ�WKH�FKLOGUHQ¶V�VWUDWHJLHV�WR�FRSH�ZLWK�EHLQJ�GLVWXUEHG�ZKLOH�VWXG\LQJ�� 

Coping strategy choices in situations frustrating for a peer (Table II) in self-UHSRUWV� DQG� WHDFKHUV¶�

reports coincide with the 2010 student and teacher data. The most frequently applied strategy is verbal 
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aggression, except when a peer is crying, where typical strategies include seeking help and avoidance. In 

WHDFKHUV¶�UHSRrts, physical aggression and avoidance are also frequently applied besides verbal aggression.  

Corroborating the earlier cross-sectional findings, the second study demonstrated that in most 

frustrating situations, 12-year-olds tend to resort to physical aggression, verbal aggression and venting (crying 

DQG� WKUDVKLQJ��ZLWK�JUHDWHU� IUHTXHQF\��DQG�FKLOGUHQ�VHHN�D�SHHU¶V�RU� WHDFKHU¶V�KHOS� WR� UHVROYH�D� IUXVWUDWLQJ�

situation less and less. These findings somewhat differ from the results of other studies conducted with similar 

cohorts (Eschenbeck et al., 2018; Zimmer-Gembeck & Skinner, 2011), where responses of verbal aggression 

and negative feelings were less frequent than in our analyses. This is probably rooted in cultural differences 

and the different features of measuring instruments. However, our findings harmonise with the results of 

studies of similar cohorts, pointing out that with the progression of age, help-seeking strategies decline 

(Vierhaus et al., 2007). 

 

Table II. Situations frustrating for a peer ± VHOI�UHSRUW�GDWD�DQG�WHDFKHUV¶�UDWLQJV��EDVHG�RQ�Ȥ�� 

Description 

Study 1 (2010) Study 2 (2014) 
Significant 
difference 
between 

subsamples ± 
children (p < .05)  

Significant 
difference 
between 

subsamples ±
teachers (p < .05) 

Significant 
difference 

between 8 and 12 
year-olds children 

(p < .05) 

Significant difference 
between 8 and 12 year-
olds  teacher (p < .05) 

3HHU¶V�SURSHUW\�WDNHQ�
away ������ļ��� ������ļ��� ��ļ��� ��ļ��� 

Peer physically bullied 
by another ������ļ��� ������ļ��� ��ļ��� ��ļ��� 

Peer teased by another ��ļ������� n.s. ��ļ��� n.s. 

Peer crying ��ļ������� ��ļ������� ��ļ��� ��ļ��� 

1RWH��ļ�VLJQLILFDQWO\�GLIIHUHQW�VWUDWHJ\�FKRLFH��Q�V��QRW�VLJQLILFDQW 

 

,Q�6WXG\����RXU�ILQGLQJV�UHYHDO�VLJQLILFDQW�GLIIHUHQFHV�LQ�IRUP�WHDFKHUV¶�DQG�VWXGHQWV¶�UDWLQJV�RI�FRSLQJ�

VWUDWHJLHV��DQG�WKHVH�GLIIHUHQFHV�JURZ�ZLWK�VWXGHQWV¶�DJH��2QH�SRVVLEOH�UHDVRQ�LV�WKDW�WKH�IRXU�ORZHU�JUDGHV�RI�

Hungarian primary schools are taught by only one or two teachers. In contrast, teachers only teach students in 

the upper grades for a limited number of hours per week, depending on their subjects.  

$PRQJ�WKH�IDPLO\�IDFWRUV��0DUN�	�3LNH��������ZH�RQO\�IRFXVHG�RQ�PRWKHUV¶�HGXFDWLRQDO�DWWDLQPHQW�

RQ�FKLOGUHQ¶V�FRSLQJ�VWUDWHJLHV��6LPLODU�WR�WKH�ILUVW�VWXG\��WKH�FRUUHODWLRQ�EHWZHHQ�PRWKHUV¶�OHYHO�RI�HGXFDWLRQ�

and coping strategies was low. The relationship is significantly weaker at the age of 12 than in the younger 

age group.  

 

Limitations of the Study  

Our study has various limitations. Our sample is not representative, the sample size was small in both studies, 

and gender differences were not assessed because of the small sample. We will need to do further studies with 



 
ISSN: 2073 7629 

 

 

92 © 2022 CRES                     Volume 14, Number 2, November 2022                                              pp  

larger samples and use gender DQDO\VHV�LQ�WKH�IXWXUH��2QO\�PRWKHUV¶�KLJKHVW�TXDOLILFDWLRQ�ZDV�H[DPLQHG��)XWXUH�

research will need to plot other family factor variables as well. 

 

Disclosure 

The authors declare that they have no conflict of interest. 

 

References 

DiPrete, T. A., & Jennings, J. L. (2011). Social and behavioral skills and the gender gap in early educational 

achievement. Social Science Research, 41, 1±15. https://doi.org/10.1016/j.ssresearch.2011.09.001 

Eschenbeck, H., Schmid, S., Schröder, I., Wasserfall, N., & Kohlmann, C-W. (2018). Development of 

coping strategies from childhood to adolescence. Cross-sectional and longitudinal trends. European 

Journal of Health Psychology, 25, 18±30. https://doi.org/10.1027/2512-8442/a000005 

)DEHV��5��$���	�(LVHQEHUJ��1����������<RXQJ�FKLOGUHQ¶V�FRSLQJ�with interpersonal anger. Child 

Development, 63, 116±128. https://doi.org/10.2307/1130906 

Mark, K. M., & Pike, A. (2017). Links between marital quality, the mother-child relationship and child 

behavior: A multi-level modelling approach. International Journal of Behavioral Development, 41, 

285±294. https://doi.org/10.1177/0165025416635281 

Skinner E. A., & Saxton, E. A. (2020). The development of academic coping across late elementary and 

early middle school: Do patterns differ for students with differing motivational resources?  

International Journal of Behavioral Development, 44, 339±353. 

https://doi.org/10.1177/0165025419896423 

Tremblay, R. E., Masse, B., Perron, D., & Leblanc, M. (1992). Early disruptive behavior, poor school 

achievement, delinquent behavior, and delinquent personality: Longitudinal analyses. Journal of 

Consulting and Clinical Psychology, 60, 64±72. https://doi.org/10.1037/0022-006X.60.1.64 

Vierhaus, M., Lohaus, A., & Ball, J. (2007). Developmental changes in coping: Situational and 

methodological influences. Anxiety, Stress, and Coping, 20, 267±282. 

https://doi.org/10.1080/10615800701330242 

Zimmer-Gembeck, M. J., & Skinner, E. A. (2011). The development of coping across childhood and 

adolescence: An integrative review and critique of research. International Journal of Behavioral 

Development, 35, 1±17. https://doi.org/10.1177/0165025410384923 

Zsolnai, A., /HV]Q\iN��0���	�.DVLN��/����������3UHVFKRRO�FKLOGUHQ¶V�DJJUHVVLYH�DQG�SURVRFLDO�EHKDYLRU�LQ�

stressful situations. Early Child Development and Care, 181, 1503±1522. 

https://doi.org/10.1080/03004430.2011.623779 

Zsolnai, A., Kasik, L., & Braunitzer, G. (2015). Coping strategies at the ages 8, 10 and 12. Educational 

Psychology, 1, 73±92. https://doi.org/10.1080/01443410.2014.916397 

 

https://doi.org/10.1016/j.ssresearch.2011.09.001
https://doi.org/10.1027/2512-8442/a000005
https://psycnet.apa.org/doi/10.2307/1130906
https://psycnet.apa.org/doi/10.1177/0165025416635281
https://doi.org/10.1177/0165025419896423
https://doi.org/10.1037/0022-006X.60.1.64
https://doi.org/10.1080/10615800701330242
https://doi.org/10.1177%2F0165025410384923
https://doi.org/10.1080/03004430.2011.623779
https://doi.org/10.1080/01443410.2014.916397

