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ASSESSMENT POLICY INCLUDING 
BENCHMARKING 

Dr. Debbie Chetcuti 

e session was opened by Ms. Mary Vella, Chairperson of the Working Group 
.Assessment and Benchmarking. Ms. Vella opened the discussion and 
· ted that after a brief introduction by Dr. Grace Grima the audience would 

1Very welcome to make their comments and suggestions . 
. Grace Grima then went through the report prepared by the working 
p and highlighted the following points: 

• The report starts with a rationale of educational assessment. It explains 
. the principles of a new model of educational assessment giving practical 
examples. 
It then illustrates current practices of assessment in schools giving a general 
overview of what happens in State Schools, the Junior Lyceum and 

iCommon Entrance Exam and attainment in literacy. 
' The report then goes on to outline the challenges which are being faced by 
schools regarding assessment. The report was not prepared in a vacuum 

· but it took into consideration the views of teachers in schools and the 
concerns being expressed . The important thing however is not to lose 
sight of the vision because of the many challenges. 
As outlined in the report the challenges cannot be faced without constant 
support, training, structures and resources. All these needs c1redealt with 
in the action plan presented in the same report. 

fact the first response of the working group on Assessment c1nd 
chmarking was to prepare a glossary of terms to explain the terms 

· · arding assessment used in the National Minimum Curriculum. 
e report also gives a detailed analysis of a survey carried out in schools 

· g assessment. 
y the report presents an action plan on how the new ideas regarding 

,. ent can actually be implemented in schools. What is important in 
this action plan is that it is not authoritarian but involves teachers within 

.number of research projects. The action plan outlines a number of research 
rpjects to obtain information regarding a number of issues. Based on the 
Jcomes of these research projects, pilot projects are initiated in schools 

actual implementation started in phases. The action plan stresses the 
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importance of basing any policy decisions on research and collaborati< • 
with teachers. 

• The report presented is however only a report in progress and it is open to 
d iscussion until a final report can be writlen. 

After the summary of the report the discussion was open to the floor. In the 
discussion the following issues emerged: 

1. The need to be dear about the terminology used 

We need to be very clear about the terminology that is being used in the NMC 
regarding assessment, and especially dear about what we mean when we s,, y 
"formative assessment". In the words of Dr. Mark Borg, formativeassessmrnt 
is an informal rather than a formal record The teacher in the class shou ld, 
through formative assessment, help each student to reach educational objectives 
and give feedback to students. The aim is for formative assessment to hdp 
students to learn. If formative i'lssessment becomes an official record then it 
defeats the whole purpose. 

In contra t summative assessment is formal in that it takes place at the e11d 
of instruction. It is used to assess students and to keep a record of th.-ir 
achievement. During each scholas tic year we do a lot o f summatl-J·e 
assessments. That we look only at the end•of·year e xaminalion is ;in issuE' in 
itself. . 

Another form of assessment is continuous assessment which should in I Jr. 
Borg's opinion not include the marks of formative assessment but marks to 
other things such as effort which help the students gain in their learning. Tl · 
can also be related to teacher assessment where students can be rewarded (, 
things like effort, industry, affective aspects and so on. 

What we should aim for is a system of democratic a11SCSSment. This shou 
be continuous and based on work carried out throughout the year. MuJti p 
forms of assessment make the assessment more valid and these can then 
used to reach a summative global mark. The purpose of summative assessm, 
is to give certification. We need to reach this stage in a more democratic a ' 

fairway. 
The tension between formative and summative assessment wils discus• 

by other participants, especially the conflict between wanting to carry• 
formative assessment yet, at the same time, introducing SEC examinntions fi 
each new subject suggested in the curriculum. The examinatio n in fact wo 
against formative assessment because there is too much matcrinl to cover . 
this is done at the expense of the quality of learning and te;iching. · 

The debate with regards to whether formil tlve assessment should be ins,, 
way formalised was continued 1111 throughout lhe discussion. While so 
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participants felt strongly that formative assessment should remain just a way 
of giving feedback to students to help them to improve their learning, other 

rticipants argued strongly that formative assessment should be formalised 
because otherwise it would not be given importance either by the teachers or 
by the students. What we need to do is find ways in which we can give students 
credit for work which is done in informal sessions such as practical work, group 
;work and collaboration. However, we need to ensure that this crediting system 
i:loes not then become a more fashionable form of the "examination". 

One way in which this can be done was suggested, being the development 
of student Records of Achievement which could include both formative as 
well as summative records of the students' achievement throughout the years. 

The importance of the involvement of teachers and !raining 

teachers present agreed that one of the important aspects of the NMC was 
, . eir training. There were many new and innovative ideas in the NMC but 

wit is important that teachers be provided with the necessary training in 
er for the new ideas to be implemented. Some teachers questioned the 
sibility of having all the training courses which would be necessary. 
wever, it was concluded that the important thing is that training is given 
t the quality of the training is good, and that everyone finds the time and 

·• urces for training. Training could actually be carried out in the schools 
Ives, and it would not be necessary to have central training all the time. 

With regards to training, one recommendation made was that computers in 
ls especially email be used in the inThouse training of teachers. 

Teachers in-house should come together and develop their own plans of 
· on. This is more effective than having a top• down policy which everyone 
to adhere to. 

llaborating with other bodies such as MATSEC regarding policy on 

'recommended that there should be collaboration between the work being 
in primary and secondary schools regarding assessment, and the work 

gdone by MATSEC for the certification of students at the end of secondary 
I. Links need lo be created with MA TSEC so as to ensure continuity. The 

lions how profiling ;tnd portfolios could be credited, what kind of 
:. cation students would need at the end of their st.>eondary schooling, 

· ... er profiles and portfolios would be considered for selection purposes 
' · gnised by the MATSEC Board, need to be addressed. 

n~ther recommendation made was that the final ~chool leaving 
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examination at the end of Form V and the SEC examination should become a 
single examination. 

4. The need to create a system which tells us what the students really know 

We also need to create a system which shows us what the student really kn ,ws. 
We need to have both formative and summative modes of assessment an, I we , 
need to have criteria which establish standards of learning. These will allow 
you to know where you want to arrive, whether you have arrived and what 
you need to do if you have not managed to get there. 

We need to have a system which can inform students and parents regar, ling 
the standards which need to be reached. What is important however i~ not 
only the criteria or standards but how you get there. 

Provision must be made for students of different abilities, students with 
special needs, and students with different talents. We need to create a sy:item 
of assessment which celebrates these differences and shows students where 
they have succeeded and not where they have failed. As stated by Ms. ' ·ella 
"the system tells you what you don't know and not what you know. I n,·ver 
heard students say I learnt this this year ... what they say is I did badly here .. . this 
is one of the things we need lo change". 

We also need to have more support services for students and parent~ of 
students with specific problems such as "dyslexia". These students need r1ore 
support and a system of assessment which takes their needs into considera ion. 
There also needs to be a support system for parents so that they will be able to 
help their children more. We need lo shift lo multilevel learning and teaching 
which will help each individual achieve their best potential. 

Once criteria and standards are set in place an auditing system should 
monitor all forms of assessment being used in schools. 

5. The need to involve students themselves in lhe assessment process 

Generally reports regarding the students are not written for the stud1•nts 
themselves but for someone else, parents, prospective employers and SC' on. 
We need to collaborate more with students and encourage them to evaluate 
their own learning. More research will show us how this can be achieved. 
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6. The need for information to be disseminated lo parents 

One of the important things which emerged out of the d iscussion was that it is 
not only educators and students who need to be informed about such changes. 
Parents need to be continually informed and shown the new directions in 
assessment. One of the best places where this information can be disseminated 
· the school itself. 

7. A re-thinking of the Junior Lyceum examination 

' A further recommendation made was that there should be a re-thinking 
regarding the Junior Lyceum examination. As stated by one teacher students 
gain confidence in Year III and Year IV, they are given a lot of encouragement 
and a Jot of feedback but all of this is lost once they have to start to prepare for 

: the Junior Lyceum examination. 
In summary the major points which emerged out of the discussion in the 

workshop session were: 
1. The need to be clear about the terminology used 
2. The importance of the involvement of teachers and training 

Collaborating with other bodies such as MATSEC regarding policy on 
assessment 
The need to create a system that tells us what students really know 
The need to involve students themselves in the assessment process 
The need for information to be disseminated to parents 
A re-thinking of the Junior Lyceum examination 

, These points have all been included in the document prepared by the 
Working Group on Assessment Policy Including Benchmarking. In foct the 
Action Plan presented by the group includes a number of research projects 
which will help to inform decision making and policy regarding Assessment 
and Benchmarking. 

The points that emerged in the discussion during the Workshop session 
had in fact been already included in the action plan as follows: 

Issue raised in the discussion Action Plan 

0 

l. Need to be clear about 
terminology used. 

Tl1is is i11cl11ded in Ille slzorl-lam 11clio1111/mr wlierc 
11 glossary of terms re:~11rdi11,~ n ~$CS$111,•11I W ei$ 

prepc1rcd by /lie Wirking Group. 
It can also be i11d11ded as pnrl of Rt's,·11rf/1 

Prvjecls One lo Four (re'fer to n·port) wltic/r i11d11de' 
1111 t'Vtlill11tio11 of tire c1ssess111e11t systems curre111/y 
bci11g used by sc/,c,o/:; ,md 1111 l'X/ll<>mlim, of a 
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2. The importance of the 
involvement of teachers 
and training. 

1111mber of nltcmntive nsscssme11t ,,mclices being 
used. 

Tenclrer i11uolvement a11d tmi11i11g is included i11 

all t/,ree plwses of tire Actio11 Pia 11. Tire act io11 pla11 
also s11ggests that teachers s/rould be i11volved in 
all tire research projects i11itiated. 

Tire first phase of training for teachers is 
enursaged to ens11re tlrat all /eacl1ers are aware of 
the new p/rilosoplry of ed11catio11al assessme11t. The 
second phase of traini11t i11 the short term deals 
with the development of s11m11111tiue assessment. 

111 the medillm term leac/,ers will be i11wlued 
i11 trni11i11g dealing with formative modes of 
assessment. group assessment, course work, 
profiling a11d portfolios. Networks will also be set 
11p to co-ordi11111e /lie processi11g of summatiue 
assessment. 

l11 11,e loll!{ term trai11i11!{ will btl{ill in 
mo11itori11g of st,111d,ml 11rocedures 11s well as 
ftirllrer tmi11i11g identified by ongoi11g rcsearclr 11nd 
eval11alio11 projects. 

3. Collaborating with other Collaboratio11 with MATSEC a11d seei11g how 
bodies such as MA TSEC profili11g and portfolios am be used forcertificatio11 
regarding policy on assessment. are dfflll with i11 Research Project S,-ve11. 

4. The need to create a system 
which tells us what students 
really know. 

5. The need to involve the 
students themselves in 
the assessment process. 

111 this research project all stakeholders will be 
i11uolved in an evaluatio11 of lire impact of tire 
changes in assess111e11t practices 011 entry i11to 
Tertiary educatio11 and employ111e11t. 

Tliis issue raised during the discussion forms tire 
core of tire w/10/e report regarding "Assessment and 
Be11clr111arki11g". It incorporates tl1e pltilosop/ry 
011tli11ed in tire document a11d forms the core of 
profili11g and portfolio systems wl,ich are first 
piloted a11d evaluated in tlte 111edi11111 /1tr111 and lhCII 
i111pleme11ted i11 sc/,ools i11 tl,e long term. 

Tl,is is again 011e of tl1e main ideas be/rind profiling 
a11d portfolios. Tl,e idea bel1i11d portfolios is that 
students learn lo m11ke choices and decisions about 
theirwork1111d eve11l11ally evaluate llreirowu work. 
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6. The need for information to 
be disseminated to parents. 

7. A re-thinking of the Junior 
Lyceum examination. 

As stated in the Act iorr Plan, since profiling 1md 
portfolios form such 1111 imporl11nt pnrl of lhe new 
philosopl1y on assessme11t they will be well 
researched and evalllated before actually being 
implemented. The idea is t/1at tire research groups 
first take a look nf wl,nt is happe11i11g 011 an 
i11lernatio11al as well as a natio11al level regarding 
portfolios, tire,, pilot profiles and portfolios through 
action research projecls in schools. Finally they 
will be implemented in schools in phases. 

At all levels of /he Acliorr Plan there is art i11dicatio11 
that information will be disseminated lo leac/rers, 
parents and tl1e general public. Tl1is information 
wi1l include results of research projects and 
intended dedsio11s and policies and how tlrey will 
be implemented. 

This issue is to be considered i11 Research Project 
Six which aimi; to find nlternalitlfs lo !Irr Jrmior 
Lyce111n/Co111mo,1 E11trauce qx11111i11alio11. A 
decision regarding this issue should be taken by 
July 2005. 

As stated by the critical friends in the final presentation, the main thing 
which was raised in the discussion and stressed in the report prepared by the 
Working Group on Assessment and Benchmarking is that the teachers are 
Involved in the process of res arch, decision taking and implementation. Then 
the implementation of new assessment practices becomes a coll a bora ti ve effort 
that can work to the benefit of all our students. 




