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Sandro Caruana
L-Università ta’ Malta

HoW HaS InPuT CHanGEd?
rEFLECTIonS and IMPLICaTIonS 

For InTErCoMPrEHEnSIon

Abstract 
Since EURoM5 was published, several technological developments

which impacted language acquisition and learning occurred. Easy access
to information through digital devices and the widespread use of social
media have changed the nature of linguistic input. Traditional means of
communication have had to adapt to changes by moving to digital platforms
which render them more interactive. In this article I reflect on these devel-
opments in relation to linguistic input and on the implications for intercom-
prehension. If fundamental notions – including the centrality of input – are
still highly relevant, learning how to manage multifaceted information to
develop language learning-related strategies is even more crucial than in
the past. I include some proposals on how modern digital means can de-
velop intercomprehension and stimulate interlinguistic reflections.

1. Introduction

Les phénomènes d’intercompréhension sont graduels: ils s’échelonnent 
selon les régions traversées et peuvent, de proche en proche, se diffuser 

sur de grandes étendues. Ils peuvent au contraire être bloqués très vite 
par des raisons culturelles et des sentiments d’appartenance 

à des communautés distinctes. 
Blanche-Benveniste, Claire (2008: 63)

Within today’s dynamic and fast-moving society Claire Blanche-Ben-
veniste’s words are probably more meaningful than they were in 2008, when
they were published. This is because the renowned linguist, already at the
time, had highlighted the potential of intercomprehension (IC), underscoring
the strengths of “an integrated teaching/learning approach whereby students
learn multiple related languages simultaneously for receptive purposes by
using linguistic affinities and transfer” (Larsen Freeman 2018: 61). Linguis-
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tically-diverse exposure can lead to better linguistic awareness and stimulate
reflections on similarities and differences in comparison with previously-
known languages, including one’s mother tongue/s. Today, digitally-medi-
ated communication1 offers easy access to different languages, whether
related or unrelated, through linguistic input characterised by brief and at-
tractive messages and this copious exposure which occurs through digital
devices could be relevant to develop IC competences. 

Besides paving the way for numerous initiatives and providing oppor-
tunities for critical reflection among linguists and educators, Claire Blanche-
Benveniste’s several seminal works also led to the publication of EURoM4,
metodo di insegnamento simultaneo delle lingue romanze (Blanche-Ben-
veniste et al. 1997) and then to the renewed version, EURoM5. Leggere e
capire 5 lingue romanze2 (Bonvino et al. 2011) in which the IC methodology
was further developed and put into practice. In the ten years or so that have
passed since the publication of the latter work, unprecedented changes have
been witnessed in terms of opportunities to access languages through input
available via digital devices. Multimodality also offers opportunities to gen-
erate personal texts in support of images and videos, as in the case of memes
(e.g. Fiorentino 2019) and fansubbing (Bolaños García-Escribano 2017).
Conciseness and synthesis are among the characteristics of digitally-medi-
ated texts, also because verbal communication is accompanied by visuals,
with the latter generally given more prominence than the former. one of
the assets of audio-visual input therefore lies in its multimodality, as com-
prehension may be cognitively scaffolded through non-verbal (e.g. visuals)
and verbal (e.g. subtitles) means3. This is also the case within guided set-
tings, including schools and language courses where the media are used as
resources and the input which results from them – whether authentic or
modified for didactic purposes – is a purposely- chosen tool, adapted ac-
cording to learners’ needs (Webb 2015; Chun et al. 2016; Kessler 2018).

Blanche-Benveniste, however, also warned that the potential of IC to
render learners well disposed towards languages and language learning can
“be blocked quickly” because of “cultural reasons”, for example through

1 This nomenclature which has recently gained ground (unger 2020) today flanks
others, such as computer-mediated communication (Herring 2004) and/or discourse and
CaLL (computer-assisted language learning) and MaLL (mobile-assisted language learn-
ing).

2 This publication will be referred to as EuroM5 henceforth.
3 Mayer provides cognitive foundations to support the claim that “people learn

more deeply from words and pictures than from words alone” (Mayer 2009: 47), as part
of his Cognitive Theory of Multimedia Learning.
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prejudices towards different linguistic communities: evidence of this is read-
ily found in several circumstances in today’s multilingual and multicultural
societies, one example being documented in Muchura-Theuri & obuya
(2018)4. This can be counteracted if IC techniques and strategies are also
used to gain awareness of cultural implications and to appreciate the value
of diversity. This is also the case when digitally-mediated communication
become accessible to users of online materials who only read and under-
stand their local language/s and to whom content on the web may be inac-
cessible unless they learn how to retrieve information in another more
widespread language or in a variety which may be similar to their own ver-
nacular, as suggested in Chavula & Suleman (2020).

Since digitally-mediated communication is so common nowadays, with
social media rendering it highly pervasive, and considering that IC is also
aimed at attaining learning skills that can be applied to different types of
authentic texts, in this contribution I put forward some considerations on
how input via the media has changed and I reflect on how these are relevant
to IC. In doing so I base my reflections on the premise that developing IC
skill-sets is a gradual and continuing process and that obstacles can easily
arise if cultural misconceptions and prejudices surface, as Blanche-Ben-
veniste herself suggested.

2. From ‘traditional’ input to audio-visual input

Forty years ago, Larsen-Freeman (1983: 89-90) drew linguists’ atten-
tion to the potential of authentic input directly from the media by reporting
the case of a speaker of dutch who learnt German L2 by listening to radio
programs regularly. This represents one of the first cases in which language
acquisition as a result of media exposure is documented, albeit anecdotally.
It is also relevant insofar as IC is concerned, because the claim that German
was ‘learned’ via radio is explained on the basis of typological proximity
and mutual intelligibility between the speaker’s L1 and the L2. The meta-
cognitive strategies that Larsen-Freeman refers to, as in listening selectively

4 This research is based on communication difficulties faced by immigrant traders
in one of the largest markets of nairobi, known to host traders from the wider East
african regions. a subject interviewed in the study, for example, says this: “When I
talked to the local traders here, they found the Swahili I spoke different from theirs due
to accent and they ridiculed me. That made me shy away from talking to them and I was
very uncomfortable” (Muchura-Theuri, obuya 2018: 4).
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and predictability, which rendered the input ‘simplified’ contextually, helped
the learner heighten his intrapersonal linguistic skills. Besides the above
experience concerning radio, there are several examples of how ‘traditional’
television viewing, notwithstanding its unidirectional input, led to an in-
crease of linguistic competences in different countries. Findings of studies
carried out in different contexts, summarised in Caruana (2021), clearly
show that authentic audio-visual input led to foreign language acquisition.
There is also evidence of cases in which foreign languages were acquired
after direct exposure via the media, in some circumstances even in the com-
plete absence of formal learning.

Technological developments have now created a scenario wherein
media viewing habits, especially among the younger generations, change
continuously. Besides the widespread availability of different video and
audio genres and the ease of access to them5, there is the option to choose
between different languages, for example by opting for original versions
versus dubbed or subtitled ones. Translation tools are widely available too.
This enables users to engage more directly with the media than in the past,
when input was largely unidirectional and generally limited to one’s native
tongue, possibly together with a handful of other languages. Possibilities
of direct interaction among users, whether synchronously or asynchro-
nously, have increased especially through social media, in which immediate
communicative needs are accomplished through short written or audio-
video messages, generally accompanied by symbols and images. This, of
course, represents a major shift with respect to the traditional oral-aural
audio-visual input, such as that received via TV, radio and fixed telephony.

a feature of digitally-mediated communication is its constant change,
referred to as “shifting sands” in the 2022 digital Trends survey by deloitte.
This survey reports how, especially among younger generations, the attrac-
tion for streaming-video on demand is determined by its content. This also
in consideration of social media, which has “evolved dramatically” and “de-
liver(s) finely tuned and personalized feeds of images, video, music, news,
gaming, and shoppable media to billions of users, all lit up by social net-
working and provided for free”6. Popular entertainment today is also char-

5 although access to the digitally-mediated communication is widespread, there is
also a significant digital-divide which may have also been accentuated by Covid-19 (Lai,
Widmar 2021). 

6 https://www2.deloitte.com/us/en/insights/industry/technology/digital-media-
trends-consumption-habits-survey/summary.html, access date 30/01/2023.  deloitte’s
16th annual digital media trends survey was fielded by an independent research firm in
december 2021 and employed an online methodology among 2,000 u.S. consumers.
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The survey was also fielded in the united Kingdom, Germany, Brazil and Japan in de-
cember 2021 and January 2022. all data from the global markets were weighted to be
nationally representative.

7 https://global.nielsen.com, access date 30/01/2023.
8 https://www.bbc.com/worklife/article/20201230-why-are-we-learning-languages-

in-a-closed-world, access date 30/01/2023.
9 See for example, the review by Persson & nouri (2018) of 54 articles on mobile

assisted second language learning, published since 2010 and earlier works on computer-
assisted language learning (e.g. Schmid 2017). In addition to these a specific example
is provided by Ledesma & Sandoval (2020), who cite several studies dedicated to en-
hancing language learning through modern devices but then reveal that technological
resources available to 9-11-year-olds attending a school in Southeast Mexico are not
used for English L2 learning purposes.

129

acterised by “global content”, as it aims to be made available to people of
different languages, cultures and geographical contexts. Suffice to point out
that uS audience figures on streaming metrics published by The nielsen
Company (uS)7 place Squid Games (originally in Korean) and Money Heist
(Spanish) among the most popular TV series of 2021. disney movies Luca,
Moana and Coco were among the most widely-viewed full-length movies
of 2021. although these are originally in English, they are set in specific
contexts, respectively Italy, Polynesia and Mexico, and cultural and linguis-
tic features of these geographical regions are central to the storylines. Global
film and TV streaming services and online retailers are among the ‘big win-
ners’ of Covid-19, and this has increased the demand for translators who
can provide subtitles, dubbing and product descriptions in different lan-
guages8. 

These changes are so rapid and extensive that it comes as no surprise
that there is often a significant gap between formal language learning – es-
pecially within schools – and the type of linguistic input that individuals,
especially those in the younger age brackets, are exposed to regularly during
their free time. This includes both L1s and foreign languages because in in-
structed settings both are often decontextualised (Lee, Park 2019; Lee
2022). Moreover, although there are numerous studies on the use of tech-
nological devices and platforms for language teaching and learning pur-
poses, it seems that these are generally not fully exploited for this9. For
example, Zhang, Zu (2021) provide an exhaustive review of 41 academic
works, published between 2009 and 2020, the main topic of which focussed
on the effectiveness of different multimedia input modes in promoting L2
learning, having selected these from among over 400 publications which
dealt broadly with computer-assisted language learning. The results of this
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review showed that “multimedia input was mostly used to enhance vocab-
ulary learning, followed to a lesser degree by listening comprehension, read-
ing comprehension, and grammar learning” (Zhang, Zu 2021: 11).
digitally-mediated communication could potentially go well beyond these,
as it could involve developing skills and competences which extend to “cul-
tural learning”, as suggested by Kukulska-Hulme, Lee (2020) in relation to
mobile assisted-language learning. 

While developing these skills by using extensive texts is an important
goal, today it is also necessary to understand the extent to which digitally-
mediated audio-visual input can help to acquire them. This input may be
relevant to IC methodology because IC requires meta-cognitive strategies
which approach the pedagogical competence of ‘learning how to learn’,
which is similar to savoir-apprendre, the ability to learn, to observe, to par-
ticipate in new experiences, while incorporating new knowledge and com-
petences into prior existing ones.  In fact, Bonvino, Cortés Velásquez (2016)
explain that being able to read real-life texts simultaneously in different lan-
guages requires

work based on attention, on comparison and on a mobilisation of all linguistic
competences and also exploiting the L1 […] a reader become plurilingual if
s/he learns to make the most of all his/her repertoire […] the learner is invited
to interact with the text through all the competences derived from the knowl-
edge of the L1, of regional varieties, of the knowledge of other languages in
his/her repertoire (Bonvino, Cortés Velásquez, 2016: 114).

Therefore, within a scenario wherein input from the media has evolved
significantly, the potential of digitally-mediated communication can also
be exploited for IC purposes, as I attempt to exemplify in the next section.
My main objective is to reflect on the implications for IC in relation to dig-
itally-mediated linguistic input, in particular to show how information me-
diated through modern means of communication could be useful to develop
IC competences.

3. Using digital multimodal means for IC purposes: some examples

Texts used for IC are generally authentic and they are based on universal
topics which are cognitively familiar to learners. In EuroM5, for example,
they are sourced from online newspapers with the purpose of providing si-
multaneous contact between romance languages to favour transversal
learning, leading to transferable comprehension strategies. In their reflec-
tions on IC methodology, Bonvino, Cortés Velásquez (2016: 114) explain
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how the simultaneous learning of these languages enables learners to com-
pare and contrast linguistic and cultural systems, thereby exploiting features
of positive transfer. For example, during the IC process they are encouraged
to explicate metalinguistic and metacognitive strategies used to decode parts
of a text in a foreign language and to engage other learners while doing so,
in a process of negotiation. The use of authentic texts, the development of
receptive skills, the simultaneous exposure to different languages and the
explication of different strategies can all be applied to other textual genres,
including those in which language is mediated through digital devices. The
following examples, taken from Twitter, online headlines (used for back-
translation) and Tiktok, illustrate this.

3.1 Twitter

digitally-mediated communication provides the option to translate
texts in multiple languages. This feature is available on various websites,
platforms and social media, including Twitter from where the following ex-
ample is extracted10:

Image 1. English and Spanish on Twitter.

10 https://www.at-languagesolutions.com/en/atblog/estrategias-multidioma-twitter/,
access date 30/05/2022.
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The example in Image 1 is based on materials in English and in Span-
ish, therefore languages which are less typologically close than the ro-
mance languages included in EuroM5. In this case, Twitter can be used by
first exposing a speaker of English just to the Spanish version of the advert.
IC processes can be activated by referring to the image and by identifying
cognates (e.g. mantenerse = maintain; fresco = fresh; colores = colours;
neutros = neutral). These could help to formulate an initial hypothesis on
the message being conveyed which can then be confirmed, discussed and
analysed further. needless to say, IC methodology makes use of other cues
in order to reflect further on language use, for example by exploiting non-
verbal stimuli. Hence the use of accompanying images is a clear added
value, as also is carrying out similar tasks with other Twitter co-texts, in-
cluding advertisements of the same brand or of similar items.

More exhaustive and guided analyses on Image 1, which ideally would
require specific guidance from a teacher who has the required formation in
the implementation of IC methodologies, could lead to reflections on dif-
ferences in noun phrase formation (el calor del verano / the summer heat)
and word order (colores neutros / neutral colours). The use of discourse
markers (of course/por supuesto), as features that are used regularly espe-
cially in informal settings and which therefore appear in language varieties
used on social media, including Twitter, could be underlined explicitly to
point out their usefulness in everyday conversation. Harnessing the potential
of the access to languages that we have at our fingertips, also by explicating
how this authentic input can lead to better linguistic awareness and compe-
tence, is an aspect that can be exploited via digitally-mediated communi-
cation stimuli based on short texts which are placed in an
easily-recognisable communicative context. Such texts, of which Twitter is
one example, can be conducive to developing IC competences.

3.2 online headlines and back-translation

IC methodology, among other objectives, highlights similarities be-
tween typologically related languages and heightens metalinguistic aware-
ness (Fiorenza 2019) to render a ‘good reader’ plurilingual. While positive
results have been achieved as far as IC between romance languages is con-
cerned (Benucci 2015; Bonvino, Jamet 2016), it may be interesting to in-
vestigate further whether reading strategies acquired by learners could be
applied to languages which are not necessarily typologically as close, as al-
ready hinted above by referring to the example concerning Spanish and
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English. For example, Maltese11, a Semitic language written in Latin char-
acters, could be subject to further investigation in relation to IC with ro-
mance languages, especially Italian12. This could occur via online stimuli,
as through the Internet one may access languages which otherwise might
be difficult to retrieve, thereby representing another example of how this
ease of access to information could help develop IC competences also by
acting as a ‘bridge’ between languages that are not necessarily typologically
very close. 

Maltese, for example, could represented a gateway for speakers of Ital-
ian and other romance languages to gain IC competences which could be
applied to arabic and its varieties as, over the years, it has adopted several
Italo-romance lexemes in its vocabulary, especially in the noun, adjective
and verb categories. The following headline, taken from an online newspa-
per13, just like in the case of EuroM5 materials, could lead to an IC prob-
lem-solving task with Italian native speakers who have no knowledge of
Maltese, or indeed any other arabic language. The context on which the
news item in Image 2 is based is clear, because Leonardo’s masterpiece is
present both in the images and in the title, Raġel liebes ta’ anzjana jipprova
jivvandalizza l-Mona Lisa, (‘a man dressed as an old lady tries to vandalise
the Mona Lisa’): 

11 While admitting my bias on this, because Maltese is my mother tongue and I ac-
quired Italian throughout my childhood, I have often observed how Italians who reside
on or visit the island of Malta express their interest towards my language. This often
starts because they readily identify lexical similarities between Italian and Maltese. I
refer anecdotally, for example, to the curiosity of some colleagues when they listened
to the aeroplane announcement in Maltese even before setting foot on the island, namely
the invitation to fasten their safety belt, Maltese ċinturin tas-sigurtà, Italian cintura di
sicurezza. 

12 Maltese is the only language in Europe in which a Semitic stratum is productively
integrated with Italian and English adstrata. It is heavily characterised by diachronic and
synchronic contact, wherein, for example, terms of sectorial use are often drawn either
from Italian or from English and integrated, even morphologically, into the language.

13 https://newsbook.com.mt/ragel-liebes-ta-anzjana-jipprova-jivvandalizza-l-mona-
lisa/, access date 30/05/2022.
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Image 2. online news in Maltese.

In this case the first IC steps would be similar to those included in
EuroM: these would include identifying the cognate noun anzjana (It.
anziana, ‘old lady’) as well as the verb stems prova (It. provare, ‘to try’)
and vandalizza (It. vandalizzare, ‘to vandalise’). other words in the head-
line, (raġel, ‘man’; liebes, ‘dressed’; ta’, ‘of’; l-, ‘the’) are incomprehensible
unless one knows Maltese or arabic, but learners could then be asked to
seek other online headlines in Maltese in which they could identify, for ex-
ample, the preposition ta’ and other prepositions of arabic origin and to try
and understand the meaning of them from the context. This is one of the
strategies that could help them bridge the gap with Italian, as identifying
frequently used grammatical terms of arabic origin in Maltese, (including
prepositions, conjunctions, pronouns etc.), and learning their meaning could
then lead to better comprehension of noun phrases. The ease of accessibility
to online tools can, therefore, lead to a rapid retrieval of other headlines in
Maltese through which such grammatical terms can be identified.

In addition to this, learners could be asked to translate the headlines
using online tools and to reflect on the versions provided, ideally with the
help of an expert of IC methodologies, as this task require specific guidance.
Google translate, for example, gives the following translated version, which
is somewhat imprecise: “an elderly man tries to vandalize the Mona Lisa”.
Exposing both the usefulness and the limitations of such tools could help
learners gain further awareness of their use. 

a further step could then be to use online back-translation procedures
through which a translated version is re-translated into the original language.
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This process is exemplified in these three sentences, (1) is an original online
newspaper headline in Italian14, (2) is an online translation of it into English
and (3) is an online re-translation of (2) into Italian:

(1) San Lorenzo, clochard accoltellato per un pugno di riso: presi gli
aggressori15

(2) San Lorenzo, homeless man stabbed for a handful of rice: I took
the attackers

(3) San Lorenzo, senzatetto accoltellato per una manciata di riso: Ho
preso gli aggressori

The original headline in (1) is a topicalised sentence, in which the lo-
cation of the event (San Lorenzo) is placed in the first position, followed
by a concise description of the event itself. The conclusion of the incident
is separated from this sentence by a colon, after which a participial form
presi ‘captured’ precedes the semantic patients, gli aggressori ‘the aggres-
sors’. The online translation (2) interprets presi as the simple past tense
(passato remoto), as this form is a homonym of the past participle and trans-
lates it as ‘I took’. The back-translation in (3), in which the present perfect
(passato prossimo) ho preso is reproduced, would lead a proficient speaker
of Italian to understand that something is amiss in (2). This back-translation
technique, another feature of digital resources which is easily accessible,
can lead to further reflections on online translations and be the object of
tasks in which multiple languages are used to add more translations and
thereby discuss and reflect upon similarities and differences. 

3.3 TikTok

TikTok is another popular platform of content creation: according to
dataTrek research16, TikTok saw the biggest surge on Google search in a
span of 90 days in april 2021, surpassing other popular social networks like
Facebook, Snapchat and Twitter. Because of this spike, it was dubbed “the
breakout social media platform of the Covid crisis” 17. The use of TikTok
as opposed to all other social media is especially significant among the Gen-

14 www.repubblica.it, access date 23/05/2022.
15 Translation: a homeless man/tramp was stabbed for some rice: the aggressors

were captured/arrested.
16 https://www.datatrekresearch.com, access date 23/05/2022.
17 https://www.ypulse.com, access date 23/05/2022.
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eration Z, i.e. those born between the late nineties and early noughties. The
following example18 illustrates its possible relevance to IC: 

Image 3. Varieties of arabic on TikTok.

Image 3 is taken from a TikTok upload in which three women of Iraqi,
Egyptian and Palestinian nationalities, compare their respective varieties of
arabic by saying some words in each one of them. This video racked up
7,207 comments in a short time, with numerous reactions to the words in
the video, including their use and pronunciation. This is interesting from an
IC perspective as the notion of ‘related’ languages, as in the case of the ro-
mance languages included in EuroM5, can be extended to include sociolin-
guistically marked contexts, such as those characterised by historical
diglossia, as in the relationship between Classical arabic and varieties of
this language. In this TikTok video this is done by means of a ‘dialect chal-
lenge’ and the results are stimulating and lead to extensive feedback.  The
main point being made here is that TikTok input can be useful to extend the
notion of mutual intelligibility between related languages to varieties which
may not have an established written tradition or which present differences
with respect to standard forms, thereby also providing opportunities to re-
flect on the cultural dimensions of language use.

18 https://www.tiktok.com/@eimanhamza/video/7103931417192631595?_t=
8Tb2VSz6udy&_r=1, access date 23/05/2022
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3.4 Digital multimodal means and IC: concluding remarks

The examples provided in the sections above serve the purpose of un-
derlining how social media and online materials, including back-translation,
could be relevant to IC. In synthesis, the easy accessibility of multimodal
input, augmented by visuals, can lead to useful inter-linguistic reflections,
both between typologically close languages and others which may be more
distant. It can serve as a first step towards developing IC competences or a
means to consolidate previously acquired IC skills. It can also act as a stim-
ulus for adults to re-kindle languages learnt at school, even though they
may have abandoned them for years or saw little relevance for them because
they were learnt in an excessively traditional fashion. Furthermore, it can
lead to better attitudes towards lesser-known varieties, including those
which are not highly visible online as they may be less widespread than
standardised forms.

other, possibly more complex input scenarios, which could lend them-
selves to IC are memes (see Pontremolesi, this volume) and interlingual film
trailers. This also in consideration of the role of online users who are in-
creasingly becoming content creators and not only consumers, and where
augmented and virtual reality are gaining ground and may be explored as
future possible IC scenarios, together with the creation of artificial visual
and other sensory environments (Ho et al. 2017; Parmaxi 2020). Both aug-
mented and virtual reality could offer opportunities to be exposed to lan-
guages through activities specifically designed for this purpose, on the lines
that Bonner & reinders (2018) suggest for the English as a Second Lan-
guage classroom.

4. Conclusion

Having been exposed to digitally-mediated communication from a very
young age, today’s youths are said to be digitally ‘native’. nevertheless,
even if this may be the case, this does not necessarily mean that they are
digitally ‘literate’, as this requires the ability to process information, to form
schemas for information retrieval and to make metacognitive connections
(Smith et al. 2018: 511). 

digitally-mediated multimodal texts can be useful to develop IC com-
petences and they can be used autonomously or accompanied by others of
different genres, such as those used in EuroM5. They may also be useful
to maintain and strengthen the original conceptual framework of IC, which
involves in-depth analysis and problem-solving via authentic texts. More-
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over, as I propose in this contribution, the type of linguistic input prevalent
in short texts, such as those normally encountered on platforms like Twitter
and Tik-Tok could possibly motivate younger learners because they are very
familiar with them. data regarding increased online access, especially
among young users, is in itself an indication that these sources cannot be
ignored and that their learning potential ought to be investigated and ex-
ploited.

The cultural dimension of IC is equally relevant and:

a bonus is that [s]uch an approach becomes a resource of linguistic emanci-
pation for the foreign students from immigrant families, as the classroom space
is transformed into a real meeting place between diverse cultures and between
their representatives and thus an adequate place for intercultural learning
(Pugliese, Filice 2012, cited in Larsen Freeman 2018: 61). 

This observation is aligned to the words of Blanche-Benveniste (2008)
who states that developing IC skills involves a gradual process which is ob-
structed by misconceptions and prejudice. as suggested by Larsen Freeman
(2018: 61), among others, in multicultural and multilingual societies even
more attention needs to be given to develop sensitivity toward cultural and
linguistic diversity, more so as we are constantly exposed to all types of
messages from the media.

While in this contribution I provided some insights into how audio-vi-
sual input has changed over the years and I made some proposals in relation
to the relevance of ‘new’ media to IC, the effectiveness of digitally-mediated
communication can only be measured by means of empirical studies or
through didactic interventions designed to reflect on its effects. These, to
my knowledge, are not numerous and while acknowledging that this type
of input changes almost as fast as the media through which it is transmitted,
investigating it further and using it to teach language-related skills and com-
petences, including IC, can indeed be a step in order to bridge the gap be-
tween being digitally ‘native’ and becoming digitally ‘literate’.
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f. quelli di secondo livello non hanno punto dopo l’ultimo numero e sono

in corsivo chiaro: 2.1 La complessità...;
g. quelli di terzo livello sono in tondo chiaro: 2.1.2 la complessità...
Quanto allo stile tipografico:
a. parole straniere nel corpo del testo in corsivo;
b. virgolette: nelle citazioni “...”; per le parole da evidenziare‘...’;  se ci sono

virgolette, non c’è  corsivo.  evitare  «  »; l’evidenziazione col neretto è esclusa;
c. interlinea 1; verificare in layout di pagina che come interlinea sia sele-

zionato 0 in entrambe le caselle.
d. citazioni: oltre le tre righe di testo, comporre un paragrafo a sé, col mar-

gine sinistro rientrato di almeno un centimetro e senza virgolette iniziali e finali,
corpo 11;

e. maiuscolo: sigle come sli o Clil, editori come esi o UTeT vanno scritti
in maiuscoletto (ctrl+maiusc+K); il MaiUsColo Pieno, così come il neretto, è
escluso dal saggio;

f. le note si usano solo quando non si può usare un riferimento interno tra
parentesi; le note vanno messe con l’apposito comando di word che le numera e le
colloca a pie’ di pagina;
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Riferimenti bibliografici
autore-data tra parentesi, senza virgola fra il nome dell’autore e la data:
- se ci sono le pagine, due punti dopo l’anno e poi uno spazio (Rossi 1998:
134-135);

- se si citano più opere, dello stesso autore o di autori diversi, separare ogni
riferimento con un punto e virgola: es. (Rossi 1993; 1994;   Bianchi 1999;
2009).

- due opere dello stesso autore pubblicate nello stesso anno vanno distinte
con una lettera dell’alfabeto:  (Rossi 1998a) e (Rossi 1998b);

- citazione di opere con più di due autori: il primo autore seguito da et al.
(Rossi et al., 1999) purché non si creino ambiguità. la entry completa sarà
in bibliografia.

Bibliografìa
si sconsigliano bibliografie generali, facilmente reperibili on line; si richie-

dono invece i riferimenti completi alle opere citate nel saggio, collocate in ordine
alfabetico, senza sezioni separate. Quanto allo stile:

Volume:
Rossi M., 2014, Titolo in corsivo, Città, Editore.
a. niente virgola tra cognome e nome; tutte virgole tra i vari elementi, 

punto finale;
b. se ci sono più di 3 autori, segnare il primo seguito da et al.;
e. curatela senza virgola antecedente: BIANCHI G. (a cura di), 2015,      

Titolo del libro, Città, Editore.
d. l’anno dell’edizione originale non va tra parentesi ma tra virgole,

dopo eventuale (a cura di); l’anno deve essere quello; eventuale
traduzione va indicata di seguito, (tra parentesi),

e. il titolo deve essere quello originale;
f. città in italiano;
g. nome editore, senza ‘editore’, ‘edizioni, ecc.
Saggio:

Rossi M., 2014, “Titolo in tondo”, in BIANCHI G. (a cura di), Titolo del libro in
corsivo, Città, Editore.

Rossi M., BianCHi G., 2014, “Titolo in tondo”, in nome della rivista in corsivo, n.
2 (oppure: nn. 1-2).
non servono le pagine, ma se si desidera metterle, allora vanno in tutte le en-

tries. non serve il volume della rivista, ma se si mette in una entry, va in tutte.

On line
Volumi o saggi reperibili anche on line (in siti stabili, quali ad esempio le ver-

sioni on line delle riviste) possono indicare, dopo il punto che segue l’editore o il
numero della rivista, la url dove si può trovare il saggio.

Matteo santipolo, matteo.santipolo@unipd.it
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