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Abstract and Keywords 

Despite the considerable research on the retail industry, relatively little literature focuses on retail 

education (Ketron et al., 2017; Pantano et al., 2020). Ketron et al. (2017) contend that only a fraction 

of the available retail research contributes to retail education, underlining the need for further 

exploration in the retail education field. 

This project-based dissertation is intended to support educators who may face the challenges I 

have encountered as a novice teacher. I have particularly grappled with the lack of readily available 

educational materials for guidance. This dissertation seeks to bridge the gap in educational resources 

required for lesson planning. The aim is to provide retail educators with a resource pack that 

facilitates the maximisation of their students’ potential as individuals, citizens, employees, employers 

and future retailers. The resource pack includes schemes of work, lesson plans, slide presentations 

and teaching materials that include activities, educational games, handouts and video clips.  

This project employs the idea of teacher knowledge bases, particularly pedagogical content 

knowledge (PCK).  PCK is a crucial aspect of education, referring to the knowledge that educators 

possess concerning how to teach certain subject matter successfully. This dissertation draws upon 

my two-year experience as a retail teacher and incorporates class-based piloting of exercises. The 

resource pack developed is structured around two learning outcomes: Learning Outcome 2 (LO2), 

entitled the Retail Selling Process, and LO4, Customer Service in a Retail Environment. The pack 

incorporates a variety of teaching strategies such as questioning strategies, collaboration and 

cooperative learning, the jigsaw method, think-pair-share activities, Information and Communication 

Technology (ICT), educational games, storytelling, literacy exercises and debates. 

Keywords: Pedagogical Content Knowledge, Retailing, Resource Pack, Vocational Education and 

Training (VET), Learning Outcome Framework, Retail Education, Teaching Strategies. 
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1. INTRODUCTION 

1.1 Background and Purpose 

Despite the wealth of research on the retail industry, literature targeting specifically retail 

education is relatively scarce (Ketron et al., 2017; Pantano et al., 2020). Ketron et al. (2017) contend 

that only some retail research available contributes to retail education. This situation is causing a gap 

between the literature on retail research and retail education (Pantano et al., 2020). This absence of 

educational research highlights the need for further exploration in the retail education area. 

This evidence supports that, as a teacher, I have come across a limited number of resources 

that support retail education in teaching and learning. Therefore, this dissertation addresses the 

need for more materials supporting retail education by creating a resource pack for Year 9 SEC to 

assist retail educators. This resource pack covers two learning outcomes (LO) for Unit 1 of the SEC 

retail curriculum, specifically LO 2, entitled Retail Selling Process and LO 4, Customer Service in a 

Retail Environment. 

This project-based dissertation aims to assist other educators who may face the challenges I 

have encountered as a novice teacher. In addition, I have grappled with the need for more available 

educational materials required for guidance. Therefore, this dissertation seeks to bridge the gap in 

educational resources required for lesson planning and delivery. My interests have always gravitated 

towards teaching, business and marketing, and I have had the privilege to work in different 

marketing roles for a number of renowned financial companies. However, these positions did not 

provide me with the job satisfaction I sought. Consequently, I pursued a master's degree, following 

my passions, and I am now a newly qualified teacher with limited classroom experience. 

My previous professional experience in customer service and marketing led me to 

concentrate on the learning outcome focusing on the selling process and customer care. My 

background assists me in infusing the teaching and learning of these learning outcomes with real-

world examples such that students can easily relate to further facilitate their learning. 
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This dissertation aims to provide retail educators with a resource pack that helps their 

students achieve their full potential as individuals, citizens and employees. The resource pack will 

include schemes of work, lesson plans and teaching materials that include presentations, activities, 

educational games, handouts and video clips. This project employs the idea of teacher knowledge 

bases, particularly pedagogical content knowledge (PCK). 

1.2 Vocational Education and Training (VET) 

1.2.1 Origins and Development of VETs 

Vocational education and training (VET) is a crucial component of modern education. It aims to 

grant students the practical skills and knowledge required to excel in specific fields, such as 

entrepreneurship, customer care, tourism, and information and communication technology. 

VET in Malta is traced back to the 14th century when a significant number of the working 

population were involved in construction, furniture manufacturing, and silversmithing (Cedefop, 

2017). Between the 16th and 18th centuries, the Knights of St. John established a school that taught 

shipbuilders and sailors their trade. In addition, following World War II, the Industrial Training Act of 

1952 expanded technical education by requiring employers to train their apprentices. In the 1950s 

and 1960s, the government established academic and secondary technical institutions modelled 

after the British system, including MCAST, formerly known as the Polytechnic. It offered courses in 

hotel management, commerce and business studies, and civil, mechanical, and electrical 

engineering. MCAST evolved and became a "new university" in 1977. Later, in the 1970s, the 

government modified compulsory education and created alternative vocational schools for students 

who, according to Sultana (1995, p. 53), were "unable or unwilling to pursue academic schooling". 

Nonetheless, in the 1980s and 1990s, trade schools were not given enough attention, emanating 

from a lack of investment and development. As a result, trade schools were gradually phased out, 

leaving the country without compulsory vocational education and training (Sultana, 1995). 
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Since 2015, all 14 to 16-year-olds in state, church and private schools have been allowed to 

choose up to two VET subjects. This policy followed several studies and policy papers, including 

Ventura and Murphy (1998), Ventura (2005), and the Ministry of Education, Youth and Employment 

(2005), which advocated for their reintroduction (Cedefop, 2017). 

VET subjects were included in the 2014 national curriculum framework, in line with Malta's 

education plan (MEDE, 2014). These subjects were implemented after successful pilots in 2011, 

which included workshops for teachers. In the 2016/17 academic year, information technology and 

hospitality were the most popular VET subjects, followed by health and social care and engineering 

technology (Cedefop, 2017). 

VET subjects evolved as a result of various reasons, such as economic and technological progress, 

government policies, and the needs of the industry, employers and students. Vocational studies are a 

significant aspect of modern education systems as they provide students with practical skills and 

knowledge demanded in the industry (MEDE, 2015). Retailing as a subject was introduced in the 

Maltese state secondary schools in 2019 to prepare students for the retail industry. 

1.2.2 Retail VET 

The Learning Outcome Framework (LOF) (2015) denotes that retail is about the action of 

selling goods and services to customers for personal use and exchanging products between a seller 

and a customer. Students who study retail can employ the knowledge and skills they acquire from 

other fields, including tourism, hospitality, the selling of consumer goods, supermarkets and 

shopping malls. The retail subject covers topics from multiple disciplines, such as entrepreneurship, 

business, consumer behaviour, communication skills, digital literacy, literacy, numeracy, financial 

skills, and management (LOF, 2015). Retail is a vocational subject that provides an applied, hands-on 

approach with situations and materials tailored to engage and motivate students who prefer 

experiential learning (LOF, 2015). 



PCK in Retail Education: A resource pack for teaching Year 9 SEC students                                           14 
 

Chiara Jessica Demicoli 

Retailing holds considerable significance at a national level. Sole traders, small-medium 

enterprises (SMEs), large companies, international brands, and multi and mono-brand stores are part 

of the local retail environment. Moreover, since Malta formed part of the European Union (EU), 

competition between retail stores has increased due to the increase of foreign entities which operate 

locally. In the Maltese context, retailers are crucial as they drive employment and generate revenue, 

playing a crucial role in the nation's economy (LOF, 2015). 

1.3 Structure of the Project 

Chapter 1 provides an overview of the study's background and objectives. It outlines the origins 

of VET subjects, particularly retail. Chapter 2 discusses the literature on teacher knowledge bases 

focusing on Pedagogical Content Knowledge (PCK). Chapter 3 explores the research methodology. 

Chapter 4 examines the development of the resource pack, while Chapter 5, the concluding chapter, 

summarises the study's implications and future research opportunities. 
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2. LITERATURE REVIEW 

This chapter examines the notion of teacher’s knowledge or knowledge for teaching and its effect 

on student learning. It provides an overview of the domains of knowledge and explores the critical 

role of pedagogical content knowledge (PCK). Furthermore, it highlights the importance of PCK in 

retail education and its correlation with student academic achievement. 

2.1 Teacher’s Knowledge 

In the past, educators traditionally viewed subject content as a static body of information imparted 

to students, as the passive absorption of knowledge employing solely teacher-led instruction (Bolhuis 

& Voeten, 2004). For instance, Le Goff (1992) outlined the medieval approach to education and 

maintained that education during that period emphasised memorisation and the transmission of 

information by the teacher. This approach is linked to the philosophical approach known as 

Scholasticism, which favoured logical thinking. This approach led to an educational system 

emphasising intellectual activities (Haskins, 1927). Hence, on the one hand, the medieval approach 

to teaching confined learners to only a deep understanding of the topic, as maintained by Lawlor 

(1990). Thus, the most significant part of learning was comprehending the subject matter. Only 

recently did university and public school sectors subscribe to this conceptualisation (Lawlor, 1990).  

On the other hand, social constructivist scholars, including Piaget, Vygotsky and Bruner, advocate for 

a student-centred teaching style that relies heavily on learner activities and where the teacher’s 

pedagogical abilities facilitate learning. This teaching style promotes students to become 

autonomous critical thinkers who evaluate the process of knowledge development (Brant, 2006).  

Multiple scholars have provided their interpretations of how they define teachers’ knowledge. To 

start with, Grossman and Richert (1988, p. 54) delineate a teacher’s knowledge as “a body of 

professional knowledge that encompasses both the knowledge of general pedagogical principles and 

skills and knowledge of the subject matter to the taught.” Therefore, this implies that teachers must 

possess expertise in the pedagogical strategies employed for delivering a lesson as well as the 

subject matter.  
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In accordance with what Fenstermacher and Soltis (1998) contend, a teacher’s knowledge can be 

classified into formal and practical knowledge. Formal knowledge is the result of process-product 

research on successful teaching. Educators generally acquire formal knowledge from academic 

studies, research articles and professional journals. This form of knowledge is often theoretical, 

formalised and conceptual. Practical knowledge is pragmatic, personal, contextual, community-

based, social and tacit. Teachers procure practical knowledge through their educator experiences and 

interactions with colleagues and students. Fenstermacher and Soltis (1998) argue that practical 

knowledge is dynamic and ever-changing as teachers continually reflect on their experiences and 

modify their approaches accordingly. Both forms of knowledge are pivotal for further developing 

their teaching skills. 

Kennedy (2002) maintains that many educators are emotionally invested in what they have 

learned through formal knowledge and adds that systematic knowledge significantly contributes to 

teaching as a source of insights. Generally, prescriptive knowledge is obtained through institutional 

policies and is characterised by "should" and "ought to" assertions. Kennedy (2002) contends that 

many teachers are compliant with prescriptive knowledge. Educators bypass public policy legislation 

by screening the stated requirements based on their pre-existing views and beliefs, despite their 

responsibility to ensure that students learn the necessary material to be adequately prepared for 

examinations. 

Huberman (1983) defines teacher’s knowledge as individualistic and non-theoretical craft 

knowledge. Conversely, other scholars disapprove of this interpretation of teacher’s knowledge; for 

instance, Jackson (1968) critiques teachers because their language is conceptually simple, they 

appear uninterested in causes or underlying patterns, they favour intuition over in-depth analysis 

and, despite their lack of evaluations, are opinionated. Be that as it may, Huberman is a proponent of 

craft knowledge and maintains that tinkering rather than methodical reflection is the source of 

educational progress. As per Kennedy (2002), the desire to prevent making the same mistakes and 

dissatisfaction with outcomes are the primary motivators for acquiring craft knowledge. Additionally, 
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Huberman (1983) contends that self-evaluation leads to learning; if teachers identify difficulties in 

their classrooms and think up suggestions for managing these issues more effectively, this is also 

acknowledged as teachers’ knowledge. 

In contrast to Huberman's (1983) and Kennedy’s (2002) arguments, Eraut (1994) maintains that 

educators analyse, assess and write about public notions. However, they do not necessarily put them 

into practice to the extent that Eraut contends “they may not ever get used" (p. 63). Eraut (1994) 

recognises that teachers can acquire knowledge from various sources, namely pre-course 

experience, school experience, university teaching, reading and colleagues. In regard to teacher 

knowledge, Eraut distinguishes between "public" and "private" theory. He argues that individuals 

develop their private theories that consist of their ideas and beliefs, often rooted in their 

experiences. In contrast, public theory refers to an organised set of ideas and assumptions based on 

research and existing knowledge, often held by norms. The public theory also refers to ideas that are 

easily accessible, such as Piagetian and Vygotsky’s theories. Concerning the context of knowledge in 

the classroom, Eraut (1994) maintains that teachers are more in a “doing” environment rather than 

just a "knowing" setting. While classroom research can explain and analyse teaching actions, one 

must acknowledge that being an observer is not the same as working as a teacher, as the latter sees 

activity from the inside rather than from the outside. Moreover, the classroom is structured in a way 

where rules and routines play a significant role, and educators develop theories of action to make 

their profession easier to manage. 

Shulman was a pioneer in defining teachers’ knowledge along with the seven knowledge domains 

(Bertram, 2011). According to Shulman (1987), the knowledge base for teachers is information that is 

solely used for teaching. The teaching profession requires a specialised knowledge foundation that 

includes comprehension of the academic material, abilities and techniques for delivering information 

and an awareness of learners' biases or misunderstandings about the content that must be taught 

(Shulman, 1987). He maintains that “as more is learned about teaching, researchers will come to 
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know and identify new categories of performance and understandings of good teachers and will have 

to reconsider and redefine other domains” (p. 12). 

2.2 Domains of Knowledge 

Several scholars, including Shulman (1987), Grossman (1990) and Cogill (2008), have provided 

definitions of teacher knowledge by identifying its different forms. Shulman (1987) categorised 

teachers’ knowledge into seven domains: content knowledge (CK), general pedagogical knowledge 

(GPK), curriculum knowledge, knowledge of learners and their characteristics, knowledge of 

educational contexts, knowledge of educational ends, purposes and value and pedagogical content 

knowledge. 

Figure 1  

Teachers' knowledge, according to Shulman (1987). 

 

 

 

 

 

 

 

The first domain of knowledge is content knowledge, which involves the knowledge of the subject 

and how information is organised into structures (Grossman et al., 1989; Wilson et al., 1987). 

Moreover, the subject content knowledge includes the instruction of subject matter and what Bruner 

refers to as the structure of knowledge – this encompasses theories, principles and notions of a 

subject. Hence, content knowledge incorporates the organisation of substantive structures, often 

referred to as the basic concepts, and methods to support them through synaptic structures (Brant, 
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2006). Schwab (1961/1978) contends that Shulman (1986) professed that a mere understanding of a 

subject’s concepts and information is insufficient. Content knowledge requires comprehending a 

particular subject's notions, structures and rules. Consequently, the teacher must recognise that 

something is so and why it is so. Hence, educators should understand the basis upon which its 

validation can be affirmed and under what circumstances our trust in its justification can be lessened 

or rejected. Furthermore, an educator must be proficient in identifying why a particular topic is vital 

to the subject, whilst other topics may be deemed less necessary. Ultimately, within this domain, 

teachers need to do more than define and explain the subject content to students; they must also 

elucidate why a particular topic is worth knowing (Shulman, 1986). 

The second domain of knowledge is general pedagogical knowledge (GPK). Shulman (1987) 

maintains that this domain of knowledge involves classroom management and organisation that 

goes beyond the comprehension of a topic. This domain concerns the knowledge of learners’ 

characteristics along with educational context. Besides classroom management, GPK also concerns 

the proficiency of varied teaching strategies and the awareness of assessment strategies and 

classroom discussions (Bertram, 2011). Correspondingly, Shulman (1987, p. 8) maintains that GPK 

concerns “broad principles and strategies of classroom management and organisation that appear to 

transcend subject matter.” Moreover, Morine-Dershimer and Kent (1999) separate GPK into three 

categories: classroom management, communication and instructional model. They contend that 

classroom management implies the values that educators use to encourage positive academic 

achievement. Communication concerns the relationship between the educator and the students for 

successful teaching and learning. The instructional model involves educators’ methods and tools to 

deliver the curriculum or make a topic more understandable to students. 

Curriculum knowledge, the third domain of knowledge, is “represented by the full range of 

programs designed for the teaching of particular subjects and topics at a given level, the variety of 

instructional materials available in relation to those programs, and the set of characteristics that 

serve as both the indications and contraindications for the use of particular curriculum or program 
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materials in particular circumstances” (Shulman, 1987, p. 10). Furthermore, this notorious scholar 

contends another two factors concerning curriculum knowledge which are pivotal for instruction. 

These are lateral curriculum knowledge and vertical curriculum knowledge. Lateral curriculum 

knowledge is associated with the curriculum knowledge of other subject areas the students are 

studying. In contrast, vertical curriculum knowledge relates to familiarising with topics taught 

previously or will be taught in the same discipline and understanding the materials that represent 

these topics and issues (Shulman, 1986). 

The fourth domain is the knowledge of learners and their characteristics. This domain involves 

understanding the students in class and a broad understanding of what to expect from students of a 

certain age regarding their behaviour (Brant, 2006). This knowledge domain falls under the 

psychological component of learning. Learning happens in a social context, and academic 

achievement depends on learners' general cognitive and affective attributes. According to the 

scholar Sonia Guerriero, knowledge of individual learners’ characteristics is defined by understanding 

the student’s source of cognitive behaviour, motivations and emotional diversity (Guerriero, 2013).  

The domain of knowledge of educational contexts is the fifth domain of knowledge. Various 

teaching contexts can impact the delivery of a lesson. Knowledge of educational contexts refers to 

the awareness of different learning environments. These contexts encompass the socio-economic 

background of the catchment area, the type and size of the institution, the number of students in 

class, the availability and skillset of support teachers, the feedback received by teachers from the 

Senior Leadership Team (SLT), the relationships between colleagues and the attitudes of the SLT 

(Brant, 2006).  

The sixth domain of teacher knowledge concerns the knowledge of educational ends, purposes 

and values. Shulman (1987) contents that this domain of knowledge concerns the teacher’s 

comprehension of the political, social, cultural and situational factors that influence the educational 

environment. The educational context refers to how the education system is structured to achieve 
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goals that address specific learning needs; hence, it outlines the design of the curriculum to provide 

value to students (Oerlemans, 2010). As a subset of education, the curriculum is a tool to impart 

knowledge. The curriculum content follows a path and must be delivered through specific and 

diverse processes to cater to a student’s learning needs. Therefore, the knowledge of context must 

be a continuous process to facilitate student learning. Moreover, the context must balance the 

capabilities of all participants, including teachers, students, the institution, and the curriculum goals 

(Wedell & Malderez, 2013). Whenever an educational decision is taken, it is vital to clearly define the 

context at that point in time to ensure informed decision-making. This measure is taken to ensure 

the effectiveness and efficiency of the implemented change when applied (Alshumaimeri, 2022). 

The seventh and last domain is pedagogical content knowledge. Shulman (1986, 1987) maintains 

various works of literature depicting that educators hold a high level of pedagogical content 

knowledge (PCK). According to this scholar, PCK encapsulates teachers’ expert knowledge, combining 

their proficiency in educational contexts, student understanding and subject-specific pedagogy 

(Brant, 2006). Shulman maintains that PCK also concerns comprehending learners’ misconceptions 

and knowing the strategies employed to address them (Neumann et al., 2019). However, other 

scholars identified a number of shortcomings in the PCK concept proposed by Shulman leading to 

refinement, modification, expansion and derivation to include new PCK concepts. Consequently, PCK 

can be described as an academic construct. Comparable to teaching, PCK is seen as a complex 

concept that is difficult to define. Therefore, scholars face challenges documenting PCK (Loughran et 

al., 2004).   

2.3 Pedagogical Content Knowledge (PCK) 

Pedagogical Content Knowledge (PCK) is an essential facet of education, referring to educators' 

knowledge concerning how to teach certain subject matter successfully. In 1986, Dr Lee Shulman 

addressed the American Educational Research Association, expressing his concern with the manner 

in which educators were taught. Shulman believed that too much focus was placed on teaching 

techniques at the expense of substance. He inquired, "Where did the content go?" Shulman 
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specifically emphasised the distinction between a teacher and a subject-matter expert, which he 

attributed to the specialised knowledge educators have to turn topic knowledge into a teachable 

state. Consequently, he coined the term "pedagogical content knowledge" (PCK), which he defined as 

follows: 

Within the category of PCK, I include, for the most regularly taught topics in one’s subject 

area, the most useful forms of those representations of those ideas, the most powerful 

analogies, illustrations, examples, explanations and demonstrations – in a word, the ways of 

representing and formulating the subject that makes it comprehensible to others. PCK also 

includes an understanding of what makes the learning of specific topics easy or difficult: the 

conceptions and preconceptions that students of different ages and backgrounds bring with 

them to the learning of those most frequently taught topics and lessons. If those 

preconceptions are misconceptions, as they so often are, teachers need knowledge of the 

strategies most likely to be fruitful in reorganising the understanding of learners, because 

those learners are unlikely to appear before them as blank slates. 

(Shulman, 1986, pp. 9-10) 

Other researchers have defined PCK. Bromme (1997) viewed PCK in a similar light, maintaining 

that it is the knowledge teachers acquire to convert subject content into deliverable lesson content. 

Therefore, content-specific pedagogical knowledge is required to provide suitable representations 

and determine the sequencing of ideas, which ultimately transforms subject information into 

instructional content for learners. 

Wilson et., al (1987) contend that PCK is the knowledge derived from transforming subject matter 

into accessible content for learners rather than as a tool for transforming content. Moreover, 

Grossman (1990) defines PCK as the result of educators making content viable for teaching. 

According to Van Driel et., al (1998), PCK is a form of craft knowledge guiding teachers’ behaviour in 

the classroom. Further, Magnusson et., al (1999) developed this notion, describing PCK as a 
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transformation of knowledge derived from other knowledge domains. These scholars highlight PCK’s 

role in planning, delivering a lesson and reflecting on their teaching. 

Gess-Newsome (1999) identified two notions of PCK. The first notion aligns with Shulman’s 

perspective, where different knowledge domains merge to form new knowledge. The second view 

delves into the idea that PCK is initiated when teachers employ different knowledge bases and 

integrate insights from these sources. 

Mishra and Koehler (2006) expanded the notion of PCK by adding the idea of technological-

pedagogical content knowledge (TPCK). According to Mishra and Koehler (2006), TPCK requires a 

grasp of how technology may improve teaching and learning in particular subject areas. They suggest 

that educators with excellent TPCK are better equipped to provide exciting and successful learning, 

particularly in retail education. 

Figure 2  

Technological Pedagogical Content Knowledge (TPCK) (Koehler & Mishra, 2009) 

 

2.4 The Importance of PCK 

The initial belief was that if educators clearly understood the subject matter, they were qualified 

to teach it (Shulman, 1986). In 1987 Shulman expanded upon Dewey’s (1902) notion of teacher 

knowledge, which contemplated how educators transformed subject content into material that could 
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become part of a student’s learning experience. Hence, this suggests that only having an in-depth 

knowledge of a subject is insufficient to qualify as an expert teacher. The methods employed by 

educators to make content more accessible to learners are equally important, along with considering 

the students’ prior knowledge.  

Loughran (2013) maintains that viewing PCK as a transformation is more constructive as it 

involves the process by which a teacher modifies subject matter using pedagogical tools, enhancing 

students’ understanding of the subject. Loughran emphasises the importance of considering PCK 

from both the teachers’ and students’ perspectives. According to him, PCK does not directly relate to 

students’ learning. However, teachers who enhance their PCK facilitate students’ learning by 

providing a deeper understanding of the subject matter. Educators proficient in PCK are better 

equipped to deliver lessons more effectively, thereby enhancing their students’ learning. In essence, 

PCK influences the strategies educators employ in teaching subject content. A lack of PCK may result 

in poor teaching and learning processes within a classroom. Hence, one can argue that a correlation 

exists between a teacher’s PCK, their ability to present content and the learners’ learning and 

reasoning abilities (Widodo, 2017). 

Literature suggests that educators who employ learner-centred teaching strategies often have 

well-developed PCK. Vavrus (2011) maintains that learning largely depends on the teacher’s ability to 

transform subject content into information learners can easily comprehend. Moreover, scholars such 

as du Plessis and Muzaffar (2010) and Thompson et., al (2003) contend that teachers with solid PCK 

provide students with several benefits, including: 

- Providing the necessary support for students to develop an inquisitive mind. 

- Giving value to students’ prior knowledge and building upon their experiences. 

- Providing learners with the opportunity to learn new concepts from their peers through 

interaction and the use of real-life examples, as well as reflections from other students.  
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- Allowing students the space to express themselves to enhance their understanding of the 

subject. 

- Creating a safe learning environment through learner-centred teaching and PCK, promoting 

dialogue and debates among learners. 

These benefits bring to the fore the importance of well-developed PCK in facilitating learner-

centred teaching (Du Plessis & Muzaffar, 2010; Gardner & Gess-Newsome, 2011; Meece, 2003; Park 

et al., 2011). 

2.4.1 PCK and Student Achievement 

Lange et al., (2012) conducted research in Germany that attempted to determine if the PCK of 

primary science teachers affects student learning of related themes. Their sample consisted of sixty 

fourth-grade science courses and their educators. The research indicated that science educators' PCK 

was substantially associated with student accomplishment. 

In research conducted in the United States, Sadler et al., (2013) studied the link between teacher 

knowledge and 9,556 middle school pupils. This study's findings demonstrated that educators who 

could recognise students' misunderstandings had more significant classroom gains than those who 

merely knew the right response. As previously argued, PCK also requires knowledge of student 

misunderstandings. 

2.5 Conclusion 

This chapter discusses the literature pertinent to the research. It scrutinises the diverse 

definitions of teacher knowledge proposed by various scholars and the distinct knowledge domains, 

with particular emphasis on pedagogical content knowledge. The relationship between pedagogical 

content knowledge and educational effectiveness is then explored. The next chapter delves into the 

research methodology. 

 



PCK in Retail Education: A resource pack for teaching Year 9 SEC students                                           27 
 

Chiara Jessica Demicoli 

 

 

 

 

 

 

 

 

 

 

Chapter 3 

Methodology 

 

 

 

 

 

 

 

  



PCK in Retail Education: A resource pack for teaching Year 9 SEC students                                           28 
 

Chiara Jessica Demicoli 

3. METHODOLOGY 

This chapter deliberates the research design actuated in this project. The study design and an 

explanation of the qualitative research method are outlined, supported by the conceptual 

framework. The position of the researcher is also examined. 

3.1 Study Design 

This research project aims to develop a resource pack for retail teachers, enabling them to 

empower their learners to reach their full potential as individuals, citizens, and workers. Additionally, 

it investigates whether pedagogical content knowledge representations facilitate teaching and 

learning, specifically for Year 9 SEC retail students. 

This dissertation employs a qualitative research methodology, drawing on my two-year 

experience as a retail teacher and incorporating the piloting of exercises in class. Numerous scholars 

have endeavoured to define the term qualitative research clearly and concisely. However, many of 

these definitions fall short. According to Hempel (1966), a delineation should be clear, specific and 

not long-winded. A definition that encompasses the previously mentioned characteristics was 

provided by Denzin and Lincoln (2005). These scholars argue that qualitative research is a 

multimethod approach that employs an interpretative and naturalistic approach to investigate the 

subject at hand. Furthermore, qualitative research examines the subject in its natural setting and 

interprets the information acquired based on the individuals involved in the study. This type of 

research involves gathering empirical data, including life stories, case studies, personal experiences 

and history, observations and visual materials which give meaning to one’s life. 

Qualitative research has several benefits, and a few are mentioned hereunder. The first advantage 

of a qualitative research approach is that it highlights the participant’s emotions, opinions and 

experiences, providing insights into their actions (Denzin, 1989). Bachman (1998) argued that 

qualitative research outcomes reveal a specific and profound relationship between information 

processing and performance. In addition, other scholars, such as Chalhoub-Deville and Deville 
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(2008), supported Bachman’s (1998) claim. Another advantage of qualitative research is 

interpretivism, which captures human experiences in a particular context. For example, Denzin and 

Lincoln (2002) maintained that this type of research is an interdisciplinary field encompassing a 

broad spectrum of epistemological perspectives, research methods and interpretive approaches to 

understanding human encounters. This method's third benefit is that an interpretive approach is 

considered an ideographic study investigating individual occurrences (Klein & Myers, 1991). This 

approach can comprehend a person’s voice, meaning and event. Therefore, the knowledge source in 

this research method is the meaning of various events (Richardson, 2012).  

Moreover, qualitative research allows researchers to explore participants’ inner experiences and 

understand how cultural meanings are formed (Corbin & Strauss, 2008). Qualitative research 

techniques, including observations, unstructured interviews and document analysis, are usually 

utilised as data collection methods (Cohen et al., 2011). Through these methods, researchers directly 

engage with the participants, and subsequently, the data obtained is comprehensive but subjective. 

Finally, qualitative research is an interactive approach due to its flexible nature. Meaning that its 

design can be shaped and reshaped depending on the researcher’s needs (Maxwell, 2012). 

Qualitative research allows an accurate and profound analysis of the issue being investigated through 

qualitative research methods, allowing participants to determine what is suitable for them (Flick, 

2011). Consequently, complex matters may be understood with greater ease. For instance, scholars 

maintain that because of the classroom’s dynamics, learners may be influenced by external factors 

outside the research focus. Therefore, qualitative research methods can help understand intricate 

issues (Rahman, 2020). 

In addition to the aforementioned positive aspects, qualitative research presents several 

drawbacks. Silverman (2010) contended that this approach sometimes neglects contextual 

sensitivities, prioritising interpretation and experiences. Another constraint is the smaller sample size 

being analysed, which raises concerns about generalising findings to a broader population (Harry & 

Lipsky, 2014; Thompson, 2011). Hence, this leads to further limitations, such as the complexity of 
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data interpretation and analysis (Richards & Richards, 1994). Berg and Lune (2012, p.4) support this 

notion, observing that “qualitative research is a long hard road, with elusive data on one side and 

stringent requirements for analysis on the other.” Moreover, Darlington and Scott (2003) maintain 

that transforming an undeveloped question into a researchable one is considerably more intricate. 

Refining the question in qualitative research may be an ongoing process throughout the study. 

Another disadvantage of qualitative research is its time-consuming nature, which may lead to limited 

generalisations for the larger population (Flick, 2011). The data obtained from the qualitative 

research approach may be considered of low credibility. Furthermore, qualitative research methods 

may overlook the social and cultural contexts of the variables researched (Richards & Richards, 

1994). 

Despite these limitations, qualitative research methods are still widely used. Usually, this research 

method is used alongside quantitative data analysis, which standard reports typically rely on (Manias 

& McNamara, 2015). Beyond that, generalisability may not be deemed a limitation as Darlington and 

Scott (2003, p. 18) claim that “if one considers the unit of attention as the phenomenon under 

investigation, rather than the number of individuals, then the sample is often much larger than first 

appears.” 

Additionally, Labaree (2004) maintains that no educational research method, quantitative or 

qualitative, should be considered generalisable as many contextual variables influence research 

outcomes. Furthermore, in response to the limitation where policymakers do not regard qualitative 

research as credible, Donmoyer (2012) contended that researchers can inform policymakers of what 

works due to the research’s comprehensive description. Sallee and Flood (2012) claimed that 

stakeholders rely on quantitative research when making decisions. 

3.3 Conceptual Framework 

This research project is grounded in the theory of constructivism. Constructivism represents a 

continuous process in which students learn by interacting with their environment (Piaget, 1954; 
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Vygotsky, 1978). The constructivist theory roots in student-centred and cooperative teaching and 

learning methods and underscores how cultural settings influence learning (Vygotsky, 1978; Bruner, 

1996). The constructivist theory gained significant importance in the late 1970s and early 1980s. This 

theory is primarily based on Piaget’s work (1929/1973, 1959/2002, 1970/1972), which focused on 

how learners apprehended information (Driver & Easley, 1978; Driver & Erickson, 1983; J. K. Gilbert, 

Osborne & Fensham, 1982; J. K. Gilbert & Watts, 1983; Osborne & Wittrock, 1985). As a result, this 

increased interest in investigating students’ thought processes before and after instruction. 

Traditional instruction is typically characterised by the teacher's direct and one-sided approach. 

This method of instruction assumes that there is a fixed body of knowledge that students must 

acquire. Therefore, learners are expected to passively absorb the information provided by the 

teacher without challenging or questioning this information further (Stofflett, 1998). Hence, in 

traditional instruction, the teacher’s primary aim is to transfer information leaving little room for 

students’ independent thinking or interaction (VAST, 1998). 

As opposed to traditional instruction, a constructive approach is student-centred rather than 

teacher-centred. This approach emphasises the need for students to work together to devise one or 

more solutions (Yager, 1991) and develop critical thinking. Students actively participate in acquiring 

information and drawing their conclusions. The teacher’s role in a constructive approach is to help 

learners gain new insights and connect their already acquired information with new knowledge. 

However, teachers ought to leave new information discovery and discussion to the student groups 

(VAST, 1998). As a teacher, one must probe learners with questions and leave it up to students to 

collaborate to reach an agreement on their answers, which should then be shared with the rest of 

the class. Through this learning method, students develop their understanding of the subject by 

utilising their prior information and addressing any misconceptions they might have (Shah & Kumar, 

2019). 



PCK in Retail Education: A resource pack for teaching Year 9 SEC students                                           32 
 

Chiara Jessica Demicoli 

Constructivism is a framework that perceives learning as an active, contextualised and 

constructive process. This approach is a reaction to behaviourism and programmed instruction. In 

this framework, the student actively acts as an information constructor. Thus, students build their 

knowledge based on individual experiences and assumptions of the environment. Through 

constructivism, students develop their subjective or objective reality. By means of social negotiation, 

students test their hypotheses and acquire new knowledge, rectify previous knowledge or validate 

what they already know. Hence, newly acquired knowledge is linked to prior knowledge. 

Constructivists claim that no learning is tabula rasa and that their past personal experiences and 

cultural factors influence the construction of new knowledge. Consequently, every student has their 

interpretation and construction of knowledge (Learning Theories Knowledgebase, 2008). 

Constructivism stimulates the learner’s curiosity about the world, motivating learners to study how 

things work. 

3.4 Position of the Researcher 

As a researcher, I acknowledge that this project is influenced by my personal experience, values, 

interpretations and beliefs. This influence is referred to as the researcher’s positionality. The notion 

of positionality describes a person’s view of the world and the position they adopt concerning a 

research context (Foote & Bartell, 2011; Rowe, 2014; Savin-Baden & Major, 2013). A person’s 

background contributes to ontological and epistemological assumptions as well as other assumptions 

about how an individual interacts with the environment (Bahari, 2010; Grix, 2019; Scotland, 2012; 

Sikes, 2004; Marsh et al., 2018 and Ormston et al., 2014). Positionality represents the stance the 

researcher chooses to adopt within a particular study (Savin-Baden & Major, 2013), affecting how 

research is carried out, its outcomes and results (Rowe, 2014). Recognising the dynamic nature and 

biases arising from one’s personality is crucial for qualitative research. 

3.5 Conclusion 

This chapter has discussed the study’s design, conceptual framework and the researcher’s 

position. The subsequent chapter examines the development of the resource pack. 
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4.1 THE RESOURCE PACK 

In this chapter, I discuss the preparation of creating the resource pack in conjunction with the 

MATSEC policy document and the pedagogical techniques and strategies employed. 

4.2 Preparation of the Resource Pack 

4.2.1 Rationale Behind the Topics Chosen 

Learning Outcome 2 (LO2), entitled Retail Selling Process, and Learning Outcome 4 (LO4), 

Customer Service in a Retail Environment, have been deliberately selected for this project-based 

dissertation. My academic background in marketing, coupled with my experience in various 

marketing departments, positions me in a unique situation to facilitate the teaching of these two 

learning outcomes. Consequently, I can incorporate real-world examples from my professional 

experience, fostering discussions with students to enhance their engagement during lessons. 

4.2.2 The Development of the Resource Pack  

The entire pack was designed using Canva, an online program encouraging artwork creativity. The 

pack includes the schemes of work, lesson plans, resources and presentations. This program was 

used to create the artwork to make these educational materials as eye-catching and engaging as 

possible to capture students' attention. 

Literature suggests that colour impacts students' attention and memory retention. Zavaruieva et 

al., (2022) contend that coloured images influence students. Moreover, Wichmann et al. (2002) 

maintain that students' memory retention is better when working with coloured pictures than black 

and white ones, even though the difference would have been minimal. Experts such as Suh et al. , 

(2020) contend that colour and lighting affect the quality of learning. Therefore, the colours used for 

educational materials can significantly alter students' productivity (Diachenko et al., 2022). Learners 

typically prefer colour images over colourless ones, as a coloured picture on a white background aids 

memory retention and ensures a shorter response time (Wichmann et al., 2002; Zavaruieva et al., 

2022). Consequently, using colour in educational resources can profoundly influence learning 
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outcomes (Luis et al., 2019). Therefore, providing learners with a soft copy of the student’s booklet is 

important to experience the colours used in this resource pack. 

Furthermore, Canva is a valuable tool because it offers flexibility with animations and images. 

Therefore, presentations in this resource pack are shared through a link to allow the full appreciation 

of the elements used in the slides. In addition to the choice of colour, animations are an influential 

factor in capturing students' attention and enhancing memory retention. For the teacher to 

experience the full benefits of these elements, it is recommended that they log in to Canva and 

present the presentations directly from the platform, enabling them to edit and display all the 

included animations. 

While designing this resource pack, special attention was given to students with dyslexia. During 

my brief teaching experience, I encountered several students with dyslexia. Research indicates that 

approximately 9-12% of persons are affected by dyslexia (European Dyslexia Association, 2020). 

Dyslexia is defined as a hidden neurological disorder that impairs a person's reading and writing 

abilities (Rello et al., 2013). Scholars recommend that text is written using specific font types known 

to be dyslexia friendly. Though font type is necessary, research also emphasises that font size can 

significantly impact learners with dyslexia (O'Brien et al., 2005; Rello et al., 2013). Therefore, the 

students' booklet was carefully designed with this factor in mind. 

In addition to font and size considerations, the choice of background colours in the students' 

booklet, particularly in the writing sections, was given particular attention. Rello and Bigham (2017) 

contend that background colours influence the text's readability for learners with and without 

dyslexia. Consequently, they recommend using warm colours such as peach, orange and yellow to 

enhance reading performance. Conversely, using cool background colours, such as blue-grey, blue 

and green, has decreased text readability for all learners (Rello & Bigham, 2017). 

Another critical principle considered in the design of this resource pack is diversity. As the world 

becomes increasingly globalised, teachers are encountering learners stemming from an array of 
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cultural backgrounds. An Organization for Economic Co-operation and Development (OECD) working 

paper reveals a substantial increase in diversity compared to the 1990s, particularly in France, 

Germany and Switzerland (OECD, 2015). This increase is mainly due to recent migration, significantly 

diversifying today's classrooms (Forghani-Arani et al., 2019). As a result, today's teachers must bear 

this in mind when creating artworks, composing stories or providing examples, ensuring that they are 

inclusive of all cultures.  

One final principle I kept in mind is gender-neutral names, pronouns and examples during lessons. 

Names and pronouns can reinforce a binary gender division. To prevent this from happening in our 

classrooms, pronouns have been carefully chosen to avoid specifying gender. Consequently, 'they'  

and ‘them’ is often a common alternative to 'he' or 'she' (Norris & Welch, 2020). 

4.2.3 How to Use the Resource Pack 

When using the resource pack, teachers need to review the material before the lesson to 

familiarise themselves with the required content, activities and materials. Reviewing the educational 

materials ensures a thorough understanding of the lesson's structure, chosen resources and learning 

outcomes to facilitate effective lesson planning. This pack was designed with a degree of flexibility; 

therefore, it should serve as a guide for planning lessons. The resource pack empowers teachers to 

select which exercises or activities best suit their students' learning styles. Moreover, teachers can 

modify tasks to include additional content or activities depending on the student's needs. When 

assigning homework, it is recommended that teachers collect the completed tasks and provide 

relevant feedback. As a general principle, teachers should continuously reflect upon the lessons and 

make the necessary adaptations to improve delivery. Ultimately, it is up to the individual teacher to 

bring the resource pack to life in the classroom to best meet the student's learning needs. 

4.2.4 The Policy Document 

The MATSEC policy document, revised in 2019, serves as a comprehensive handbook 

encompassing all the requisite guidelines and policies for vocational teachers. The adherence to the 
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regulations specified within this document was paramount during the development of the resource 

pack to ensure equitable teaching and assessments for all students.  

The most crucial policy delineated in the MATSEC policy document pertains to plagiarism. This 

policy unequivocally states that any student who uses another person's work without appropriate 

referencing shall face negative consequences (MATSEC, 2019).  

All Vocational Education and Training (VET) criteria are separated into two categories: those 

assessed through an assignment brief and those evaluated via a controlled exam usually conducted 

in May as part of their O'level. Given the plagiarism policy, this distinction is crucial as it dictates 

whether the teacher should provide notes. Consequently, this elucidates why certain sections of the 

student's booklet include teacher-provided notes while others do not. Although the MATSEC policy 

document does not explicitly state that a VET teacher cannot distribute written notes to the 

students, discussions with my mentors and other experienced educators led to a strong suggestion 

against note distribution. Instead, they advocated for encouraging students to compile their notes 

using their own words during class explanations. 

4.2.5 Link to Reality 

In this resource pack, I have endeavoured to link the lesson content to reality, also referred to as 

authentic learning, through the application of role-play, peer-review activities, discussions, 

investigations and other activities. Authentic learning emphasises complex real-world scenarios and 

their solutions via role-plays, case studies, problem-based activities and participation in virtual 

communities of practice (Lombardi, 2007). Educational scholars maintain that learners who actively 

engage in authentic learning tend to be more motivated to persist in their studies, irrespective of any 

disorientation they might encounter, providing that the exercise is stimulating. In addition, the social 

structure and culture of active learning impart meaning and relevance to the discipline (Herrington 

et al., 2003). Authentic learning is made possible in today’s classroom through the use of a fully 

fletched lab resembling a real-life retail outlet. 
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4.2.6 Incorporating 21st Century Skills  

Teaching and assessing 21st-century skills have gained considerable attention from teachers, 

educational scholars, policymakers, politicians and employers. These stakeholders expect learners to 

acquire diverse skills and competencies, enabling them to function effectively in their workplaces, as 

citizens and during their leisure time (Dede, 2007; Kalantzis & Cope, 2008). 

As defined by the Organisation for Economic Cooperation and Development (OECD, 2009), 21st-

century skills refer to those skills and competencies that young learners will need to become 

effective workers and citizens in the knowledge society of the 21st century. 

Andreas Schleicher of the Organisation for Economic Cooperation and Development (OECD) 

Education Directorate shares his insights on the importance of 21st-century skills. He notes that we 

inhabit in a rapidly changing world. Therefore, just providing learners with the same knowledge and 

skills is insufficient to address the future's evolving changes and challenges. In the past, educators 

believed that the knowledge and skills they imparted would last their students a lifetime. However, 

given the frequent economic and societal shifts, educational institutions are responsible for 

preparing students for jobs that have not yet been created, working with technologies that have not 

yet been invented and solving problems that we are currently unaware of to maintain 

competitiveness (Schleicher, 2018). 

Hence, 21st-century literacy extends beyond mere reading skills – it is about fostering the capacity 

and motivation to identify, understand, interpret, create and communicate knowledge. In conclusion, 

success will favour those learners who are willing to adapt quickly, show minimal resistance and are 

receptive to change. 21st-century educators and policymakers aim to guide learners in overcoming 

this challenge (Schleicher, 2018). 

In conjunction with the previous notions, this resource pack tries to encompass various 

components aimed at practising 21st-century skills. These include using information and 

communication technology (ICT), improving presentation skills, engaging in critical thinking exercises 
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and conducting activities that foster communication skills, creativity, problem-solving and 

collaboration, among other vital skills and competencies. The aim is to prepare students for the 

realities of employment. 

4.3 Teaching Strategies Employed 

In this section, I shall explore the various teaching strategies incorporated in the resource pack. 

These techniques include questioning strategies, collaboration and cooperative learning, the jigsaw 

method, think-pair-share activities, Information and Communication Technology (ICT), educational 

games, storytelling, literacy exercises and debates. This section shall also discuss potential limitations 

that these teaching strategies may present. 

4.3.1 Questioning Techniques 

The strategic posing of questions is extensively utilised in this resource pack. Questioning 

techniques are critical in teaching and learning to probe the knowledge students already possess. 

This strategy stimulates learners' thinking; therefore, questions should be meticulously considered 

before each lesson (Farrant, 1985). Questioning skills can be complex and need to be mastered by 

every teacher. If effectively implemented, questioning can positively impact students' performance, 

making learning more active and engaging (Eee, 1989). 

Even though questions have already been included in this resource pack, it is recommended that 

the teacher modifies the questions as they deem appropriate. Shanmugavelu et al. , (2020) maintain 

that educators should design questions that align with the age and knowledge of the learners in 

class. Since teachers are already aware of the diverse abilities in class, they should pose questions 

tailored to their capabilities – asking more complex questions to gifted students and more 

straightforward or structured questions to those with lower abilities. This approach will motivate and 

stimulate a learner's thought process. 
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4.3.2 Collaboration and Cooperative Learning 

Peer learning has recently become popular among young to more mature learners. The literature 

demonstrates that learners working collaboratively often perform better than students working 

individually in various areas, such as knowledge development, thinking skills, social skills and learning 

satisfaction (Barkley et al., 2014; Johnson & Johnson, 1994; Stroebel & Van Barneveld, 2009). Several 

terms have been used to describe peer learning over the past forty years; however, it is more 

commonly referred to as cooperative or collaborative learning. These techniques are anchored in 

developmental and educational theory, suggesting that learning with others is a process of socially 

constructing knowledge (Bruffee, 1986; Driver et al., 1994; Slavich & Zimbardo, 2012). 

Cooperative and collaborative learning is rooted in the social constructivist and cognitive 

development theories of Vygotsky (1934/1986; 1978) and Piaget (1951). These theorists contend 

that socio-cognitive conflict encourages deeper thinking when students work collectively. Vygotsky 

further maintains that all learning and development are socially constructed. Moreover, both Piaget 

and Vygotsky portray the learner as an active agent, with the Vygotskian theory emphasising that 

learning is not merely personal construction but a social co-construction of knowledge taking place in 

dynamic contexts (Sawyer & Obeid, 2017). 

Both cooperative and collaborative strategies are active methods of learning, contrasting with the 

"transmission" or "banking" models of education (Freire, 1970), where students passively absorb 

information. Cooperative and collaborative learning fosters students' crucial abilities, including 

critical thinking and interpersonal communication. Collaborative strategies also improve students’ 

motivation to learn. Hence, the enjoyment from learning with peers enhances the overall 

educational experience and, in turn, fosters a stronger relationship among learners. Consequently, 

this heightens the probability of students integrating these skills and capabilities into future 

cooperative projects (Sawyer & Obeid, 2017). 
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4.3.3 Jigsaw Technique 

The Jigsaw technique is an example of cooperative learning utilised in this resource pack for both 

learning outcomes. This method was developed by Elloit Aronson and his colleagues in 1978. The 

primary intent behind this technique is to mitigate segregation and foster collaboration amongst 

diverse learners. The Jigsaw technique achieves this aim by organising the class into small groups, 

thereby promoting a sense of interdependence among learners (Ngozichukwu & Bamikole, 2020).  

The Jigsaw technique is employed twice within the resource booklet, initially in criteria K9 (part 

two) to show the interests that drive customer purchases and subsequently in criteria K7 to 

demonstrate the repercussions of bad customer service before and after purchases. 

Salvin (2011) contends that in the Jigsaw technique, students work interdependently to learn and 

help each other understand academic content. Consequently, the Jigsaw learning strategy involves 

task specialisation delegated to small groups of students. In this pedagogical approach, each group is 

assigned a piece of work, which they are expected to present to their peers. As a result, students are 

to master their assigned tasks to convey their knowledge to the class effectively. Each task is a 

cooperative learning strategy wherein the lesson content is subdivided into smaller tasks, eventually 

coming together in a complete jigsaw puzzle of information. 

Moreover, according to Slavin (2009), the success of the Jigsaw technique as a cooperative 

learning strategy is predicated on Slavin's social learning theory. According to this scholar, the 

efficacy of this cooperative learning technique is built upon four theoretical perspectives: 

developmental, cognitive, motivational and social cohesion. 

Drawing from my limited experience as a retail teacher, the Jigsaw technique is well-received by 

students. This positive perception arises because students are granted the autonomy to discuss, 

research and present information independently, utilising their personal learning styles. 

Consequently, the topics taught through this technique tend to be the ones students retail most 

effectively for their assessments.  
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While the Jigsaw is a powerful tool in the classroom, it is important to acknowledge that its 

success relies on appropriate implementation and the nature of the task itself. In addition, not all 

lessons can incorporate this strategy; it must be a task that can be sectioned into smaller 

assignments. Furthermore, it necessitates the teacher's facilitation and guidance throughout the 

tasks to ensure the learners comprehend the assigned content. 

4.3.4 Think-Pair-Share 

Another cooperative and collaborative strategy frequently implemented in this resource pack is 

the think-pair-share strategy. This straightforward and easily applicable technique can be used in 

most lessons. Most exercises from the student's booklet may be carried out using this strategy. The 

think-pair-share method is a cooperative and collaborative technique because it includes discussions 

and interactions as the teacher prompts. Partners are either strategically assigned by the educator 

based on their abilities or chosen randomly. These partners are interdependent and accountable for 

each other's active roles and interactions. 

Think-pair-share activities require a well-structured framework to ensure successful cooperation. 

In most activities, including those mentioned in the resource pack, the teacher carefully selects the 

topics for discussion, giving the students the latitude to conduct their discussions on their own terms 

(Sawyer & Obeid, 2017). It is also essential for the teacher to supervise these ongoing discussions to 

ascertain that these activities are fruitful. 

In a think-pair-share activity, students may decide who will speak first and how to present their 

discussions in class. Students are encouraged to assign roles in a way that suits them best. It is 

envisaged that each member will build upon the ideas shared by the others. One advantage of this 

strategy emerges when students have contrasting viewpoints on a particular topic, as this may 

inspire their classmates to consider alternative perspectives (Sawyer & Obeid, 2017), leading to 

deeper thinking. Conflicting ideas may prompt students to elaborate more on the reasons for their 

opinions and persuade their partners of their idea's validity. Engagement derived from the think-pair-
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share strategy facilitates learners to refine their ideas and enhance their confidence in the subject 

and themselves through discussing their propensity to contribute to a whole class discussion (Sawyer 

& Obeid, 2017). 

4.3.4 Information and Communication Technology (ICT) 

Since the 1990s, information and communication technology (ICT) has been recognised as 

essential in supporting education. UNESCO has played a significant role in initiating the 'Education for 

All' initiative to use ICT's benefits. As we progress into the 21st century, the adoption of ICT in 

education has become more crucial than ever (Sarkar, 2012). 

ICT in education expands the accessibility of learning opportunities for everyone. It can 

potentially enhance the quality of education by improving learning outcomes and facilitating better 

management of education systems. ICT in education impacts what is learned, how information is 

acquired, where and when learning occurs, and who is involved in the learning and teaching 

processes. The continuous increase of the use of ICT in classrooms in the coming years will also 

improve geographical opportunities (Sarkar, 2012), thereby enhancing equity for students who may 

not be able to attend educational institutions physically. 

One of the most compelling reasons for incorporating ICT into education is to better equip 

learners with skills for future workplaces. Most workplaces extensively use ICT, particularly 

computers, the Internet and other associated technologies. Students who acquire technological 

literacy and the ability to use ICT proficiently are at a competitive advantage in a globalised market 

(Tinio, 2003). 

This resource pack incorporates two exercises involving ICT. The Jigsaw technique for criteria K9 

involves using ICT for research and creating artwork using Canva. In this session, students can 

experiment with Canva templates and familiarise themselves with the program. It is anticipated that 

platforms such as Canva will be beneficial for future endeavours, from creating business 

presentations to artworks intended for social media use. 
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4.3.5 Educational Games 

Within this resource pack, one encounters an array of traditional and digital games, encompassing 

bingo, jeopardy, online puzzles, matching exercises, online hangman, and games that incorporate 

physical activity. The primary objective is to encourage student engagement with the material 

presented by the educator. 

Existing literature highlights the positive impact on student learning of incorporating games into 

lessons (Russ, 2003; Zabelina & Robinson, 2010). During gameplay, learners can express their feelings 

and thoughts freely. This communication mode can help develop language skills, allowing students to 

progress in all developmental areas (Gözalan & Koçak, 2014). 

When using traditional or digital games, the teacher should establish specific rules that serve as a 

form of discipline (Karakoç et al., 2022). The established rules and associated consequences can be 

viewed as a reflection of the societal norms we need to abide by in real life. 

When games are employed strategically at the end of a lesson, students are more likely to pay 

attention to the teacher's explanations to ensure they fully comprehend the content to enhance 

their competitiveness during the game. However, despite its numerous benefits, gamification should 

be implemented with caution. Some students may perceive these activities as an opportunity for 

disruption rather than learning, compromising the primary objective of the game, which is to 

facilitate learning and deeper thinking. 

During my teaching experience, I observed a notably positive response from students when 

games were introduced at any point during the lesson. Many students perceived these games as a 

break and rewarding element within the learning session. 

4.3.6 Storytelling 

Storytelling is a recognised educational strategic tool (Abma, 2003; Boyce, 1996). Abma (2003) 

refers to storytelling as 'organisational learning,' suggesting that knowledge is obtained through 

ongoing group dialogue. This perspective supports Boyce's (1996) notion that the main benefit of 
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storytelling is its capacity to encourage a multitude of viewpoints, thereby allowing the 'received 

wisdom' of formal education to be challenged or transformed into a reality comprehensible to 

learners. Furthermore, Boie (1991) describes storytelling as a process of 'sense-making’, as it can 

overlay real life or shared experiences onto unfamiliar or theoretical situations. Additionally, Grisham 

(2006) asserts that stories can aid in developing leadership skills. 

The storytelling technique is utilised in the resource pack by incorporating real-life scenarios and 

case studies. The real-life scenarios benefit students by providing relatable context, facilitating better 

comprehension of the subject matter being taught. Similarly, case studies are an effective 

educational tool, grounding theoretical concepts that help students understand and appreciate real-

life applications. 

4.3.7 Literacy Exercises 

There is a link between the level of literacy required for academic success and the literacy skills 

students utilise daily (Childs, 2017). Himmele and Himmele (2009, p. 2) contend that "for teachers to 

increase exposure to academic language, it is important that they develop a mindset in which they 

see almost any verbal interaction as an opportunity for developing academic language." 

Understanding and interpreting text and drawing conclusions should not be confined to reading 

an extract or taking an exam. Literary skills should be employed across the curriculum (Childs, 2017) 

and not limited to language subjects. Literacy should be considered an essential stepping stone 

towards knowledge (Childs, 2017). Furthermore, encouraging parental involvement to promote 

reading is of paramount importance.  

Learning literacy should build upon and enhance the student's existing abilities. Core skills such as 

writing, reading, speaking and listening can be continuously refined through teaching. However, 

according to Chall (1983, 1996), once students become fluent in their literacy skills, they may 

experience a 'slump' as they are expected to independently utilise the information needed for 

learning objectives. Therefore, students must understand that learning goes beyond the classroom. 
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In conclusion, teachers and parents are responsible for moulding students so that literacy skills 

become integral to their everyday lives, extending beyond their school years (Childs, 2017). 

An array of literacy exercises is included in this resource pack, ranging from online puzzles and 

voice recordings to videos with subtitles, crossword puzzles, word searches and more. Literacy 

exercises are presented as games to entice students to reinforce their literacy skills. Alongside these 

interactive activities, the student's booklet also utilises several writing exercises, typically conducted 

in class and subsequently corrected by the teacher. Students are given ample opportunities to 

practise and refine their literacy skills by considering information from expositions and rephrasing it 

in their own words. 

4.3.8 Debates 

Oros (2007) and Jackson (2009) maintain that debates should be used as a teaching method 

during lessons. Oros (2007) also advocates integrating debates into teaching as well as a mode of 

assessment to introduce a new topic. These scholars maintain that debates complement other 

teaching methods and help to cater to various learning styles and ensure student engagement during 

lessons. Jackson (2009, p. 253) further contends that a "debate is not intended to be an end in itself, 

but rather a means to desirable educational outcomes that complement other teaching techniques 

and student experience".   

Similarly, Meyers and Jones (1993) and Kennedy (2007) maintain that debates as a teaching 

strategy foster active learning, enabling students to participate through direct involvement in the 

learning process. Gervey et al., (2009) and Zare and Othman (2013) reinforce the idea that debates 

help learners acquire crucial skills such as reasoning, analysis and the presentation of clear 

arguments. Moreover, the literature suggests that incorporating debates in lessons allows students 

to develop expertise in the content area and nurtures critical thinking and communication skills 

(Kennedy, 2007; Zare & Othman, 2013). 
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This resource pack incorporates debates as these stimulate students to engage more deeply with 

the content presented by the teacher. Moreover, it is beneficial for the teacher to encourage other 

students to pose questions or counterarguments, further fostering engagement among the learners. 

4.5 Conclusion 

This chapter has discussed the preparation and development processes behind the creation of the 

resource pack. The final chapter shall be the concluding one, encompassing the author’s insights and 

concluding thoughts, along with an analysis of the project's limitations and exploration of 

opportunities for further research. 
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5. Conclusion 

This final chapter reminds the reader about the purpose of the dissertation, discusses the 

limitations of this project, and explores opportunities for further research.  

5.1 The Purpose of the Dissertation 

This project-based dissertation aims to aid retail teachers who face challenges in preparing their 

lesson plans due to the scarcity of available resources related to retail education. Thus, this resource 

pack aims to bridge the gap in educational resources by providing assistance for lesson delivery. 

The resource pack is specifically designed to assist teachers not only in achieving academic goals 

with their students but also in imparting values that resonate in society. The provided scheme of 

work, meticulously designed lesson plans and teaching strategies included in this pack allow 

educators to dedicate more of their valuable time to activities that help students reach their full 

potential as students, individuals, citizens, employees and future employers or retail owners. 

5.2 Limitations of this Study 

The main limitation involves the applicability of the resource pack in class. The resource pack’s 

success depends on a number of factors and teaching settings. Strategies that prove effective in one 

class may not necessarily yield the same positive results in another. Therefore, this leads to the issue 

of personalisation of this pack. The teaching strategies employed in the resource pack may not work 

universally across all classrooms. It is vital for teachers to first observe students’ strengths and 

weaknesses before implementing this resource pack. Rather than a one-size-fits-all strategy, this 

resource pack needs to serve as a guideline for teachers, who are wise enough to adapt it according 

to the needs of their students. 

Student engagement is another possible limitation. This resource pack may be successful with 

one cohort of students, but it may not be as engaging for another. This is due to the fact that several 

factors influence student engagement. These include sociocultural background, learning styles, 

motivation and personal interests.  
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Another limitation to consider may be the teacher’s knowledge and skillset. This resource pack is 

designed to be user-friendly and accommodating to experienced teachers and those beginning their 

teaching journey. It assumes that the educator implementing this resource pack is committed to 

delivering the best teaching experience possible. One should note that educators possess different 

skills, which should be applied suitably. Furthermore, a novice teacher might find certain aspects of 

this resource pack challenging to implement as intended by the researcher. 

Time constraint is a frequent challenge faced by many teachers. Teaching schedules vary from one 

school to another. Therefore, some educators may find the resource pack too time-consuming to 

implement effectively. 

Another possible limitation lies in assessing the resource pack’s effectiveness. Its success may be 

difficult to evaluate without obtaining objective feedback from the teachers who have implemented 

the resource pack in class.   

5.3 Areas for Further Research 

One area which merits further research is a more extensive incorporation of Universal Design for 

Learning (UDL) in this resource pack. Kennette and Wilson (2019) contend that “UDL comprises three 

principles: multiple means of representation, multiple means of action and expression, and multiple 

means of engagement.” As an educator, I am a strong advocate of UDL. Nonetheless, in this resource 

pack, I found myself constrained by time, limiting how much I could incorporate UDL into each lesson 

plan presented. I firmly believe in the benefits derived from employing UDL in the classroom. 

Through UDL, teachers are guided to design lessons that scaffold content to meet students’ needs. It 

entails the use of an array of resources in different formats. This promotes flexibility in learning and 

increases student motivation as students become active learning agents (Courey et al., 2012). Thus, 

future work focuses on creating a more inclusive resource pack containing various teaching methods 

for the same task such that, as an educator, one should ensure that all learning styles are 

accommodated. 
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Another possible area for further research involves evaluating this resource pack. Under ideal 

circumstances, this pack would be disseminated among educators teaching students from various 

locations across Malta. Subsequently, one could collect informal feedback through interviews not 

only from the teachers who implement the resource pack but also from the students. This 

development can be instrumental in further refining and enhancing the resource pack.  

5.4 Concluding Remarks 

Key findings within academic literature emphasise the significant impact that positive 

relationships between students and adults can have on the well-being of children and adolescents 

(Masten, 2001). Even though parents are undoubtedly the most pivotal figures in a student’s life, 

existing literature contends that non-parental adults, such as educators, play a significant and 

complementary role to parents. Classrooms provide the physical context where teachers can 

influence students’ academic, social and emotional development. When educators are trying to 

foster meaningful relationships with their students, they need to be mindful of their approach when 

imparting knowledge and, at the same time, managing the classroom environment. These roles 

reflect an intricate balance of teaching strategies and a complex understanding of the learners’ 

psychology to effectively bridge the gap between academic and developmental perspectives. 

The scholars Hamre and Pianta (2010) maintain that educational research has focused on the 

instructional perspective when studying classrooms, while developmental science has concentrated 

on the social processes within classroom dynamics. Nonetheless, both areas accentuate that 

student-teacher relationships are an important component of a positive classroom experience and, 

more significantly, a student’s positive development (García-Moya, 2020). 

In light of the insights discussed above, as a teacher, I firmly believe that before one can 

effectively impart subject content, it is imperative to cultivate a positive student-teacher relationship. 

Even the most thoughtfully designed and inclusive resource pack filled with various activities can be 

of little value if the students lack trust in their teacher. Therefore, alongside the careful preparation 
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for each lesson, it is equally essential for the teacher to invest time in getting to know the students 

and their interests and foster a positive relationship. 
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Appendix A: Sample Scheme of Work for LO 2  
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Links in the Resource Pack: 

K5 Part 1: 

https://www.canva.com/design/DAFbatWu7Ro/15P7qh6gs5JKm7CsyDq3Tw/view?utm_content=DAF

batWu7Ro&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink  

Hangman: 

https://www.hangmanwords.com/play/custom?g=c29jaW8tZGVtb2dyYXBoaWMlMjBmYWN0b3JzJTB

BZWNvbm9taWMlMjBmYWN0b3JzJTBBbGV2ZWwlMjBvZiUyMGVkdWNhdGlvbiUyMGFuZCUyMGV4c

GVyaWVuY2UlMEFjb21wZXRpdG9yJTIwcHJvZHVjdHM%3D  

K5 Part 2: 

https://www.canva.com/design/DAFf9f4RHL0/AKazpwPKJNq9wG6EryDINA/view?utm_content=DAFf

9f4RHL0&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink  

What’s in the box: https://interacty.me/projects/227cc78329051e32  

K5 Part 3: 

https://www.canva.com/design/DAFf_NsBvuY/lVnjpmJRVd2QdDDzACXalQ/view?utm_content=DAFf

_NsBvuY&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink  

K6: https://www.canva.com/design/DAFgDVDU474/d9r6xzSlnl4oh-

iIur8tYA/view?utm_content=DAFgDVDU474&utm_campaign=designshare&utm_medium=link&utm_

source=publishsharelink  

K7 Part 1: 

https://www.canva.com/design/DAFgJmF9_m8/qfjs2_PcZewNjusfYtb11w/view?utm_content=DAFgJ

mF9_m8&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink  

 

https://www.canva.com/design/DAFbatWu7Ro/15P7qh6gs5JKm7CsyDq3Tw/view?utm_content=DAFbatWu7Ro&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFbatWu7Ro/15P7qh6gs5JKm7CsyDq3Tw/view?utm_content=DAFbatWu7Ro&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.hangmanwords.com/play/custom?g=c29jaW8tZGVtb2dyYXBoaWMlMjBmYWN0b3JzJTBBZWNvbm9taWMlMjBmYWN0b3JzJTBBbGV2ZWwlMjBvZiUyMGVkdWNhdGlvbiUyMGFuZCUyMGV4cGVyaWVuY2UlMEFjb21wZXRpdG9yJTIwcHJvZHVjdHM%3D
https://www.hangmanwords.com/play/custom?g=c29jaW8tZGVtb2dyYXBoaWMlMjBmYWN0b3JzJTBBZWNvbm9taWMlMjBmYWN0b3JzJTBBbGV2ZWwlMjBvZiUyMGVkdWNhdGlvbiUyMGFuZCUyMGV4cGVyaWVuY2UlMEFjb21wZXRpdG9yJTIwcHJvZHVjdHM%3D
https://www.hangmanwords.com/play/custom?g=c29jaW8tZGVtb2dyYXBoaWMlMjBmYWN0b3JzJTBBZWNvbm9taWMlMjBmYWN0b3JzJTBBbGV2ZWwlMjBvZiUyMGVkdWNhdGlvbiUyMGFuZCUyMGV4cGVyaWVuY2UlMEFjb21wZXRpdG9yJTIwcHJvZHVjdHM%3D
https://www.canva.com/design/DAFf9f4RHL0/AKazpwPKJNq9wG6EryDINA/view?utm_content=DAFf9f4RHL0&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFf9f4RHL0/AKazpwPKJNq9wG6EryDINA/view?utm_content=DAFf9f4RHL0&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://interacty.me/projects/227cc78329051e32
https://www.canva.com/design/DAFf_NsBvuY/lVnjpmJRVd2QdDDzACXalQ/view?utm_content=DAFf_NsBvuY&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFf_NsBvuY/lVnjpmJRVd2QdDDzACXalQ/view?utm_content=DAFf_NsBvuY&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFgDVDU474/d9r6xzSlnl4oh-iIur8tYA/view?utm_content=DAFgDVDU474&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFgDVDU474/d9r6xzSlnl4oh-iIur8tYA/view?utm_content=DAFgDVDU474&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFgDVDU474/d9r6xzSlnl4oh-iIur8tYA/view?utm_content=DAFgDVDU474&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFgJmF9_m8/qfjs2_PcZewNjusfYtb11w/view?utm_content=DAFgJmF9_m8&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFgJmF9_m8/qfjs2_PcZewNjusfYtb11w/view?utm_content=DAFgJmF9_m8&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
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K7 Part 2: https://www.canva.com/design/DAFgKYSda_s/e3GSbfJaBzPyzLp_aa-

IMg/view?utm_content=DAFgKYSda_s&utm_campaign=designshare&utm_medium=link&utm_sourc

e=publishsharelink  

C1 Part 1: https://www.canva.com/design/DAFgLPpBDW8/kEgrBPO0lI1Wq-

JAlprEbA/view?utm_content=DAFgLPpBDW8&utm_campaign=designshare&utm_medium=link&utm

_source=publishsharelink  

C1 Part 2: 

https://www.canva.com/design/DAFgPlwMStQ/tAHckVAv_jOlFp869HSWoA/view?utm_content=DAF

gPlwMStQ&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink 

C2: https://www.canva.com/design/DAFgR5-w7x0/OkNql7zxHbcsuvLqI8_8-

w/view?utm_content=DAFgR5-

w7x0&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink 

A1 (video): https://www.youtube.com/watch?v=IZXVyXyg4as  

 

LO 4 Links: 

K9: 

https://www.canva.com/design/DAFiUC149i4/3dnlvgrCjIQCbYqen0Oqew/view?utm_content=DAFiU

C149i4&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink  

Online Puzzle: https://interacty.me/projects/c973ec5d601b367a  

C4 (Part 1): 

https://www.canva.com/design/DAFimq4Gl0s/pl5Tn8JLdpTJOLCk2bgr1g/view?utm_content=DAFimq

4Gl0s&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink  

 

https://www.canva.com/design/DAFgKYSda_s/e3GSbfJaBzPyzLp_aa-IMg/view?utm_content=DAFgKYSda_s&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFgKYSda_s/e3GSbfJaBzPyzLp_aa-IMg/view?utm_content=DAFgKYSda_s&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFgKYSda_s/e3GSbfJaBzPyzLp_aa-IMg/view?utm_content=DAFgKYSda_s&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFgLPpBDW8/kEgrBPO0lI1Wq-JAlprEbA/view?utm_content=DAFgLPpBDW8&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFgLPpBDW8/kEgrBPO0lI1Wq-JAlprEbA/view?utm_content=DAFgLPpBDW8&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFgLPpBDW8/kEgrBPO0lI1Wq-JAlprEbA/view?utm_content=DAFgLPpBDW8&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFgPlwMStQ/tAHckVAv_jOlFp869HSWoA/view?utm_content=DAFgPlwMStQ&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFgPlwMStQ/tAHckVAv_jOlFp869HSWoA/view?utm_content=DAFgPlwMStQ&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFgR5-w7x0/OkNql7zxHbcsuvLqI8_8-w/view?utm_content=DAFgR5-w7x0&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFgR5-w7x0/OkNql7zxHbcsuvLqI8_8-w/view?utm_content=DAFgR5-w7x0&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFgR5-w7x0/OkNql7zxHbcsuvLqI8_8-w/view?utm_content=DAFgR5-w7x0&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.youtube.com/watch?v=IZXVyXyg4as
https://www.canva.com/design/DAFiUC149i4/3dnlvgrCjIQCbYqen0Oqew/view?utm_content=DAFiUC149i4&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFiUC149i4/3dnlvgrCjIQCbYqen0Oqew/view?utm_content=DAFiUC149i4&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://interacty.me/projects/c973ec5d601b367a
https://www.canva.com/design/DAFimq4Gl0s/pl5Tn8JLdpTJOLCk2bgr1g/view?utm_content=DAFimq4Gl0s&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFimq4Gl0s/pl5Tn8JLdpTJOLCk2bgr1g/view?utm_content=DAFimq4Gl0s&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
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C4 (Part 2): 

https://www.canva.com/design/DAFjAR5pmyQ/JOUdD0gbxYKiYXczMtSHmQ/view?utm_content=DA

FjAR5pmyQ&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink  

Matching Game: https://interacty.me/projects/30e80b5936083e7a  

 

 

https://www.canva.com/design/DAFjAR5pmyQ/JOUdD0gbxYKiYXczMtSHmQ/view?utm_content=DAFjAR5pmyQ&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFjAR5pmyQ/JOUdD0gbxYKiYXczMtSHmQ/view?utm_content=DAFjAR5pmyQ&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://interacty.me/projects/30e80b5936083e7a

