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Abstract

This research explored the crucial link between climate change and sustainable
careers, emphasising how professional decisions can shape a more environmentally
responsible future. The study delved into the intersections of climate change,
sustainability, and career guidance in state secondary schools in Malta. It
investigated how career guidance practitioners perceived and implemented
sustainability and aimed to uncover factors supporting or hindering the integration of

eco-friendly principles into career guidance work.

This dissertation adopted an interpretive approach to investigate an under-researched
area of green career guidance in Maltese government secondary schools. The
research questions guided the exploration, and in response to the identified needs, a
digital manual, Uncovering green guidance — A practical manual for career
guidance practitioners, was developed to empower career guidance practitioners and

serve as a comprehensive resource for integrating green guidance into their practices.

Exploring career guidance practices in Maltese state secondary schools revealed a
critical need for enhancing green guidance integration. Pressing issues included a
lack of awareness and knowledge about sustainability, student resistance towards
career-related matters, insufficient human and time resources, and concerns about
impartiality. The study highlighted the importance of empowerment and proposed
strategies to equip career guidance practitioners for effective green guidance
integration. The need for a paradigm shift towards embedded sustainability mindsets
was highlighted, emphasising the transformative role of well-informed practitioners

and continuous professional development. This study contributed unique insights to



the Maltese context, serving as a starting point for a more environmentally conscious

approach to secondary school career guidance.

Keywords: green guidance, career guidance, sustainable careers, environmental

sustainability, digital manual
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1 Introduction

In an ever-accelerating era of climate change, the decisions made in present times
can have a lasting impact that extends beyond current generations. Traditional
economic models prioritise production and consumption to boost prosperity (The
Investopedia Team, 2021). However, this growth-centric approach raises
environmental sustainability concerns, especially in the face of the climate crisis
(Mebunii, 2022). In connection to this issue, it is essential to consider the notion of
‘planned obsolescence’, a deliberate strategy to make products obsolete within a
specified timeframe, ensuring continuous consumer demand and promoting disposal
over repair (Kenton, 2022). Such a consumerist culture amplifies emissions from
manufacturing and disposal, which, in turn, enlarges individuals’ carbon footprint as
they seek products with high energy consumption, like cars and electronics (Teugels,
2023). In this regard, it is crucial to conduct a thorough reassessment of the
environmental impacts of our societies (Raatikainen et al., 2021). Changes in
lifestyle, as discussed by O’Donoghue (2020), including alterations in diet and
minimising air travel, represent tangible actions, as noted by Haskova (2020). This
shift is critical, particularly in veering away from consumerism that adversely

impacts climate change.

The term ‘sustainable development’ is applied across a broad spectrum of scenarios
(Adams, 2009). For this dissertation, the United Nations’ (1987) definition will be
applied, which encourages addressing present needs without compromising those of
future generations, thereby incorporating a sustainable growth perspective. In

response to climate change challenges, varied economic models have emerged as
11



alternative approaches, including degrowth and green growth economics. The latter
gained momentum, particularly after the COVID-19 pandemic (ILO, 2022), whereby
the concept of bringing an end to “consumerism” created a particular underlying
attraction (Piper, 2021). This signifies a shift towards a transformation in people’s

lifestyles.

In a challenging job market, young people face messages pushing increased
consumption. Yet, current resource usage, equivalent to 1.5 planets, is unsustainable.
Without change, by the 2030s, two Earths would be needed to sustain the world, so
shifting to a green economy is central, involving everyone, from governments to
industries, communities, and young people, through daily actions and job choices
(UNEP, 2012). Green economics places sustainable economic growth at its core. As
the shift towards a green economy aims to address environmental challenges and
promote equity through sustainable measures, career guidance practitioners are
tasked with the crucial responsibility of adapting to labour market changes (CICA,

2023b; Irving and Malik-Liévano, 2019; McMahon, 2020; TedS, 2023).

Career guidance practitioners play a role in the awareness, exposure, and support of
current and upcoming sustainable career opportunities (Bors Borbély-Pecze, 2021,
NCGE, 2022b; Purchase, 2019) to maintain sufficient labour provision (Cedefop,
2012). Therefore, while the capacity for substantial growth in new environmentally
focused job opportunities exists, tapping into this necessitates the establishment of an
appropriate workforce in terms of employment skills preparation (GAIN, 2017).
Nonetheless, a deficiency is still evident even if such skills are on the increase,

requiring further efforts to enable workers to meet the green skills requirements of
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the labour market (LinkedIn Economic Graph, 2022). Recognising this deficit, it
becomes evident that with shifting climate conditions and ecological deterioration,
there is a pressing need to investigate how career guidance can contribute to
sustainable career decision-making. In this context, it is essential to highlight the
urgency of addressing climate change and sustainability in the context of career

guidance.

1.1 Rationale

This dissertation explored the crucial link between climate change and sustainable
careers. It demonstrated how these paths can shape a world where every professional
decision becomes a building block towards a more environmentally responsible
future. Thus, the importance of sustainable career guidance has necessitated a critical
examination of its role in shaping the future of individuals and the environment.
Underpinned by a comprehensive literature review, this research delved into the
intersections of climate change, sustainability, and career guidance, particularly in

the context of local secondary schools in Malta.

Malta is committed to its green transition as an EU member, yet it faces
developmental limitations in its green economy (European Commission, 2022a). To
meet its 2030 goals, as set by the 2030 Agenda for Sustainable Development (United
Nations, 2015), the country’s plan integrates environmental sustainability and social
well-being (European Commission, 2022a). Thus, Malta’s pledge to sustainability
and green transition creates a pressing need for effective career guidance in the

context of environmental stewardship while also supporting international
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sustainability goals. Local sustainability efforts involve educational initiatives across
school subjects. While these undertakings promote sustainable attitudes and
practices, the link between environmental sustainability and career choices remains
underdeveloped, as careers and green practices are considered separate matters,
disregarding the interconnection of work and the natural environment (Montt et al.,
2018). This demonstrates that in a world that is striving towards a green transition in
the name of sustainability, students need guidance that bridges the gap between

environmental awareness and career planning (ILO, 2022).

McKenzie (2020) stressed the importance of career guidance practitioners staying
current with upcoming skills requirements. In this regard, local career advisors
within educational institutions, guidance teachers, and Personal, Social, and Career
Development (PSCD) teachers have assigned responsibilities that tackle students’
career development. However, information on local green guidance practices is
lacking. This raises questions about potentially hindering students’ access to green

careers (ILO, 2022).

Thus, this study explored how a particular group of individuals working in local
secondary schools, responsible for career guidance, perceive and put sustainability
into action. Furthermore, it sought to uncover the factors that support or impede the
incorporation of eco-friendly principles into their career guidance work. By
highlighting the existing gaps in sustainability practices and emphasising the
necessity for a fundamental shift in values, this study contributes to the importance

of local green career guidance for a sustainable future.
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: esearcher’s orientation
1.2 R her’ tat

Career guidance can empower youths to realise their potential as changemakers and
their contribution towards sustainability, which can be supported by appropriate
education (Nota et al., 2020). As a PSCD and guidance teacher for the past 20 years,
my interest in this area stemmed from addressing the needs of students in preparation
for employment within a dynamic labour market. When reflecting on the significance
of sustainability in my life, especially regarding waste reduction through everyday
practices like donating books and clothes, its importance has deepened over time. It
has extended beyond mindful consumption to involve meaningful and lasting actions.
As an individual, I prioritise long-term considerations in my undertakings, and this
heightened awareness results from personal reflection, continuous education, and an
understanding of the global impact of individual choices. It influences my everyday
life and how | approached this research, instilling a strong commitment to positive
change. Career guidance practitioners have a part to play in creating awareness of
sustainable career opportunities (NCGE, 2022b). However, literature on how local
career guidance practitioners address the area of green and sustainable career choices
is absent. This gap set forth my choice of a qualitative approach through semi-
structured interviews with practitioners (career advisors, guidance teachers, and
PSCD teachers) working within Maltese government secondary schools. This
research aimed to uncover the role of career guidance in relation to green guidance
within Maltese government secondary schools. This was made possible through a

comprehensive literature review which addressed the overarching concerns and
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varying perceptions and attitudes towards shifting climate conditions and ecological

deterioration.

1.3 Dissertation structure

This dissertation is structured into two integral parts, each serving a distinct purpose.
Part A, named “Theoretical foundations, inquiry, and analysis”, offers a scholarly
exploration of the research topic, incorporating a comprehensive literature review,
research methodology, findings, and discussion. It concludes with recommendations
based on key insights. The second segment, Part B, entitled “Uncovering green
guidance — A practical manual for career guidance practitioners”, is designed to
bridge theory and practice. It is a tangible outcome of the academic exploration,
aiming to fill identified gaps by providing a practical resource for career guidance

practitioners in secondary school settings.

The theoretical framework not only serves an informative role but also shapes the
practical guidance expressed in the manual. This relationship is characterised by
interdependence, where the academic content and the manual mutually enhance and
complement each other. The insights gathered from the theoretical aspects are
systematically translated into actionable steps within the manual, underscoring that
the manual is not a mere addition but a direct development of the academic

exploration.
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1.3.1 Part A: Theoretical foundations, inquiry, and analysis

Following this introductory chapter, this dissertation provides a comprehensive
exploration of the research topic through a literature review that offers a foundation
of existing knowledge and theoretical frameworks relevant to the study. The
methodology section outlines the research design and data collection techniques
employed. The findings and analysis chapter presents the findings and their
interpretation, revealing key insights. Subsequently, the discussion section integrates
these findings within the context of the literature and examines their implications.
The conclusion summarises the key findings and insights, while the
recommendations section offers practical guidance for stakeholders and future
research directions. The upcoming literature review chapter delves into career
adaptation to climate shifts whilst tackling green career guidance, including its
benefits and challenges in its integration, with particular reference to the Maltese

scenario.

1.3.2 Part B: Applied strategies — A practical manual

As an individual driven by the aspiration to initiate change through my research, I
aimed for this dissertation to yield tangible outcomes beyond merely exploring
literature or theoretical understanding of current circumstances. My objective was to

directly address the identified gap in a practical and concrete manner.

Consequently, this dissertation served as the cornerstone for the creation of a
supplementary manual tailored for career guidance practitioners working in

secondary school settings. The manual’s objectives encompass an overview of green
17



career guidance principles and their significance within the current global context,
emphasising the benefits of green guidance integration, offering practical strategies,
and supplying resources for practitioners. It further aims to support career guidance
practitioners in fostering environmental responsibility and empowering young people

through guided reflections to become agents of change in their future careers.

Additionally, the manual’s flexibility allows for varied usage, serving as a foundation
for discussions and training sessions. Career advisors can adapt its use to fit diverse
contexts, covering specific sections as needed or employing it as a monthly
awareness tool throughout the academic year. Its applicability extends to small group
interventions or integration into various events such as career weeks, expos,
seminars, and orientation visits. Ultimately, the manual’s adaptability empowers
career guidance practitioners to adapt its use to their students’ unique circumstances
and needs. The manual offers a comprehensive understanding of the intersection
between sustainable practices and career development by presenting four key

themes: climate change, sustainability, green economics, and green guidance.
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Part A: Theoretical foundations,
inquiry, and analysis
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2 Literature review

This chapter provides an overview of the current trends and relevant literature
surrounding the area of climate change and sustainability in relation to the field of
career guidance and how this urgent matter has reshaped the meaning of careers. The
notion of green guidance is introduced as an approach that can enhance the role of
career guidance practitioners working within educational settings. This literature
review aims to synthesise various perspectives on the green transition and its
implications. Several initiatives undertaken by leading organisations, particularly the
United Nations (UN), are explored in this chapter. The reviewed literature also notes
how leading countries like Ireland have developed green career guidance approaches.
This includes incorporating Education for Sustainable Development (ESD) within
career guidance practices. Special reference is made to the Maltese educational
scenario regarding existing methods and resources in sustainability. Subsequently,
the presented literature and current resources outlined in this chapter provided a basis
for demonstrating progressive trends in the field. These can inform the
implementation of green guidance in Maltese secondary schools by exploring the

intersection of environmental consciousness and career choices.

Furthermore, references are drawn from this review for a manual designed for local
secondary school career guidance practitioners. More detail on this manual is

provided in the methodology chapter.
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2.1 Shifting climate conditions and ecological deterioration

Shifting climate conditions and ecological deterioration are impacting people’s
lifestyles and working patterns (ILO, 2019; Thornton et al., 2019). Hooley
(Fondacija Tempus, 2023) asserted that careers define our interaction with the world,
moulding our perspectives, which evolve together with changes in employment.
Despite scientists’ forewarning for society to heed the climate crisis since the 1970s,
global environmental degradation persists (Raatikainen et al., 2021). Hooley
sustained that “it is the defining issue of our times” (Fondacija Tempus, 2023) linked
to the Anthropocene era. Bennett et al. (2016) defined this as the era in which human
activities significantly impact the Earth’s environment and climate. Research reveals
that average temperatures in recent years have been significantly elevated and
experienced sharper increases than any period traced in historical data collection
(World Bank Group, 2021). Human actions in this epoch have caused adverse
environmental impacts through fossil fuel usage, deforestation, uncontrolled
consumption, pollution, and greenhouse gas emissions, leading to global warming
(Ahmed, 2023; Dubery et al., 2023; World Bank Group, 2021). Climate change also
influences employment (Drury & Richard, 2019) through its “inescapable presence”
(Ro, 2022), where it can unfairly exacerbate challenges for those already in
vulnerable circumstances (ILO, 2019). Growing efforts to combat the adverse
outcomes of climate change compel the labour market to increase its need for green
competencies and careers (ILO, 2022). Jobs within green economies would need to
be converted to become greener (GAIN, 2017), increasing the requirement for proper

education and training to address employment skill needs related to these changes
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(United Nations, 2018). In essence, employees with the required competencies may

easily traverse the labour market (Thornton et al., 2019).

Over time, climate change and sustainability issues are increasingly becoming more
widespread in public discourse, media coverage, and everyday conversations
(Haskova, 2020). Buyers strive to uphold ethical consumption by prioritising product
sustainability (Yildirim, 2023). Conscious awareness among nations about this
pressing matter has intensified and led to action in mitigating the climate crisis by
implementing more environmentally friendly and sustainable systems. To ensure
clarity and establish a consistent reference to sustainability and its relevant context,
the following definition will serve as the principal reference underpinning
sustainability references throughout this dissertation. “Sustainable Development is
development which meets the needs of the present without compromising the ability
of future generations to meet their own needs” (United Nations, 1987, p. 15).
However, ‘sustainability’ may sometimes be used without considering its social
aspect, often connected solely with the environment (Agirreazkuenaga, 2020). This
underscores the need not solely for ecological justice in addressing environmental
degradation but also a strong call for social justice. In practice, this issue has been the
force behind numerous initiatives and policies worldwide towards greener

economies, also called the green transition.

Nonetheless, merely endorsing global agreements is insufficient; it is crucial to
uphold national commitments and follow through with their execution for the
sustainability journey to yield positive outcomes (ILO, 2019). Such practice includes

regular progress reports, relying on global metrics, including data and statistics, to
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assess the development and identify challenges in achieving the established
Sustainable Development Goals (SDGs) (United Nations, 2023), which are explored
further on. Eurostat also releases these reports to provide coverage at the European
level regarding SDGs’ accomplishment (European Commission, 2023). Hence, in
addition to providing a platform for proposed enhancements, performance updates
play a vital role in fostering transparency and upholding accountability among

countries committed to sustainability goals.

This section delved into climate shifts, ecological degradation, and ongoing
mitigation efforts, significantly shaping perceptions and attitudes towards climate

change, as discussed in the forthcoming section.

2.1.1 Perceptions and attitudes towards climate change

Distinct generational characteristics shape varied perspectives on climate change, an
issue deeply internalised by younger generations (Horn-Muller, 2021). Building on
this concept and this dissertation’s central theme: enhancing career guidance in
secondary schools, considering Horn-Muller’s claims is essential when engaging
with young people in these contexts. In fact, younger cohorts have notably voiced
their concerns and pressed for prompt action from the authorities to address climate
change and ensure the well-being of both present and upcoming generations through
environmental preservation (European Commission, 2022b). In a survey conducted
by Deloitte (2021), climate change was indicated as a leading concern among young

individuals from 45 countries spanning across America, Europe, Africa, and Asia.
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Some participants also indicated that they had adjusted their purchases based on the

environmental effects of particular businesses.

Comparably, Ro (2022) discussed how young workers in various countries face
increased eco-anxiety compared to earlier generations, and they are channelling this
concern towards careers that “combine flexibility and a deep sense of purpose”. The
young generation’s core values are evident in their heightened focus on social
activism in contrast to earlier generations, as well as their strong preference for
employment within organisations that share their values (Deloitte, 2022). These
findings highlight worldwide youth concern about climate change and how this
generation notably adopts a transformative mindset. This has implications for
policymakers, businesses, and institutions adapting to these values to attract workers.
Additionally, such a perspective can strengthen the green transition, with willing
participants possessing pertinent values to address climate change. Given this
situation, involving young people in policymaking drafts is crucial, especially since
such decisions impact their future directly (ILO, 2020). Maggi (2019) encouraged
such engagement as this empowers younger generations to “become invested in

shaping their societies’ futures” (Rana et al., 2020, p. 327).

The contemporary world conveys intricate and dynamic realities that impact
individuals in terms of opportunities and challenges, and apart from being able to
find their way through these complex circumstances, it should also be beneficial for
them (OECD, 2020). In connection with this, the PISA survey, conducted by the
OECD, assesses students at the end of their compulsory schooling on knowledge,

skills, and essential global competencies beyond academics to gauge education
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system quality and readiness for a changing world (OECD, 2014). In the 2018 PISA
survey, 15-year-olds from 79 countries, including Malta, were surveyed about their
views on climate change. Mann (2022) noted that most students perceived school as
a setting for discussions and acquiring knowledge about environmental matters.
However, those with limited environmental awareness and knowledge were
exceedingly confident about natural solutions to environmental challenges,
highlighting the need for better education. PISA 2018 also revealed students’

helplessness to bring about change and a lack of intrigue in green professions.

Various factors can contribute to feelings of powerlessness, including limited
awareness, as indicated earlier, the disheartening nature of climate change, and the
impact of one’s surroundings. Schinko (2020) also highlighted another significant
element: the perception that one’s efforts are in vain. He maintained that when
individuals or groups, particularly “youth-led initiatives” (pp. 21-22), believe their
actions do not influence climate policy, they may become discouraged and lose
motivation to persist. This is why Schinko underscored the necessity to give
appropriate weight to the younger generations’ proactive actions towards

sustainability.

To reinforce support for sustainable development from a career perspective, Mann
(2022) stressed the importance of real-world work experiences, career talks, job fairs,
and workplace visits for developing professional skills. Early interactions with career
advisors were also deemed instrumental in career planning. This parallels Pirzada et

al.’s (2023) findings, whereby study participants emphasised the importance of early
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promotion of green skills in learners’ foundational education to ensure their use

throughout their training and future careers.

Overall, the research findings accentuate the importance of understanding
generational approaches towards climate change and the need to incorporate these
perspectives into education and career guidance. While younger generations give
precedence to environmental concerns and purpose-driven careers (Horn-Muller,
2021; European Commission, 2022b; Deloitte, 2021, 2022; Ro, 2022), the PISA
2018 survey revealed gaps in environmental education and the necessity of providing
practical experiences to prepare students for the complexities of the contemporary
world (Mann, 2020). However, essential to note are the sample differences
concerning the age groups where the PISA survey was composed of younger cohorts
than the ones used for the Deloitte survey. This age difference may impact variations

in perceptions and priorities regarding climate change and career choices.

Thus, understanding the varying attitudes of different generations towards climate
change is essential because it sheds light on how the younger generation prioritises
environmental issues and values purpose-driven careers. This insight calls for a more
holistic approach to education where the focus should not stop at imparting
knowledge but expand on fostering values that promote sustainability in career
choices for meaningful contributions through career preparation. However, for career
guidance to be fruitful, it is essential to comprehend how climate change affects the
labour market and subsequently influences career decisions. The following section

delves into the implications and challenges of the climate crisis with respect to the
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labour market within a neoliberal ideology and explores the role of career guidance

in this context.

2.1.2 Sustainability within a neoliberal context

Labour markets have operated amid changes and developments across various eras
that require skilled workers to function in different jobs. A number of contributing
factors have accelerated labour market transformations and skill requirements
(Thornton et al., 2019). Such developments have led to economic growth, but this
progress raises concerns about its adverse environmental impact (Drury & Richard,
2019; Mastini, 2018). This calls for the obligation to tackle the repercussions of such

climate change impacts.

Nevertheless, Haskova (2020) raised doubts about the feasibility of curbing climate
change within the contemporary socio-economical context. Correspondingly,
Brancaccio (2023) observed a change in wealthy capitalists’ views, expressing
concerns about the swift ecological transition and its economic effects. This shift,
affecting worker pay, suggests that businesses should bear the costs for the transition
to succeed. Rejecting a free-market approach, Brancaccio recommended a new
unified strategy to tackle climate matters. This scepticism interrelates with the nature
of neoliberalism. This dominant economic ideology in the late 20" century
contributed to the environmental crisis by promoting deregulation, overconsumption,
and hindering climate change mitigation, as maintained by Randall (2018). He
claimed that pursuing profit in liberalised environments led to environmental

degradation, primarily due to its short-term focus, conflicting with long-term climate
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strategies. Additionally, it deliberately stripped governments of tools such as industry

regulation, carbon taxation, and investment in sustainable energy.

Despite encountering challenges and resistance, neoliberalism has changed over the
years. Nonetheless, it has left a profound and enduring influence on global policy
agendas, societal norms, cultural shifts, and daily life, particularly in domains such as
education (Connell & Dados, 2014). However, neoliberalism is a complex system
that encompasses both the accumulation of capital and excessive consumption, which
have harmful impacts on the environment. Over time, neoliberalism has shown
limited concern for environmental issues, whereby, in the past, developing nations
were typically advised to prioritise economic growth above all else (Bapna et al.,
2019). In relation to this context, an ecological study investigated the relationship
between neoliberal capitalist principles, responsibility for climate impact, lifestyle
circumstances, and health risks for the population. The findings suggested a
consistent association between neoliberal ideology and adverse outcomes of these
four factors, and the effect was more pronounced in less culpable countries for global

climate change (Lee & Masuda, 2021).

Correspondingly, Bapna et al. (2019) emphasised the environmental impact of
economic progress within neoliberal principles. They called for a shift towards a
sustainable, low-carbon economy involving transformative changes in economic
policies and institutions. Thus, the ideas and principles associated with neoliberalism
influence not just individual actions and responsibilities but broader systemic factors
that affect the environment. Despite neoliberal ideals promoting a limited

government role and reliance on market signals for externalities, the pressing
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environmental crises highlight the need for a more ambitious and collaborative effort

from the public and private sectors (Bapna et al., 2019).

In the midst of the aforementioned neoliberal outlooks, where “individual
responsibility” is resonant (Manning, 2022; Staunton, 2019), collective
consciousness is a focal point. As conceptualised by Emile Durkheim, this term
refers to the shared “beliefs and sentiments” within a society, which plays a role in
maintaining social unity (Oxford Reference, 2023). The benefits of neoliberal
policies tend to favour those who are part of the formal economy, creating a divide,
and the uneven distribution of benefits has consequences for development and power
relationships within a society (Smith, 2023). However, transitioning to a collective
consciousness regarding sustainable practices that consider current and future
generations is a challenging objective. Hooley (2022a) asserted that neoliberalism is
not merely an external influence affecting us but also an inner stimulus, whereby
individuals tend to rely on political and economic organisations, deeming them the
principal source for how things should be. Monbiot (2016) also highlighted
neoliberalism’s prevalent and inescapable presence in daily life, whereby individuals
“internalise and reproduce its creeds”. Through this restructuring of individuals’
reasoning (Turken et al., 2016), the agendas of those who are in control are supported

(Hooley, 2022a).

Thus, with minimal government involvement and monitoring practices, as embraced
by neoliberalism, inadequate policies that allow for societal inequalities may ensue
(Manning, 2023), making it challenging to enforce sustainable practices at various

levels of society. Within neoliberal settings, financial gains take precedence over
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societal well-being (Kumar & Hill, 2012). Even though prioritising profits impacts
innovation and economic growth, it could also lead to disregarding long-term
sustainability. For this reason, proactive measures are essential to address these

challenges.

Pouyaud and Guichard (2018) proposed an analytical perspective that can be applied
within career guidance, which challenges the consumerist approach to work and
safeguards welfare and the natural environment. Similarly, Irving (2014) and Plant
(2015) vehemently stressed the importance of redefining the career guidance domain
by challenging the neoliberal approach and building on collective principles that
integrate environmental values. Plant recommended the practice of green guidance,
which concentrates on career choices that foster sustainability in their execution. The

role of green career guidance is discussed further in upcoming sections.

The green transition impacts various segments of society, but it poses a challenge to
the employment sector, whereby this needs to revisit expertise enhancements at
various skill levels (ILO, 2019). Inevitably, this reality necessitates the formulation
of policies. These policies should uphold the goals of optimising job growth,
curtailing job reductions, and safeguarding an equitable shift for everyone,

considering the ramifications of such a transition on work (GAIN, 2017).

In addition to creating a conducive environment for the effective expansion of
education (UNESCO, 2020), the concept of decent work must be integrated into
policymaking to uphold fair wages, sound workplace environments, and worker

rights (GAIN, 2017). Nonetheless, Tikly (2013, as cited in Khalil, 2017) warned

30



about policies that are “top-down and perspective-driven rather than inclusive and
context-sensitive” (p. 177). To avoid such scenarios, policymakers can contribute by
implementing frameworks that foster collaboration among all stakeholders, whereby
conservation-oriented advancement and protection of natural resources are applied
alongside the expansion of human capital, all with a long-term outlook (UNEP,
2015). Indisputably, these systems need to be monitored, evaluated, and amended

accordingly to correct flaws and address unintended effects (ILO, 2022).

In essence, the neoliberal perspective places responsibility on the individual to tackle
societal matters, such as sustainability goals. However, it could also indicate
discrepancies when addressing challenges, such as the climate crisis, that necessitate
synchronised operations. To narrow such a disparity, it is evident that a thorough
strategy is needed that fosters individual accountability through empowerment rather
than blaming mechanisms. In correspondence with this, the European Union (EU)
Council (2019) advocated a cooperative system and maintained that “a joint
endeavour” (p. 7) among nations can better serve everyone involved when it comes
to addressing sustainable practices within the Member States. On the other hand, it is
fundamental to promote an environment of shared awareness and collaborative
efforts at different levels of society to strive for mutual objectives. Multiple
approaches could be employed to achieve this, including economic adjustments and

education, which are discussed in the next section.
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2.2 Exploring sustainability perspectives and climate change

responses

“Thinking radically yet realistically about the future...is difficult” (Bennett et al.,
2016, p. 446). Such an approach requires individuals to reflect on the present
situation in terms of constraints and opportunities in order to implement specific
adjustments that work towards sustainability. Despite significant challenges,
numerous countermeasures for climate change are readily accessible, including
international agendas, such as the SDGs, that guide sustainable progress (United
Nations, 2021). It is worth mentioning that these recent developments are situated
within a broader context, as global climate change frameworks have been evolving

for years.

Raatikainen et al. (2021) maintained that sustainability can be realised through an
approach that lays significant value on the natural world. A value shift is already
visible where eco-conscious choices are becoming increasingly prevalent in daily life
and a driving force behind tangible behaviours towards sustainability. O’Donoghue
(2020) noted that due to a growing consciousness towards sustainability in the light
of climate change, individuals have made lifestyle adjustments ranging from cutting
air travel and implementing vegan diets to opting for second-hand items (Haskova,
2020). In a wider context, in pursuit of climate crisis mitigation responses, the
degrowth and green growth economies are two notable alternative economic models,
whereby they focus on contrasting economic strategies to address environmental

challenges sustainably. Both economic frameworks are examined in the following
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sections, followed by the role of education in their contributions to mitigating the

climate crisis.

2.2.1 Degrowth economy

One proposed approach that concentrates on the sustainability journey dates back to
1972 and represents the application of a degrowth economy or, as Fortuna (2022)
referred to it, an “ideological tsunami”. From the perspective of Bauhardt (2014), this
economic model posits that continuous growth may be pushing humanity towards a
climate disaster. She challenged the conventional notion that increasing economic
affluence leads to greater individual and social well-being, as the ongoing ecological
crisis raises doubts about this traditional link. Thus, Bauhardt encouraged decreased
consumption and resource utilisation as a means to mitigate environmental harm.
Consequently, while the economic boom has brought about various developments,
including vaccines, medical treatment, and commodities, it has also led to more
consumption and waste (Piper, 2021). Degrowth economics propose a radical
lifestyle change that embraces reduced economic output as a necessary step for
preserving the planet (Piper, 2021; Strunz & Schindler, 2018). Additionally, Fortuna
(2022) asserted that merely greening consumption by purchasing eco-friendly
products is insufficient, and the answer is to curtail consumption by applying a
degrowth mindset. She listed several ways this norm shift could be achieved, such as
endorsing green business development, shifting away from meat-based diets, opting

for smaller houses and electric vehicles, and standardising teleworking.
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Nevertheless, Piper (2021) noted an issue with this argument. While downsizing the
economy might yield positive climate outcomes, the COVID-19 pandemic
demonstrated that impoverished nations suffered not only from the virus itself but
also from consumption slowdowns in wealthier countries. This reduced demand for
goods and services impacted economies and jobs (Piper, 2021). In light of this, one
cannot ignore the implications of degrowth methods to achieve a green transition. On
one hand, a slowdown in consumption yielded lower greenhouse gas emissions and
improved air quality (Ravindra et al., 2022). Then again, socio-economic
complexities with such sudden economic shifts must be considered (Nicola et al.,
2020), especially in vulnerable countries, as mentioned earlier. Strunz and Schindler
(2018) proposed essential economic modifications, such as reducing working hours,
alongside compensatory measures aimed at individuals with lower incomes and those
who own natural resources. Undeniably, such reforms necessitate careful planning
and not simply cutting down on consumption and production, as this impinges on the
emphasised just transition that the green shift strives to maintain, focusing on
equitable resource distribution rather than endless growth. In this regard, strong
leadership is crucial for sustainable growth, requiring constant reassessment by

governments and financial institutions (Nicola et al., 2020).

While compelling, exploring the degrowth economy as a radical solution to
environmental challenges raises complex socio-economic concerns. The path to a
greener and more sustainable future requires economic transformation, careful

planning, and equitable resource distribution, as discussed in the subsequent section.
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2.2.2 Green growth economy

Growth economic methods emphasise production and consumption in targeting to
enhance Gross Domestic Product (GDP) and prosperity (The Investopedia Team,
2021). However, this growth perspective poses challenges to environmental
sustainability and necessitates reassessment in the context of the climate crisis
(Mebunii, 2022). As a response, green economics have been proposed as a viable
strategy and a substitute course of action for economic models heavily dependent on
resources, particularly following the COVID-19 pandemic (ILO, 2022). This
suggests that the pandemic may have prompted a re-evaluation of economic models,
possibly due to the global disruption it caused. Green economic structures give
prominence to sustainable economic growth whilst integrating environmental, social,
and economic dimensions through sustainable utilisation of resources and social
inclusion (UNEP, 2011). Ultimately, a green or nature-based economy enhances the
welfare of humanity, mitigates environmental threats, and nurtures a fairer society
(Mabon, 2021). Lorek and Spangenberg (2014) reaffirmed this plan and emphasised
that sustainable economies should also limit resource usage, redistributing resources
from more affluent individuals to those lacking the basics for their needs. While
green growth economics are often commended, it is essential to acknowledge its
shortcomings and prioritise comprehensive assessment and cautious implementation
(Mabon, 2021). One example that Mabon highlighted is the need to ensure that
applying green growth economics does not exacerbate current socio-economic
disparities. Such economic approaches must be applied to empower and grant

autonomy to the most disadvantaged and marginalised individuals (Woroniecki et al.,
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2019). In this regard, several agendas and agreements have been founded within a
green growth perspective. While this dissertation does not delve into this history, it is
essential to acknowledge the significance of the Paris Agreement, the European

Green Deal, the 2030 Agenda for Sustainable Development, and the SDGs.

The Paris Agreement, an internationally binding treaty, establishes long-term targets,
including emissions reductions, regular country evaluations every five years, and
financial support to help developing nations combat climate change (United Nations
Climate Change, 2023). The European Green Deal is committed to a zero-carbon
status by the year 2050 through sustainable adjustments in various sectors,
“including energy, environment, mobility and agriculture” (European Commission,
2022b, p. 6), and the application of environmentally friendly technologies whilst
decreasing pollution. This initiative aims to target prevailing and imminent
environmental challenges with career guidance at its forefront to support clients in
this development (NCGE, 2022b; O’Donoghue, 2020). To address the world’s most
crucial challenges, the 2030 Agenda for Sustainable Development offers a strategic
path for all UN Member States (United Nations, 2015). This Agenda brings together
three aspects: economic, environmental, and social, to pursue sustainability by 2030.
This plan incorporates environmental sustainability enhancements whilst also
integrating the social aspect of the issue, referring to “sustainable growth and job
creation” (European Commission, 2022a, p. 33). According to the Commission, the
latter must ensure that equity is exercised so everyone can profit from such

development.
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Integral to the 2030 Agenda are the 17 SDGs, which act as a catalyst that embodies a
collective undertaking (United Nations, 2015) that all 193 UN member countries
(Sachs et al., 2023) have pledged to achieve (United Nations, 2015). These goals
cover various issues, including education, gender equality, economic growth, and
climate action, that aim to “balance social, economic and environmental
sustainability” (UNDP, 2023). The objective is to construct a more equitable,
prosperous, and environmentally responsible world, thus inspiring a global
collaborative effort towards a more sustainable future. The latter is supported by the
LinkedIn Economic Graph (2022), which maintained that “policymakers, business
leaders and the global workforce have a shared opportunity and responsibility” (p.
36). The SDGs followed the Millennium Development Goals in 2000, which fought
against poverty, gender inequity, environmental deterioration, and education
enrichment (ILO, 2023a). Consequently, the SDGs strive to improve upon the unmet

targets of the Millennium Development Goals (United Nations, 2015).

Resource-efficient developments are vital for a green economic system while
generating strong environmental consciousness (Thirupathy & Mustapha, 2020).
Education is also an active component of this evolution that can consolidate this

awareness, which is discussed next.

2.2.3 Education

Climate change impacts everyone, with a notable impact on the younger generation
(ILO, 2022), which is why Rana et al. (2020) insisted on placing significant value on

the perspectives of young individuals. The latter grapple with financial instability
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and possess limited means and experience when joining the workforce, posing major
risks subject to rapid climate change effects (Barford et al., 2021). Maintaining a
balance between one’s occupation and life quality poses a plausible remedy whereby
individuals are empowered to care for themselves better and the surrounding
communities (Green European Journal, 2018). This encouragement can help to
overcome challenges and transform feelings of despair into direction by focusing on
career development (Maggi, 2019). Maggi added that guiding the younger generation
towards their goals rejects hopelessness and contributes to a healthier planet through

their career and leadership efforts.

Education is crucial for understanding and addressing the climate crisis by fostering
awareness and action towards sustainability goals (McKeown, 2006; UNESCO,
2023). To promote sustainability, education needs to be redesigned to prepare
learners through personal development and knowledge so they can make informed
decisions and take action on local and global issues (UNESCO, 2020). Since the
1960s, environmental education has transformed and progressed, integrating it into
policies, initiatives, and programmes (European Commission, 2022b), more
commonly known as ESD. On an international basis, UNESCO (2020, 2022) has
been working actively towards ESD, notably through its Global Education 2030
Agenda. The organisation recognises the importance of learning to live sustainably
and promoting and implementing ESD (UNESCO, 2020). Such initiatives and
guidelines are a foundation for any nation to work towards a sustainable future
through education. This education strives to transform detrimental, unsustainable

lifestyles and motivate students to challenge economic practices and pursue an
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enhanced standard of living (Rieckmann, 2018). In other words, ESD addresses
environmental matters and social justice with a lifelong perspective vital for SDGs’

accomplishment (UNESCO, 2020, 2023).

However, several limitations exist due to the lack of systematic procedures involving
“insufficient funding and institutional support” (European Commission, 2022b, p. 7).
At a European level, a number of educators promote sustainability driven by a sense
of duty and personal values, yet many feel the need for additional training and
support to tackle this area (European Commission, 2022b). This need was also
expressed by participants in the research by Pirzada et al. (2023), who noted the
struggles to incorporate sustainability into the learning process without such
knowledge and training. Thus, while green prospects in employment open the doors
to a myriad of opportunities, they also present several difficulties, and supporting this
education sector can render itself challenging (ILO, 2022). Hence, it is evident that
this vast domain requires a systematic approach to provide equitable learning in the
green economy. This is of particular importance, given the dynamic nature of
careers, in that some of the current jobs we know of today were not around 10-20
years ago (EURES, 2023). Therefore, as industries evolve and new occupations

emerge, failing to adapt to these shifts could result in missed opportunities.

Consequently, career education has a significant role in acquainting learners with

“social, political, economic, and environmental” (Irving, 2014, p. 8) matters they can
reflect upon, whereby career education presents a significant platform for stimulating
students to consider environmental concerns (Hooley, 2022b). To effectively support

students in a changing job market, career guidance practitioners must stay updated on
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evolving job trends and be culturally sensitive in their approach (ILO, 2022; Khalil,

2017).

A comprehensive values-based approach promotes fairness in education and
develops more compassionate individuals with a critical mind within an equitable
society (Usategui & del Valle, 2007, as cited in Agirreazkuenaga, 2020). In pursuit
of this goal, the UN’s 2030 Agenda and the SDGs can support educational routes
towards sustainability (Agirreazkuenaga, 2020). As mentioned in the previous
section, policies like the European Green Deal and the European Skills Agenda
underpin education’s pivotal role in endorsing eco-consciousness and enhancing
essential expertise (ETF, 2020; European Commission, 2022b; United Nations,
2018). Across a five-year timeframe and through tangible indicators, the European
Skills Agenda aims to increase participation in education as one of its targets
(European Commission, 2020). Through this strategy, the Commission seeks to assist
member nations in expanding skills intelligence for an efficient green and digital
transition. The Agenda seeks to cultivate fundamental green skills within educational
and professional training in preparation for the labour market (European

Commission, 2022b).

This section outlined the significance of education in addressing environmental
challenges and equipping individuals with the necessary knowledge and skills for a
sustainable future. The following sections explore the evolving concept of careers
and career guidance while introducing ‘green guidance’ within educational contexts

to guide students with respect to sustainable career choices.

40



2.3 Adapting careers to work and climate shifts

Various scholars have provided their own understanding of careers and their
progression, among whom is Hooley (2017), who referred to a career as “the
individual’s journey through life, learning and work” (p. 2). McMahon and Knight
(CICA, 2023d) have recognised that the concept of work has undoubtedly undergone
significant shifts over the past few years. Hooley (2022a) discussed a redefinition of
careers that has evolved from the 20" century idea of a linear, upward progression in
one’s career, an unfolding which has subsequently led to the emergence of a new
work ethic. People are exposed to multiple developments within the field of
employment (Katsarov et al., 2012), which, as Frayne (n.d., as cited in Beckett,
2018) suggested, “force society to reconsider its views on work™ (p. 47). This
evolutionary process has reshaped mindsets and outlooks on work, moving away
from the traditional concept of “a job for life” (ETF, 2020, p. 6) and prompting

reflections on work’s central role in one’s life (Green European Journal, 2018).

2.3.1 Career Guidance amidst changing work values

In light of this reality of an ever-changing world shaped by globalisation, technology,
and automation, empowering individuals with information and tools to handle
unforeseen circumstances is crucial (Covey, 2019). The development of
environmentally focused jobs unlocks an array of prospects, yet they are
accompanied by various challenges, which is where career guidance can contribute
as a countermeasure. Career guidance is a comprehensive term encompassing

occupational knowledge and advisement designed to support individuals at any stage
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of their lives (Sultana & Watts, 2007). It empowers people to explore work and life
activities while continuously evaluating their life paths (Hooley, 2022a) through
lifelong education, training, and career decisions across diverse settings (OECD,
2004). Thus, career development involves more than providing information on
education and jobs and can occur within group and individual settings (Sultana,
2018). In progressive societies, educational and vocational guidance services are
vital, as they promote equal access to educational and vocational prospects aligned
with the democratic principle of individuals’ autonomy in shaping their lives through

free choices (European Commission et al., 1994).

Parsons (1909, as cited in Patton & McMahon, 2014) drew attention to three critical
components in career choice: self-awareness, understanding the work environment,
and the capacity to connect these aspects logically. With the shifting perception of
work and career, career guidance is a critical instrument for moving through these
shifts (Bors Borbély-Pecze, 2021; Katsarov et al., 2012). In this context, rather than
merely providing a compilation of job roles and corresponding remuneration (Maggi,
2019), “career advisors can act as a conduit” (O’Shea et al., 2022, p. 8) and assist
service users in approaching the future with an inquisitive mindset coupled with
adaptability skills (Covey, 2019). Therefore, “values assessment and clarity should
be woven into the career exploration work™ (Hansen, 2023). Hansen explained that
gauging clients’ attributes is integral to career guidance practice when deciding on a
professional trajectory; however, this understanding must be coupled with one’s

value system awareness, which is the foundation for establishing clients’ priorities.
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When choosing their careers, individuals make decisions as part of their lifestyle
(Bors Borbély-Pecze, 2021), and these are not solitary actions but a sequence of
perpetual selections “deeply woven into the ongoing fabric of our lives” (Hooley,
2022a). Career choices can be planned but also unintended, where unexpected events
or opportunities compel individuals to make changes or decisions related to their
careers (Baruch, 2004). One such significant and ongoing challenge is the climate
crisis, which has the potential to influence individuals’ values, perceptions of work,
and career choices. In this respect, Baruch (2004) assigned a significant role to career
guidance, whereby it can support people facing the need to function in an ever-
changing labour market with evolving challenges and opportunities stemming from

sophisticated jobs requiring new skills.

It is no longer a question of being employed or not. Due to the various work
arrangements that have burgeoned, such as part-time work, teleworking, the gig
economy, and others, another meaning has been assigned to the concept of holding a
job (Green European Journal, 2018). The latter work practice examples may be a
choice in pursuit of a work-life balance, amongst other reasons. Nevertheless, work

EAN13

can sometimes impose constraints that limit individuals’ “autonomy and freedom”
(p. 3), affecting their overall quality of life (Green European Journal, 2018).
Pertaining to this argument, Beckett (2018) also discussed the pivotal role of work as
to how it has “ruled our lives for centuries, and it does so today more than ever” (p.
44). Such a perspective bestows a significant role upon work, for which Beckett

presented an unorthodox and revolutionary notion of a world free of jobs known as

the “post-work society” (p. 44). Notably, this conveys the idea of a society where
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traditional work is less central, and individuals have more time for leisure, personal
fulfilment, and other pursuits beyond traditional employment (Beckett, 2018).

Understandably, such a mindset elicits a general change in values on work and life.

Thus, factoring in a post-work vision with this balance search, practitioners cannot
overlook the value system in individuals’ lives whilst addressing career guidance
with clients. Faced with opposing views on the centrality of work (Baruch, 2004;
Beckett, 2018; Hooley, 2017, 2022a), the role of career guidance is intensified,
particularly in a turbulent time of addressing climate issues from a green career
perspective. Given the ongoing transformations, it remains uncertain how career
guidance will develop, yet enhancing and refreshing the competencies of career
guidance practitioners and services augments the experience of those seeking
guidance (Cedefop, 2021; Pirzada et al., 2023). Accordingly, practitioners require
awareness of value changes among their clients and understand the implications of
such values regarding career selections. In doing so, it is essential to examine the
ethical considerations integral to this process, explored in the following section, with

particular reference to impartiality in career guidance.

2.3.2 Ethical considerations in career guidance for climate change

Naturally, integrating sustainability values within career guidance raises ethical
questions, whereby Hooley (Fondacija Tempus, 2023) looked into the consideration
of incorporating climate change matters into this practice and whether this should
take a directive stance. He asserted that career advisors typically do not aim to dictate

individuals’ thoughts or life choices, but their primary responsibility centres around
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“enabling and empowering” clients to make informed career decisions. Additionally,
Sultana (2018) stressed the importance of impartial career information to abide by
the ethical standards of career guidance and avoid bias towards specific academic
and vocational routes. To address the issue of impartiality, Hooley (Fondacija
Tempus, 2023) presented a practical approach and recognised it as an integral aspect
of career development while drawing attention to the challenge of determining the
appropriate actions for practitioners when facing climate change. Hooley (2022b)
maintained that impartiality can be accomplished by adopting a structured method
that involves “clarifying, exploring, evaluating, and action planning”. In this way, the
practitioner can still address the pressing climate crisis without imposing personal
agendas upon the client. Thus, through listening and exploring aspirations, career
guidance practitioners can act as a compass in identifying strategies in clients’ career

planning journey by fostering a growth mindset with a lifelong learning perspective.

Hooley (Fondacija Tempus, 2023) affirmed that every job, whether positively or
negatively, contributes to a significant environmental footprint, requiring
acknowledgement of this impact on work and careers. One proposed approach to
address the environmental impact of one’s career is that of green guidance proposed
by Peter Plant. This is further explored in the next section, focusing on career

guidance and its role in the quest for sustainability through career choices.

2.4 The emergence of green career guidance

Once seen as a potential solution, economic growth is no longer a viable justification

(Plant, 2020a, 2020b), and a growing understanding of reckless economic
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development and apprehensions about environmental sustainability can be observed
(Plant, 2021). Amid the urgent need to address the climate crisis, looking into
effective methods of how career guidance practitioners can integrate sustainability
principles into career paths is crucial. This can be achieved through accessible,
updated, and reliable information. In light of this, this section explores the concept of
green guidance as a proactive measure by applying environmental knowledge

through ecologically conscious career choices.

Career guidance is vital and has the potential to aid recovery in the face of global
workforce challenges (CICA, 2023b; McMahon, 2020). Irving and Malik-Liévano
(2019) emphasised the necessity of expanding career discourse that transcends the
boundaries of career selection, a narrative situated within an “ecojustice framework”
(p. 258). Additionally, Caruana (TedS, 2023) stressed that sustainability integration
is crucial for all professions to remain relevant. This corresponds to Packer’s (2019)
perspective of a genuinely equitable career guidance service, which is pre-emptive

by addressing the climate change quandaries through “communal values” (p. 15).

Heightened awareness of the conflict between economic progress and sustainability
issues underscores the obligation of career guidance to mitigate this predicament
(Plant, 2020b) through a green guidance approach (Plant, 2021). Initially perceived
as a revolutionary notion, if not “utopian” (OeAD, 2021), green guidance within
career advisory practices has been a point of discussion for over 20 years,
spearheaded by Peter Plant in 1996 (NCGE, 2022a). According to Plant (CICA,

2023Db), “it’s not just about choosing a green job...it’s about a new mindset, a new
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paradigm”, wherein green guidance takes into account the impact of career choices

on the environment (Plant, 2021).

In today’s context, green economies have become indispensable and cannot be
disregarded (GAIN, 2017; Rajabi & Warner, 2019), as “‘sustainable development’ is
a way of talking about the future shape of the world” (Adams, 2009, p. 379).
Notably, the adoption of the UN’s SDGs has given rise to a renewed emphasis on the
importance of green career guidance (NCGE, 2022a). Thus, in the era of the climate
change crisis, McMahon (CICA, 2023d) stressed that career guidance practitioners
have no option to wait or remain passive, but they must actively engage and adapt to

this changing landscape.

2.4.1 Developing a green career guidance approach

Climate change necessitates career guidance professionals to consider its
implications and explore their roles in addressing this challenge (Haskova, 2020;
Purchase, 2019; van Brussel & Semeijn, 2020). This can be achieved by exploring
sustainable career opportunities (NCGE, 2022b) and applying green guidance, which
includes principles like environmental awareness, practitioner training, and
incorporating environmental dimensions in client interactions and resources (Plant,

2020a).

In view of the significance of integrating sustainability into career guidance, it
becomes evident that an indispensable service such as career guidance must adapt for
a more efficient response (ETF, 2020; Plant, 2020b). A recent study highlighted the

importance of supporting workers with the appropriate skills to meet the green skills
47



requirements of the labour market (LinkedIn Economic Graph, 2022). Then again,
such an observation questions whether these shortcomings have emerged because
individuals are not being trained or due to a lack of awareness of such career
prospects. One must also remember that generating awareness and providing
information on climate change and relevant mitigation actions fall short when
undertaken in isolation. In this context, Kwauk and Casey (2021) underscored the
importance of shifting individual perspectives towards sustainability, a point
highlighted earlier in the discussion about values and their impact on one’s

perspectives and employability.

Westergaard (2012) contended that career professionals should acquire practical
expertise to provide the most suitable guidance. Nevertheless, this alone is
insufficient, as argued by Hooley (2014). In response to the climate change
challenges in the context of career guidance, this highlights the crucial requirement
for concrete strategies. This is where Hooley’s (Fondacija Tempus, 2023)
metaphorical concept of wearing “green glasses” to view the career world through a
sustainable lens resonates with the ideas of sustainability within career guidance. In
alignment with Hooley, Plant (NCGE, 2022a) drew attention to the significance of
forging strong networks between career guidance and the evolving world of work to

uphold the “green revolution™.

Similarly, Sultana (2008) asserted that cooperation gives rise to “synergy” (p. 26),
resulting in numerous valuable prospects for individuals seeking career guidance.
Nevertheless, Plant (NCGE, 2022a) maintained that it is essential to approach this

sustainably and avoid redundant or repetitive proposals. He recommended policy
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measures, such as enacting common legislation and providing sustained funding

rather than restricted financial support, which can impede progress.

The green transition should serve as an occasion to safeguard social justice for all
workers, and this is where frontrunners, such as governments and businesses, must
work towards an equitable transition (LinkedIn Economic Graph, 2022). Policy and
regulation play crucial roles in governance, facilitating the implementation of “green
legislation and incentives” to promote sustainable practices and green employment
skills (ILO, 2019). In this context, the ILO signalled a good practice taken up by a
number of countries whereby national frameworks of occupations have been revised
to incorporate new green professions. Such frameworks can provide information on
the expertise needed, job tasks, and progression opportunities within the respective
career. In the local context, an occupations handbook was created in 2018, which
offers information on jobs found in the Maltese labour market dated at 2016
(Jobsplus, 2018). Clearly, due to progressions in both local and global job markets, it
Is apparent that revising this handbook is necessary. This review should incorporate
new roles, especially those related to green employment, and the refinement of skill
prerequisites for both existing and emerging occupations in Malta. Furthermore, this
can also serve to establish educational and training programmes that match such
careers. This method links to green career guidance, which can facilitate reference to

a standardised job classification for local practitioners to utilise with their clients.

Unavoidably, this sustainability pursuit through career choices generates challenges
delved into in the upcoming section, together with approaches to address them

effectively.
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2.4.2 Challenges for green guidance towards a just green transition

Career guidance, as a helping profession, aims to assist service users effectively,
which can be challenging in the contemporary neoliberal era with its emphasis on
“competitive and possessive individualism” (Hooley & Sultana, 2016, p. 4), whereby
the primary objective is to guide individuals in their career choices for economic
growth. However, this approach may overlook the ongoing ecological challenges that
affect social justice (Irving, 2014). Plant (2021) linked these challenges to the
concept of green guidance and concerns related to the environment, emphasising the

interconnectedness of social justice and career guidance.

Furthermore, with the evolution of skills adjusting to the green economy, the
importance of an equitable transition becomes evident in the necessity for decent
employment opportunities (ILO, 2019). Jobs will not merely be terminated or
introduced to the career world but reconceptualised through credential requirements
(GAIN, 2017). However, gaining these certifications does not necessarily ensure job
placement, as uncertainties remain regarding whether current qualifications, which
claim to prepare for specific roles, accurately correspond to job demands (ILO,
2019). Accordingly, it is imperative to integrate a social justice perspective within
career guidance to address the gaps related to the awareness of and responses to
environmental challenges. In a world of increasing work relocation opportunities,
one cannot ignore the importance of equipping prospective employees to function in
varied labour markets worldwide should opportunities arise. In consequence, when
one designs career guidance practices and resources, a wide lens of awareness is

essential to cater to clients’ different needs.
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“Skills gaps and shortages are almost inevitable whenever a new product or service
appears, and the green economy is not an exception” (ILO, 2019, p. 119). Despite
numerous efforts and initiatives to implement greener work practices, skills gaps and
shortages have intensified, which, in turn, challenge the green transition
advancement (ILO, 2019). Thus, as the compelling requirement for skilled workers
increases due to the changing world of work amidst environmental challenges,
integral high-standard training and education systems are vital (United Nations,
2018). An equitable green progression is critical with skills growth as its foundation;
hence, “a coordinated policy approach” (ILO, 2019, p. 5) is essential. Regardless of
these identified skills gaps, several means can help alleviate these circumstances,
specifically through skills assessments and anticipation exercises (ILO, 2023b;
OECD, 2016). The latter instruments incorporate methods to produce information on
the labour market’s present and future proficiencies and accessible skill sets (OECD,
2016) to develop strategies for future contexts created from information substantiated

by evidence (Wilson, 2012, as cited in OECD, 2016).

2.4.3 Adapting career guidance for a sustainable and evolving future

Despite the challenges in the current economy, embracing sustainability remains a
noble pursuit for a more meaningful existence in a better world (Irving, 2014). This
perspective highlights the significance of taking care of the environment and being
socially responsible for the benefit of the current and future generations through
global collective efforts. Green guidance challenges established career theories,
prompting practitioners to rethink their practices, even questioning the traditional

client-centred approach, where individual careers recede, and shared objectives,
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including social justice, take precedence (Plant, 2015). These theories range from the
individualistic work ethic, Holland’s person-environment fit, Gottfredson’s
circumscription and compromise applications in career choices, to Savickas’ life-
design approach, among others (OeAD, 2021). In other words, green guidance
principles challenge the individualistic trend portrayed through such theoretical
perspectives, which encourages career guidance to pursue collective goals by
adopting a collaborative approach within the world of careers. One theory that
addresses the need for sustainable career choices is Hansen’s (2011) Integrative Life
Planning theory, which stresses that career guidance practitioners should promote
holistic considerations concerning career choices. With respect to the latter, she
identified six critical life tasks, among which is that of “finding work that needs
doing and that provides economic self-sufficiency in changing global contexts”
(Hansen & Suddarth, 2008, p. 6). Similarly, Irving (2014) assigns responsibility to
career practitioners to address this issue by not acting as “cogs in the neoliberal
economic wheel” (p. 7). Instead, he commends the cultivation of reflection among

clients regarding career selections and their social and environmental influence.

This process can be facilitated through education and the teaching of critical thinking
whilst delving into sustainable futures incorporating social justice (Irving, 2014). In
this regard, the ILO (2015) constructed a set of fundamental principles that ensure an
equitable shift towards environmentally sustainable economies in a contextual
manner applicable to the respective countries. These guidelines focus on interactive
communication among stakeholders to work towards rights at the workplace,

including the gender component. Additionally, this framework recommends a solid
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strategy to forecast potential adverse consequences on employment and provide

sustainable resolutions, such as skills development.

Considering this, career guidance practitioners must stay informed about labour
market projections to adapt services to changing demands and essential skills,
enhancing resilience in a constantly evolving world. Ongoing professional
development and networking with stakeholders like policymakers and employers can
support this goal. Nevertheless, one cannot exclude the potentiality of unexpected
scenarios, such as COVID-19, which impacted the labour market through the loss of
jobs and job skill changes, emphasising the need for proactive strategies and actions
(ILO, 2022). However, from this profoundly distressing experience, valuable lessons
were derived. According to the LinkedIn Economic Graph (2022), the pandemic
demonstrated that “green talent can be more resilient than non-green talent” (p. 19),
which is a significant outcome in the setting of climate crisis action. This
underscores the critical role of integrating green practices and pertinent
employability skills for a more sustainable and environmentally conscious future, as

is further explored in the subsequent section.

2.4.4 Essential skills in an evolving economy

There is no mutually acceptable classification of the specific capabilities needed for
the green transition (Bianchi, 2020, as cited in European Commission, 2022b).
Cedefop (2012) characterised green skills as “the knowledge, abilities, values and
attitudes needed to live in, develop and support a society which reduces the impact of

human activity on the environment” (p. 20). This description is somewhat generic;
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however, identifying existing skills gaps pertaining to green careers is not
straightforward as these are in abundance (ILO, 2019). The lack of well-defined
features adds an additional challenge for career advisors to address green skills when

they are ill-equipped due to such a dearth of information.

Nevertheless, some green competencies are required across various careers (ILO,
2019), and these could serve as a foundation or a starting point for clients interested
in venturing into green careers. Kwauk and Casey (2021) introduced a Green Skills
Framework whereby one category distinguishes generic competencies as “green life
skills”, essential across different sectors needed to adapt to the shift towards
environmental sustainability. As expected, learning these skills would necessitate
supplementary education and training to gain new profession-specific skills required
for the green transition (European Commission, 2022b). In connection with this, the
European Skills Agenda categorises skills needed for the green transition in addition
to the establishment of a “European competence framework on sustainability”
(European Commission, 2022b, p. 77). This initiative is essential for the career
guidance line of work as it offers a structure that can be put into effect whilst guiding

clients towards the needed skills for green jobs.

Conversely, there is increasing concern that, to date, the path in the direction of the
green transition lacks adequate green expertise in terms of human capital, which is,
in turn, prolonging the advancement on the path to green economies (LinkedIn

Economic Graph, 2022). The fact “that the demand for green talent and green skills

is outpacing supply” (LinkedIn Economic Graph, 2022, p. 16) reiterates the crucial
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role that career guidance can offer within a green career realm in creating awareness

of this evolving career field, its requirements, and prospects.

When considering the list of the essential competencies necessary for green
employment outlined by the ILO (2019), one can gain insights into areas to explore
in career guidance. These skills incorporate environmental consciousness, business
expertise, critical thinking, and networking (ILO, 2019). For instance, sustainable
fashion is a burgeoning industry incorporating green skills (LinkedIn Economic
Graph, 2022). As a result, career guidance practitioners gain value from this
information, enabling them to offer up-to-date guidance on current career trends,
especially regarding deceptive environmental marketing. The latter, known as
‘greenwashing’, pertains to companies and organisations making negligible and
ineffective claims about addressing the climate crisis (Coghlan, 2011), primarily to

deflect criticism.

2.4.5 Greenwashing

As the world becomes more conscious of humanity’s environmental impact,
companies experience substantial pressure to align with stakeholder expectations,
and they might be inclined to overstate, deceive, or enhance their promotion of
products and practices regarding their environmental initiatives (Kim et al., 2017).
The proliferation of sustainable declarations by numerous companies can blur the
line between green advertising and greenwashing (Yildirim, 2023). Worthy of
consideration, though, are Yildirim’s (2023) reservations on whether greenwashing

practices represent a quick evasion of sustainability or a gradual progression towards
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it, emphasising the fine line between the two. This assertion calls attention to deeper
investigations beyond the scope of this dissertation, but as growing attention to
greenwashing intensifies, Santos et al. (2023) advocated for further research into this
phenomenon to identify “trends, gaps, and opportunities” (p. 1). This raises questions
about the need for critical thinking and media literacy to empower individuals to

discern genuine sustainability efforts from mere marketing strategies.

2.4.6 Promoting equity and analytical awareness in green career guidance

Considering the previous observations, it is vital to find ways to mitigate obstacles
that career guidance practitioners may encounter when promoting sustainable
careers. It is also valuable to examine Hooley’s (2022a) exploration of career
guidance’s potential impact on equity by questioning whose interests it serves and
considering actionable changes. Expanding on this notion, he highlighted the
significance of social justice in career guidance through the identification of five
signposts that aid in achieving socially just career guidance. These include
cultivating analytical awareness, identifying discrimination, probing standard
practices, fostering teamwork, and being involved in different societal levels to affect

change (Hooley, 2021, 2022a, 2022D).

These five pointers can be applied to green career guidance to facilitate access to
related opportunities within green occupations (Hooley, 2022a). With reference to
one of the proposed signposts, that of questioning the norm (Hooley, 2022a), various
sources (European Commission, 2022b; ILO, 2018, 2019; Kwauk & Casey, 2021;

United Nations, 2018) have classified critical and analytical thinking as valuable
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employability skills for the green transition. In applying this signpost, the
development of instrumental transversal skills can be honed. Considering this, the
emergence of green guidance itself applied this indicator in challenging traditional
methods by promoting the integration of environmental and social factors into career

selection.

This section has shown how green guidance services can help individuals access
sustainable career options, enabling them to pursue fulfilling aspirations while
contributing to climate crisis mitigation. Green guidance promotes values aligned
with environmental sustainability and fosters the development of green skills,

especially in educational settings, as discussed in the upcoming section.

2.5 Green career guidance in educational settings

Within the knowledge-driven economy (Thirupathy & Mustapha, 2020), achieving
success requires more than mere rote learning (Leicht et al., 2018), whereby a
number of attributes are crucial for secondary education (Thirupathy & Mustapha,
2020). Taking the role of “agents of change” (Leicht et al., 2018, p. 32), vital
components of education would require the ability to critically assess information
and communicate effectively, together with environmental knowledge and
competencies (Thirupathy & Mustapha, 2020). Accordingly, fostering environmental
appreciation that instils the requisite approach and knowledge for a sustainable life is
crucial, and introducing green competencies to students early is essential (Kamis et
al., 2017). Such students would be adept at assessing global matters, empathising,

understanding diverse perspectives, and contributing towards sustainable
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development through proactive efforts (OECD, 2020). Insufficient environmental
awareness hinders the development of a green mindset in youth, leading to
environmentally harmful actions among those unaware of its importance (Thirupathy

& Mustapha, 2020).

Thus, “education is the best platform to teach generic green skills to the students” (p.
161), and developing these skills is crucial for competent, eco-conscious students and
environmental equilibrium (Thirupathy & Mustapha, 2020). Incorporating this
concept within career guidance in educational contexts, known as ‘green guidance’,
can motivate students to consider their values, environmental impact, and
sustainability when making academic and vocational decisions. Green career
guidance allows students to explore a broad range of job roles and alternative career
paths, expanding their prospects and equipping them with the knowledge and skills
needed to prepare for their careers. However, this needs to be supported by a
conducive school environment, and the European Commission (2022b) outlined a
number of “enabling factors” (p. 43) in this regard. These entail strategic planning,
flexibility, proactivity, and student participation. More importantly, it is crucial to
incorporate a forward-looking approach to make sure that education is not solely

about sustainability but for sustainability (European Commission, 2022b).

Conversely, Gonon (CICA, 2023c) questions the teachability of sustainability values
and suggests that adaptation is not straightforward, given the limitations of small-
scale or individual green initiatives. He emphasises the significance of large-scale
coordinated efforts for sustainable change, highlighting the need for a collective

approach. Nevertheless, cultivating values on a personal level is essential, as it serves
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as the foundation for collective actions. The climate crisis and the need to counteract
its impact through work choices necessitate a long-term approach to such decisions.
This is where the significance of lifelong learning becomes evident, as it can be
integrated to navigate the progressive nature of job transformations in the green
transition. By embedding a green lens into the service, career guidance practitioners
can help cultivate a sustainable perspective among clients, building a solid

foundation for current and upcoming jobs.

2.5.1 The Maltese scenario

Acknowledging the fact that job variations owing to the green transition involve
successive changes and/or additions in the respective sector and country (ILO, 2019),
the need for a contextualised approach is evident. In a small state, job prospects may
be relatively scarce within a constrained labour market, affecting career choices
(Sultana, 2006). Thus, this situation is particularly relevant within a small state like
Malta, which is the context focus of this dissertation. Maltese career guidance,
especially in the context of green guidance, must prioritise skill development, global
opportunities, continuous learning, and adaptability due to its unique challenges as a
small state with limited job prospects. This section delves into the local approach to
career guidance in the context of the green transition, with particular reference to the

education sector.

In the field of career guidance, awareness of ““socio-cultural factors” (Sultana, 2017a,
p. 37) is essential, as it allows us to understand how “human-environment

interactions are culture-bound” (Tam & Milfont, 2020, p. 16). Such an understanding
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can shed light on how individuals formulate their decisions within specific cultural
settings when considering career guidance as “a situated social practice” (Sultana,
2017a, p. 430). This concept calls attention to the fact that human behaviours and
practices are not universal, meaning they cannot be fully understood or explained
without considering the social and cultural factors surrounding them. Contexts
Impact the reception of green transition accordingly. As a result, although similar
targets are present in different countries, such as the need to be more sustainable, a
one-size-fits-all is futile, as “each country is going through a unique journey that
reflects their current workforce and human capital situation” (LinkedIn Economic
Graph, 2022, p. 47). This is why sustainability agendas must be compatible with the
respective cultures in which they are implemented, primarily by actively involving
the local population, thereby enhancing the effectiveness of these initiatives (Khalil,

2017).

The green transition has been acclaimed for providing ample employment
opportunities while being ecologically conscious (ILO, 2019, 2022; OECD, 2020;
Purchase, 2019; Thirupathy & Mustapha, 2020). For instance, Malta is among the
countries where green talent in finance has expanded by 20% in 2023; however, this
shift comes with noteworthy disparities relating to age, gender, and education
(LinkedIn Economic Graph, 2022, 2023). While the global age gap is improving with
more young people accessing the green employment sector, female figures have
remained persistently low since 2015. The LinkedIn Economic Graph (2022) referred
to it as the “green gender gap” (p. 32), and notably, Malta is one of the top 25

countries working at closing this gap. Nevertheless, individuals possessing lower
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than tertiary education experienced reduced access to green jobs, despite Malta’s
13% growth in post-secondary educated workers within the green talent pool

between 2015 and 2021 (LinkedIn Economic Graph, 2022).

One might question the significance and implications of these local figures and
developments in career guidance practices. Primarily, this sheds light on the
necessity of customised local approaches to ensure commitment to the evolving
green transition, taking into consideration the distinct aspects of Malta’s labour force.
Moreover, sectoral opportunities within the finance arena within a greener economy
are essential to tap into. Within this context, local career guidance practitioners need
to comprehend the transitioning requirements in the thriving finance sector and other
prospective ones. This would be beneficial when working with clients so they can be
supported in integrating their ambitions and expertise within unfolding work

prospects.

Consequently, organisations such as the EU are instrumental in addressing priorities
and targets accordingly (Mifsud, 2010) through customised progress reports and
action points for each member state, including Malta. As part of the EU, Malta has
been working on its green transition, yet its “green economy is still limited in its
development” (p. 33), and a number of shortcomings still need to be addressed in
order to achieve the UN 2030 Sustainable Development Agenda’s objectives
(European Commission, 2022a). Such deficiencies include inadequate air quality,
overdevelopment through construction, unsatisfactory waste management, and
further education to foster environmental awareness to promote participation in

sustainable initiatives (ERA, 2020). In light of international efforts to promote
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sustainability and address environmental challenges, it is essential to consider the
local environmental regulatory frameworks to understand how they correspond and

contribute to these global initiatives.

2.5.2 Local environmental regulatory frameworks

This literature review explores the critical issue of climate change and the various
strategies implemented to protect the natural environment and promote sustainable
economic growth through fairness and equity. Focusing on Malta, as this dissertation
centres on the local context, it is essential to understand how this small nation strives
to safeguard its unique environment while fostering sustainable development. Local
environmental policies play a crucial role in advancing this goal and addressing
environmental challenges that affect the Maltese community. This section aims to
provide an overview of these pertinent environmental policies to provide context for

a more informed discussion, particularly within the education sector context.

The Environment & Resources Authority (ERA) is Malta’s primary regulator,
ensuring environmental laws and policies are upheld for a “sustainable quality of
life” (ERA, 2022). The Authority collaborates with stakeholders, sets targets, gathers
data, monitors impacts, and incorporates environmental aspects into development
management. Its involvement with stakeholders can be observed through its
organised career events with educational institutions such as the University of Malta
and MCAST through traineeships and summer placements, in addition to several
workshops and varied courses concerning the environment (ERA, 2023). ERA also

networks with the EU on environmental issues, given the context of Malta’s
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membership in the EU and the EU’s influence on environmental policies and
regulations within its member states. Thus, apart from coordination with the Maltese
Government, ERA is also engaged in various European and international networks.
One notable contribution is ERA’s involvement in fulfilling the EU Action Plan:
Towards a Zero Pollution Ambition for Air, Water and Soil (ERA, 2023). In 2021,
ERA, in collaboration with Education Officers (EOs), developed MonstAir, an
educational app for primary school children. It teaches them about air pollution
sources, health effects, and how to reduce their contribution through interactive
games, reflecting ERA’s commitment to environmental education (ERA, 2021).

Such undertakings are executed in accordance with the Environment Protection Act.

Malta enacted the Environment Protection Act (2019) as a legal framework, which is
pivotal for national environmental protection and management and authorises ERA
to regulate and enforce environmental policies safeguarding Malta’s natural
resources and fostering sustainability. Under this Act, the Authority is at the helm of
developing and delivering environmental education, training, and awareness
programmes independently or in partnership with others (Environment Protection
Act, 2019). Additionally, it mandates that it is “the duty of every person and entity...
to protect the environment and to assist in the taking of preventive and remedial
measures to protect the environment and manage natural resources in a sustainable

manner” (Environment Protection Act, 2019, p. 4).

The National Strategy for the Environment 2050, under the Environment Protection
Act, is Malta’s overarching environmental policy, which tackles issues such as “air

quality, waste management, biodiversity” (p. 30) and establishes plans to facilitate
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and empower the necessary changes to support the sustainability shift (ERA, 2023).
Additionally, the National Strategy for the Environment 2050 was collaboratively
produced with input from diverse stakeholders, including representatives from
policymaking, the academic sphere, the corporate sector, and the non-profit sector
(Calleja, 2022). This strategy guides Malta’s Sustainable Development Vision for
2050, which works in parallel with the UN 2030 Sustainable Development Agenda
and the established SDGs. It acknowledges the significance of lifelong, solid
educational and training methods that respond to developing industry requirements
through skill development by 2050 (Ministry for the Environment, Sustainable
Development and Climate Change, 2018). The focus of this Vision is that by 2050,
enhanced employment opportunities featuring improved wages, protection, and
opportunities will be generated while fostering workers’ adaptability in response to
evolving job structures (Ministry for the Environment, Sustainable Development and

Climate Change, 2018).

Nevertheless, despite evident progress in certain areas, such as waste management
through recycling procedures and educational programmes, a number of challenges
are highlighted. These include waste reduction and countering the difficulties that
arise from developing realities in the labour market (Ministry for the Environment,
Sustainable Development and Climate Change, 2018). Thus, even though
environmental educational programmes and initiatives are in place to raise awareness
and promote sustainable practices, one would need to examine evidence of

implementation and evaluation of such established policies and measures.
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This section offered a glimpse of Malta’s local environmental legislation and
policies, which indicate that regulatory frameworks are in place to address
environmental challenges. However, effective environmental stewardship extends
beyond laws and regulations alone. The following section delves into Malta’s
educational and career guidance programmes regarding education and vocational

preparation for employment in the journey towards a sustainable future.

2.5.3 Environmental education in Maltese secondary schools

Transitioning from environmental education to all-inclusive sustainability education
necessitates mindset changes and inclusive action (Agirreazkuenaga, 2019).
Similarly, Mifsud (TedS, 2023) emphasised the importance of creating
environmental awareness and for individuals to address climate change issues and
bring about tangible changes. Apart from established policies, local efforts towards
environmental sustainability are felt through a number of systems, such as education.
In 2010, Mifsud highlighted that despite environmental education in Malta dating
back to the 1960s, raising awareness was challenging. The suppression of creativity
within the education ideology and the constraints imposed by extensive curriculum
requirements were contributing factors. Additionally, the materials used then were
not locally prepared, posing challenges to their adaptability to the Maltese context

(Mifsud, 2010). Since then, significant progress has occurred.

In fact, secondary schools in Malta incorporate elements of environmental
preservation and sustainable practices across various subjects, such as Agribusiness

(Government of Malta, 2022b). With reference to environmental aspects integration
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within school subjects, for this dissertation, particular emphasis will be placed on
Personal, Social and Career Development (PSCD). This is because this subject is of
particular relevance as it encompasses two crucial components: environmental
awareness and career education, both of which correlate with the dissertation’s focus

and objectives.

Additionally, the Centre for Environmental Education and Research (CEER) at the
University of Malta concentrates on ESD, among other areas (CEER, 2021). A
commonly known educational programme across various Maltese schools is the
EkoSkola programme initiated by CEER. This programme engages students in
activities and initiatives focused on sustainability and environmental conservation. It
also encourages schools to adopt eco-friendly practices, reduce their environmental
impact, and raise awareness about environmental issues among students. The
beneficial outcomes of EkoSkola set in motion the inclusion of ESD as a cross-
curricular theme in the National Curriculum Framework for All (NCF) (CEER,
2021). Moreover, students following this programme have the opportunity to voice
their ideas within a parliamentary context (European Commission, 2022b), which
gives them a chance to practise a significant skill within the green transition, that of

communication.

This engagement in environmental preservation extends to an international level,
where Malta’s Year 11 students participating in PISA surveys provide vital insights
into the local education system, aiding global benchmarking and evidence-based
policymaking. Noticeably, in PISA 2018, Maltese students exhibited a high level of

awareness of global issues, surpassing OECD averages, and a solid commitment to
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“collective well-being and sustainable development” (p. 18), with a significant

majority following global events on social media (OECD, 2020).

2.5.4 Integrating environmental awareness into career preparation

Despite positive local indicators, Mifsud (TedS, 2023) highlighted an overarching
local gap pertaining to action towards climate issues through tangible changes. He
stressed the need to move beyond awareness and take proactive steps to address
climate change challenges. Educational programmes like PSCD, ESD, and EkoSkola
focus on imparting knowledge and fostering sustainable attitudes and practices in
everyday life. Nevertheless, links between environmental sustainability and career
choices are lacking. For instance, PSCD addresses careers and sustainable green
practices as individual matters (Government of Malta, 2022a). However, in pursuit of
greening career choices, awareness and action must be combined within the career
preparation and choice process. Such an objective can be made possible through
adequate career guidance within an educational setting, such as the secondary school.
This is because, at this stage of their education, students have the opportunity to link
selected specialised subjects with their future work aspirations. This is where career
guidance can contribute and bring together sustainability knowledge and awareness

among students to make better-informed career choices that reflect today’s realities.

Furthermore, career guidance practitioners are dutybound to remain updated with the
“future skills needs” (McKenzie, 2020, p. 4). In view of this, the absence of
information on local green guidance practices presents a significant challenge in

bridging this crucial gap. This is because it has implications for guiding individuals
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to access the area of green careers (ILO, 2022). Therefore, even though students are
exposed to the importance of sustainable environmental practices, they need to be
linked with career knowledge and planning (ILO, 2022). Considering this lacuna, it
is essential to consider several local relevant documents that guide career guidance

and education in Maltese schools.

2.5.5 Local educational frameworks for career guidance and education

Among these documents, the following will be considered for the purpose of this
dissertation: the existing Career Guidance Policy for Schools (Career Guidance
Taskforce, 2007), A National Curriculum Framework for All (NCF) (Ministry of
Education and Employment, 2012) and the more recent Career Learning and
Development: A Framework for Schools (Gravina & Camilleri, 2020). Understanding
the mentioned policy and frameworks is essential to comprehending the guiding
principles of local career guidance and education and how sustainability concepts are
integrated within them or not. When analysing the above-mentioned policy and
frameworks, commonalities between the three documents were found. On a broad
understanding, their objectives focus on nurturing lifelong learners with critical
thinking skills, preparing students for the world of work, and fostering engaged

citizens who promote social justice.

Despite these guiding documents, specific materials and resources for green career
guidance are lacking locally. This dissertation has highlighted the need for such
tools, and to address this gap, a manual for local career guidance practitioners within

secondary schools was created.
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Selected learning outcomes and objectives from the mentioned documents (Career
Guidance Taskforce, 2007; Gravina & Camilleri, 2020; Ministry of Education and
Employment, 2012) formed the basis for a manual aimed at integrating green career

guidance in local secondary schools as a tool to equip practitioners in this field.

Although no universal framework or model can be applied universally to all
educational settings worldwide, it is worth mentioning that diverse education
initiatives are being implemented in different countries. These can serve as valuable
references when developing future frameworks and tools. Various nations have taken
it upon themselves to develop blueprints, manuals, resources, and training on
sustainability within the educational field. For this dissertation, Ireland was selected
as a focus for initiatives that it undertakes to tackle climate change and sustainability

with a career selection aspect embedded.

2.6 Ireland: Empowering students for sustainable careers

Ireland is one of the leading countries in implementing green guidance goals within
educational career guidance frameworks to promote sustainability, environmental
awareness, and green career pathways. Ireland and its ESD are viewed as
encouraging progress (NCGE, 2022a), whereby Plant refers to the Irish initiatives as
“foundation blocks throughout the educational systems including lifelong guidance”.
This correlates with the European Commission’s understanding that “learning for
environmental sustainability can and should therefore be lifelong” (European

Commission, 2022b, p. 37).
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Within the Irish educational system, climate action and sustainable development are
interwoven across subjects (NCCA, 2022). The primary objective of these initiatives
Is to provide students with the essential knowledge, expertise, and resources
necessary for making well-informed choices regarding environmentally sustainable
career opportunities. Since this dissertation focuses on the secondary level cohort, the
Senior Cycle Framework drawn by the Irish National Council for Curriculum and
Assessment is considered (NCCA, 2018). The senior cycle aims to promote engaged
learning in sustainable lifestyles for the benefit of individuals and society, as outlined
by NCCA (2018). Incidentally, a new Leaving Certificate subject on Climate Action
and Sustainable Development in select secondary schools will be introduced in 2024
(Department of Education, 2022; Government of Ireland, 2022). The objective is to
empower students for upcoming global challenges, including “sustainability, climate
change, technology, social and economic trends, and public health” (CARO, 2022).
The new certification demonstrates a commitment to educating students about vital
climate and sustainability topics, enriching the curriculum, and fostering career

opportunities in the related field.
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2.7 Conclusion

This comprehensive literature review explored the intersection of climate change,
sustainability, and the pivotal role of career guidance within this evolving setting.
Various aspects were considered, including shifting climate conditions and
ecological deterioration, exploring varied perceptions and attitudes to these
phenomena, and the influence of neoliberalism. Several responses to mitigate this
reality were also explored, including growth and degrowth economies and the impact
of education towards sustainable values and lifestyles and career selections owing to
the support of ethical career guidance through green guidance. Challenging
dimensions of green guidance were also delved into, prompting emphasis on social
justice and equity. Focusing on Malta, environmental policies, legislation, and
educational efforts to address climate change and sustainability within educational
settings in cooperation with career guidance were also presented. This review served
as a foundation for further research and action in the dynamic field of green career
guidance and its fundamental role in shaping a sustainable future. It also set the
groundwork for developing the interview guide as part of this dissertation’s data
collection, the analysis and discussion of the findings, and, ultimately, the
development of a manual for local career guidance practitioners within secondary
school institutions. The following chapter presents the methodology of this

dissertation.
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3 Methodology

This chapter serves as a comprehensive guide to the methodology employed in this
dissertation. It begins by explaining the rationale behind the research method and
research questions. It then covers the selected approach for data collection, data
analysis, participant selection, research instrument, and ethical considerations while
acknowledging the strengths and limitations inherent in this study. The principal
objective of this research was to explore sustainability perceptions and practices
among a specific group of individuals employed at local secondary schools with
career guidance duties. Additionally, it aimed to identify the factors that either
facilitate or hinder the integration of environmentally conscious principles into their

practices.
3.1 Epistemological orientation and research questions

Selected research methodologies fulfil varied purposes (Gruba & Zobel, 2017) and
thus should be congruent with the research objectives and questions they seek to
address (Allingham & Hay, 2018; Blair, 2016). Accordingly, it is crucial to consider
the fundamental epistemological stance underpinning the research process.
Epistemology refers to the attainment of knowledge, its investigation, and the
relationship dynamics between the researcher and the participant (Ponterotto, 2005).
In the realm of social sciences, a fundamental inquiry lies in whether natural science
concepts should be applied to examine social aspects of the world (Bryman, 2016).
Within the social sciences, there are a number of epistemological stances, including

positivism and interpretivism, outlined in the next section.
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3.1.1 Methodological contrasts in positivism and interpretivism

Positivism is one epistemological stance that suggests applying natural science
techniques to analyse the social domain by forming testable hypotheses and
acquiring knowledge through factual data collection (Bryman, 2016). Positivism,
shaped by the method of formulating and testing hypotheses, revolves around
validating said hypotheses. The primary objective of positivistic inquiry is to explain

phenomena, ultimately aspiring towards predictability and control (Ponterotto, 2005).

Alternatively, interpretative analysis is based on the idea that it is essential to adopt a
strategy that acknowledges the distinctions between individuals and the subjects
studied in natural sciences (Bryman, 2016). It focuses on hidden meanings that
require unveiling through profound reflection (Schwandt, 2000 and Sciarra, 1999, as
cited in Ponterotto, 2005). Consequently, interpretivism requires social scientists to
understand the subjective significance of social actions (Bryman, 2016) and
highlights the importance of qualitative data in knowledge acquisition (Kaplan &
Maxwell, 1994, as cited in Chowdhury, 2014). It goes beyond revealing how social
group members interpret their world; it aims to contextualise these interpretations

within a social scientific framework (Bryman, 2016).

Therefore, the primary difference between interpretivism and positivism is their
focus, whereby the former prioritises understanding and interpreting the subjective
meanings, perspectives, and experiences of individuals or social groups through
qualitative accounts and detailed descriptions. In contrast, positivism relies on

quantitative data as its foundation (Bernardino, 2023). Understandably, these two
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contrasting approaches offer distinct research benefits while also posing
methodological limitations and challenges. This reality calls for critical evaluation
(Bernardino, 2023) so that the most appropriate method is applied to the respective
research to yield reliable findings. Due to the subjective nature of meaning within an
interpretivist epistemology, interpretive research findings may be unique to a specific
context, which reduces the certainty of generalisation when compared to the
statistical methods of positivism (Kaliyamurthi, 2021). This is particularly evident
when interpretative research leads to discovering unexpected findings (Bryman,
2016), in addition to interpretivism being more time-consuming than positivism
(Kaliyamurthi, 2021). On the other hand, a positivist limitation would be the
difficulty in comprehensively identifying all contributing factors to a phenomenon
and the constraints of statistical analyses in explaining behaviour or understanding

human intention (Schroeder, 2005, as cited in Bernardino, 2023).

After thoroughly considering both positivist and interpretivist approaches, it became
evident that an interpretive approach was the most suitable choice for my research.
This process allowed for a meaningful exploration of a local under-researched area,
whereby the objective was to understand how the selected informants approached
green career guidance through subjective experiences and interpretations. | carefully
planned my research timeline to accommodate data collection, interpretations, and
analysis to counter the time-consuming factor accompanying an interpretative
method. Despite its limitations, this approach allowed for a meaningful exploration
of an under-researched area in the local context. By using interpretivism, | could

deeply analyse participants’ contributions and their relevance to the research
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questions, shedding light on the current local state of the field of career guidance in

the context of sustainability.

3.1.2 Research questions

Qualitative methodology is chosen for its capacity to provide exhaustive insights into
the chosen subject matter, capturing the nuances of the “real world” (Braun &
Clarke, 2013, p. 10). This research approach, as outlined by Braun and Clarke
(2013), is ideal for classifying “themes and patterns of meaning...based on
participants’ standpoint” (p. 175), allowing us to explore and understand how

individuals experience and make sense of the world (Warren, 2020).

Founded on an interpretivist epistemology, this research applied a qualitative
methodology to explore the area of green guidance among individuals with career
guidance responsibilities within Maltese government secondary schools. In this
respect, a thematic analysis procedure was applied for this study to understand the
participants’ experiences in the selected research area. The aim was to delve into the
role of career guidance in the context of environmental sustainability by identifying
current practices, as well as the benefits and challenges associated with this
approach. To date, there has been no local research conducted on this subject.
Accordingly, I aimed to fill this void with an exploratory study, considering the
absence of research on green career guidance practices in the local secondary school
sector. | chose a qualitative tradition to carry out this research to attain a deep
understanding of how the subject of green guidance within a career development

setting is addressed through the perspectives and experiences of the participants.
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Thus, semi-structured interviews were conducted with selected career advisors,
guidance teachers, and PSCD teachers employed at such schools. In line with this
aim and laying the groundwork for a thematic analysis of the interview data, a set of

research questions was constructed as follows:

Main research question:

e What is the role of career guidance in relation to green guidance

within Maltese government secondary schools?

Supplementary research questions:

e How do career guidance practitioners in Maltese government
secondary schools address the area of green guidance?

e What benefits do career guidance practitioners in Maltese government
secondary schools experience when incorporating green guidance
principles into their practice?

e What challenges do career guidance practitioners in Maltese
government secondary schools encounter when integrating green

guidance principles into their practice?

3.2 Sample

The study aimed to target a specific population, which involved individuals working
in local secondary schools with career guidance included in their responsibilities. To
accomplish this, within the parameters of a qualitative research study, a sample of 10

participants was chosen from different secondary schools in Malta. The participants
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were recruited using a non-probability purposive sampling technique. The sample
comprised individuals working in secondary schools, some of whom also provided
services at the primary school level within their colleges. The 10 participants,
consisting of two males and eight females, possessed over a decade of experience in
various career guidance roles. These included career advisors responsible for one-on-
one and group sessions, guidance, and PSCD teachers with expertise in both areas
and participants primarily focused on PSCD activities. Each participant was given a

pseudonym, as presented in the table below.

Pseudonym Designation Gender
Alexia Career advisor Female
Pamela PSCD teacher Female
Vivianne Guidance and PSCD teacher Female
Galil Career advisor Female
Whitney Career advisor Female
Doreen Guidance and PSCD teacher Female
Miriam PSCD teacher Female
Oliver Career advisor Male
Max Career advisor Male
Nathalie PSCD teacher Female

In qualitative research, sampling methods like purposive sampling are essential.
They help researchers collect data that “generate insight and in-depth understanding”
(Patton, 2002, as cited in Braun & Clarke, 2013, p. 56). Purposive sampling is used
to select data sources that can offer valuable insights for the research, assuming that
these individuals can provide such information (Braun & Clarke, 2013). Unlike
random selection, this method strategically selects participants who are relevant to

the research (Bryman, 2016).

While purposive sampling does not allow for generalisability, it ensures diversity

among selected participants, leading to richer data (Bryman, 2016). In this
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dissertation, purposive sampling was applied to the selected sample of individuals
involved in career guidance (career advisors, guidance teachers, and PSCD teachers)
in state secondary schools in Malta. These participants were chosen based on their
variety of roles and expertise levels since they are the primary individuals in the
secondary education sector responsible for career guidance. Hence, this deliberate
choice aimed to provide reliable insights based on their specialised knowledge in the

field, focusing on informants who are experts in the research subject.

For this research study, the participants’ recruitment process included a request to
conduct research through the Ministry for Education and Employment to attain
ethical approval (MFED, 2019). Authorisation to conduct research was obtained
from both the Faculty Research Ethics Committee (FREC) (L-Universita ta’ Malta,
2022) and the Ministry for Education and Employment Research Ethics Committee
(MREC) (Government of Malta, 2016). Following this approval, the respective
Education Officers (EOs) of Career Guidance and PSCD responsible for state
schools were formally requested to disseminate a research participation invitation to

secondary school career advisors, guidance teachers, and PSCD teachers.

The interested participants were provided with a research participation information
letter (see Appendix 2) explaining the study’s purpose and their contribution to it.
Additionally, information on data collection, storage, and analysis, in addition to data
deletion after its use, was explained in this letter. Participating practitioners were also
given a consent form (see Appendix 3) to indicate their voluntary willingness to

participate in the research. Thomas (2021) stressed the importance of providing the
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possibility for participants to opt out of the research. In line with this, the consent

form also included the option for participants to withdraw at any time.

3.3 Data collection

Research data collection methods incorporate both advantages and disadvantages in
their application, and to select the most appropriate one, it is necessary to consider
the data type that can be drawn and its use for the conducted study (Blair, 2016). One
such method is the semi-structured interview, which allows the researcher to compile
comprehensive knowledge on the chosen research subject (Braun & Clarke, 2013)
and also has the flexibility advantage of using questions in the order that best serves
the respective interview session (Bryman, 2016). Warren (2001) endorsed this
approach, likening it to a “guided conversation” (p. 85) where the interviewer
attentively listens to discern the underlying meanings of the information being
transmitted. Taking this into consideration, semi-structured interviews served as the
chosen data collection method for this dissertation due to their flexibility in using
guided inquiries and the ability to seek clarification on key aspects. Nevertheless, it
is also acknowledged that such a method is time-consuming, including the interview
sessions, transcription, data organisation, and analysis (Braun & Clarke, 2013).
Despite this limitation, the use of qualitative interviews allows for deeper
exploration, enabling participants to share a greater volume of information, resulting

in more comprehensive data (Bryman, 2016).

Factoring in the pros and cons mentioned above, the semi-structured interview was

deemed the most appropriate instrument for this dissertation’s purpose, where 10
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semi-structured interviews with consenting participants were conducted to answer
the set research questions. Compared to face-to-face interviews, it is essential to note
virtual interviews’ advantages and disadvantages. According to Braun and Clarke
(2013), online interviews may pose some disadvantages, such as information or data
loss due to a lack of visual cues. Then again, instead of viewing virtual interviews as
inferior substitutes for in-person ones, Braun and Clarke (2013) saw them as
complementary tools, providing convenience for both the researcher and
interviewees. In view of this and aiming to prioritise participants’ convenience and
availability, for this dissertation, the interviews were held online using the Zoom
platform, as they all opted for the virtual option to be able to fit them into their

schedules.

The interview guide was developed based on a thorough literature review presented
in the previous chapter. This approach ensured comprehensive coverage of relevant
topics in the field of green career guidance and addressed the research questions
through guided queries and clarification of relevant details by exploring various
aspects of the topic in the study. This included participants’ backgrounds and role
responsibilities, views on the role of career guidance in sustainability, the current
status of climate action and sustainability practices at their institution, training
experiences, suggestions for integrating green guidance, and preferences for

supporting resources.
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3.3.1 Interview language

Effective interview communication is crucial for obtaining accurate information, as
highlighted by Welch and Piekkari (2006). Furthermore, they acknowledge that
interviews may sometimes involve a shift between languages or codes, “‘code’
switching” (2006, p. 426), which makes the language of the interview a vital matter
to consider (Elhami & Khoshnevisan, 2022). The interviewees’ native language is
most suitable for clear and comprehensive communication, leading to high-quality
data (Jovchelovich & Bauer, 2002, as cited in EIhami & Khoshnevisan, 2022).
Therefore, selecting the right words when constructing questions is crucial for
interviewers to reduce misunderstandings and retrieve accurate information (Welch
& Piekkari, 2006). This is also referred to as communication accommodation,
whereby communicators adjust to the participants to encourage openness and sharing
of experiences by speaking in the participants’ native language (Elhami &

Khoshnevisan, 2022).

In consideration of the benefits of utilising the mother tongue, given that my
participants were all bilingual in terms of the Maltese and English languages and to
give precedence to their communicative comfort, they were given the choice to use
their preferred language. This method aided in fostering authenticity in their
responses. The majority opted for Maltese with some code-switching along the

interview, with only one participant responding solely in English.
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3.4 Data analysis

In qualitative research, Creswell (2007) noted that analysis can be a demanding task
for researchers. Initially, I planned to utilise software for systematically generating
themes and categories. However, | encountered a significant setback due to language
constraints. The selected software lacked support for the Maltese language,
prompting a thorough exploration of alternative options, all of which proved
inadequate for accommaodating the linguistic needs of the interviews. Consequently, |
decided to shift to manual coding, recognising the necessity of capturing the context
of the Maltese language. While this change introduced a time-intensive component to
the analysis, preserving the data's integrity was essential, ensuring a rigorous and
comprehensive analysis despite the absence of automated assistance. A notable
benefit of this shift was that manual coding addressed a potential limitation linked to
software use. This ensured a balanced focus on the relevance of the generated

themes, avoiding undue emphasis on theme recurrence.

In accordance with Braun and Clarke’s (2013) thematic analysis approach, I adhered
to the specified steps: “transcription...reading and familiarisation...taking note of
items of personal interest...coding...searching for themes...reviewing themes” (pp.
202-203). Subsequently, | created thematic maps, presenting provisional themes,
subthemes, and their interconnections. Thematic analysis was instrumental in
identifying the findings’ main themes, whereby the first step was to draft the
interview transcripts and code the transcripts by means of comments within a Word
document. For efficiency and re-listening purposes, all interview transcripts were

time-stamped. During the coding phase, excerpts which were identified to have
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significant meaning were colour-coded for easy reference. This method facilitated
the systematic classification of the examined data, which aided its organisation
through a system of salient themes and connections generated from the conducted
interviews. After reviewing the comments and excerpts, significant segments and
relationships were identified, which served as the basis for formulating the initial
thematic maps (see Appendix 6). The use of these maps and their reviewing further
defined and refined these patterns by completing the final thematic map (see
Appendix 7) that served as a foundation to strengthen the analysis and subsequent

findings’ discussion.

3.4.1 Manual development

Based on these interviews, as presented and discussed in the following chapter, it
was evident that practitioners are in need of information, tools and resources that can
be applied to the local context. Following a reflective exercise, | felt the need for a
practical resource to address this shortage. Thus, a manual entitled Uncovering green
guidance — A practical manual for career guidance practitioners was prepared in
digital format to support the sustainability objective. For ease of reference, this was
specifically designed for career guidance practitioners working in the local secondary
school sector. This manual addresses a gap whereby, to date, no resources related to
sustainability from a career guidance perspective exist for career advisors working
within local educational settings. Therefore, such a resource could serve as a starting
point and a central reference for integrating sustainability within local career
guidance practices. This was supported by insights gained from the literature review

and the findings’ analysis presented in this study. Accordingly, it incorporates
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selected themes and accompanying information, relevant online links, and suggested

student activities, among others.

The manual’s key aims encompass several critical objectives. Firstly, it aims to offer
a comprehensive overview of the current situation concerning climate change and its
impact on the evolving world of work. Furthermore, it delves into the role of career
guidance, with a specific focus on sustainability or ‘green guidance’, as a means to
foster awareness and integration of environmentally responsible values. Additionally,
the manual seeks to empower career guidance practitioners by providing them with
the tools and knowledge necessary to instil a sense of environmental responsibility in

individuals as they reflect and select their future careers.

3.5 Ethical considerations

3.5.1 Qualitative data collection

The utilisation of qualitative methods in data collection presents complex ethical
dilemmas due to its inherently personal nature (Mertens, 2018). Diener and Crandall
(1978, as cited in Bryman, 2016) identified four domains that could manifest ethical
concerns, which include potential harm to participants, absence of informed consent,
invasion of privacy, and the possibility of deception. To mitigate these matters, this
study diligently followed the UREC (2021) guidelines by transparently
communicating research objectives, setting clear participant expectations, and
ensuring voluntary participant contributions. Thus, the recruitment and interviewing
process of interested participants ensured they received detailed information about

the research’s nature.
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The latter group of participants was presented with a comprehensive information
letter and consent form in accordance with the guidelines outlined in UREC’s (2020)
documentation clarifying the study’s overarching objectives and the intended
utilisation of data. The letter also offered a clear and thorough explanation of the data
collection through the audio recordings process. In accordance with the Research

Code of Practice (L-Universita ta’ Malta, 2019), no harm was caused to participants.

3.5.2 Participant rights, confidentiality, and anonymity

Furthermore, when searching for research participants, it is imperative for the
researcher to recognise their entitlement to abstain from research involvement, as
emphasised by Thomas (2021). Abiding by this, participants in this dissertation were
reminded of the voluntary nature of their contribution to the study and their right to
withdraw at any time without justification. Participants were required to email a
signed consent form, assuring them of privacy and confidentiality, with access

limited to only the tutor and me.

Complete adherence to the principles of confidentiality and anonymity is essential in
all research, as outlined by Thomas (2021). Throughout the study, a commitment to
these two standards was upheld to ensure the utmost protection of the interviewees’
identities. This involved refraining from any mention of their names or any
personally identifiable information in my written work. In this context,
confidentiality was rigorously maintained by safeguarding the participants’ identities
in the presentation of research findings, ensuring their complete anonymity, and

refraining from disclosing any specific school affiliations.
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Prior to their participation, participants were provided with an information letter that
noted the absence of any references that could identify them, thereby minimising any
potential for unintentional deception. Moreover, participants were informed that
excerpts from the interviews might be quoted in the dissertation, for which consent
was also sought. They were also made aware that the data collected for this research
study would be erased once they no longer serve a purpose in the dissertation
process. This was in line with the University of Malta Research Code of Practice (L-
Universita ta” Malta, 2019), which emphasises the importance of upholding
participants’ “integrity and dignity” (p. 1), preventing any detriment, and obtaining
informed consent. Additionally, interview recordings and transcripts were securely

kept in a password-protected folder on my personal computer to preserve the

protection of participant identities.

To further safeguard participants and maintain ethical standards, it is crucial to note
that interview ethics were also carefully observed, whereby the interviewer ensured
that the selected time, location, and setting were conducive to a comfortable
environment for the participants, as described by Oliver (2014). In this regard, the
interview sessions were held at a convenient time and location for the participants
whilst ensuring that confidentiality and anonymity could be preserved. In accordance
with this, I also accommodated participants’ preferences for online interviews
through the Zoom platform and allowed for audio pauses during the interview upon

request, ensuring confidentiality.
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3.6 Methodological advantages and constraints

3.6.1 Qualitative data focus

One of the main strengths of this research is that it focused on qualitative data, thus
providing in-depth findings on a subject matter that, to date, has not been tapped into
in the local arena. Additionally, including data sources that possess expertise in the

subject matter enhanced these findings’ trustworthiness.

3.6.2 Semi-structured interviews

Interviews offer valuable data flexibility, allowing for the exploration of unplanned
questions. However, it is crucial to acknowledge that this method comes with its
challenges, particularly in terms of time consumption and time available to complete
the study and access to respondents (Rubin and Rubin 1995, as cited in Warren,
2001). In spite of these challenges, to ensure a smooth and rigorous data collection,
analysis, and discussion process, | implemented plans to keep me on track
throughout the research. This included a schedule to conduct the interviews during
March 2023 in order to have sufficient time to work on transcribing and organising
the data. However, working through time constraints proved to be a significant
hurdle during the data collection phase of my research. Acknowledging the
participants' busy schedules, | opted for a flexible scheduling approach to alleviate
this challenge. This approach allowed participants the autonomy to select interview
slots that aligned with their convenience, extending the options to include evenings
and weekends. Such a plan was vital to maintain focus and efficiency throughout the
various data collection and analysis stages.
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3.6.3 Bias

Research entails acknowledging and mitigating errors and bias as part of human
involvement (Norris, 1997). Such biases involve subjectivity and researcher bias,
which are often deemed unavoidable and significant (Mehra, 2002). Reliability and
validity are key considerations in research, particularly in quantitative studies (Joppe,
2000, as cited in Golafshani, 2003). Reliability ensures consistent outcomes over
time, and validity focuses on accurate measurement. In qualitative research,
replicating results is less vital. Instead, precision, credibility, and transferability take

precedence in evaluating qualitative findings (Golafshani, 2003).

To maintain precision and transferability, | applied purposive sampling to select
diverse participants from state secondary schools in Malta, ensuring the study’s
relevance. Credibility was maintained through a rigorous ethical approval process
involving FREC and MREC. This study benefitted from the fact that the researcher is
an educator with career guidance responsibilities, facilitating communication with
participants and comprehension of education-related concepts due to the shared
professional background. However, | acknowledged the inherent presence of errors
and biases, as noted by Norris (1997), in terms of subjectivity and potential biases
associated with human involvement in the research process. Nevertheless, | was
aware that my personal values, perceptions, and professional role may have

influenced the research process. To ensure transparency, | made this clear to the

88



participants and also strived to focus on the participants’ input as objectively as

possible.

Ensuring trustworthiness in qualitative research is crucial. Williams and Morrow
(2009) identified three key aspects: “integrity of the data, balance between reflexivity
and subjectivity, and clear communication of findings” (p. 577). In my research,
maintaining data integrity was a central focus. | detailed my methodology to allow
others to replicate procedures, following Williams and Morrow’s recommendations.
Additionally, in presenting findings, | used excerpts from transcripts to illustrate the

connection between data interpretations and participants’ contributions.

3.6.4 Sample size

While a compact sample can be advantageous, it may restrict the depth of research
insights (Braun & Clarke, 2013). A drawback to this study was the limited sample
size for data collection. However, to ensure credibility, | selected individuals
involved in career guidance (career advisors, guidance teachers, and PSCD teachers)
from state secondary schools in Malta as study candidates due to their expertise in
career guidance and the research topic. In this qualitative research, generalisability
was not the goal; the focus was on obtaining an in-depth understanding of existing
practices. Consequently, it informed the discussion and subsequent recommendations

within this dissertation.
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3.7 Conclusion

In conclusion, this chapter provided a comprehensive overview of the methodology
employed in this dissertation. It highlighted the epistemological orientation and
research questions that guided the study. The choice of interpretivism was justified
for its relevance to the research objectives. The research questions, sampling method,
data collection and analysis techniques were outlined. Ethical considerations were
also addressed, emphasising participant rights, confidentiality, and anonymity. The
methodological advantages and disadvantages were discussed in terms of qualitative
data, semi-structured interviews, the researcher’s professional background, and
sample size. Overall, this methodology laid the foundation for a thorough exploration
of sustainability perceptions and practices in career guidance within local secondary

schools. The following chapter presents the analysis and discussion of the findings.
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4 Findings, analysis, and discussion

4.1 Introduction

This chapter delves into a comprehensive examination of green career guidance in
Maltese government secondary schools, aiming to explore its presence, strategies,
and impact as implemented by diverse individuals with career guidance
responsibilities. The primary objectives of this chapter include assessing the presence
and implementation of green career guidance in government secondary schools and
examining the approaches adopted by different career guidance practitioners.

Additionally, the aim is to uncover the reasons for its absence where applicable.

A thematic analysis approach facilitated the process of uncovering the core themes,
patterns, and connections central to this dissertation’s research questions. This study
focused on the role of career guidance in the context of green guidance in Maltese
government secondary schools. It further explored how career guidance practitioners
address green guidance, the benefits they gain, and the challenges they encounter
when implementing green guidance principles. Two central themes were generated:
the current career guidance practices and the enhancement of green guidance
integration. These themes directly address the research objectives, allowing for the
exploration of the existing state of career guidance in local secondary schools and the
efforts or lack thereof to incorporate environmentally conscious principles into these

practices.

The research findings are presented in a discursive style, whereby the generated

themes served as discussion points in answering the research questions, as can be
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followed in this chapter. Significant excerpts from the interview transcripts were
used to illustrate the respective arguments throughout the findings, analysis, and
discussion of the collected data. All the interviews with practitioners were held in the
language they were most comfortable with, whereby almost all chose to express
themselves in Maltese with some code-switching to English as needed. Thus,
selected interview quotes in Maltese are also provided with a translation to English
for easier access to non-Maltese readers. Original excerpts are presented in italics to
differentiate them from translated content in English, as needed. Each participant was
assigned a pseudonym to preserve anonymity. This was presented in a table in

section 3.2.

4.2 Current career guidance practices

This section offers an overview of the interviewees’ professional roles and their
significance in their careers. It also explores essential aspects of their work with
secondary school students, including session types, associated responsibilities, and
career guidance activities, highlighting their primary focus areas when assisting
students. Career advisors (Alexia, Gail, and Oliver) offer one-to-one sessions that are
also employed by both guidance and PSCD teachers (Vivianne and Doreen). Group
sessions are also a common practice involving all the participants, with Alexia, Gail,

and Doreen facilitating voluntary sessions according to students’ needs.

Productivity and effectiveness in career guidance depend on various factors and
approaches. While a structured, objective framework can yield positive results, the

practitioner’s subjective choices can shape the outcomes described by the different
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participants. This can cater to the shifting world of careers (Bors Borbély-Pecze,
2021; Katsarov et al., 2012), and one should consider the skills necessary for thriving
in an increasingly automated world (Purchase, 2019). It could also mean that, rather
than merely providing a compilation of job roles and corresponding remuneration
(Maggi, 2019), the participants are genuinely acting as “conduits” (O’Shea et al.,
2022, p. 8) in assisting students to approach the future with adaptability skills

(Covey, 2019).

Correspondingly, participants indicated an array of essential areas when dealing with
career guidance with their students, which revolve around the need for personalised
and comprehensive approaches according to the respective students. Differentiated
programmes tailored to address emerging needs were observed to focus on the
cultivation of soft skills and adapted according to the specific year groups (Alexia).
Such programmes incorporate mock interviews, option choice guidance, and
preparation for work and post-secondary institutions. Curriculum Vitae (CV) writing
assistance is another service provided (Alexia, Miriam, and Max), together with
interview skills in the form of group interventions, particularly with Year 10 students
(Alexia, Gail, Miriam, and Max). Furthermore, Alexia and Whitney incorporate one-
on-one sessions, employing a student-centred approach. In these sessions, they meet
with every Year 8 student individually to address their specific needs regarding their

subject choice for the following year.

Similarly, Year 11 students receive one-to-one guidance concerning post-secondary
choices. Other participants did not mention such individualised sessions on a large

scale except for Alexia and Whitney, but collaboration and liaison among Career
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Advisors (CAs), Guidance Teachers (GTs), and PSCD teachers were cited by all the
participants. Parental involvement is also addressed, with a summer walk-in service
(Alexia) and other support as needed by parents (Pamela, Gail, and Doreen). Part of
the responsibilities categorised by the participants included orientation visits to
various work environments and participation in career fairs. Furthermore, the
participants’ expertise is sought through outreach efforts, and they often receive
requests for career-related guidance from other staff members to be held during

particular subject classes (Alexia, Pamela, Gail, Whitney, Miriam, and Max).

Upon analysing these varied approaches, it is evident that working with secondary
school students in career development requires an individualised approach. The
fundamental principles of inclusivity and flexibility are central to valuable career
guidance, and empowerment surfaced as a universal theme throughout the

interviews.

4.2.1 Focus area: Empowerment

Mann (2022) underlined the importance of exploring career opportunities for
developing professional skills, paralleling the idea that education needs to extend
beyond the classroom to prepare students for the realities of the working world,
especially in the context of sustainability. Whitney’s distinct approach prioritises
active student engagement and personal research to keep the provided information
relevant. What sets Whitney apart is encouraging student participation in the research

process through shared exploration. This approach underscores the commitment to
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empowering and equipping students with current information for career decisions,

particularly in the context of the green transition and sustainability demands.

Whitney’s approach aligns with Mann’s ideas and local educational policies,
including the Career Guidance Policy for Schools, the National Curriculum
Framework (NCF), and the Career Learning and Development Framework, which
aim to foster lifelong learners, prepare students for the professional world, and
nurture engaged citizens. Career guidance practitioners are responsible for staying
current with the evolving demands for “future skills needs” (McKenzie, 2020, p. 4).
In correspondence to McKenzie’s affirmation, Whitney’s holistic approach
underscores the commitment to updating herself and equipping students with up-to-
date, relevant information for their career choices. In this manner, students are
empowered to navigate challenges and find solutions, vital skills in today’s evolving

sustainability and environmental consciousness landscape.

In the context of student empowerment, Gail and Oliver underlined the importance of
challenging students’ misconceptions about career development regarding their
capabilities and social situations and engaging in discussions to address these doubts.
Oliver prioritised encouraging students to persist when they are inclined to give up
and developing skills that enhance their perseverance.
Oliver on empowering students: Student Oliver on empowering students: | help
nghinu jemmen fih innifSu, li kapaci hu  students believe in themselves and that

Jibni xi haga li forsi gabel kien jahseb li ~ they can do something they might not
mhux kapaci jasal ghaliha. have thought they could achieve before.

Thus, employing Oliver’s outlook helps students broaden their horizons by

considering options that might have been overlooked. This scenario resonates with
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Gottfredson’s theory of circumscription and compromise, which explains how
individuals, especially during childhood and adolescence, limit their career choices
based on gender, social class, race, and perceived abilities (Sharf, 2013). Vivianne
and Gail play a significant role in conveying that everyone can pursue a unique
career path without predetermined constraints. Then again, Gail also stressed the
need for a touch of realism, encouraging reflection on students’ aspirations while
avoiding undue limitations. “I also believe that they have to be a bit realistic. I'm not
saying that they do not dream, I do help them and guide them to reflect, but I don’t
want them to feel limited” (Gail). By gaining expertise and understanding their
options, students can make informed and satisfying career choices, thus addressing

the compromise stage of Gottfredson’s theory.

The practices mentioned above also connect to the broader concept of emerging
careers, by which Vivianne and Gail encourage students to explore and embrace new
opportunities. As Vivianne succinctly phrased it, “I keep telling them, at the end of
the day, you might be doing this, and this job might not even exist in 10 years...so it
might be something completely different”. Correspondingly, Gail maintained, “We
do reflect on the current situation, but | always specify that this is how things are
today. In the future, these might change, new opportunities might arise, and your
situation may also change” (Gail). Alexia, Vivianne, and Nathalie highlighted the
importance of preparing students for an ever-evolving job market and stressed the
value of equipping them with essential, transferable skills applicable to emerging
prospects. Alexia, in particular, stressed the relevance of such skills in the context of

a green economy.
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These practices employed by Alexia, Vivianne, Gail, and Nathalie reinforce
Hansen’s (2011) Integrative Life Planning theory, which calls attention to extended
considerations in career choices. Incorporating this theory into green career guidance
within education motivates students to envision paths beyond traditional jobs and
explore emerging roles in the evolving job market. Therefore, through these
participants’ proactive guidance, students are prepared to address the constraints of
circumscription and compromise per Gottfredson’s theory and explore and seize

opportunities in the ever-changing landscape of emerging careers.

Then again, Max put forward a crucial element: supporting students in following
studies when their future destination remains uncertain, given the continuously
evolving job markets and changing career opportunities. The challenge is
compounded by the fact that today’s generation tends to focus on the present, often
perceiving the future as distant, as highlighted by Max on offering relevant career
guidance, presented further on in this section. However, it is crucial to address this
challenge, as failure to expose students to emerging career possibilities may lead

them to cling to conventional jobs, potentially limiting their horizons.

Irving (2014) encouraged individuals to think deeply about their career choices and
how they can affect society and the environment. Similarly, one of the goals of the
NCEF is to inspire students to adapt to the changing demands of society by reflecting
on themselves (Ministry of Education and Employment, 2012). This idea also
parallels the insights of Parsons (1909, as cited in Patton and McMahon in 2014),
who called attention to the significance of understanding oneself, the work

environment, and how these factors relate when deciding on a career. In this context,
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Doreen plays a vital role in helping students with their career choices by promoting

self-reflection and encouraging them to think about their career goals.

Thornton et al.’s (2019) discussions on labour market dynamics highlight the
significance of skills requirements. In accordance with this, the ILO (2019) outlined
a list of essential competencies necessary for green employment, encompassing
communication, leadership, and collaboration. Within this context, Doreen helps
students consider their experiences, such as babysitting and community club
involvement, which helps students acknowledge the practical competencies they are
acquiring, such as time management and teamwork, and how these are directly

applicable to the world of work.

Doreen on self-reflection and the Doreen on self-reflection and the
importance of skill appreciation: importance of skill appreciation: They
Importanti wkoll i jkunu jafu lilhom must also be self-aware. | believe that
infushom. Nemmen li minn hemm trid you need to start from there: the

tibda: personal side. In7obb personal side. | would also like to make
ingeghielhom jirrealizzaw ukoll li certu  them realise that they already have
hiliet ghax-xoghol, li a juzaw specific job skills, meaning that they

‘ilquddiem, diga gegadin fihom, jigifieri need to recognise that their skills are

huma li jridu jagimlu huwa li jindunaw  suitable for work.

li dik il-zila li ghandhom hija tajba

ghax-xog#ol.
Doreen serves as an exemplary model for how career advisors can act as valuable
guides, aiding students in approaching their futures with adaptability, as underscored
by Covey’s (2019) perspective on how career advisors can serve as valuable
channels into the world of work. Additionally, the ability to recognise the value of
existing skills that can be transferred to future jobs supports the idea that generic

competencies can be instrumental in green career paths (ILO, 2019; Kwauk & Casey,

2021). In particular, analytical competencies, such as challenging the status quo and
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norms, are crucial for fostering individuals’ reflection about their career choices
(Hooley, 2021, 2022a, 2022b) and the broader societal and environmental impacts. In
a knowledge-driven economy, success in secondary education goes beyond rote
learning and involves vital attributes such as critical thinking, effective
communication, and environmental knowledge (Leicht et al., 2018; Thirupathy &
Mustapha, 2020). Focus on public speaking with the aim of honing strong
communication skills among Miriam’s students was pointed out, reaffirming Leicht

et al.’s and Thirupathy and Mustapha’s assertions.

Moreover, teaching analytical thinking, particularly in the context of sustainable
futures and social justice, is crucial (ILO, 2019; Irving, 2014). In relation to this,
Max’s emphasis on critical thinking is not limited to personal growth but extends to
green skills. Max underscores the significance of challenging oneself in terms of
personal views, expectations, or even the content students consume. This resonates
with the concept of developing a critical mindset, highly emphasised in the presented
literature and the common objectives outlined in various policy documents (Career
Guidance Taskforce, 2007; Gravina & Camilleri, 2020; Ministry of Education and
Employment, 2012). Additionally, Max’s efforts in interview preparation and CV
writing for potential temporary jobs also reflect the challenges students face when
transitioning from school to the workforce. This practical approach sets a foundation

for the realistic aspects of employment transitions discussed in the literature.

Max on relevant career guidance: Hafna Max on relevant career guidance: Many

drabi, anke dak li huwa career times, even when it comes to career
education, iz-Zghazagh jekk ma jkunx education for young people, if it isn’t
imminenti, ‘ged naghmel interview imminent, ‘I’m doing interviews but

imma bil-7zsieb li x-xahar id-diezel 7a with the aim that by the end of the
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nfittex xog#ol’, jekk ma ttihx dan it-tip
ta’ meaning, qisu anke [-impenn ikun
nagra fjakk. Allura ngzaqqad I-
interviews u CV writing ma’ summer

job.

month, I’ll be looking for a job’, if you
don’t give this kind of meaning, the
commitment tends to be taken lightly.
So, | combine the interviews and CV
writing with a summer job.

This is a crucial point, as it demonstrates a tangible practice of career guidance with

imminent relevance to the students and how such an initiative adds significant

meaning. In many cases, what is perceived as career education may not feel

immediate to young people. Without providing this sense of immediacy, it might be

viewed as a commitment that can be taken lightly. Therefore, integrating interviews

and CV writing with a prospective job in the near future is a practical way to bridge

this gap and make career education more relevant to the current needs of the

students.

Additionally, Vivianne consistently takes the initiative to connect the social

dimension of careers with various examples. She illustrated how career choices

intersect with different subjects, delving into consumerism and questioning the

values associated with material possessions. Vivianne’s intention is to explore the

societal impact of careers and advocate for social justice.

Vivianne on career and social justice:

Vivianne on career and social justice:

When | talk about careers, | try to link a
lot to the social aspect...social justice.
Fejn jidhol social aspect ma’ social
justice, I bring up a lot of those options
— ma tantx jaghtu kashom qisu dawn I-
affarijiet. So, I bring it up.

When | talk about careers, I try to link it
a lot to the social aspect...social justice.
Wherever the social aspect intersects
with social justice, | introduce a wide
range of options and ideas — at times,
they overlook the significance of these
matters, so | actively bring them into
the conversation.

Empowerment in career guidance practices serves as the catalyst for students to

engage in their career development actively. This section presented participants’
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focus on empowering their students through career guidance to provide them with
the necessary resources, knowledge, and self-confidence to make well-informed
career decisions. These practices are not only in line with the ideals of various
scholars and policy frameworks, but they also encourage students to challenge
misconceptions, broaden their horizons, and consider emerging career opportunities,
especially in the context of sustainability. Furthermore, developing critical thinking,
communication skills, and the ability to adapt to the changing demands of society
and the environment ensure that students are equipped for meaningful and successful

career choices in a dynamic professional world.

4.2.2 Sustainability in context: Implementation and maintenance

To promote environmental sustainability through education, it is crucial to establish
supportive learning environments that encompass dedicated class time and activities
beyond traditional classrooms, such as extracurricular programmes (Sterling, 2001,
as cited in the European Commission, 2022b). Local educational systems, like PSCD
and EkoSkola, encompass elements designed to impart knowledge and foster
sustainable attitudes and practices with specific objectives in this area. Nevertheless,
despite these efforts, a significant gap exists between environmental sustainability
and career choices. Therefore, participants were asked about the current state of their
school and college settings to assess the extent to which these environments support
green practices as a foundation for incorporating them into the career selection

process.
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One highlighted aspect of implementing environmentally friendly measures was the
need for enforcement and realistic application through role models (Pamela and
Whitney). Several challenges hinder effective implementation, characterised by the
lack of concrete actions following environmental commitments, which signifies the
disparity between verbal agreements and tangible actions, resulting in disjointed
efforts (Vivianne, Whitney, Doreen, Miriam, and Max). This lack of follow-through
results in incomplete or ineffective implementation of green measures. This
observation corresponds to Leon Tikly’s (as cited in CICA, 2023¢) emphasis on the
striking disparity between policy intentions and real-world outcomes, underscoring a

fundamental implementation challenge in realising meaningful change.

Vivianne’s comments revealed a recurring lack of maintenance and follow-through
regarding sustainable and environmentally friendly initiatives. A number of
participants (Pamela, Vivianne, Whitney, Miriam, and Max) pointed out that even
the separation of garbage, considered a simple task, poses a significant issue in the
current context, let alone in more complex matters, such as integrating sustainable
values into career path selections. Despite the presence of effort from higher-ups and
the mention of specific actions, the latter are not consistently maintained. Vivianne
emphasised the mismatch between words and actions, the lack of communication on
ongoing school eco-friendly initiatives, and the need for better reinforcement. She
expressed frustration that ideas are put forward but not fully realised or explained to

students, resulting in a superficial approach to these crucial matters.

Vivianne on disjointed efforts: They Vivianne on disjointed efforts: They
throw the idea to the kids, u m 'hemmx throw the idea to the kids, but then
il-buildup, imma mbaghad ma there’s no follow-through...The same
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nispjegalekx ghalfejn... The same thing  thing with the climate, you know, we

with the climate, gisu, we throw an present an idea, ‘let’s do something’,
idea, ‘ejja ha naghmlu xi haga’, but not  but not the story within it, the why and
the story within it, the why and the the consequences. You know, it’s like

consequences. You know, like mela, we  we did this...tick, we did this, tick.
did this...tick, we did this, tick.”

The issue raised by Vivianne regarding the lack of communication and awareness
about sustainable practices within their work environments is significant. This
situation underscores the necessity for improved communication and information
dissemination about eco-friendly initiatives. Instead of limiting such efforts among
those interested in the subject, there should be a more proactive approach to sharing
this information with a broader audience. This could enhance awareness and attract
more individuals to participate in the cause actively. Alexia and Gail’s experiences,
where eco-friendly initiatives and student environmental ambassadors promote
sustainability, are positive examples of fostering an inclusive and informed
sustainability culture in workplaces and educational institutions. This illustrates the
development of an ingrained sustainable mindset rather than merely introducing the
concept when students are older and attempting to have them embrace it at that time,
as echoed by Pamela and Max. Pamela also raised a critical point about the concept
of sustainability by maintaining that it should not be exclusively tied to careers, as
such a narrow focus might not effectively cultivate the sustainability mentality.
However, I don’t think it should solely be connected to careers because if it’s
only linked to one thing — careers, it doesn’t become ingrained in the
mentality. I think it’s more important to have it on a broader spectrum, so it
becomes a mentality, and then automatically, it doesn’t need to be enforced.
It becomes a way of thinking. If you try to make it part of everything, if you

make it something obvious that everywhere should be green, naturally, even
careers will be greener. (Pamela)
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Max on the importance of exposure to Max on the importance of exposure to
sustainability: Exposure is extremely sustainability: Exposure is extremely

important; mhux la kemm tfajthom fl- important; it’s not just about placing
ambjent u f’dagqa wahda gew them in the environment * [referring to
sustainable. the natural environment] and having

them become sustainable overnight.
Pamela and Max’s contributions underscore the importance of linking this
sustainability to values, which should be embedded in our upbringing and supported
by systems in place at both micro and macro levels. Sustainability through career
choices is merely a strand in the sustainability area, suggesting the need for a
comprehensive approach to sustainability that embodies cultural values and societal

structures integral to fostering a sustainability mentality.

A notable comment by several participants, when asked about current sustainable
practices within their work environments, was that there may be things going on, but
sometimes they get to know about them by chance. Conversely, Alexia, Gail, and
Oliver asserted that eco-friendly initiatives are a regular practice in their cases,
whereby Gail provided comprehensive, valuable insights into the current
sustainability practices at her school. She mentioned dedicated individuals or groups
who take the lead in promoting sustainability within the school community so that it
is not just about having sustainability on paper but ensuring that it is actively
practised and promoted. Using offline (notice board) and online (social media)
channels to reach a wider audience ensures that information is easily accessible to
students and staff and not limited to one medium. “The presence is really felt. They
have environmental ambassadors, and they do outreach and activities. Even when
you enter the school, they have a notice board with updated information, a Facebook

page, and carry out projects” (Gail).
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For a lasting impact, such practices must become integral to daily life. When students
regularly experience sustainability, they are more likely to carry these practices into
their future careers. Addressing these issues involves focusing on practical methods
and aligning actions with words. Combined with green career guidance, it can help
bridge the implementation gap and significantly contribute to sustainability. Despite
numerous campaigns and initiatives for responsible waste management, recycling,
and broader sustainability goals, there is still a pervasive sense that desired progress
and sustainability objectives remain unfulfilled. This persistent gap between efforts
and outcomes prompts a closer examination of values concerning environmental

responsibility and sustainability, which is discussed in the next section.

4.2.3 Sustainability in context: Values

Raatikainen et al. (2021) underscored the significance of valuing the natural world in
the pursuit of sustainability. This emphasis on nature has led to a noticeable shift in
values, with eco-conscious choices increasingly shaping daily lives and driving
tangible actions towards sustainability. Lifestyle modifications (O’Donoghue, 2020),
such as diet and air travel reduction, signify such concrete undertakings (Haskova,
2020). Correspondingly, Plant (CICA, 2023b) spoke about the need for a paradigm
shift in our approach to sustainability and emphasised that it should not be viewed as
a fleeting concern but as a fundamental way of thinking. This change involves
integrating green guidance and considering the environmental impact of career

choices (Plant, 2021).
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In relation to this, Whitney and Doreen underscored a significant concern — the lack

of inherent sustainable values in students’ daily lives. This raises questions about the

challenges of integrating sustainability into prospective work environments, making

it difficult for students to conceptualise and reflect upon sustainable practices within

chosen career paths. However, the absence of these values in one’s personal life

diminishes the likelihood of their effective integration into professional activities.

This underscores the importance of nurturing a culture of sustainable values at the

individual level, laying the foundation for a more environmentally responsible and

conscientious workforce.

Whitney on lack of sustainable values:

Whitney on lack of sustainable values:

La inti sustainability isn’t practised
around you every day, kif ha tghaddilek
minn rasek biex tkun sustainable fuq ix-
xoghol?

Doreen on lack of sustainable values:

If sustainability isn’t practised around
you every day, how can you think about
being sustainable at work?

Doreen on lack of sustainable values: |

Nahseb jiena, I-istudenti, jekk ma
jkunux imrawmin * [refers to
sustainable values], fejn tidhol klima,
environment sustainability ec¢c., nahseb
naqra difficli biex jiena fil-guidance
session, ha mmur ghal dan il-green
guidance. Jekk huma ghad

m ghandhomx dak -awareness, jekk gas
qed jithmu, kif jiena f’dik is-session ha
niltaga’ maghhom fuq xi haga li huma
qas jistghu jaghmlu connection?
Nahseb naraha difficli immens.

think that if students aren’t brought up
accustomed * [refers to sustainable
values], if they aren’t already engaged
in matters related to climate,
environmental sustainability, etc., | find
it quite difficult in the guidance session,
to delve into this green guidance. If they
don’t yet have that awareness, if they
don’t understand yet, how can 1, in that
session, connect with them on
something they’re not yet able to make
a connection with? | find it immensely
difficult.

Global youth concern about climate change and their inclination towards a

transformative mindset has been underscored in various literature pieces (Deloitte,

2021, 2022; European Commission, 2022b; Haskova, 2020; Horn-Muller, 2021; Ro,
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2022). Two participants (Pamela and Doreen) deeply discussed this shift in belief
systems, focusing on prioritising and internalising sustainability values. Pamela
stressed the necessity of modifying one’s mindset and cultivating a sustainable way
of thinking rather than associating it solely with specific careers or viewing it as a
temporary concern. Pamela also highlighted the importance of instilling
sustainability in early childhood to make it an integral part of an individual’s value
system. Significantly, during the PISA 2018 survey, Maltese young people displayed
exceptional awareness of global concerns, with a substantial majority avidly tracking
global events on social media (OECD, 2020). However, the findings from the
conducted interviews indicate otherwise. Pamela discussed the diverse value systems
among students, where some naturally embrace sustainable thinking while others do
not. In the discussion about students’ subject choices, Pamela, Vivianne, and Max
emphasised students’ inclination to prioritise ones that they feel will lead them to the
highest financial gain. Drawing from Gottfredson’s theory of circumscription, where
self-concept and stereotypes play a role in career choices (Sharf, 2013), students who
opt for financially profitable careers based solely on their monetary advantage might
overlook other alternatives, including sustainable career options. Additionally, such
materialistic tendencies observed in students could fuel excessive consumerism and
environmental degradation in its process, all the while defeating the sought-after
green transition. The challenge lies in shifting their focus from instant gratification to
long-term consequences and the well-being of society and the environment, i.e., the

basic principles of sustainability.
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Hansen (2023) advocated for the integration of values assessment in career
development, and Kamis et al. (2017) stressed the significance of nurturing
environmental appreciation, fostering the essential sustainability mindset, and early
skill development. Nonetheless, attempting to alter a deeply ingrained “social
practice that has embedded itself as an institution, and acquired its own traction,
traditions, and legitimacy over the years, represents an immensely challenging
endeavour” (Sultana, 2017b, p. 427). Similarly, within the context of sustainable
behaviour, Gonon (CICA, 2023c) concurred that changing ourselves is not a simple
task, and merely adopting eco-friendly behaviours does not ensure humanity’s
success. Values underpin belief systems and behaviours, which influence decision-
making and priorities. One participant (Gail) pointed out this issue and disclosed that
when she was reading and reflecting on the concept of green guidance integration,
she realised that she had never thought of it before.

When I was reading about it, I realised it’s an area which, before this, I

wouldn’t have thought it was something I have to address. I don’t do it

consciously. It made me realise that I need to start addressing it more. (Gail)
This issue is vital as it underscores that sustainable thinking is not always innate.
While acknowledging the importance of instilling values in young individuals from
an early age, it is essential to consider the challenges local practitioners encounter
because of the deficiency of sustainability as a societal and cultural norm. If
sustainability through careers does not naturally occur to practitioners, the likelihood
of its introduction to students becomes remote, thus presenting a substantial
impediment to green career guidance. Nevertheless, participants exhibited a

readiness to explore the integration of sustainability into their professional lives,
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even if not inherently associating it with career choices. The interviews showed that
they recognised its potential impact through their indirect or ad hoc approaches.
However, a concerted effort must be made to identify actionable steps to overcome

this value-related barrier.

The previous four sections dealt with the current practices, to date, among the
interviewed practitioners regarding sustainability and the integration of green career
guidance in their practice. In the following section, the current career guidance
practices are used as a foundation to discuss the integration of a sustainable approach
to career choices. Constraining factors such as awareness, resistance, resources, and
impartiality concerns are addressed, along with suggested strategies, including

training and tools, to address green career guidance in local state secondary schools.

4.3 Enhancing green guidance integration

The shift towards eco-friendly employment practices often requires skill adjustments,
including retraining and enhancing existing competencies, which can lead to new
career opportunities (ILO, 2019). Individuals need guidance on the green job market
and the essential skills for these roles (ETF, 2020). Limited understanding of this
sector can hinder access to such opportunities (ILO, 2022). Thus, practitioners who
possess this knowledge can contribute to sustainability and social justice, aligning
with green guidance principles (Plant, 2015). This involves considering careers that
promote sustainability within a just, green transition. To achieve this, career

guidance practitioners must be well-informed to guide their clients effectively.
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The following sections explore the critical aspects of enhancing the integration of
green guidance within the local secondary school career guidance framework. The
interviews revealed several constraining factors that impede the infusion of
sustainability principles through green guidance into this framework. These aspects
encompass issues such as awareness and knowledge of sustainability and green
guidance, resistance, limited availability of resources, and concerns regarding
impartiality. Furthermore, guided by discussions with participants, suggested
strategies to mitigate these constraints and promote a more robust integration of
green principles into career guidance are offered. These approaches involve
comprehensive training initiatives and engaging tools designed to facilitate the
incorporation of sustainability principles through green guidance. Addressing these
elements is pivotal to career guidance operations and signifies a proactive step in
preparing the next generation for a world where environmental responsibility and

sustainability are paramount.

4.3.1 Constraining factor: Awareness and knowledge of sustainability

Considering the abovementioned parameters, part of the interview required the
participants to express their thoughts and understanding of the following words and
phrases: ‘sustainability’ and ‘green guidance’. They were also asked if they knew
about Sustainable Development Goals (SDGs). These questions assessed
participants’ knowledge of pertinent topics and tailored the conversation content to
each participant’s current understanding. Additionally, based on the interviewees’
answers, | could establish a shared understanding of terminology, reducing the risk

of confusion and fostering effective communication. Thus, when participants were
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unfamiliar with any of the concepts, | provided a brief explanation to progress with
the interview questions, particularly when it came to asking about current green

guidance practices or lack thereof and potential integration matters.

Alexia, Whitney, and Oliver highlighted the growing prominence of sustainability,
all stressing the need for an increased commitment to sustainability and
environmental responsibility within the workplace. This corresponds to HaSkova
(2020), who highlighted that climate change and sustainability have increasingly

become central topics in public discussions, media, and daily interactions.

The United Nations, in its 1987 definition, framed sustainability as the practice of
meeting current needs without compromising the ability of future generations to do
the same. This definition served as a foundational reference throughout this
dissertation. In comparison, all participants demonstrated a solid understanding of
sustainability, and common elements among the participants were the long-term
focus and realistic perspective of doing things through planning. “Sustainability
means doing something that can be carried on, something that can be continued;
using resources in an intelligent way to make them last as much as they can” (Gail).
Pamela added that sustainable practices are ones “that don’t have a harmful effect on
other things”. Additionally, Vivianne asserted that sustainability is integral to every

aspect of life, with Miriam contributing a more elaborate explanation.

Miriam on sustainability: Li ghandek xi ~ Miriam on sustainability: That you have

haga li tista’ tkompli taghmilha jew something that you can continue doing
tuzaha minghajr ma tahliha. Ghandek [-  or using without wasting it. This
ambjent, l-uzu tal-ikel, jew il-kela tal- includes the environment, food

ikel, lifestyle. consumption, food waste, and lifestyle.
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Regarding sustainability, I wanted to gauge the participants’ awareness of the United
Nations’ SDGs. These goals succeeded the Millennium Development Goals in 2000,
addressing issues such as poverty, gender inequality, environmental degradation, and
educational enhancement (ILO, 2023a), and the SDGs aim to build upon unfinished
objectives from previously established development goals (United Nations, 2015).
As for awareness of SDGs, two participants (Doreen and Nathalie) were aware of
them, whereby Doreen provided an overview, and Nathalie was also aware of the

Millennium Development Goals.

These responses acknowledged the urgency of addressing sustainability and
environmental responsibility; however, the discussion often revolved solely around
promoting eco-friendly practices, which diverges significantly from the pivotal role
that literature has demonstrated in career guidance. The extracted literature indicated
a clear direction: career guidance professionals must recognise their role and make
adjustments to address the challenge posed by climate change (ETF, 2020; HaSkova,
2020; Plant, 2020b; Purchase, 2019; van Brussel & Semeijn, 2020). This includes
exploring sustainable career pathways (NCGE, 2022b) and implementing eco-
friendly guidance principles, encompassing environmental consciousness and
training for professionals (Plant, 2020a). In light of this and the appreciation of the
growing prominence and importance of sustainability awareness and practices in
various aspects of life by the participants, a critical oversight becomes evident in
these findings. It is concerning that none of the study’s participants brought up
sustainability in the context of employment. Thus, even though awareness of the

importance of sustainability was acknowledged across various aspects of life, this
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was not applied to the career sphere, clearly indicating a shortage of awareness. This
oversight highlights a local gap, which is illustrated through this finding. While there
are various local educational initiatives aimed at imparting knowledge and nurturing
sustainable attitudes in daily life within the educational system, these programmes
fail to establish connections between environmental sustainability and career
decisions. Gail reiterated this, “I realised how little importance we give it. So, it
made me aware that it’s a topic which we, I would say, completely ignore. Let me
own that, it’s not something I take up with my students.” She continued to mention

various limitations that hinder this integration, which are discussed in other sections.

Moreover, Plant acknowledged the difficulties in guiding discussions about green
guidance and sustainability, as these topics are complex and come with the risk of
diluting the concept of sustainability (NCGE, 2022a). Sustainability spans across

various domains and can be overused or applied too broadly, potentially turning it

into a catchall phrase or a trendy policy term. This was echoed by Max, as illustrated

below.
Max on sustainability: Kultant, hija Max on sustainability: Sometimes, it’s a
buzzword. Kultant nagbdu ma’ tema, buzzword. Sometimes, we embrace a
nahiseb tkun glamorous ghal dak il- theme, deeming it glamorous for a
perjodu, u ndahhluha f’kollox. while, and include it in everything.

One example of such concept dilution is greenwashing, through which some
businesses claim to be sustainable when they make only minor changes without
substantial evidence, giving the impression of sustainability without genuine
commitment (Kim et al., 2017). Vivianne and Whitney also referred to this practice

in their comments, which prompts considerations regarding the need for individuals
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to develop critical thinking and media literacy skills to differentiate authentic
sustainability initiatives from mere marketing tactics. This underscores the
significance of these skills as an integral part of employability within a green
transition (European Commission, 2022b; ILO, 2018, 2019; Kwauk & Casey, 2021,

United Nations, 2018).

4.3.2 Constraining factor: Awareness and knowledge of green guidance

Plant (2005, as cited in Pouyaud & Guichard, 2018) forged the concept that career
guidance should extend beyond self-exploration, question economic growth, and
focus on sustainable career choices through green guidance (Plant, 2015). Despite the
various local educational programmes and initiatives towards sustainability,
information on local green guidance in Maltese state secondary schools is absent,
with no empirical studies conducted to date. Nonetheless, | wanted to explore

awareness and knowledge of green guidance, if any, among the selected participants.

In this study, participants’ engagement with green guidance varied significantly.
Several participants (Alexia, Vivianne, Gail, Miriam, and Oliver) researched green
guidance after receiving the information letter, reflecting their interest in delving
deeper into this topic. Conversely, a group of participants (Pamela, Whitney, Doreen,
and Nathalie) had no prior knowledge of green guidance. Pamela, however, stood out
by showing a keen interest and inquiring about the practices associated with green

guidance.

Alexia and Vivianne, on the other hand, went beyond mere awareness, highlighting

the importance of linking the social aspect and social justice to career choices. These
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initial responses and levels of awareness set the stage for a more in-depth exploration
of participants’ incorporation of green guidance in the subsequent discussions. Thus,
this demonstrates the proactive approach of several participants who read about
green guidance before the interview. Additionally, Alexia’s interpretation of green
guidance centred on career advisors guiding students to broaden their perspective
beyond financial rewards and consider the environmental and societal implications of
their career choices. In a parallel manner, Vivianne reflected on green guidance by
drawing connections to her professional practices and underscoring the significance

of integrating social justice considerations into career decision-making.

Despite varying degrees of engagement with green guidance among participants,
some demonstrated a proactive interest in exploring this topic, while others lacked
prior knowledge. Nevertheless, integrating green guidance faces challenges,
including resistance to career education, limited resources, and impartiality concerns,

as will be discussed in the upcoming sections.

4.3.3 Constraining factor: Resistance

Addressing the challenges encountered in career guidance, as highlighted by Pamela,
Vivianne, and Doreen, particularly students’ resistance to engaging with career-

related matters, holds significant importance for successfully developing their career

paths.
Vivianne on career guidance Vivianne on career quidance
challenges: Specjalment il-53 challenges: Especially the Form 5s

*[referring to Year 11 students], they *[referring to Year 11 students], they
get bored of it * [referring to careers] get bored of it * [referring to
...I guess we may be doing it the wrong  careers] ...I guess we might be doing it
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the wrong way; | think we make it
boring... they’ve grown tired of hearing
about it.

way, nahseb naghmluha boring
way...ilhom jisimghu.

Doreen on career guidance challenges:
Everyone bombards them... Everyone
has their demands, expecting students to
know what career they will follow.
Sometimes, this creates pressure as
well.

Doreen on career guidance challenges:
Kulfadd jibbumbardjahom...Qisu
hemm id-demands ta’ kulhadd,
jippretenduhom li diga jafu x karriera
ha jagamlu. Kultant tozolgilhom nagra
pressure wkoll.

The continuous influx of information and pressures from various sources, which
seem to possess demands and expectations regarding students’ career choices, can be
overwhelming. This undue pressure often inadvertently disengages students from
exploring potential career options and contemplating their environmental impact.
They may find themselves unprepared to involve themselves in career discussions,
much less considering the ecological consequences of their career selections. Thus,
this abundance of information and advice may sometimes work against its intended
purpose, further increasing students’ reluctance. A revised approach that fosters
students’ exploration of their interests and passions without the weight of external
expectations is essential to involve students and help them overcome their reluctance.
By cultivating an atmosphere of curiosity and self-discovery, students can be
empowered to make career choices freely and responsibly. To address this situation,
Nathalie is careful not to subject students to external pressures that demand them to

have a predetermined career path.

Nathalie on career guidance challenges:

Nathalie on career guidance challenges:

Nogghod attenta biex ma naghmillhomx
pressure li jhossuhom suppost diga
dawn jafu x’se jaghmlu, ghax inhoss li
dik tistressjahom hafna.

I’m cautious not to pressure students
into feeling that they should already
know what job they will do, as | feel
that this stresses them a lot.
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Academic and societal pressures can negatively affect students, limiting their
flexibility and opportunities. This can make students feel rushed and confined,
reducing their willingness to consider alternative career paths, especially those
related to green and sustainable careers. This goes against a fundamental principle of
green career guidance: empowering young individuals to unlock their potential as
changemakers and contribute to sustainability (Nota et al., 2020). Moreover, stress-
induced pressures may disrupt effective career planning, leading to hasty and
possibly ill-informed decisions. Consequently, it is crucial to allow students the
freedom to explore, choose, and prepare for their careers without unnecessary
pressure. One practical approach to achieving this is through research and
exploration of various career pathways, as previously mentioned by Whitney. Thus,
as Miriam suggested, one needs to “engage the students as then they are better at

receiving what we are presenting”.

Further to career-related discussion resistance, Gail emphasised that students often
do not prioritise the sustainability subject, which poses a further challenge. In
addition, Gail noted that if she were to make efforts to engage the students, there is a
risk that it might inadvertently create an additional obstacle to the subject. This
highlights the delicate balance that career guidance practitioners must maintain
between fostering student engagement and ensuring they do not inadvertently
discourage students’ interest in the subject. In light of the challenges related to
student resistance in career-related discussions, as emphasised by Gail, it becomes
evident that resource allocation plays a pivotal role and highlights the importance of

having appropriate resources in place to pique students’ interest.
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4.3.4 Constraining factor: Limited resources

In 2010, Mifsud pointed out the restrictions stemming from the extensive curriculum
demands that impinge on promoting environmental awareness, which he saw as a
factor that stifles creativity. This reality continues to be a contributing factor. It
persists over a decade later, whereby curriculum constraints have once again been
consistently highlighted as an enduring issue, which limits the scope of career
guidance sessions to routine matters, such as subject choice, CV writing, and
interview skills (Doreen and Oliver). This shortcoming is a fundamental stumbling
block that affects the ability to implement ideas, particularly in terms of
sustainability within career guidance (Doreen, Oliver, and Max). These challenges

are intensified by the lack of time and human resources.

Prominent organisations (ILO, 2022; UNEP, 2015) have suggested collaborative
frameworks that involve multiple stakeholders, focusing on human capital and
promoting long-term planning and ongoing system monitoring. Moreover, the
European Commission (2022b) drew attention to the importance of enabling factors
such as strategic planning in creating a beneficial learning environment. However, in
the local context, there seems to be an incongruence in resource support regarding
time and workforce. The participants (Alexia, Gail, Whitney, Doreen, Oliver, and
Max) in this study recounted their practical challenges in delivering effective career
guidance services that could also impinge on integrating principles of green guidance
in a practical and tangible manner. Alexia, Whitney, and Max underscored the issue
of limited human resources within career guidance in the context of large colleges

and schools, leading to an increased workload for practitioners. This signifies that
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time could also be an issue, given the large amount of work that needs to be carried
out by a limited number of persons. Gail added that practices offered in prior years
could not be provided in the current year due to a shortage of resources. She
explained how time is one constraint that continually limits career guidance work,
stating that “sometimes, I mean, we try and limit the sessions because of obviously
lack of resources, as always, time being one of them.” This recurring challenge
hinders effective career guidance and raises questions about its potential impact on
students’ career guidance experiences. It is vital to acknowledge that these ongoing
limitations could affect the quality and effectiveness of career guidance services.
They may impact students’ readiness for future careers and life decisions, especially
in gaining awareness and knowledge of sustainable career paths. Thus, while career
guidance practitioners aim to engage students, they must also ensure adequate
resources support their efforts. This balance underscores the need for institutions to
invest in resources that promote student engagement and align with their long-term
career goals. Additionally, the shortage of resources might force career advisors to
prioritise specific industries or areas over others due to a lack of tools and resources
to support their service, potentially compromising impartiality. The latter concern is

discussed in the upcoming section.

4.3.5 Constraining factor: Impartiality

A growing focus on sustainability urges practitioners to guide career choices that
promote sustainability (Plant, 2015) through green career guidance, which considers
the environmental impact of career choices (Plant, 2021). Nonetheless, in pursuing

sustainable career guidance, it is essential to highlight the environmental aspects and
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maintain impartiality throughout the process. Impartiality in career guidance ensures

that individuals receive equal and unbiased support as they explore and make

decisions about their career paths (Sultana, 2018). This impartial approach is crucial

to guarantee that every individual’s unique needs and aspirations are considered

without unnecessary influence, ensuring a fair and equitable career guidance

experience. Three of the 10 participants in this dissertation (Alexia, Whitney, and

Oliver) mentioned the matter of impartiality. Alexia acknowledged the need for

impartiality in career guidance interventions with regard to emerging careers.

Currently, these depend on requests by subject departments within the school.

Alexia on requested career guidance
interventions by staff members: We re
an add-on. Jekk tigi tal-* [refers to a
specific school club] u tghidli, ‘Tista’
tigi biex tkellimhom fuq sustainability li
huwa related ma’ careers?’ We do it.
Imma m’iniex sejra jien. Tghidli ghala?
Ghax, you have to be impartial. Jigifieri
jekk jiena ha naghmel fug din,
imbaghad ha jigini tal-* [refers to a
specific school subject], jghidli,
‘Ghalfejn mhux qed tiffukali fug *
[refers to a specific industry] ghax it’s
an industry’. So, we have to be very
careful since we re in an educational
institution.

Alexia on requested career guidance
interventions by staff members: We re
an add-on. If the -* [refers to a specific
school club] tells me, ‘Can you come to
talk to them about sustainability related
to careers?’ We do it. However, it’s not
going to be me who approaches them.
Why? Because you have to be impartial.
So, if | do this, then I'll have to
accommodate the * [refers to a specific
school subject] who will ask me why
I’'m not focusing on * [refers to a
specific industry] because it’s an
industry. So, we have to be very careful
since were in an educational
institution.

Several factors warrant consideration in this context, with a primary focus on time

and the allocation of human resources for conducting these sessions in addition to

everyday responsibilities. The fear of potential conflicts of interest, as indicated by

Alexia, can be alleviated by engaging in teamwork in the school setting and devising

a practical educational plan. However, Alexia’s disclosure prompts consideration

regarding the potentially missed opportunities for students when leaving these
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interventions to chance. It could also restrict exposure to environmental or
sustainability career paths for those students who do not consider this area. To
address the issue of impartiality in green career guidance, Hooley (Fondacija
Tempus, 2023) presented a structured method that allows practitioners to address the
pressing climate crisis without imposing personal agendas on clients through

“clarifying, exploring, evaluating, and action planning”.

Consequently, the importance of impartiality in career guidance cannot be
overstated, as it is the cornerstone of providing equal and unbiased support to
individuals seeking guidance in their career choices. Therefore, Alexia’s concern
about impartiality is well-founded, complementing the literature’s emphasis on
avoiding biases in career guidance. It is essential to understand that the primary
responsibility of career advisors is not to impose their viewpoints on individuals but
to empower clients to make well-informed career decisions. Career advisors are not
meant to dictate individuals’ thoughts or life choices but rather empower clients to
make informed career decisions. Thus, the challenge lies in proactively integrating
impartial career guidance into educational institutions, ensuring students do not miss
valuable opportunities. Parallel to Alexia, Whitney and Oliver echoed the literature’s
perspective on impartiality, whereby Whitney emphasised the role of career advice in
guiding, not deciding, for students, underlining the importance of allowing students

to make informed decisions.

Whitney on impartiality in career Whitney on impartiality in career
quidance: Axina ma nistghux guidance: We cannot promote particular
nippromovu certu karrieri izjed minn careers more than others; we cannot
ohrajn, ma nistghux niddeciedu decide for them; we can only guide

ghalihom, azna parir nistg/su
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naghtuhom; mhux ingegzluhom jieaidu  them because, in the end, it is the
d-decizzjonijiet ghax fl-aazar mill- student’s decision.
anhar, id-decizjoni hija tal-istudent.

Similarly, Oliver stressed the role of awareness-building in career guidance, with a

clear commitment to not forcing career choices onto students.

Oliver on impartiality in career Oliver on impartiality in career
quidance: Tghinhom janalizzaw an guidance: You help them analyse where
actual career fejn tista’ twassalhom, an actual career can lead to, or even
Jjew ahjar maghhom tanalizza [-goals li  better, analyse the goals they have...It’s

ghandhom...It’s not ethical illi jiena ha  not ethical for me to try to force it.
nogghod ingieghlu.

A contrasting perspective was offered by Gail, who asserted that
As a citizen, I also feel that it’s my duty when [ meet students who, when it
comes to careers, may not be paying attention to the environment and or
sustainability. I also feel like it is kind of my duty to point out, ‘Listen, there
are other ways you do this thing’. (Gail)
Gail and Oliver’s approaches can be said to correspond to Hooley’s (2022b)
approach, as outlined above, which allows practitioners to address pressing issues
like climate change without imposing their personal agendas on the client. This
involves clarifying concerns related to the environment, exploring options,
evaluating choices, and creating action plans. By listening to and exploring clients’

aspirations, career guidance practitioners can support strategies for a way forward in

the client’s career planning journey, all while maintaining impartiality.

Nonetheless, in pursuing impartiality in career guidance, it is imperative to recognise
the potential biases that may influence eco-friendly career guidance strategies.
Despite their commendable intentions, these approaches can inadvertently reflect

biases or assumptions about prioritising environmental concerns in one’s career
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choices. The unintended consequence may be a preference for industries or more
environmentally friendly roles, leading to a potentially distorted view of

sustainability within career decisions.

Notwithstanding, the quest for impartiality in career guidance has its challenges.
Inherent biases within educational institutions and societal norms can significantly
influence the career guidance process, sometimes steering students towards or away
from particular career paths based on factors beyond their individual aspirations and
aptitudes. Moreover, limited resources and time constraints within educational
institutions can hinder the comprehensive implementation of impartial career
guidance, rendering it a complex undertaking. Max voiced this concern.

Max on bias within career guidance: Max on bias within career guidance: As

Kultant ahina bhala career career practitioners, sometimes, | feel

practitioners, jekk ma nahsbux, nibza’ li that if we don’t think, we would be
nkunu ged naqdu vuci ta’ xi hadd; hekk  enacting someone else’s intentions;

nibza’. Jiena, I question, jigifieri that’s what I fear. I question, in terms of
careers, l-interess ta’ min hu? I think a  careers, whose interests are we serving?
lot, fl-interess ta’ min qed nahdem? | reflect a lot about whose interests we

are working for.
In light of these intricacies, career guidance practitioners must prioritise impartiality,
particularly in the context of green career guidance. Providing each student with
unbiased support as they explore career options is essential, maintaining a balance
between promoting sustainability and impartiality. However, this is challenging
when considering potential biases influenced by societal norms and resource
constraints within educational institutions. In ensuring impartiality in career
guidance, it becomes evident that comprehensive training is a critical need for career

guidance practitioners. Training equips them with the knowledge and skills required
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to recognise and address biases and provide guidance that genuinely serves the best

interests of students. This subtheme is discussed in the upcoming section.

4.3.6 Suggested strategy: Training

Irving and Malik-Liévano (2019) focused on broadening career discussions towards
eco-justice and applying a proactive approach to address climate change. While these
authors stress the importance of integrating sustainability into career guidance, a
significant obstacle that must be addressed is the need for proper training. Pirzada et
al. (2023) found that their participants faced challenges when incorporating
sustainability into education without proper training and knowledge. Similarly, in
Europe, many educators promote sustainability based on personal values but seek
additional training and support (European Commission, 2022b). Similarities in
participants who, out of their sense of duty, promote and are proactive in cultivating
sustainable values, but the need for further training was reverberated by several
participants. While Alexia expressed willingness to integrate sustainability-related
guidance, the participant raised concerns about a lack of content and procedural

knowledge.

Amid the climate change crisis, McMahon (CICA, 2023d) asserted that career
guidance professionals cannot afford to remain inactive; instead, they must
proactively participate and adjust to this evolving environment. One way of doing
this is through professional development. The participants in this discussion
collectively highlighted the importance of training and education in green careers and

sustainable practices. Pamela, Vivianne, Oliver, Max, and Nathalie expressed their
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desire for higher-level training to enhance their ability to educate and guide others in
this area. “I have interest, but I can’t really teach it properly if I'm not equipped”
(Pamela). Vivianne claimed she “would definitely need training. I can read, but

when [ read, I'm a bit all over the place, so I would need training”.

Moreover, Alexia, Gail, and Miriam stressed the ongoing need for training to stay
abreast of evolving opportunities in green careers and its indispensable role in green
guidance. “Maybe we don’t know about the opportunities out there, so how can we
guide students towards these jobs? We need to keep ourselves up to date and know
what’s out there to inform our students about it” (Gail). The necessity for a personal
and institutional mindset shift, which could be facilitated through continuous
professional development and external expertise, was stressed by Doreen. She also
underscored the importance of self-reflection and mindset change among career
guidance practitioners, suggesting that this transformation can be facilitated through
continuing professional development. “L-ewwel irrid niehu I-ghodda” [First, | need

to be equipped] (Doreen on integrating green guidance).

Conversely, Whitney exhibited an interest in training but expressed scepticism due to
the limited national presence of tangible sustainable practices. Furthermore, Pamela,
Vivianne, Max, and Nathalie highlighted the challenge of accessing training, often
hindered by scheduling constraints and limited human resources. In agreement, the
participants underscored the pressing need for comprehensive training and education
in green careers and sustainable practices to effectively guide students in making
informed career choices. As highlighted by the participants, the limited access to

training and education points to a critical need for engaging resources and tools in
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green career guidance. The following section explores how such assets, specifically
designed for green career guidance, can help bridge the gap and assist practitioners in

delivering thorough and equitable guidance to students.

4.3.7 Suggested strategy: Engaging tools

Despite the presence of guiding documents such as the Career Guidance Policy for

Schools (Career Guidance Taskforce, 2007), A National Curriculum Framework for
All (NCF) (Ministry of Education and Employment, 2012), and the Career Learning
and Development: A Framework for Schools (Gravina & Camilleri, 2020), the local

landscape lacks specific materials and resources for guiding career guidance

practitioners towards green guidance.

To address this absence, | needed first to understand what career guidance
practitioners needed to be able to incorporate green guidance principles into their
methods. Participants were asked about the kind of resources they would find
effective in addressing sustainability. They offered valuable insights into this matter,
whereby Alexia advocated for the effectiveness of organising themed fairs, themed
job weeks, and specific events dedicated to sustainable careers. According to Alexia,
these gatherings facilitate valuable interactions between students and employers in
green industries, promoting knowledge sharing. Pamela brought attention to the
crucial role of workshops in promoting sustainability within the context of career
guidance and the need for a comprehensive review of global practices to gauge their

effectiveness. Pamela also stressed the significance of inviting professionals to
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conduct workshop sessions with students while highlighting the importance of

evaluating such sessions to identify areas for improvement.

Moreover, she claimed that experiential, unique, and unconventional workshop
formats can ignite students’ interest and engage them more. Gail and Miriam
highlighted the importance of industry engagement. They both proposed organised
visits to industries that offer green job opportunities, facilitating collaboration and
exposure to green employment fields and sustainability practices within workplace
settings. This would also apply to career guidance practitioners.

Miriam on engaging with the industry: Miriam on engaging with the industry:
Li ggib xi persuni li jkunu diga qeghdin  To invite individuals already working in

[f'xoghlijiet jew karrieri li forsi I- jobs or careers that students might not
istudenti ma tantx jahsbu dwarhom, have considered, such as green jobs, for
jekk semmejna green jobs, example...To give them a different
perezempju...1lli jiehdu perspettiva perspective that doesn’t always lead to

differenti illi mhux dejjem ha mmorru the same jobs.
ghall-istess xoghlijiet.

Additionally, Pamela, Vivianne, Gail, and Miriam suggested the use of videos
featuring individuals in related green jobs as a compelling means to offer real-world

examples of green employment, enriching students’ understanding.

Regarding resources and tools for supporting green guidance, Alexia recommended
the provision of toolkits containing relevant information and guidance on green
careers and sustainability. She also suggested offering links to online resources and
databases where information about green job opportunities and educational pathways
can be accessed. Furthermore, Alexia proposed sharing best practices from
successful green guidance programmes and initiatives, offering valuable insights.

These suggestions indicate the need for a versatile approach, encompassing
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workshops, industry involvement, visual materials, and supportive tools to enhance

the effectiveness of career guidance in promoting sustainability.

4.4 Conclusion

This chapter explored the context of career guidance practices in Maltese state
secondary schools, with a specific emphasis on enhancing the integration of green
guidance. An in-depth analysis of current practices and the identification of
constraining factors revealed a number of pressing needs that must be addressed to
enhance the role of career guidance in Maltese state secondary schools. These
include enhancing awareness and knowledge about sustainability and green
guidance, resistance, lack of human and time resources, and impartiality concerns. A
particular concern mentioned was that there is already resistance to discussing

careers, making it even more challenging to incorporate sustainability into them.

Green guidance initiatives exist as an incidental occurrence. Thus, it is not all bleak
in this area; however, given students’ resistance to tackle sustainability even through
career choices, it is evident that more needs to be done. The significance of
empowerment as a pivotal driver for effective career guidance has been underscored,
emphasising the imperative of adopting a holistic and inclusive approach to guide
students towards sustainable career paths. The proposed strategies, encompassing
comprehensive training and engaging tools, play a vital role in bridging the existing
gaps and equipping career guidance practitioners with the essential tools and
knowledge required to embrace green guidance. Additionally, participants in this

study have underscored the necessity for resources to support them in the integration
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of green guidance in their practice. These findings and analyses lay the foundation

for the conclusions and recommendations presented in this dissertation.
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5 Conclusion

The significance of this research has shed light on crucial aspects of career guidance
within local secondary schools and the potential for enhancing it through the lens of
green career guidance. This dissertation primarily focused on examining the role of
career guidance in Maltese government secondary schools, particularly in the context
of green guidance. The dissertation’s foundation is built upon a literature review
examining the intersection of climate change, sustainability, and the role of career
guidance. It also delved into Maltese environmental policies and educational efforts
in this regard. The research questions sought to understand strategies, benefits, and
challenges for career guidance practitioners in incorporating green principles within

their practices.

Gathering participants’ insights and experiences to consider potential gaps and
opportunities related to integrating environmental sustainability into career decision-
making was essential. The research approach to accomplish this included 10 semi-
structured interviews with relevant professionals (career advisors, guidance teachers,
and PSCD teachers) assigned career guidance responsibilities within different
Maltese state secondary schools. The presented findings were then analysed to gauge
the current state of career guidance practices in Maltese state secondary schools

concentrating on green guidance.

The findings underscored critical needs in career guidance within Maltese state
secondary schools. Specifically, challenges such as enhancing sustainability
awareness, overcoming resistance to career discussions among students, and
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addressing resource limitations and impartiality concerns were prominently
identified. Developing comprehensive educational programmes that integrate
sustainability principles into the curriculum is essential. This ensures that students
not only grasp environmental challenges but are also equipped with the knowledge to

make informed decisions regarding sustainable career paths.

Insights from the participants indicated that elements of environmental education and
sustainability matters are covered in various subjects. However, the widespread
neglect of even simple, sustainable practices within several schools poses a barrier
for students to recognise the importance and necessity of adopting a mindset rooted
in sustainable values. Consequently, it is evident that more efforts are required at a
societal level to ingrain this fundamental value into our daily lives. Only when
sustainability becomes second nature can we effectively address it through careers.

Currently, the foundational building block is noticeably absent.

Additionally, given that some participants highlighted resistance among their
students to engage in career discussions, this signals a significant issue for career
guidance. If students are hesitant to discuss careers, it is difficult for them to plan
their future, let alone think about sustainable career paths. This situation necessitates
a thorough evaluation of career guidance, exploring ways to make it more appealing
and pertinent to young individuals and ensuring they are receptive to this essential

service in their lives.

Empowerment emerged as a critical driver for effective career guidance, emphasising

the need for a holistic and inclusive approach to guide students towards sustainable
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career paths. Additionally, tailoring career guidance to meet each student’s
distinctive needs fosters a sense of ownership and responsibility in their career
development, reinforcing the idea that students are active participants in shaping
their own future. This approach was evident among study participants who engaged
in indirect green guidance, primarily driven by personal initiative. This is promising
for preparing students for opportunities in the green economy, as taking the lead can
position them for leadership roles and contribute to positive change. Some
participants highlighted school clubs and initiatives that offer such leadership
chances. However, due to time constraints, these opportunities are limited, mainly
driven by voluntary efforts from staff members. This stresses the significance of
cultivating a nurturing and inclusive school environment to empower more students
not only to assume leadership roles but also to find motivation in learning and
actively engage in their career development journey. This approach aims to change

how students perceive career dialogue, making it less of a burden or a boring subject.

However, a significant lacuna was identified, indicating that while participants were
willing and, in some cases, already taking steps towards green guidance, revealing a
spectrum of sustainability practices among participants, basic implementations and
sustainability practices are not consistently maintained. These findings reflect the
need for a paradigm shift towards embedded sustainability mindsets and values.
Overcoming an ingrained mindset presents a formidable challenge (Sultana, 2017b),
as it necessitates a fundamental shift in thinking. However, this shift is vital, not only
in the context of careers but also as a broader societal transformation. It fosters a

mindset that extends beyond the mere enforcement of eco-friendly practices.
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Nonetheless, it is essential to recognise that sustainability through careers represents

only one element of a broader transformation.

An intriguing disparity emerged between the high level of sustainability
consciousness among young Maltese students, as indicated by PISA 2018 (OECD,
2020), and the findings of this study, which raised questions about the local students’
materialistic values, as noted by most participants. Furthermore, this research
underscored the importance of well-informed practitioners who can be equipped
through training, highlighting the link between knowledge and the objective of green
career guidance. The constraints encountered by the participants, including resistance
to career discussions from students, necessitate reflection on the strategies employed.
Additionally, the availability of resources, such as time, people, and tools, plays a
pivotal role in shaping the success of green career guidance initiatives within local
state secondary schools. It stressed the importance of well-informed practitioners and
identified constraints such as resistance to career discussions and resource
availability. Proposed strategies, including comprehensive training and tools, aim to
bridge existing gaps and equip career guidance practitioners with the knowledge
needed for green guidance. The insights derived from the findings shed light on the
current state of career guidance and form the basis for the transformative

recommendations outlined in the conclusion.

5.1 Key strengths of the dissertation

One of the main strengths of this dissertation is that it deals with a crucial and timely

subject by concentrating on the integration of career guidance and ecological
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sustainability. It underscores the importance of improving career guidance by
incorporating the principles of green career guidance, a highly relevant perspective in
light of the increasing global emphasis on sustainability. This is supported by a
comprehensive literature review that examines the connection between climate
change, sustainability, and the role of career guidance, providing a solid theoretical

background for the study.

The research includes empirical inquiry through the administration of 10 semi-
structured interviews with practitioners engaged in career guidance roles within
Maltese state secondary schools. This qualitative method enables a more profound
comprehension of the existing state of career guidance practices and how well they
conform to eco-friendly principles. Through these interviews, it was possible to
identify critical challenges and opportunities related to integrating environmental
sustainability into career decision-making. This made it possible to identify gaps and
inform recommendations presented later in this chapter. Insights towards the vital
need for training practitioners to improve the effectiveness of career guidance
programmes and the acknowledgement of resource constraints are such examples.
Additionally, my background of 20 years in teaching PSCD and conducting guidance
duties provided an insider’s perspective on the dynamics and processes within
schools. This supported my deep understanding of the practical challenges in career

guidance within the educational system.
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5.2 Dissertation limitations

Every research undertaking inherently possesses limitations, and it is essential for the
researcher to conscientiously address these limitations and their significant impact on
the research’s outcomes (Broder & Sumerson, 2013). In this context, one study
shortcoming falls on the sample comprising 10 career guidance professionals in
Maltese state secondary schools. This relatively small sample size may limit the
generalisability of the findings, even though this was not the aim. Nonetheless, it is
important to acknowledge that the experiences and perspectives of these participants
might not represent the entire population of career guidance practitioners in the local
scenario. While this research was centred on Maltese state secondary schools, it is
crucial to recognise that the findings may not directly apply to diverse cultural or
educational contexts, including other types of secondary educational institutions

within the Maltese context.

As explained earlier, my professional background provided valuable insights into
career guidance within local educational settings. However, it is essential to
acknowledge that this background may introduce some potential for bias or influence
the interpretation of the results. To mitigate this, | took deliberate measures to
maintain an objective perspective throughout the research process, such as
developing a set of predefined questions and follow-up prompts for interviews,
ensuring that all participants were asked the same questions. This was done to avoid
the potential limitation of interviewer bias so that all the participants were subjected
to the same structured and consistent interview process. Thus, | made a concerted

effort to maintain an objective perspective throughout the research development.
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5.3 Implications for practice

This final section concentrates on the recommendations stemming from the findings
presented in this dissertation. They are informed by the insights gathered from the
research and are intended to offer guidance for addressing the identified issues and
challenges. These actionable suggestions provide a roadmap for individuals,
organisations, and policymakers seeking to apply the research outcomes in real-

world scenarios.

5.3.1 Redefining local career guidance in educational settings

Based on the literature review and subsequent analysis of this dissertation’s findings,
it is evident that adapting career guidance to the changing world of work, particularly
in light of climate change implications, necessitates a redefinition of its practices.
Key elements to enhance the effectiveness of career guidance while incorporating

green guidance principles have been identified.

Given the noted resistance to career guidance discussions among students, as
highlighted by various participants, it is essential to prioritise student engagement in
this area. This initial step is crucial for incorporating sustainability into career
choices. However, such integration can only occur if students actively participate.
Therefore, practitioners must reflect on their current approaches to career guidance,
acquiring knowledge about climate change and its intersection with career choices to

incorporate green guidance principles effectively.
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The resistance to career guidance discussions among students is a complex
challenge. Inadequate exposure to sustainability-oriented career guidance can lead to
uninformed career choices and misalignment with the evolving job market. This
unpreparedness may result in an unresponsive workforce, perpetuating unsustainable
practices across industries and worsening the impact of climate change. Thus,
redefining career guidance to incorporate green guidance principles, as advocated by
Irving (2014) and Plant (2015), can offer numerous benefits. This approach enhances
student engagement and comprehension of sustainability principles and promotes
more informed and sustainable career decisions. Empowering students to address
climate change through conscientious career choices actively provides a sense of
purpose and contributes directly to mitigating this pressing global challenge. Failing
to engage and empower students in this effort risks hindering the transition to a green

economy and exacerbating climate change issues.

5.3.2 Advancing continuous professional development

Amid uncertain career transformations, updating career practitioner skills enhances
user experiences (Cedefop, 2021). All the participants in this study strongly
highlighted training needs regarding the area of green guidance. To address this vital
need, continuous learning among career guidance practitioners can be promoted
through a number of approaches that may include conferences, in-person and online
workshops, and industry events related to sustainability integration in career
guidance to bolster their professional development. Such events can cover the latest
trends in sustainability, eco-justice, and green career opportunities. Collaborating

with experts in the field of sustainability incorporation in careers can provide insights
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and experiences valuable to the career guidance process. These can be integrated into
themed fairs, job weeks, and specific events dedicated to sustainable careers,

bringing students and employers together for interactions and knowledge sharing.

Implementing continuous professional development for career guidance practitioners
offers several benefits. It ensures that career guidance practitioners stay current with
the latest sustainability trends and related emerging career opportunities. Such
knowledge enriches the quality of career guidance provided to individuals seeking
environmentally and socially responsible career paths, contributing to developing a

more sustainable workforce and society.

Moreover, the local Master’s programme for Lifelong Career Guidance and
Development can consider adding components that incorporate green guidance,
ensuring that future certified practitioners acquire essential knowledge in the career
guidance field. This integration can be achieved through practical study units,
allowing students to explore career opportunities and apply sustainable principles.
This learning approach equips future certified practitioners with the necessary skills

to guide individuals towards environmentally and socially responsible career choices.

Additionally, establishing a platform or network for career guidance practitioners to
share resources, best practices, and training materials related to green careers can
promote knowledge sharing among local career guidance practitioners within
educational settings. This can include a library of videos featuring individuals in

green jobs to offer real-world examples, enriching understanding of sustainability
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within various career options. These videos can be shared via social media and other

mediums to facilitate access to different individuals.

5.3.3 Uncovering green guidance — A practical manual for career guidance

practitioners

At the heart of this dissertation is the creation of a complementary manual,
Uncovering Green Guidance — A Practical Manual for Career Guidance
Practitioners. It is designed for career guidance practitioners in secondary school
settings in response to the participants’ expressed need for knowledge and resources.
This manual serves as a centralised resource collection that facilitates understanding
key sustainability concepts and terminology. It is crucial in transforming how we
approach environmentally conscious career education in secondary schools without
being too formal or lengthy. The manual bridges the gap by including specific
learning outcomes and objectives from pertinent sources (Career Guidance Policy
for Schools, A National Curriculum Framework for All (NCF), and the Career
Learning and Development: A Framework for Schools) to fit seamlessly within the
local educational system. It takes on a central role, serving as a foundation for the
shift towards green guidance, sparking a new way for career guidance practitioners to
think about sustainability in secondary schools. The evolving role of career guidance
practitioners becomes a focal point in this narrative. The manual’s structure is both
structured and flexible, which is crucial for practitioners who want to adapt green

guidance practices to the unique circumstances within secondary schools.
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5.3.4 Green guidance implementation insights

Incorporating green guidance in Maltese secondary schools is crucial for increasing
sustainability. Key elements essential for its successful implementation include
creating a supportive environment and ensuring adequate resources. Establishing a
supportive environment within local secondary schools is pivotal. The shortage of
human resources, a commonly highlighted issue among participants, may hinder
career guidance services. Thus, engaging competent individuals to address this issue
is imperative, ensuring these services can fulfil their roles effectively and integrate
new initiatives, such as green guidance, while providing professional development

opportunities.

These implications extend to policies at various levels, from educational institutions
to governments. Human resources must be allocated effectively, particularly in large
colleges and schools. Collaborative frameworks should be explored to address
resource limitations, enabling strategic resource provision for career guidance. This
prioritises student engagement and long-term career goals, addressing the ever-
changing labour market needs in the face of climate change. This recommendation
renders sustainability an integral part of students’ career choices and contributes to
the country’s sustainable economic growth in the long term. Furthermore, it can
serve as a model for other educational systems and institutions, inspiring wider

adoption of sustainable educational career guidance practices.
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5.3.5 Future research

In future studies, several crucial avenues for research emerge, and this section
focuses on exploring potential research directions and strategies within the Maltese
context. This study has concentrated on the perspectives and viewpoints of local
career guidance practitioners in state secondary schools. Therefore, a valuable
comparative study would involve students as the focus group to assess their
knowledge, values, and motivations in the area of climate change and sustainability.
By exploring these areas, a more comprehensive perspective can be gained, and this
data will be instrumental in developing more effective engagement strategies to
better support students in their career decisions. Conducting such a study at the local
level would be most beneficial as this ensures that the findings are directly applicable
to the specific Maltese context. This local focus is vital because it considers the
cultural, social, and economic factors that can significantly influence the

effectiveness of career guidance programmes within a Maltese context.

Relevant to the Maltese context is the local Occupational Handbook (Jobsplus,
2018), which dates back to 2018. Therefore, creating an updated handbook that
reflects the new jobs in the local job market, especially those related to sustainability,
is advisable. Ideally, this should be developed and maintained as a dynamic
handbook that allows for the addition of emerging job roles. This resource would
serve as a valuable reference for career guidance practitioners and students. In

addition, such an update would also address outdated resource challenges.
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The study’s sample consisted of 10 participants from a specific context: state
secondary schools. To enhance the study’s relevance to a broader context and
potentially incorporate a quantitative approach, a more diverse sample, including
participants from different types of educational institutions, should be considered in
future research. It is vital to recognise that each college in Malta has its unique
realities, needs, and challenges, and future research can help identify these and

propose contextualised solutions.

5.4 Final thoughts and reflections

In conclusion, this study has significantly contributed to understanding career
guidance within local secondary schools, specifically in the context of green career
guidance. It revealed how integrating environmental sustainability into career
decision-making can lead to empowerment and involvement among young students.
It also exposes the existing gaps in sustainability practices and the need for a
fundamental shift in values and mindsets that are the foundation for developing a
green approach towards sustainable career selections. While this research did not aim
for generalisation, it provides unique insights into the Maltese context and serves as a
starting point towards a more environmentally conscious approach to local career
guidance at the secondary school level. It offers a new perspective on green career
guidance and suggests re-evaluating existing practices to integrate environmental
sustainability. This also involves the continuous evaluation of the effectiveness of the
engagement tools and training programmes that should be based on feedback from
career guidance practitioners and students. The insights gained from this feedback

will serve as a valuable resource for making necessary improvements. This research
142



represents an initiating step towards a more environmentally conscious and
sustainable approach to local career guidance at the secondary school level. It paves
the way for a future where students are well-prepared for their careers and equipped
with the values and knowledge to contribute to a sustainable and environmentally

conscious society.
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Part B: Applied strategies — A
practical manual
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https://sdgs.un.org/sites/default/files/publications/21252030%20Agenda%20for%20Sustainable%20Development%20web.pdf
https://sdgs.un.org/sites/default/files/publications/21252030%20Agenda%20for%20Sustainable%20Development%20web.pdf
https://sdgs.un.org/sites/default/files/publications/21252030%20Agenda%20for%20Sustainable%20Development%20web.pdf
https://ec.europa.eu/commission/presscorner/detail/en/fs_21_3688
https://ec.europa.eu/commission/presscorner/detail/en/fs_21_3688
https://ec.europa.eu/commission/presscorner/detail/en/fs_21_3688
https://www.youtube.com/watch?v=0XTBYMfZyrM&t=30s
https://www.youtube.com/watch?v=0XTBYMfZyrM&t=30s
https://www.youtube.com/watch?v=0XTBYMfZyrM&t=30s
https://www.youtube.com/watch?v=WiGD0OgK2ug
https://www.youtube.com/watch?v=WiGD0OgK2ug
https://www.youtube.com/watch?v=WiGD0OgK2ug
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https://www.youtube.com/watch?v=BkePY93Ip1Y&t=1433s
https://www.youtube.com/watch?v=BkePY93Ip1Y&t=1433s
https://www.youtube.com/watch?v=kGUKwm04L2k
https://www.youtube.com/watch?v=kGUKwm04L2k
https://climateknowledgeportal.worldbank.org/overview
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https://www.youtube.com/watch?v=ZwfGHRs_IqM
https://youtu.be/TG0pOgi8fTU
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Uncovering green guidance

individuals who can support them.
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ions, includ

a plan to tackle these proposed solut




“WE CAN PAY THE BILL NOW OR PAY DEARLY IN THE FUTURE” (UNITED NATIONYS).

Uncovering green guidance 48



4 aouepInb usaub Burianooun

(g d‘2T0Z ‘NIVD) .. Juouwdojoasp

[DIUUAUOAIAUD PUD DTULIOUOID ‘[DIDOS I]GDUIDISNS SUIAIYID A0f S]00] Y] JO 2UO S1 AulOU0ID U3 7,

SOILIOU0J3 U339 i€ away |




0S aouepInb usaub Burianooun

s3dasuo0d A3y - SI1WO0U0I2 U223.1n

~

~

SY33yvoO

N33y

4 )

JAVITIM

NVINNH

i

O o o

\_ J

4 h

NOILVAY3S3dd

TVLNIWNOJYIANI

4 )

H1MOJdD

JT9VNIVLISNS




IS aouepinb uaaib Bulianodun

"(2T0Z ‘'dANN) SINOIARYSQ WIO0JSURI) pUR 82UsNnjyul Jeyl Seapl ainunu pue ayenjeAs 0} Alljige ay)
pue (g "d) . Sunjury; [eontd ‘SurA]os-w[qod ‘S[[IS JI,, [BIIUASSA ssedwooud A19100S J[qeureisns
© 10} S8I0UaId1J01d ‘Spuewap anbiun aAey salisnpul d1419ads ‘sa1bojouydsy mau ul Bulurey Jo
Jonew e Ajdwis j0u SI 11 ‘I8BABMOH "8]€lS [eJinau-uogJed e Bulaaiyoe spiemol Asuanol ayr uoddns 01
$310Ua)adWw09 8SIBAIP Buriinbal ‘BUIAJOAS SI 821010M 38U} ‘AjJuaIndu0) "A|aA1108))8 SaNssI pale|al
-91ew1]9 ssalppe 01 sayoeoidde Bulutea) Bundepe saajoAul SIYL (9EZ0Z “WIID Ul pald Se ‘€202
‘JUe|d) sebueyd [eIUBWIUOIIAUS UYIIM JoRI8IUI SBI10YJ JI8y) MOY J3pPISU0d 0} [e1juasse Si 1 ‘syyed

QJI] Pue 138D J19Y} dJBIIARU S[ENPIAIPUL SV "SINI[Iqe SUTUIBI[ S, 9U0 dDUBYUD 0} Padu SuImoi3

® 0S|e SI a1ay) ‘sadnoeid sjqeureisns Bulialso) pue sabuajjeyd [eiuswuoliAus 0] Buipuodsal uj

Qi‘
e

eeeee

~

es
) ©

L

‘uondwnsuod pue uononpoid sjgeureisns abeinoous ey seibsrells dojaAsp 1snw siaxewAoljod
*SUOISSIWA Seb asnoyuaalb aonpas pue ABiaus aAes 01 Bulwie ‘uondwnsuod pue uonanpo.d

01 sayoroudde ysaiy sadeiquia Awouods usalb v *(yToz ‘Brequabueds 7 ¥a107) 18uejd sy pue
A18100s J0 Buiag-j|am syl yloqg Buissaippe ‘Spasu a1niny pue JusLInNd Yyioq Bunssw ul JUSWUOIIAUD
8y} JO suoleyiwl] ay) bunoadsas pue Buisiubooal osfe ajiym ‘Alisnod ul ale oym asoyl Ajjerdadsa
‘a1doad Jo spaau a1seq ay1 Buissaippe sasiseydwa Awouods ajgeulelsns e Jo 1daosuod syl (g ‘d
‘2107 ‘dANDN) Juridjoo] [BI130[099 PAONPAL B PUB SUOISSIID UOGIRD 0IJZ,, J0J SuIIe AJIunuwod
e UIYNIM SaALIYl 3] “Sebelioys [ed160]098 pue Siealy) [eluswuodiAus Buigind Ajpueaiyiubis ajiym
SSauJIe) [€18190S pue aJey[aM UBLWINY S81eAS|S Tyl YIoMawel) e sI AWouods usalh 10 ajqeurelsns v

¢CAWNONOODA
Nddd9O V Sd1NLILSNOD LVHM




(43

aouepInb usalb Burianooun

(2702 'daNN) sqol pue

‘S|IIMS ‘SaAI| Ajiep Ino Ojul uoIew.Iojsuel] Siy) buineam
ul 8]0 JelA e bulAejd yaea ‘yinoA pue ‘saniunwiwio
‘SalIISNPUI ‘SJUBWIUIBAO0D JO S110JJ8 9AI1129]|02 3y} 10}
S|[e9 Y21yM auo ‘Jesjuad si Alouods uaaib snolosuod
AjjeiuswiuoliAus pue ‘ajgerinba Ajje1d0s ‘ajgeulreisns

© 0] UoIISURJ] B ‘940J843] "Sh UIRISNS 01 Syl OM]
JO S824Nn0SaJ ay) atinbau JjIM pujuewny ‘sgeoz aul Aq
‘s1s1saad A1o10aleny siyy §| "s1aueld G T JO S821N0SaU Y]
urells sajA1saj1| 1Ua44nd Ino Jeyl asiubodal 01 [e19NII Sl
1 ‘sy0adsoud qol 824e3s pue Awouods ego|b urepsoun
ue prwe uondwnsuod paseatoul bunowoid sabessaw
SS91ua|aJ Juo4juod ajdoad BunoA aisym pjaom e uj



€§

aouepInb usase

(¢ 'd ‘6107 ‘OTI) .uonisuexn isnl jey) Jo JUOISIAUIOD

© ST JuoWwdo[dAdP S[[IS,, 2IdYM sqof poo3 JO uoneaId Ay)
pUB 8210JX10M 3] 10} SSaulIR) 81NSUd OS|e 1SNW uonlisues]
u9a1b v "(LT0Z ‘NIVO) Spooyi|aAl] Jiays 1oedwi yey)
$9559204d Bunjew-uoisioap ur wayl BuinjoAul pue spybu
SIayI0Mm Surpjoydn 3S[Iym AILINDJS [BIDOS PUB dWOJUL
Jua1214Ns apinoid pue aanonpold ylog aq pjnoys sqol
ey suesw siyJ Apenb ybiy jo souransse ayj asniond
os|e 1ng AlljIgeureisns jeluswuodiAua Ajuo 1ou ssedwoous
pInoys jusawAojdws usaib ‘uonisuesy usaib e Jo MJomawed)
U3 utyum sj|ixs AujigeAojdws Buissaippe usyin

NOILISNVdL
1SNC VvV 404 ST11IXS



125

aouepInb usaub Burisnooun

'(So1 "d ‘202
‘O Ul PaId Se ‘1707 Kase) 2 ynemy) . S[[IS AJI] UdI3,, S8 0} PALIJI “QOUDI[ISAT

pue ‘AlAneald ‘Ajigeidepe se yans s|iis [edausb aiow pue Aodusidijosd ABojouydasl

pue ssaulsng axi| S|IMs d119ads-qol syesodiodoul yarym sanijige aAlew.lojsuel]

210w 10J pasau Buimolb e sI a1ay) ‘Suonisue.] [LIUBLLIUOIIAUS JO apniubew pue

Aouabun ayy uan19 “(zzoz ‘O11) diysiapes| 216a1e4S pue ‘uolreAouul ‘Bujuiyl [eankjeue
Se 4ans sanljige feuonippe aiinbal ospe Aew SIaxI0M Paj|Ixs-1aybiy ajIym ‘Sjana] ||1MS
[[e $S0J0® papaau aJe A1aJes pue ‘YJOoMWERa) ‘SSauateMme [BIUSLLUOIIAUD 3 I SIS diseq

"(9T0Z ‘uoissiwwo) ueadoin3)

G20z Aq sannoalqo o1419ads anaiyae 03 Burwire ‘S|jIxs Ul SuawisaAul pue ‘Bulules)
Buojayl] ‘Burjysdn Buipnjoul ‘suoloe ZT YlMm ‘SaAllelliul pue saibisyelis ueadoing
SNOLIBA 0] S103UU0J | BJUBIJISAI SISLID pue ‘SSaudie) [eI120S ‘Alljiqeureisns uo Buisnooy
‘S9sSaUISNQ pue S[enpIAIpUl J0j S| Buroueyua e pawie uejd Jeak-aAly e si epuabe siyL
*aA1393[qo sIyy Bulssaippe 10} swisiueydaw [e10Ald ay) 4o auo sjuasaidal epuaby s|INS
N3 3y} a48yM SI Yyd1ym ‘|elIA S Awouoda usalb e 0] uollIsuel) ay) pes| 0} UOITRINPS pue
S|Is Aressadau ayl yum ajdoad BunoA Bunoddns 1eyl Juspias st 1l ‘snyl (ZT0Z 'daNN)
19)Jew Inoge| 8yl 01 AjaAndaya aingLiuod oy Aljige J1ay) Buioueyus ‘[enA si buluren
pue uoleanpa ayenbape yim way) buipiaoid ‘siyy ssaippe o1 Ajjeqolb sssjqol Buisq
UoIjlw G/ punoJe Yum ‘sanssi JuswAojdwaun [enueisqns Jajunodus Aay) ‘uonesauab
pajeanpa 1sow ay} Bulaq andsaq ‘[eiuswepuny st 0G0Z Ag 821040M 8y} 03Ul UoIeIBaIUI
[NF$S29nS 113y} pue ‘Gz Jopun st uonendod s priom ay3 Jjey A[ysnoy Awouodd uddig

e 0] uonisue.) ayl pes| 01 uonisod e ui si ajdoad BunoA Jo uoielsuah Jans-1s931e] S Aepo],



‘sa1epdn

JenBai 10} paau ayl buisiseydwsa ‘abueyd 01 10algns sI uolrewiogul
SIY] Jeyl Jaquuawal 0} [e1anJd S 1 ‘ssa|ayldAsN "€20¢ 1e Se wnio4
21LIOU0IT PIIOAA Byl AQ paluasald S|jIXS 8109 Jaye-1ybnos 1usiind
ay) sa1ealpul ainbiy Buimojjoy syl A1ISoLINd pue ‘ssauseme

-J13S ‘uonreAnow ‘Aujiqixaly ‘soualjisal Buipnjoul ‘Aoedlyye-J|as pue
‘Burjuiyl aAIeald ‘Buuiyl jeanAjeue astidwod s||IMS 2109 Jaye
-1ybnos 1sow syl ‘(£202) Wnio4 d1Wouod3 PIAOAA 3yl 01 Bulpl0ddy

*aA1103[g0 SIY) BuiAaiyde 01 |e1IUSSSS SI SJUBPNIS

BunoA 01 pajesiunwiwod AJdAI1108))8 8q Ued Jey) uoljew.loul
19)Jew Jnoge| a1ep-031-dn 1o Juswalinbai ay] ‘aauepinb

193.1e9 JO 9]0J Jenuassa ay) bunybijybiy ‘s1oadsoid juswAojdwa
4ons ssad2e 0] aouepinh Jadouad aAladal 1snw Aay) ‘18ASMOH

‘(z20z ‘O711) saonoead o1wouods sjqeureisns uoddns pue sjdoad
3unoX 10} sqol poo3 a1ea1d ued uorsuedxad s AWOUOII UIAIT Y,

SANdd1Ll
dOrf I3 1dVNIVLSNS



‘wnJo4 J1wouod3 PJIoAA

Aq £20z WBLAdOD “(JPA"EZ0Z SOOT JO euming J3/\A/SI0P/BI0 WNIOJeM EMMM/7-STNL)
g¢e 'd ‘€20z ‘wnJo4 21WOoU033 PIIOA Ul £20Z ASAINS SqOr JO ainn4

‘W0, dIWou0dy PHOM Aq ‘€20 Moday sqof Jo aamn,, :wol £Z0Z Ul S||IMS 840D

salyige Buisssooid-Aosuss [l 92
diysusziyo [eqo|D Ml 'S2

uoisioaid pue soueinpus ‘Asixep enuel Il e
diyspiemals [eluawucinul [l €2
funoasiagho pue syiomisn Il 22
BlpaW pue Bunssepw 12
Buiwweiboid [l 02

Bunolusw pue Buiyoes| 6L
wisienbul-niny Il 8 1

sousuadxs sasn pue ubissq Il L1
sonewsylew pue bunum ‘Buipesy Il 9}

SIBUI0 Lum Buppiopy SIS uaLUBbRUR)y elep 6iq pue |v Il 'S 1
sliifs ABojouyos| mm SolU3 suonelsdo pue Juswsbeusl 82iNo0saY FL
Aoeoye-lleS m siis wewsbetug S21AJSS ISWIOISND PUE UOIIBIUSLIO 8JIMSS €
SellIqe [edisAUd mm slipis snyuboD me wswsbeuew Jusel P21

Bupuiyl swalsis Il LL

jou0d AlenD 0L
aouanyul [e10os pue diysispesT 6
Buiusis) snoe pue Ayreduwg g
lleap 01 uonuane pue Aujqepusdsq Il L
Aoeisy| reoibojouyssl 9
Buiwies| Buojay pue Ausouny Il S
sssusieme-jjos pue uonealow Il ¥
Aynbe pue Ayqixsy ‘eousiisey [l €
Bupjuil sanesid Il 2
Bunjuiyl reonAeuy 11



https://www3.weforum.org/docs/WEF_Future_of_Jobs_2023.pdf

LS

3ouepIng usalb BuIBA0IUMY

uononpoJd ajgeureisns

spuaJ) 18yJew Inoge|

uonisues isnl

AWwou023 uaalib

S| 2109

SAJdOMATIMA



8¢

aouepInb usaub Burisnooun

*)202 01 £20Z wou) spuai gol o) suoneidadxa

. S4adopdwa (pqoj3 1olbui [0 Aoauns v uo 31nq 1 JJ “S2]04 SU131oUD

01 Butuijaap wouy suonisue.l qol 10j saibareas pue suondnusip jenusiod
3u1SSaSSD 12Y.ADUWL ANOGD] dYJ UO JODAULL S UOIIN]OADY [DIAISNPUT YIINO] Y]
UO $3SNJ0J WNJ0- 91WOou093 PIAop ayr Ag 1oday sqor Jo ainming €202 8yl

"goueRqWI SIY) AJ11984 01 8duepInh Jsaied

pue uoleanpa ul aAndadsiad a211snl-02s ue spaemo) 1Ys © 1oj S|jed 1l pue
‘Bulag-|jam [eIUBILOAIAUS PUR UBWNY 193 SIIWOU0Ia 1sijelided moy Jo
uoITeUIWEX3 [2I1111D Y] SHOOJJSA0 Ua)O ‘syIomaurel) [eanijod [elaqijoau
Ag paauanjjul Ajurew ‘asanoasip Aaijod [eqojh Jueuiwop ay) uo Jaded v

'spuaJl [eqolb ButAinuapt ‘Aijiqeureisns
pue 3210J310M 3yl UsaMla( UoIlldauuod ayl mo‘_o_qu 1UsWNJ0pP SIYy L

©20¢ 110day sqor Jo ainin4

30UuepInb J19a1ed pue [euoneinpa J1oj

Sebus[[eyD :SoIyl8 pue AlIinba 'ea11snloog

JUswdo[aAa( a|qeureisns
10J epuaby 0£0Z aU} pUe I0M JU3da(

‘Aj[euoireulalul usyeliapun Bulaq
ale 1ey) sayoeosdde wody uses| 0y Aylunyaoddo ue sapinoid Jeurgam siyL

uonisue.] usaib
a3 10J S||S bunedidnue pue buissassy



https://www.youtube.com/watch?v=rjialKnlj0A
https://www.youtube.com/watch?v=rjialKnlj0A
https://www.ilo.org/wcmsp5/groups/public/---dgreports/---dcomm/documents/publication/wcms_436923.pdf
https://www.ilo.org/wcmsp5/groups/public/---dgreports/---dcomm/documents/publication/wcms_436923.pdf
https://doi.org/10.12795/revistafuentes.2019.v21.i2.09
https://doi.org/10.12795/revistafuentes.2019.v21.i2.09
https://www3.weforum.org/docs/WEF_Future_of_Jobs_2023.pdf

'S|s a)1] pue ‘diysanauaidaiius ‘uoireaouul [e1dos ‘sqol usaub uo

sybisul ‘sa1pnis ased Burinyes) ‘suonisue.] asayl 40} papasu s||Is ayi sasiseydwa
3] 's2)A152f1] 8, 2]doad Sunod yjim sqol puv ‘s21321008 ‘AUIOU0I2 U243 DY) UdIMIDq
UOI193UU09 3] Salell|I9e) ¥00qapInh sajA1saji] pue S||INS Usals) abueydxyinoA ayl

"193[gns ay1 ojui ybisul
ybnouoy} e s1al0 pue Juswdo|dASP 8]geulelsns Jo espl 8yl paonpoJlul Jodaa sy

"|00Y2S apISINO pauJes) S||1vs Buisiubodaa pue ‘uolreanps pue ssauisng

Jo pjiom ayy Sugoounoo ‘sjjys Loy3uy puw 21svq S, 2jdoad u1 uipsaaul Aq Sjjys
Janaq pue atow yum sueadoan3 dinba djay |jim adoan3 aoy epuaby S||INS MaN
ayL "ssaxaom pajiis Alybry psau |jim sdoan3 ur sqol e Jo jey 1sowre ‘sgoz Ag

\ /

‘Afiqeuressns
pue 8240J310M 3] JO UOIID3S481ul 8yl e Spuadl [eqo|b salnuapl uodaa Siy L

‘3]doad BunoA 1oj 19xew noge| ayl anoidwi 01 djay pue A18A09a. paaluad-uewny
e 110ddns ued $3IWOU0I3 84ed pue aAleald ‘[enbip ‘an|q ‘usalb syl Ul SJUBWISAUI
paulelsns pue pajebiel Moy uo pue sisud gT-AIAOD dY} o 10edwi syl uo Buisnaoy
‘SpuaJ) pue S101eJIpUI 18xJew dnoge| YyinoA Aay uo arepdn ue sapinoud 11odau Siy L

. "t .&emrr X
ﬁn“mﬂ\& ﬂ'A-.l( 1.
= Y J :

MooqepInb
SOJAISAJI| PUE S[|IS Udad9) :abUBUIX UINOA

UOWIWOD 1NQ :1Uado[aAsp pUE JUSWUOIIAUD
U0 UOISSILUWOD) PJAO/A aU1 JO 11odoy

L A

8d0oJnT 10} epuaby S[|S MeN

€20¢ 1oday S|IS usal9 [eqo|O

..
3jdoad

BUNOA 10J Sain1nj BUItUA0JSUeI] Ul BUNSaAU|
72202 UINOA 10J SpuaJ] JusWAo[dwa [eqoD



https://www.ilo.org/wcmsp5/groups/public/---dgreports/---dcomm/---publ/documents/publication/wcms_853321.pdf
https://www.ilo.org/wcmsp5/groups/public/---dgreports/---dcomm/---publ/documents/publication/wcms_853321.pdf
https://www.ilo.org/wcmsp5/groups/public/---dgreports/---dcomm/---publ/documents/publication/wcms_853321.pdf
https://economicgraph.linkedin.com/content/dam/me/economicgraph/en-us/global-green-skills-report/green-skills-report-2023.pdf
https://www.youtube.com/watch?v=-KYLCdGHSSw
https://www.are.admin.ch/are/en/home/media/publications/sustainable-development/brundtland-report.html
https://www.are.admin.ch/are/en/home/media/publications/sustainable-development/brundtland-report.html
https://www.are.admin.ch/are/en/home/media/publications/sustainable-development/brundtland-report.html
https://unesdoc.unesco.org/ark:/48223/pf0000245646?posInSet=3&queryId=1a977ff6-4873-4c10-a00e-24da4cc564bc
https://unesdoc.unesco.org/ark:/48223/pf0000245646?posInSet=3&queryId=1a977ff6-4873-4c10-a00e-24da4cc564bc

09 aouepInb usaub Burianooun

uolyenjeAs uonewJoul :Burtuueld uonae pue Burew
-UOISIJaP ‘SSaUaeMe [eIUSLUUOIIAUS ‘UOITeAOUUI

pue AlIAITR3ID ‘SISAjeue pue Buyuiyl 1eanLo
‘BUIXI0MIBU puUR UoNEBIIUNWWOI ‘uolelojdxa Jaale)d

S910Ua1ad W0 AaX pajabie]

'S9210Y9 193.J8D 3|geuleISns 10 aBpajMouU pue S||IXS
[enuasss yum wayl burddinbs ‘eouepinb usaued jo

1X8JU0d 3y} UIYUM SOILUOUO0IS U3 b Buissaippe ut
syuapnis abebua AjaAnoe 0] saibslea]s sawos ale aisH

INdINIOVONA
INIANLS



19

aouepInb usaub Burianooun

NUTJ SOSPIA GH 3

*Apn1s ased ay) Jo S10adse JualayIp ssnasip 0] sdnoab [Jews olul Suapnis yeauq

"Pasn 2q UV 2]21140 Papiaodd 2y} AJoAlDUADI]Y "SPIIU , SJUIPNIS
8yl 01 Buipao22e Mojag Yul] SoapIA papiaoad ayp Buisn Apnis ased ay) Juasald

"ALIOU0J3 UB3JB ay] pue ‘UCITBAIBSUOI [BIUSWIUOIIAUS
‘A1j1qeureisns Jo asueliodwi ay) Buronpodul Aq uoissss ayl uibag

"S1994©d aamny Ji1vy) ul ssednoeud

9|qeuUIRISNS puUE aAlleAOUUI a10]dXa 0] Wway) aiidsul pue ‘suoijelspisuod
JDO1Y]D pUD [DIUDUMUOAIAUD S L4ISNPUT UOTYSDS Y] JO SUIPUD]SIoPUN

ue 19]s0J ‘ubIsap uolyse) ajgqeureIsns Jo pjaom ayl ui syuspns abebus o :|eoo

Apnis ased
1aubisag
uolyseH ajqeuieisns g e :ipaedozzy Aespui uo jybippods

A11A119R pa1sabbng



https://drive.google.com/file/d/1oC39g2nwzVaHyf7QwMV2NF_WP_YSdymv/view?usp=sharing

opInh

¢9J1] UMo JInoA ul saandead uolysey ajqeurelsns
210W 0] 8)NQIJIUOI 0 3L} NOA PJNOI SUOIIE [[ews JeyM

¢ dayjoue ul ajdoad 10edwi pjaom
ay] Jo 1ed suo ul $8d10yd uolyse] sjgeureisns 1ybiw moH

&1 89 pPIno9 ubisap uolyse)
ul Jaated e jeym Jo uondaaiad anoA abueyd Apnis ased syl piq

¢,59210U9 uolysej InoA
ul sao110ead ajqeurelsns apnjoul 0] sAem Jo Yuiyy noA ue)

¢,95e9
SIL) 0} BUIPI0d9. ‘UoIYSe) Ul Ueaw AljIgqeureisns saop Jeym

9sed Jaubisa uolyse- ajgeureisns
as sy 0 BuIsalaul 1S0W SeMm ey

:SuU0IIsanb 8]

NOISSNOSIAd SINAdALS




€9

aouepInb usaub Burianooun

"e11810eq buisn ApenanJed ‘spoylaw BulsAp Jeinyeu aiojdxa

0] Jay pa| SaAleulale ajqeureisns Buipul) pue saonoeid jeuonipes buibusjeyd

0} JUWIIUIIO) JOYH “Joeduwlll [BJUSWIUOIIAUD S A1)SNPUI UOIYSE] ) JNOge paured|
ays aJaym ‘salpnis uolysey Jay Burinp asoue Alljigeurelsns 1o) uoissed s,Aespul

Aljiqeurelsns J1oj uonedidsug

'SVYNV Je uolysey ui buisijerdads a10jaq quapnis ubisap o1ydelb e se sajou
SapN|oul 81N0J J9aJed 19 ‘SalpniS uonepuno4 ubissq ul ewojdiq e pue (SUoH)
ABojoydaAsd ui s.Jo0jayoeg e ‘spjal) asiaAlp sueds yred jeuoijeanpa s,Aespui

Asuanor Jsaue)d

‘1aubisa@ uoiyseq @g e se pakojdws s1 Aespui

‘Ajauaiin saoualds paljddy Jo AlISIBAIUN Weplalswy 8yl woly ubisaq uolyse4
ul Buisijeroads ‘saipnis ABojouyoda] pue ‘ssjnxal ‘uolyse ul asibap s,10]aydeq

e Spjoy ‘wepJaiswyy ul Bulpisal assleIA p|o-1eak-8z e ‘Iptedozzy Aespul

410114V - AANLS dSVDO




9 aouepInb usaub Burianooun

AVSANI I
Ad XdOM J1dINVS




S9 aouepInb usaub Burianooun

'swinJio} auljuo ui Bunedionted pue ‘siaxeads 1sanb wo.y Buluies)
‘Bulurel) aremyos ‘Seduala U0l Jeuoileulaul Bulpuane spnjoul seniunuoddo Juswdolanap Jsared

saniunya1oddo uoissaubold Jsared

"oeqpPasy
ybnouys seapi BunepijeA pue ‘sdn-3oow bBuneald ‘Buiajos-wajqold ‘syuswubisse ‘sbunssw
Wea] ‘a0uspuodsallod [rews a1 sYsel SaAjoAul Aepyiom sAespul] ‘Jsubiseq uolyseq Qg e S

Aepaopn [ea1dAL

"pa1edIpap pue pajualio-uolde Bulag se yans ‘s|jIys Yos yum pajdnod ‘erep Bunussaid pue
Buiyoueasal 9xj1] SanIjige [e2IUYIS] SpN|aul SIS [enuass3 “Aljiqeureisns Buisiseydws suonniisul
1e ub1saq uoiyse- ui saipns Buinsind spuswiwodal Aespul] ‘ubisap uolyse) a|qeureIsns ul aAlYl 01

SIS pue suoreayiend) pasinbay

ddddVO NOISdd NOIHSV4Hd 4 1dVNIVLSNS



99

N I

aouepInb usaub Burianooun

‘A1]1geUIRISNS 10} 318 OYM

S|enpIAIpul JO Sa|1404d JueA3|a] BuIMO||0) pue SB|dI1Ie
Buipeau Jo asuenodwi ayl Bunybijybiy ‘quswabebus
eIpaWw [e190s pue ‘Buiuren) papinoid-iaAojdwa
‘annenIuI-§as ybnoayl Aujigeureisns ui Jusiind

Buikess s1sabbns osje ays ‘11 Bunowoid pue BuiAlj 01
JuBWIIWWOD pue Bulpueisiapun dasp e Bulislsoy) ‘anjen
[euos.tad e Ajigeureisns Buiyew sabeinoous Aespui

*s1ay1o Burouanyyul

pue BulAjos-wajgoid 1e paj|Ixs pue ‘paredipap
‘PENILILLIOD BUIag 8AJOAUI S|[IMS 1JOS [IYM ‘UoITeWIojul
Bunuasaid pue Bulydseasal apnjaul SIMS [eaIUYISL

ALI'TIGVNIVLSNS
ST1IXMS TVILNISSI




L9 aouepInb usaub Burianooun

'9]0J JU314NJ J3y ul S1jaua(q
JUed1JIUBIS Se BuldINOoS Jelialew 81SeM-049z 10j [eljualod
ay1 pue sajdwes Buiddiys Jo uonanpas ayl sybiybiy Aespul

uBbisag uolyse4 ajgeurelIsns Jo siijauag

'$955990.d Juawdolanap Juswaeh jeuonipes) 0y pasedwod
10edwi [euswiuoIAug aAnIsod s Buisiseydws ‘a1sem
a|dwres asiwiuiw 01 buidAy0104d Buiylod ¢ uo syIom Aespui

NOIHSVd I 1dVNIVLSNS
NI O9NIdALOLOdd




89 aouepInb usaub Burianooun

SINdINJdVSO Ol
ONIJAQd JT1dVNIVLSNS 40
NOILVIOITddVY S(cAVSANI'T




o ,ﬂ..__.__:,,:o U:c 03 zi
E,xmxmﬁu_‘ S30p SIBUE|(

&

_ Iofe[nofeD JUIdo04 [e31b0j00

:zInb

cioo} 20101003 InoK 1 Ty

SUIJUO SIU3 BUIMO}|0} S3NS3J INOA UO 193138 03 JUBLLIOW © a¥el

sJauonnoead 10} uonda|ey


https://www.footprintcalculator.org/home/en

(G °d '9T0Z 'O2S3ANN) .. W2y} puno.tv pl.iom

aYy1 uo syoedwi 8AI1199]|09 pue [enpIAIpUl J18Y)
9zZ1|eal Se ||aM Se ‘S1ay10 YlIM SUOI1oauu0d iay)
pue SaAasWay] puelsiapun 0] Wwayi 10} [e211149 S|
1] "SanjeA pue sapnie ‘abpajmouy ‘S||INS 1ueAd|al
ay1 yum paddinba aqg 01 paau staules| ‘Ajjeqo|b
pue AJjed0] wayl spyael 01 SUOIIN|OS pulj pue
swa|qold AINusd-1S1 ¢ Yim 23p3ua 0} 4ap1o uj,,

aouepinb
JEEV D

 away |



IL aouepInb usalb Burianooun

saoueping 19ale)n
TEEND

sanea

abpajmou

SuoISI29(




L

aouepInb usalb Burianooun

"(8770T “IDDN Ul payd se ‘zz0g ueld) ped nores[o

B 10U S 11 ‘AJI[Iqeure)sns pue 9dueping uddis Jnoge B} oM UdYM,, SB ‘SO3Uud[[eyd
S1 INOYIM 3WOI 10U S0P SIY} ‘9SIN03 JO "A[9AI1108143 310W YJOM 118Y1 Op Way}
djay 01 uoddns Jadoud ayy bunelissadsu ‘SjaAs] ||e 18 uoleanpa oul Alljigqeureisns
Buliqg 1snw s1suonnoeid ‘atopa4ayl (020z ‘413) sajdiourid Ajigqeureisns

Lolew eyl $82104d SpJemo] Sjualjo pue syuapnis apinb o1 sjjixs ybi syl

alinbaJ sisuonnoeld aouepinb Jsated adeaspue| BUIAJOAS SIY] Ul Sa1dus1adwod
pue S||IXS 10J SpuewWap sy ssaippe 0] aouepinh Jaased Buuinbal ‘(6T0Z

‘O11) abuswa suonednado usalb mau ‘Appuanbasuo) “Buljjiysdn to/pue Buljjiysal
10J pasu ay] auljlapun suoiednddo JuaLINd Uo suonealjdwi S} pue ‘QUapIAS

SI A1IjIgeUIRISNS [BIUBWULOIIAUS SPJeMO] 1IYS SNONUIUOD B ‘uollisuel] uaalb

ay1 Jo doupxaeq ayl UIyUAA "Yymmouh 01 sayoeoldde snoiosuod AjjeiuswiuolIAuS
alow Buisiopus pue sepuabe ymolh d1Wou0Is JeuonuaAuod buibus|jeyd Aq ajol
oAnoroId B U0 Se) douepIng uddid 9Andadsiad (1(7) S.Jued Sunei3aur ‘snyJ,

‘(6702 ‘8seydind)
d3ueyo gewr]d Aq pasod sagua[[eyd oy} SuISSIppe Ul 9]0 S,9u0 de[dwdIu0d

0] U0N23ds0JIuUl [eNPIAIPUI $3]BIISSadau abueyd arewi|d Jo 1edwi aaisealad

AU "UOoNd3|Jal YIIM 32USWIWIOD Urd 11 ‘Janamoy Jybiulano uaddey jou saop pue
awin saxe) yoroudde mau e Buloeiquia Jeyl arerdaidde 0] [eI9NJD SI 1 ‘SSOaYLIaASN
"(GTOZ ‘1ueld) @2n2eid J1ay) ol Aljigeureisns aelbajul 01 Sjeuolssajold

10J Buljeo ‘saaloyd Jsaled ul Alljiqeureisns sesitiolid yoeoudde ue yons

"(TZ0Z ‘1ue|d) SUOIIRIBPISUOID 21WOU0ID Bulbpajmoudoe aj1IymM JUBWUOIIAUS [eiNjeU
ay1 anjeA pue aansnl [e120s ul pa1ooJ A18190S PaduUBRYUS UB UOISIAUS 0] Siauonioeid
smojle (£z0oz ‘sndwa] elioepuo ul palo se ‘szoz ‘Asj0o0H) aAndadsiad

.S9sse[3 uaa1s,, e undopy (qQzz0z ‘AOHDN Ul 204ouo(, O Uyofr) [[eI9A0 K13100S
pue ‘SaniunNwwo ‘sade|dxJom ‘Sjual|d sliyauag Yoojno uaalb e yons “syled

199182 U3sSOYd J18Y] JO 10edWll [RIUBLLIUOIIAUL 3Y) JBPISU0I 01 SjenplAlpul Buibin
3]IYM YJ0M 1U3I3P JO 1X81Uu0d 3y ul aansnl je1oos Buisiseydwa ‘quswdoljanap
a|qeuleisns saesboiul yoeoudde siyl *(0z0z ‘1ueld) S1019e) d1Lou09a Ajaand Jano
suoIeIapISUO0I [ea160]02s Buisnuod Aq syred Jaaied saulyapal aduepinb usalo)

Juswdojanap 19aaed ul aouepinb
uaa.ab JO anjeA jeanoead ay |




1S 4
pinB cmm:‘::%ooc:

E

*31N1NJ [BJIY1S PUR 9|gRUIRISNS 810W € 0] 3)NqLIIU0I 0s|e Ing Sjeob Jeuostad
[1J1n4 AJUO 10U 1eY) S19aJed 104 ue|d Sjuapnls Q%s ued SIy L ‘suapnis o1 uoddns
Buuiyl-premio) pue aAlsusyaldwiod aiow apIAoad ued siauonnoeld w_m_gmc_ﬁm:m
y Ul spusaJy BuiAjoAs 3yl Buloeiqwia pue sabusjjeyd asayl Buissaippe Ajaande Ag

4 ‘saniunyuoddo yans Jo ssauaseme ureb sjuapnis djay ued salisnpul JuUataylp
i
- Bunoedwi AjpAnisod 10J seibarens buipinoid pue sanjea Jisyy Aq panioddns s1a3ieo
. : P 0 uonelojdxa sabeinoous 1eyl aouepinb mc:mtw ‘Al1]1gRUIRISNS 0] Pale|al SanjeA
g ’ 5 4 4 [euosiad yum suonesidse 1aased J1ay) adue|eq 01 ajbbn.s Aew sjuspnis ‘aiowlayling
‘ ’

' | 4 | "SIUBPNIS YJIM UOITRWIOJUI JURAS|S) 8JeYS 01 3|ge puR_ pawlojul-|jam dasy 01 suadxe
: v yum buibebus mcm ‘SeouaIaju0d AlljIgeureisns Buipualie ‘'suolje1oosse Ansnpul
YuM sdiyssaupred Bulysi|grlsa apnjoul SUoIIN|os “spuaJl 1se1e| ayl Inoge pawiojui

L ——— 1. Ae1s 01 uoneldepe bultobuo Burinbal ‘abuajjeys Jsyioue syuasaid Alljiqeurelsns

e 0 adeospue| buibueyd Ajlueisuod ay| ‘suoisuayaidde ases djay ued sp|aly
palejaJ-Allj1geureIsns ul Juaw|ijjn} punoy aAey OYM SjenpIAIpUI JO S3IPNIS ased pue
S$31101S $$89INS Bulleys ‘Siy) sWio243A0 0 ‘syred Jsated ajgeulelsns ‘[EUOIIUBAUOIUN
Buigeaquus uaym AjJerdadsa ‘sjpiny uowwo? e si abueyd 0] aouesisay

‘safua||eyd yons Buissaippe Jo $$8904d Y1 S8IUBILWIOID
4d m_w_m&_ [enuew SIY) ‘paspu] 'suoIsIdap Jaated ul Alljigeulelsns Jo aduelniodwi ayl
. 4 wBIybIY pue ssauaseme asiel 0] $8SIN0J auUIjuo pue ‘sieulwss ‘sdoysyiom Buipnjoul
' P ‘Uaxe) aq ued sdals aAnoeold ‘siyy ssappe 0] ‘syred Jaased Buideys ul Aujigeurelsns
. ‘ 0 3]0J [e19n12 3y} INoge s1suonoeld pue sjuspnis Buole ssaliaseme 4O Moe
. Ayl SI 9]9e1Sg0 UedIIubIS v *Buluue]d 18d1ed 01 yoeoidde ajgeulre1sns aiow e ajowol
01 suoIINjos |eandeud 1oy [ed 1eyy sebusjeyd Ja1uNoduUs SJUSPNIS pue siauonnoeid
‘a0uepinb ussJb Jo plJom sy ueds am sy *(¢ *d ‘970z ‘OJSINN Ul Paud se ‘970z
‘UOOIN-T] ueg) I 2IBYS 9M WOYM [JIM SO} JOJ PUB P[IOM JU} J0J dIBD JA1)OR UB
P 9)eAI[ND JSNW )] "OJI] 0} Son[eA paieys Sullq PUB dAIJBULIOJSULBI) 9q }SNW UOLIBONPY.,

Ly
€

» aouepInb
: 19349 uaaub ul
sabua|eys bulssaappy



vL aouepInb usaub Burianooun

Buiyiysdn Buijysal

\\ J A\ J

*

... T i -

aouepInb
usaib

sa19ua1adwo9
pue SJIxs

»

i

Juswdojanap ; —
a|geurelsns San|eA

SPJOMAM



SL

3ouepInb usalh Burianooun

. cigouivysns Jo suLid) u1 2010y 422402 nod Jo 1opduil ay) S1 vy uoysanb a)duils ayj SULYSD S1 OUDPINL) 4224D)), e

‘Jospulud , ]xou op 03 Ipym, 2]q1xa}f v SurSvAnodud puv ‘sa]o. d1f10ads 4240 sjjrys Suisisvyduid ‘suondadouodsiu 3uijjadsip
Aq s1s142 ayewd ayi ssaippe Ajjnjbulueaw o1 sfenpiAlpul Bulpinb ul enuasss aie sjeuolsssjold Juswdojansp J8aie)) «

uawAojdwsa ajqeurelsns pue aouepinb
J19aJed 0] sayoeoadde Jiayl Jo Bulpuelsispun ay) adueyus 01 palojdxa a1am abueyd ayewi|d spAemo) sapniie abeuss) .

abueyd |ejuswuoJiIAuL 0} uoilusne Aed 0] Spaau Juswdo|aAsp J8ated AYAA :83uepinb uaals)
30UEpPIND) USJID), »

:90uepInb
usa1b 01 parejal sBuipeal palas|as are BuiMo||of 8y L "8)Isqam Siy) 0] papeojdn sajollre seinfai aAI90a1 01 8q1IoSgNS UBD suQ »

ibuipuelsaapun 1noA uadass



https://soundcloud.com/ncge-podcast/episode-6-a-discussion-on-green-guidance-with-dr-peter-plant?utm_source=www.ncge.ie&utm_campaign=wtshare&utm_medium=widget&utm_content=https%253A%252F%252Fsoundcloud.com%252Fncge-podcast%252Fepisode-6-a-discussion-on-green-guidance-with-dr-peter-plant
https://careerguidancesocialjustice.wordpress.com/2020/12/07/green-guidance/
https://careerguidancesocialjustice.wordpress.com/2022/10/10/green-guidance-why-career-development-needs-to-pay-attention-to-environmental-change/
https://careerguidancesocialjustice.wordpress.com/tag/green-guidance/
https://epale.ec.europa.eu/en/blog/career-readiness-and-green-career-choices
https://careerwise.ceric.ca/2023/04/19/challenging-career-myths-amid-the-climate-crisis/
https://www.youtube.com/watch?v=EqnRlb7QlK0
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https://www.youtube.com/watch?v=j0Gi4IeHCzc
https://www.youtube.com/watch?v=j0Gi4IeHCzc
https://www.youtube.com/watch?v=OaFin6KnAlw
https://www.youtube.com/watch?v=OaFin6KnAlw
https://www.youtube.com/watch?v=bbehhZXhe3I
https://www.youtube.com/watch?v=bbehhZXhe3I
https://www.euroguidance-deutschland.de/SharedDocs/Downloads/DE/Weiterbildung/CBS_Kompendium.pdf?__blob=publicationFile&v=3
https://www.euroguidance-deutschland.de/SharedDocs/Downloads/DE/Weiterbildung/CBS_Kompendium.pdf?__blob=publicationFile&v=3
https://www.euroguidance-deutschland.de/SharedDocs/Downloads/DE/Weiterbildung/CBS_Kompendium.pdf?__blob=publicationFile&v=3
https://www.euroguidance-deutschland.de/SharedDocs/Downloads/DE/Weiterbildung/CBS_Kompendium.pdf?__blob=publicationFile&v=3
https://www.euroguidance-deutschland.de/SharedDocs/Downloads/DE/Weiterbildung/Euroguidance_National_Survey.pdf?__blob=publicationFile&v=4
https://www.euroguidance-deutschland.de/SharedDocs/Downloads/DE/Weiterbildung/Euroguidance_National_Survey.pdf?__blob=publicationFile&v=4
https://www.euroguidance-deutschland.de/SharedDocs/Downloads/DE/Weiterbildung/Euroguidance_National_Survey.pdf?__blob=publicationFile&v=4
https://www.euroguidance-deutschland.de/SharedDocs/Downloads/DE/Weiterbildung/Euroguidance_National_Survey.pdf?__blob=publicationFile&v=4

LL aouepInb usaub Burianooun

Buiya0MIBU ‘UONDBJBI pue BuuIy)
[e211119 UOISSNISIP pue uoleduNWWOod :Buimss [eob pue uoijeao|dxs Jsaie)

Sa1oUa19d I AdY pajabae]

'S9I10Y9 199489 3|geulrlsns 10) abpajmouy] pue
S||IYS [enuassa yum way) buirddinbs ‘aauepinb 1aaied Jo 1X81u09 ay) UIYlIM Saa34ed
9|geulrIsns bulssaippe ul syuspnis abebus AjaAnoe 0] salbajells awos aJe alsH

Juswiabebus JuapniS



8L

aouepInb usalb Burianooun

*3|euIRISNS 10w 11 8w 0) aUop ag Pjnod aiow
JeUM pue $3ssa3204d S)I Ul 8jgeureIsns si 1aaied siy) Moy uo 193]jal pue
Way) S1sa4a1ul ey yred 1aaued e AJ1uapl ued sjuspnis ‘Ajaaneulsy|y

*£19190S 3|qeuleISns AJ[eIUSWUOIIAUS 310W pue JaIyljesy e
0] 9)NQLIIUOJ JeY) S13a1ed U0 199431 pue SSNIsIP 01 SJuapn)s abeanoduy

‘uoInoajoad [eluswWwuodIAUG puR AlljIgeuleIsns
0] pa1ejal spuall gol 1ua1and 1Noge UoIeWIOUI pUR S32IN0Sal 3PIAOId

sa210yd gol ajqeureisns Jo aosuenodwi
9y} Jo Bulpurisiapun J1ay] 181S0J 01 pue uoioa104d [eIUBWIUOIIAUD
pue AlljIgeurelsns adeaqua Jey) siaated alojdxa syuspnis djay 0] :[eos) .

uolyelo|dxa 43aded a|qeureIsns

AlIAIOR pa1sabbng




6L aouepInb usalb Burianooun

'99UaIIadXa ay) uo sybnoy) J18Y) aaeys pue suonssnb
YSe 0] way) abeanodua 0] SUOISSNISIP Ul Ssyuapnis ayl abebus ‘dn-mojjoje sy ©

'$10193s AWOU093 U336 pue ‘UoITRAIISUOD [BIUSWUOIIAUS
‘f1]1geUIRISNS 0} paYe|al Splal) Juasaldal pINoys S[euolsssjold ©

‘AjIqeuIrISnS uo Y4oMm 11y Jo
10edwi ay) pue ‘seaualiadxa ‘shauinol Jsaied 118y) aseys ued S[euolsssjold ©

‘SUOISS3S aAloRIBUI
ul abebua 1o/pue ‘sdoysyaom 1onpuod ‘suolreiuasald aalb ‘siaxeads
se ajedionJaed 0] salsnpul usalb snolteA wodj sjeuolssajold allaul o

sajdwexs plaom-Jeal Yum wayl 198uuod pue Ansnpul usaib
9y} uI saniunyioddo Jaaaed Jo abued apIm e 0] Sjuspnis asodxa 0] :[eos) ©

sJayeads 1sanb pPasnd0J-00a Bulreabajul Jeulwas/ie) 1934ed Usals)

A11IA119€ pa1sabbng



aouepInb usalb Burianooun

*9ous11adxe ay1 uo sybnoyl
113Y) aJeys pue suonsanb yse 01 wayl abeanodsua
0] SUOISSNISIP Ul SJUapnIs ay) abebua ‘dn-mojjoj e sy

‘Aunwwod

113Y1 Ul SaAleNIUL pue sade|d)Jom a|qeulrlIsns 0]
pasodxa ade Asyy ‘Aem siy1 ul pue suoinetado J1ay) ul
saonoeud ajqeureisns Buioriqua ate oym saluedwod
1SIA SJUBPNIS ‘A1IAIOR JeINd1IINJRIIXS Ue Sy

syred 19219 SNOIdSUO0I A|[eIUSWUUOIIAUS

19pIsu0d 0] spuspns Buriidsul ‘uonealjdde pjaom
-|eaJ pue A108y] UsaMIa(g UOIII3UUOI B 18150} O] :[e09)

sd111 p|al} pue S}ISIA 9IS Udad9)

g



18 aouepInb usalb Burianooun

(67 'd ‘020z ‘Anays) .. yuy

01 NOA sjuem — sjeuolssajoid bunaysew

J0 sap.aoy 01 Ajiwe) AnoA woldy — as|9
2UONA24D JDYM Aq padvMs 2q [], nod ‘sanjpa
AnoA Buluonsanb 1noylim 1xau ayl 01 Aep
ouo wo4f Su103 a4 nod [ "sfo11oq pup sanjpa

ysnd $82.n0S 8say} JO [|e :awll AnoA LYlm op
nod jpym ‘yoypm nod jpym ‘oj yjvg nod oy,

:SIY] U0 198|J8J 01 Juswiow e axel

sJauollnoe.ad 10 UOI1I3|JoY



78 aouepInb usalb Burianooun

(Tz0z ‘aveo S 153185

Ul palIo Se ‘1z0zZ ‘wueld) .. Jpnpiaipul ay) puodaq 1vf suonyporjduil
aAeY ‘[enpIAIpUl JBABMOY ‘S8310Yd J3aaed asnedaq Alljiqeureisns ul jfenplIiAIpul syl UCO\Awm
pue aonsnl [e120s 01 Yul| & pue s1aaJed ainnj Jo 1dasuod ay)
3uidojoaap u1 juauOduiod [p1JUISS2 UL 2qG PINOI 2OUDPINL) UIIAL)

:90uepINb usal9




€8 aouepInb usaub Burianooun

‘rebiy| 4o 1dssuod ayy 01 uone|al ul seonoead

10} ﬁ_mQ aq aouepInb Jsa1ed anoA uo 123]Ja1 01 JUSWOW € axe]
JUSLU[IYIN
ued noA 1eYyM [euosiad puoAaq Buipuglxs ‘syoedwl _Sm_oo%w_cm

[e2160]028 JO uoneapIsuod Bulbin Aq sauepinb Jsased
suapeo.q aouepinb usalb ‘1xa1u0d SIY) U] “aJeds Jable)
e U0 $8210y9 J3aJed Jo 1oedwl ayl GS|e 1nqg Juswi|iyny
[euosiad Ajuo 10u BulispISuod ul Salj 1da2uU0dSIY]

01 Yul] ays ‘sao11oead aouepInb Jsaed JO 1Xa1U09d 8yl U]

UOI}EJ0A uoISSaj0id

(uoissajoud unoA) aoj pred ag ued noAjeypm ‘v

Speau (uoissiw InoA) spasu pl4om ay1 ey 'S

o r_U-_“W“; _mm_x — (uorreoon 1noA) 1e poob ate noAjeywm ¢

(uoissed anoK) anoj noA ey T

:9J1] UL SIUSWS|9 JN0J JO UOII3SIAUI
UoISSIN uoissed ay) syuasaidal rebiy| Aujiqeuraisns pue sonsnl

[2190S JO SWJa} ul A[[erdadsa 'suoiyedt|diul Japeo.q
aABY pUe [ENPIAIPUI 8U) PUOAS] PUaIXd SOI0UD JaaleD

8A0)| 109]J8J 0] JUBWOoW Y/

noK 1eym - (FTEH]F) rebny)




¥8 aouepInb usaub Burianooun

Ipd6YS dVD/S0/6T02/SPeo|dn/AusItiod-amaurbIoels//-sdny “(6T02) "6+ Je1deyd 10V U0NI8101d JUSWUOIIAUT

JPA"6TOC-11ed-bulisaied/y0/¢¢0¢/speojdn/iusiuod
-dM/ed01139//:s0NY "TZ-6T ‘(S19a480 pue abueyd arewl|D :6TOZ [[Bd) ‘Bulisaie) "8SI0M Joj pue JaNaq 10} — SUOISSaJ04d [eIUSLLUOIIAUS JO ainny ay) adeys |jIm abueyd ajewinjd moH “(6T02) "d ‘pPreydry % “IN ‘Ainudg

6261 T T¢0¢SoIUIS0IIAUS/0Y8S 0T/PI0°10P//:SUNY "652-GE¢ (€)Y ‘Sa1UIT [eluswuoliaug ANjigeurelsns pue ‘nungn ‘wsijendeslyy (120z) ‘N ‘usddu)

1pd" U3 90UBPIND()Z%,19018D0Z%UI0Z%DUNSaAU|/SSaUTPeal-193.1ed/U0IeINpa/0I0 poa0 MAWW,//:SOTY "aauepInb Jaated ul bunsaau| *(Tzoz) "dojapa)

N LIBIDOU0D 1/80° MINOA//:SANY aan1noA “[a]1) 03pIA] ¢Iuswidolansp J9a1ed Yyim op 03 aAeY 3 S30p Ty :Aljiqeureisns “(z [udy ‘pez0z) "(WOID) elfensny Jo [1aunod Ansnpul Jeased

IDHWNINDWVXA=AZYITEM/ W0 3qMINOA MWWW//:STNY "agn1noA ‘[a]14 08pIA] ‘seonuaidde jo fenuslod 8y - S8I8I00S pue SaILou0ds Jausslb 1oy SIS “(vz [1Mdy ‘9€202) “(WD1D) eljeasny 4o [1ounod Ansnpuj Jaaled

MVUSOUIHBO=A¢[IIeM/W0I 8qnINOA MWWW//:SONY 3qn_LNoA “[8]1 08pIA] “481usd 01 Ataydiiad ayp wouy seanow Aljigeurelsns “aaueping usalo) “(yz |dy ‘qggog) “(WD1D) eljeasny 4o [1ounod Ansnpuj Jaale)

VOIUMEITI=A¢ JIeM W02 aqnINOA MAWW//:SONY 8qn_LNoA *[8]14 08pIA] “uonisue.) usaab sy Joy s|iys Bunedionue pue Buissassy ‘(G JaquisnoN ‘8ez0z) "(WOI1D) eljessny Jo [19unod Ainsnpuj Jsase)d

1pd-80uepInbpzoslasied/siusndog,/usaw Aok sadlAIasuUOIRINPS//:sdny uswAojdw3 pue YinoA ‘uonieanp3 Jo AnsiulA ‘S|ooyds Joy Ad1j0d aaueping Jsate) *(200g) "8910p4Se adueping Jaaled

Ud-abenbue|/TeT/pag/eet0
~0E€T6-29T [-09%7/-PT90E820/UoneIIqnd/-/|1eIsp-uonedljgnd;us/naedona do//:Sany “uoissiwwo) ueadoing yJomawredy adusiadwod Aljiqeurelsns ueadoing ayy :dwodusals) (2z0g) ‘N ‘Biaiged 7 N ‘snoisid 9 ‘lyouelrg

Jpd-abueyd-a1ew|d-pue-a]doad-Buno A /G8ZE/SIUSLINI0P AN 08 AWBPeIBYSLIGaYT MMWMW/7-SONY "abueyd arewi|d pue ajdoad BunoA (Tz0g) 'g ‘Burjools % v ‘a1sabniy ‘Y ‘@1801d "V ‘ployieg

S99U313}9Y


https://www.thebritishacademy.ac.uk/documents/3285/Young-people-and-climate-change.pdf
https://op.europa.eu/en/publication-detail/-/publication/bc83061d-74ec-11ec-9136-01aa75ed71a1/language-en
https://op.europa.eu/en/publication-detail/-/publication/bc83061d-74ec-11ec-9136-01aa75ed71a1/language-en
https://www.youtube.com/watch?v=rjialKnlj0A
https://www.youtube.com/watch?v=OaFin6KnAlw
https://www.youtube.com/watch?v=vxAGUrUmRqI
https://youtu.be/TG0pOgi8fTU
https://www.oecd.org/education/career-readiness/Investing%20in%20Career%20Guidance_en.pdf
https://doi.org/10.5840/enviroethics202111929
https://ceric.ca/wp-content/uploads/2022/04/Careering-Fall-2019.pdf
https://ceric.ca/wp-content/uploads/2022/04/Careering-Fall-2019.pdf
https://era.org.mt/wp-content/uploads/2019/05/CAP_549.pdf
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https://www.etf.europa.eu/sites/default/files/2020-11/innovation_in_career_guidance_vol._1.pdf
https://www.euroguidance-deutschland.de/SharedDocs/Downloads/DE/Weiterbildung/CBS_Kompendium.pdf?__blob=publicationFile&v=3
https://www.euroguidance-deutschland.de/SharedDocs/Downloads/DE/Weiterbildung/CBS_Kompendium.pdf?__blob=publicationFile&v=3
https://www.euroguidance-deutschland.de/SharedDocs/Downloads/DE/Weiterbildung/Euroguidance_National_Survey.pdf?__blob=publicationFile&v=4
https://www.euroguidance-deutschland.de/SharedDocs/Downloads/DE/Weiterbildung/Euroguidance_National_Survey.pdf?__blob=publicationFile&v=4
https://ec.europa.eu/social/main.jsp?catId=1223&langId=en
https://www.youtube.com/watch?v=-KYLCdGHSSw
https://ec.europa.eu/commission/presscorner/detail/en/fs_21_3688
https://ec.europa.eu/info/system/files/2022-european-semester-country-report-malta_en.pdf
https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:52022SC0003&from=MT
https://www.youtube.com/watch?v=j0Gi4IeHCzc
https://unesdoc.unesco.org/ark:/48223/pf0000246740
https://www.footprintcalculator.org/home/en
https://euroguidance.gov.mt/wp-content/uploads/2021/05/Career-learning-and-development.pdf
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https://www.ilo.org/wcmsp5/groups/public/---ed_emp/documents/publication/wcms_613934.pdf
https://iaevgconference2019.sk/wp-content/uploads/2020/03/IAEVG-Conference-Proceedings-2019_FINAL.pdf
https://careerguidancesocialjustice.wordpress.com/2020/12/07/green-guidance/comment-page-1/
https://www.youtube.com/watch?v=bbehhZXhe3I
https://careerguidancesocialjustice.wordpress.com/2022/10/10/green-guidance-why-career-development-needs-to-pay-attention-to-environmental-change/
https://careerguidancesocialjustice.wordpress.com/2022/10/10/green-guidance-why-career-development-needs-to-pay-attention-to-environmental-change/
https://www.ipcc.ch/2021/08/09/ar6-wg1-20210809-pr/
https://www.ipcc.ch/report/ar6/wg2/resources/press/press-release/
https://www.ilo.org/wcmsp5/groups/public/---ed_emp/documents/publication/wcms_732214.pdf
https://www.youtube.com/watch?v=kGUKwm04L2k
https://www.ilo.org/wcmsp5/groups/public/---dgreports/---dcomm/---publ/documents/publication/wcms_853321.pdf
https://www.ilo.org/wcmsp5/groups/public/---dgreports/---dcomm/---publ/documents/publication/wcms_853321.pdf

L8

aouepInb usaub Burianooun

€575 T0000J0/E228Y/>1e/bI0 035aUN90pSatn//-SANY "OJSINN "MX|00) Juswdo[ansp o|qeurelsns Joj Uoieanps (9002) “H ‘UMOSHMIN

S8J10YJ-J133Je3-usalb-pue-ssaulpesl-1aaied/bojg/us/Naedoinada a|eds//:SaNY "H TV dH "S9JI0yd 1931ed U93I3,, pue $SaUIPeal 19318 *(7707) 'V ‘UUBIA]

G¥0°80°€T0OZ 0Jd3[dI'l/9TOT 0T/bJO"I0P//:S0NY
"Ph-£€ ‘€9 ‘U0NINPO.I4 Jauea|D JO [eulnor 'SalWouoda uaalh pue Yyimolh usalh puoAeg — Awouoda ajqeureisns e ulyim uondwnsuod sjqeureisns *(¢T0oz) ‘H ¢ ‘Biaquabueds % S a0

IpA"EZ02-1I00a1-S[[1{S-Uaaib/110031-S[[IYS-Uaa.10-[2qo[0/SN-Us,[deIb3IWou0da/a U, Wep/IUaitod o) Ulpay| Ul JoeIbaIuou03s//-Sa1y ‘€20z 1oday S||IMS usalo) [eqolo *(£202) "ydess o1wouoas ujpayul]

756192000040/ Z8Y/->11e/B10°03Ssun-00psaun/7-sany “Bulysijand 0JSINN “(8€-G¢ dd) anow sy uo uoieanp3 :uswdolarsq sjgeureisns
10} uoneanp3 ui spuay pue sanss| ‘(‘p3) ODSIANN U] ‘uswdojaAa@ a|geulelIsnsS 40) uoieanp3 Jo Juswdojansp ayl :/ 1 18hJe] 01 Tz epusaby wold (8T02) "A 'V ‘Ulyepaqby % ““r "M ‘UnAg g ‘saquio) ‘W ‘1ydia]

JSISTI3-81eUI9-aU]-PIlue-SUIAWI-133180-DUIB US| [BUD/6 T/70/S 20 ¢/ /89 0110 aSINISaIBd//-SaNY “D14JID "SISLID 81ewi|d sy piwe syiAw 1saaes Buibus|jey)d *(zzoz) “L ‘uuewys’

's1aysI|and asuss *(981-/T 'dd) uoibay ¥NIN 8yl pue adoin3 yinos ui suonisues]
Buibus|jey)d :ueaue.llalpalN ay) ssoade Buluue|d pooyl aal] pue aduepind Jsate) ‘(‘p3) euelns ‘9 Yy U] JuawdojaAsp Jeuoireu 1oy uolieiadood feuoileulsiul ul diysiaunred :1dAB3 ui asuepinb usated (£T102) 'S ‘IeyS

602l TCA 6102 SAIUBNJBISIAGI/G6/ T 01/010°10p//-SANY '£92-£52 ‘(2)TZ ‘seiuan4 eisiAsy "aouepinf Jsaled pue [euoneanpa Joj sabusjjeyd :so1yie pue Alnbs ‘9ansnfoo3 (6T02) "9 ‘OUBASIT-NIBIAI %9 "V g ‘Buind|

3o10eld 13ared Ul SanjeA [edlyla buliuonisodal - UodI3 Suldq ASed JOU SJ] . 6¢y8L089C/UONeII[qndAdu 2183 dIedsar MMM //:Sdny
"90uRI{ Y3y S, USZNI) B 10 UBWINY Y :99uepInn 10a1e)) ‘[uonejuasaid 1oded] adnoead Jsaled ul sanjeA [ealyls buluonisod/ay — , u2a.3 Su1aq Asva jou s, 31, *($T0Z) 'V "9 ‘Buinl|

INDI SHHOIMZ=A, OB W00 3GNINOA MAWW//-SIY aqn_LNoA “[a114 08pIA] “sh S|[81 6T0Z 400]INO S324N0SaYy [2q0|D au) JeUM (8 Ateniga- ‘6T0Z) ‘[aUed 324N0Say [euoIfeulsu|

IPAEZ69Ey SWoM/UONEII|qNd/SIUSWNI0p,WUW0JP---/51i0daI0p---/o1qnad/SAN0I6;/GASWoM/B10 0]1//-011y 1uswidojaAsp ajgreurelsns 1o} epuabe 00z 8yl pue y1om 1usdad ‘(£202) "(071) uoneziuefiQ InogeT [euoneuIaIu|


http://ilo.org/wcmsp5/groups/public/---dgreports/---dcomm/documents/publication/wcms_436923.pdf
https://www.youtube.com/watch?v=ZwfGHRs_IqM
file:///C:/Users/35679/My Drive/UM/Master in Lifelong Career Guidance and Development/Year 3/Dissertation/It's_not_easy_being_green
https://doi.org/10.12795/revistafuentes.2019.v21.i2.09
https://careerwise.ceric.ca/2023/04/19/challenging-career-myths-amid-the-climate-crisis/
https://unesdoc.unesco.org/ark:/48223/pf0000261954
https://economicgraph.linkedin.com/content/dam/me/economicgraph/en-us/global-green-skills-report/green-skills-report-2023.pdf
https://doi.org/10.1016/j.jclepro.2013.08.045
https://epale.ec.europa.eu/en/blog/career-readiness-and-green-career-choices
https://unesdoc.unesco.org/ark:/48223/pf0000152453
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7.1 Appendix 1 — Authorisation letters
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7.2 Appendix 2 — Participant information letter

Participant Information Letter

[Date]
Dear Sir/Madam,

My name is Christabel Saliba, and I am a student at the University of Malta, presently reading for a Master
in Lifelong Career Guidance and Development. I am presently conducting a research study for my
dissertation titled Green guidance: The role of career guidance in Maltese state secondary schools; this is
being supervised by Professor Fonald Sultana This letter is an invitation to participate in this study. Below
vou will find information about the study and what vour involvement would entail should you decide to
participate.

My study aims to explore how various career guidance practitioners address green career guidance in
Maltese government secondary schools. It will analyse the practices and outcomes of career gnidance in
preparing secondary school students for their careers. Your participation in this study would help contribute
to a better nnderstanding of the benefits and challenges of green career guidance within the edocational
sector. Any data collected from this research will be used solely for the purposes of this study.

Should you choose to participate, you will be asked to participate in an interview to discuss your
perspectives and practices regarding green career guidance. Data collected through these interviews and any
recordings and transcripts vsed for this dissertation will be saved in a password-protected folder on my
personal computer and deleted following the completion of this study. Ancnynuty and confidentiality will
always be mamtained to safegoard your identity, and no reference to your name or other identifiable
informatien will be made in my writing. Please also note that, as a participant, you have the right under the
General Data Protection Regulation (GDPE) and national legislation to access, rectify and. where applicable,
ask for the data concerning you to be erased.

Partictpation 1n this study is entirely voluntary; in other words, yvou are free to accept or refuse to participate
without needing to give a reason. Y ou are also free to withdraw from the study at any time, without needing
to provide any explanation and without any negative repercussions for you. If you choose to participate,
please note that there are no direct benefits to you. A copy of this information sheet is being provided for
vou to keep and for future reference. Should you decide to participate in this study, kindly fill in the attached
consent form and forward it to the undersigned at christabel saliba 02@um edu.mt

Thank you for your time and consideration. Should you have any questions or concerns, please do not
hesitate to contact me by e-mail at christabel. saliba 02{@wmn edu.mi; you can also contact my supervisor via
e-mail: ronald sultana@um edo mt

Sincerely,
Chriztabel Saliba Professor Foonald Sultana
christabel zaliba. 02 (@on eduo ot ronald sultana@um edo mt
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7.3 Appendix 3 — Participant consent form

Participant’s Consent Form
Green guidance: The role of career gnidance in Maltese state secondary schools

I, the undersigned, give my consent to participate in the study conducted by Christabel Saliba. This consent
form specifies the terms of my participation in this research study.

1. Ihave been given written and/or verbal information about the purpose of the study; I have had the
opportunity to ask questions, and any questions I had were answered fully and to my satisfaction
2. I alsc understand that [ am free to accept to participate or to refose or stop participation at any time
without giving any reason or penalty. Should I choose to participate, I may choose to decline to answer
any questions asked. If I choose to withdraw from the study, any data collected from me will be erased
as long as this is technically possible (for example, before it is anonymised or published) unless the
erasure of data would render it impossible or seriously impair the achievement of the research
objectives, in which case it shall be retained in an anonymised form
3. Iunderstand that I have been inwited to participate in an interview in which the researcher will ask
questions in relation to career guidance practices to explore how varions career guidance practitioners
address green career guidance in Maltese government secondary schools. I am aware that the inferview
will take approximately an hour and a half I understand that the interview is to be conducted in a place
and at a time that is convenient for me.
4. Aundio recording:
a. lam aware that, by marking the first-fick box below, I am giving my consent for this
interview to be audio recorded and converted to text as it has been recorded (transcribed).
b. MARK ONLY IF AND AS APFLICABLE
I agree to this [method of data collection] being [andic recorded].

I do not agree to this [method of data collection] being [andio recorded].
5. I am aware that the interview may be held online; the researcher will use Zoom and will activate the

Require Encryption for 3% party endpoints SIP/H-323 function. The researcher will audio record the

SES5101L.
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10.

11.

I am aware that the interview may be held online; the researcher will wse Zoom and will activate the
Require Encryption for 3™ party endpoints STP/H-323 function. The researcher will video record/only
andio record [select appropriate option] the session

I am aware that extracts from my interview may be reproduced in these outputs, either in an anonymouns
form or using a pseudonym [a made-up name or code — e.g_ respondent A).

I understand that my participation does not entail any kmown or anticipated risks.

I understand that there are no direct benefits to me from participating in this study. I also understand that
this research may benefit others by generating awareness of the role of green career gnidance.

I understand that, under the General Data Protection Regulation (GDPR) and national legislation. I have
the right to access, rectify. and, where applicable, ask for the data concerning me to be erased.

I understand that all data collected will be stored in an anomymised form and erased on completion of
the study and following the publication of results.

I have been provided with a copy of the information letter and understand that I will also be given a

copy of this consent form.

I have read and understood the above statements and agree fo participate in this study.

Name of participant:

Signature:

Date:

Christabel Saliba Professor Fonald Sultana
christabel saliba. 02 (@um edu mt ronald sultana@um edu.mt
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7.4 Appendix 4 — Participant interview guide

1. Can you tell me about your background and experience in your current role?
2. What are the responsibilities assigned to your role?

3. lam going to mention some words and phrases and would like you to tell me
what comes to mind when you hear the following:

a. Sustainability

b. Sustainable Development Goals (SDGs)

c. Education for Sustainable Development (ESD)
d. Green Guidance

4. What role do you see career guidance practitioners playing in promoting
sustainability practices in career selections?

5. When it comes to climate action or sustainable practices, what is the current
situation within the college/school that you work at?

6. Do you address sustainability in your practice?
a. Ifyes, can you tell me more about it?

b. If sustainability is not being addressed, can you explain the reasons
for this?

7. Have you had training in relation to green jobs and their required skills and
expertise?

a. If yes, how has it impacted your practice?

b. If not, would you be willing to attend training in relation to career
guidance for sustainability? Explain your reasons.

8. Can you share any suggestions on how green guidance can be integrated into
the practice of career guidance and education?
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7.5 Appendix 5 - Case study interview guide

1.

10.

11.

Could you introduce yourself and tell me about what you do?
a. Can you describe your career journey to where you are today?
b. What inspired you to pursue a career in sustainability? (Values,
attitude)
c. What was the impact of your education formation towards this choice
of career? (Particularly in secondary school)
What are the essential qualifications needed in the sustainability field?
What are the essential skills needed in the sustainability field? (Technical and
core — soft skills) (transversal)
a. How have you been able to apply your sustainability skills in different
roles?
Could you describe a typical workday? (ex. How you start your day, any
routine involved, such as checking emails, tasks to do, prioritising, etc.)
What career development opportunities are available in this line of work?
(training can be mentioned as well)
What have you learned from your experience in the sustainability field that
you would like to share with others?
What have been some of the most rewarding moments/projects/initiatives
in your sustainability career?
What challenges did you face when starting out? How did you overcome
them?
a. What are the biggest challenges you face in your sustainability
journey?
How do you stay current with the latest developments in the sustainability
field? (Knowledge — self-initiative / training by your employer — social
media)
What do you think needs to happen in order to make the sustainability field
more accessible to people from diverse backgrounds and perspectives?
What advice would you give someone starting in the sustainability sector?
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7.6 Appendix 6 — Preliminary Thematic Maps

Thematic Map -1
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