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Abstract

Archival work is essential to the subject and discipline of History. The process of going to the
archives, handling the original documents, delving deep and analysing the different types of

primary sources is what produces history. That is the work of the historian.

The ability to interact with the primary documents, question the sources, gather evidence and
critically evaluate them to come up with an interpretation based on the sources and
information gathered, is what the work of the historian entails. This historical ability of
analysing and interpreting sources is central to current history pedagogy, which no longer puts
the focus on content knowledge but rather seeks to cultivate historical skills and concepts
among students. Among these skills that can be developed is the analysis and interpretation

of sources.

This project draws on the importance of archival work in history and the focus placed on the
cultivation of historical skills, particularly the analysis of sources, as it seeks to introduce
secondary school students to the archives and archival work. This is done by means of a set
of worksheets, a total of seventeen worksheets, split up by historical theme and purpose. The
first worksheet in the set acts as an introductory guide to the archives which provides students
with an understanding of the archives and a step-by-step guide on how to use them. The rest
of the sixteen worksheets are split up into their own set according to the theme they deal
with which are ‘The Cholera Epidemics’, ‘The Language Question’ and ‘The Santo Spirito
Hospital’. These historically themed worksheets serve the purpose of providing a bit of
content knowledge, but most importantly, their purpose is to train the students in analysing

and interpreting primary sources while achieving the learning outcome found in the history



national curriculum which is that of “Analysing and interpreting historical evidence” (History

DLAP, 20233, p. 3).
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Introduction

Introduction:

History pedagogy has seen various improvements over the many years of the subject’s
presence in schools. It saw a shift from Traditional History teaching, concerned with content
knowledge and characterised by instruction, to the Source Method, where the focus shifted
to cultivating historical skills and concepts among students. More recent improvements
include the introduction of Disciplinary Knowledge, whereby students engage in the work of

the historian and understand how history works.

History teaching outside the classroom gained more relevance with such improvements in
history pedagogy. This approach to teaching and learning reaps multiple benefits, but one
significant advantage is how experiencing history in its context makes it easier for students’
historical comprehension, cultivating history thinking skills, which is one of the primary

objectives of history teaching.

One such historical educational experience outside the classroom involves taking students to
the archives to engage with the primary source in the same context as the historian
experiences them. While this can provide students with the authentic experience of being a
historian at the archives through experiential learning, both internationally and locally, there
has been little focus and effort on bringing secondary school students closer to the archives.
Organising this type of educational visit does indeed require a lot of planning beforehand. In
doing so, one needs to be very careful that the students do not get overwhelmed but that this

visit sparks their interest in the subject.

With archival work being at the core of what history pedagogy is all about, the author decided
to undertake this project of developing a set of worksheets to be used on-site at the National

Archives by secondary school students. This project consists of an initial worksheet entitled
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‘Using the Archives’ which aims to familiarise the students with the archives and how they
can start their own research. Then, three sets of historically themed source analysis
worksheets were created for the history educator to choose from. Worksheets set A and B
deal with topics directly from the Year 10 curriculum which are the Cholera epidemics and the
Language Question. Worksheets set C is focused on the actual building of Santo Spirito itself.
This is beneficial for students across all levels as they will need to visit this building if any
archival work is to be done. Thus, it is essential that students know about this building, and
they will acquire this knowledge through their own critical engagement with the sources.
Overall, the intention behind the creation of these worksheets was to provide students with

a guided experience at the archives that makes archival work feel less daunting for students.
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Chapter 1: Literature Review

1.1 Malta’s National Archives

According to the International Council on Archives (ICA):

Archives are the documentary by-product of human activity retained for their long-term
value. The records created in the course of the everyday lives and actions of individuals
and organisations offer direct insights into past events. Like people, archives are diverse.
They come in a variety of formats including text, photographs, video, sound, analogue and
digital. Archives are held by individuals and institutions (both public and private) around

the world, with the buildings housing them often sharing the name of ‘archives’. (ICA, n.d.)

The National Archives of Malta (N.A.M.) are housed in the old hospital, the Santo Spirito
Hospital, in Rabat. This hospital is the first ever in Malta to be recorded in historical
documents, dating back to at least 1372 (Savona Ventura, 2005). Over the years, this hospital
has undergone significant changes, both to its name, which was originally St Francis Hospital
as well as to its structure and administration, which expanded over time to accommodate an
increasing number of patients (Cassar, 1964). The building housing the National Archives is
notable for its revolving door, known as la ruota, which rotates on a vertical axis where
mothers at the time used to leave their unwanted babies born from unintended pregnancies

(Savona Ventura, 2005).

The Santo Spirito Hospital closed down in 1967, following Malta’s independence in 1964.
Afterwards, plans started to be made to convert this building into the N.A.M., which happened
in 1994. This hospital began to serve as the head office of all the archives in Malta. These

archives are:
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1) The Court and Tribunals Section found in Mdina whose documents pertain to the period

of the Order of St John and the French in Malta.

2) The Notarial Registers Archive in Valletta whose records date back to the fifteenth

century.

3) The Gozo Section of the National Archives which houses documents of various nature

that pertain to Gozo.

4) The Rabat Section of the National Archives which primarily include records which

belong to the period of the British rule over Malta.

Table 1.1 - Different sections of the National Archives of Malta

The N.A.M. is a governmental organisation that maintains and conserves a substantial
collection of documents related to Malta's history, with a total of 15 km of shelving of
documents starting from the 1530s. Under its wings, the N.A.M., in line with the definition of
an archive has various primary sources. These vary from reports to photographs. As the
N.A.M., their mission is to safeguard the collective memory of the Maltese nation by ensuring
the conservation and accessibility of all public archives governed by the Archives Act (N.A.M.,

n.d. a).

To fulfil its objective of accessibility to the public, the N.A.M. maintains an orderly archive
supported by finding aids. These include catalogues which provide information and extensive
descriptions of each record in its collection. These tools enable the archives to genuinely
become accessible to the public, facilitating researchers in identifying the documents
necessary for their enquiries. The Online Catalogue facilitates this approach. The Online

Catalogue is a digital database that allows the public to discover available archival materials
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without visiting the physical archives and provides access to digital copies of records that are

available (N.A.M, n.d. b).

1.2 History Teaching

1.2.1 The Development of History Pedagogy

The subject of history has been taught in schools for a long time. Throughout the years, history
teaching underwent significant changes in the way it should be executed and this is why the
terms ‘Traditional History Teaching’ and ‘New History’ which later became known as the

‘Source Method’, came into existence.

Traditionally, history teaching was all about facts and information, what is known as
Substantive Knowledge and the aim was that of gaining as much knowledge as possible (Vella,
2009; Garske, 2017). More than just focusing on substantive knowledge, traditional history
teaching placed the teacher at the centre of the lesson, passing on information to the
students, with the latter merely having a role to play during the history lesson other than
being passive listeners. This is what Philips (2007) referred to as the “transmission” mode of
history teaching (p. 15). It was in the 1960s that traditional history teaching began to be
seriously questioned in England, as the subject of history started to face real dangers of losing
its place as a distinct subject on the school curriculum (Vella, 2020). A reality that came about

as the subject started to lose its popularity in schools (Philips, 2007).

This reality led to the birth of the ‘New History’, mostly referred to today as the ‘Source
Method’, which reconsidered the reasons behind why history was being taught (Vella, 2020).

Moving away from Piaget’s philosophy that children have to reach a certain age to be able to
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understand certain historical concepts, and based on the philosophy of Bruner, that children’s
ability to learn or understand is actually highly influenced by “the context of teaching and
learning” (Philips, 2007, p. 17), the Schools Council initiated a project called the ‘Schools
Council History Project’ in England which strived to meet the need of the students for more
effective learning. Consequently, the ‘Source Method’ emerged (Philips, 2007). This is a
method that shifted the focus of history teaching towards “the process of history, historical
methodology and history’s conceptual elements, as well as selecting new and varied historical

content to teach” (Philips, 2007, pp. 17-18).

Ken Osborne (1986) argued that “an important purpose of history teaching [...] became the
development of students’ skills, particularly the skills of research, investigation and analysis”
(p. 21). This is also a view held by Vella (2009) who believes “that the main objective in history
teaching should be the teaching of history thinking skills work within a historical context rather
than the mere memorisation of facts” (p. 8). This ‘Source Method’ and its underlying

principles will be used to develop this project and its worksheets.

A new focus of history teaching is that of instilling the students with “an appreciation of the
discipline of history” (Cunningham, 2001, p.14). Learning the process of the historian and how
history works, is a vital part of the new way of history teaching. In this project, this will be
referred to as ‘Disciplinary Knowledge’. As Ken Osborne (1986) noted, students should not
simply learn the subject, but they should learn how to do history. Cunningham (2001)
observed how presenting the students with sources, teaching them how these can be used as
evidence, introducing them to the concept of fact and opinion as well as showing the students
how opinions are not always necessarily bad but rather important when based on evidence,

while also making them aware of potential biases that may come into play, students came to
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appreciate how history is based on interpretation, how this made the subject interesting for

the students and was also beneficial to their own critical writing.

Malta was among the first countries to introduce the ‘Source Method’ of history teaching in
the 1980s (Vella, 2020). Cassar and Vella (2011) remark how as a subject in school, similarly
to Smith’s (2010) observation for England, history has suffered and found itself in a constant
battle with other school subjects to be allocated time on the timetable for instruction. This
also occurred due to the low importance given to history making this the last priority for
teachers, who often preferred to focus on other subjects, such as Mathematics, Maltese, or

English (Cassar and Vella, 2011).

The situation above seemed to necessitate the rethinking of history and the introduction of
the Source Method in Malta. However, in the 1990s, teachers were still reluctant to adopt this
new method (Vella, 2017). This was partially expected as those teachers already in the
profession were not trained in this method of history teaching and did not even have a
textbook that reflected it. Since then, the Source Method was integrated into the teacher
training carried out by the Faculty of Education at the University of Malta. Teachers began
receiving training on conducting effective lessons that focus on imparting historical skills and
concepts to students without completely disregarding facts and information (Cassar and Vella,

2011).

1.2.2 History Outside the Classroom

“[T]eaching history outside the classroom has long been recognised as an important part of

history teaching” (p. 81). This is what Vella (2009) remarks in her book /n Search of Meaningful
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History Teaching. Indeed, historical visits are important as it allows students to enhance their
historical understanding through a hand-on experience (Smith, 2010). This idea is further
supported by Cassar (2020) who highlights how tourists visit cultural heritage sites for “a
significant and fulfilling experience” (p.78) showing how these places are far more valuable

than just attractions.

For history teaching to take place outside of the classroom, the teacher cannot consider this
simply as a fun excursion for the students. Apart from the necessary logistics and
arrangements, the teacher must have a clear plan of how this visit will be beneficial to the
student’s historical understanding. To achieve this, Smith (2010) notes how such visits should
be included in the scheme of work with the learning objectives that such a visit aims to
achieve. Before going onsite with the students, the educator should conduct a preliminary
visit to plan how the site will be used to reach the learning objectives effectively. This is an
important step to the setting up of activities that will be carried out by the students on site
which are aimed towards increasing the level of historical understanding. The tasks and
activities set up should be ones that cannot be done in the classroom such as “recording,
comparing, filming, drawing, photographing, evaluating and interpreting” (Smith, 2010, p.
129). Such on-site activities were created in Malta by Vella alongside her history student
teachers at Hagar Qim and Mnajdra where in groups students were asked to create a model
of the Mnajdra temples, draw diagrams of Mnajdra from different angles, carry out a small
roleplay and complete a worksheets with questions that asked them to take specific photos
of and measure certain elements of the site, all interesting activities that allowed the students

to use their interpretative skills on site (Vella, 2000).
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Smith (2010) also notes how a historical site visit should not just end there or with what Vella
(2000) mentions, a simple essay explaining how the visit was, rather, it should serve as a
foundation for further exploration in a following lesson. Vella (2009) observes that while the
integration of the 'Source Method' with on-site activities allows students to encounter source
evidence directly and elicits highly favourable responses, it fails to cultivate a deep
comprehension of history. A comprehensive pedagogical approach, along with thorough

preparation and meticulously planned follow-up activities, is essential to accomplish this.

As mentioned earlier on, doing history on-site can be very beneficial. Among the benefits one
finds that such visits arouse interest among the students with remarks from M.A Agius who
noted how “Historical excursions can make Maltese History teaching more appealing to the
students” (Agius, as cited in Vella, 2009, p. 81) and Horton remarking how this helps “stimulate
interest in history.” Another advantage is that history outside the classroom facilitate a
profound comprehension of history, cultivating critical history thinking skills. Harris (2018) and
Horton (2000) reference how history outside the classroom fosters a deeper understanding of
the subject, as on-site engagement provides meaningful context that enhances learning.
Harris (2018) argues that historical experiences outside the classroom enhance the
understanding of history by employing historical thinking skills. He illustrates this by
demonstrating how interaction with a costumed impersonator of Charles | at the Banqueting
House altered perceptions of the figure. Additionally, student-led roleplay conducted on-site
enhances history learning and fosters empathy, as “a historical setting provides the perfect

setting for students to empathise with people from the past” (Vella, 2009, p. 83).

Furthermore, Harris (2018) emphasises the significance of providing students with hands-on

experiences and the necessity of resources that enhance their historical thinking skills, a point
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also noted by Vella (2009). Such experiences include not only roleplays but also craftwork and
worksheets, which promote critical thinking and observational skills among students (Vella,
2009). History learning outside the classroom is also beneficial because it enhances students'
history writing by improving their understanding and recall, as it contextualises the material

taught in class (Vella, 2009; Harris, 2018).

1.2.3 History outside the classroom and into the Archives

Taking school children to the archives requires a great deal of preparation. Despite this and
the challenges it might present, it certainly reaps its benefits to the students' historical
learning with such a visit being very much in line with the new way of doing history where
students are engaged in inquiry-based learning and in the process of doing history (Hendry,

2007; Osborne, 1986).

The significance of organising school trips for history students to the National Archives is
highlighted by the fact that the United Nations Educational, Scientific and Cultural
Organisation (UNESCO) through its Records and Archives Management Programme published
a whole document which discusses the educational value of the Archives. It is a document
that explores how the archives can be used by the history teacher to carry out the effective

teaching and learning of history to school children (Franz, 1986).

On-site archival work with students is often more associated with students in post-secondary
schools or older. This is noted by Franz (1986) in the UNESCO document about archives and
education, where he remarks how many archivists tend to think that such work of presenting

documents to students is restricted to pupils aged sixteen or over. This is also something one
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can note when researching working with students at the archives. The works that emerge
mostly relate to archival work projects by higher education students. One such work is Using
Archives in Higher Education History Teaching by Gillian Spraggs (2008). This acts as a type of
guideline on incorporating archives into history teaching courses of higher education, where
even though a lot of the points mentioned can be adapted to secondary school students, the
focus is on higher education history students. Towards a pedagogy of archival engagement by
Paul Flynn (2020) is another example where the author remarks the importance of having
students engage with archival sources on-site, but the focus again is on higher education.
Another example is Teaching in the Archives: Engaging Students and Inverting Historical
Methods Classes at The Historic New Orleans Collection by Manley et al. (2019), a work which
focuses on how to teach university students about the process of historical research by
working directly at the archives. One can also cite the work by Zhou (2008) as an example
called Student Archival Research Activity: An Exploratory Study. It is a study which investigates
the dynamics of having university students working in the archives to carry out on-site

research.

Despite this, however, taking secondary school students to the archives is more than possible
as even though it might have certain challenges, with a good amount of preparation and
collaboration these can be overcome and benefit students. Ken Osborne (1986) highlighted
two valid challenges which makes it “much more efficient in the majority of cases not for the
classroom to enter the archives” (pp. 27-28). The first challenge is insufficient preparation,
particularly from the teacher’s part. Osborne (1986) laments how it is not possible to have a
teacher bringing in the students to the archives without having thought about what type of

documents they require or, worse, having no idea what they ought to do with the students at
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the archives and without having consulted with the archives beforehand. The second

challenge noted by Osborne (1986) is that of physical constraints.

This element of preparation is essential for educators looking to maximise students’
experiences at the archives. This is so, as it is not enough to simply think about the type of
documents which will be required for the visit since even though all type of archival
documents can be used for teaching purposes, the documents pose certain challenges for the
students who are not avid researchers, and thus not accustomed to dealing with sources. Such
problems include the language of the document, the illegibility of handwriting and even the
length of the document. That is where the role of the teacher comes in, as the teacher, prior
to giving documents to the students, needs to facilitate the documents to improve their
understanding (Franz, 1986; Garvey and Krug, 1977). Additionally, for students to get the best
educational experience from an archival visit, they must engage in hands-on activities with

the documents which necessitate prior preparation (Boon, 1972).

Franz (1986) remarks how “work on historical documents is supposed to train the student's
critical thinking abilities in asking him to compare, to evaluate and to interpret historical
evidence” (p. 10). While this can be done in the classroom, students gain much more by being
in the archives. Students get to experience the original document, including how it feels and
looks as ultimately no copy can ever replace the original document (Chaktsiris, 2014; Franz,
1986). Working with documents at the archives allows students to understand what the
process of doing history entails as they actively engage in it (Pace, 2019). They understand
that this process requires visiting the archives and communicating with others to locate
documents for research. They also get to experience cursive handwriting and the challenge of

deciphering it, as well as the excitement of working with original records. Students will also
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learn about the archives’ protocols, from registration to requesting documents. Acquiring this
familiarity with the archives, coupled with the curiosity the archives instilled in the students,
will encourage them to conduct their own research in the future (Chaktsiris, 2014; Pace,

2019).

1.3 The Educational Aspect of the National Archives

For the most part, with the shift to the Source Method, the archives were used but not in the
way that this project aims to make use of the archives with secondary school students.
Archives were mostly used to gather primary sources for use in the classroom. In fact, much
literature exists on using primary sources in the classroom, but very little exists on taking
secondary school children to the archives (Carini, 2009; Garcia, 2017; Hendry, 2007; Morowski

and McCormick, 2014; Osborne, 1986).

From an international perspective, the interest in using archives in Great Britain and Ireland
began following the end of the Second World War. This interest in the archives grew over time
to the point where they started investigating the archives’ educational role. With that, work
began on the development of educational programs where archives reach out to school
children and encourage the use of its records by them. During a time when history teaching
was experiencing a shift from the traditional mode of history teaching to the Source Method
the efforts being made by the archives were supported by the teachers (Chepesiuk, 1983). For
the professionals, this was a crucial step forward as “the only real way of introducing the
student to history so that he can learn what history is all about and what the work of the

historian is really like” (Chepesiuk, 1983, p. 47).
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In England, the archives opened up to school students by creating a space for them to engage
with the real authentic documents in their possession, allowing them the opportunity to act
as historians. The National Archives of the United Kingdom also have an Education Service
that develops resources and workshops for primary and secondary school students, giving
them the opportunity to learn about different historical time periods through on-site use of
primary documents (The National Archives, n.d.). Archives in Scotland, Australia and France
are also doing something similar. In the local scenario, an outreach project to school children
by the N.A.M. was described by Rizzo (2008). According to Rizzo (2008), in 2003 and another
instance in 2007, the N.A.M. during the Archives Awareness Week dedicated a day entitled
‘Educational Day’, aimed towards school children. In the case of the first Educational Day, the
National Archives created two study packs one for primary school children and another for
secondary school students with questions to answer from primary sources at the archives as
well as some games that targeted information about the archives themselves. In the second
instance however, students were only given copies of the documents to work with, and the
students spent more time listening to a presentation than working on copies of the
documents. Rizzo (2008) worked alongside the N.A.M. and created an outreach project aimed
at introducing students to the archives and archival work. The project consisted of the

following steps:

1) Welcome

2) A brief introduction on the National Archives

3) Hands-on activity about the reading room regulations

4) An exercise working with written document

5) An exercise working with visual documents
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6) An evaluation about the experience

Table 1.2 - Steps in the N.A.M. outreach project by Rizzo (2008)

Another initiative that is currently taking place to get the students to experience the archives
and get an opportunity to work onsite with the original document, is the fieldwork study
carried out by the Year 10 history option group as part of the School-Based Assessment. In
this fieldwork, the students are first given a small orientation about the building which houses
the National Archives and its role as the National Archives. After, the students would be
presented with a document and a worksheet based on the document. In pairs, the students
work on the first part of the worksheet together where they answer a set of graded questions
which helps them analyse the source. Then, individually, the students work on the second

section of the worksheet.

The N.A.M. offers teachers the opportunity to set up an educational trip to the National
Archives. These visits are set up in collaboration with the teacher, so that the documents

shown to the students are in line with what the teacher aimed to teach (N.A.M., n.d.).
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Chapter 2: Methodology

2.1 Project Research

In academic research, researchers can adopt several methodologies to reach their goals. One
such methodology is a project as a research methodology which involves practical
engagement and application to real-life scenarios, more relevant in areas such as education
where theory and practice affect one another in developing significant and relevant insights
(Berg, 2001). There were various researchers who opted for this type of methodology. These

include Eric Arthur McKenzie (2019) and Adriani, et al. (2020).

McKenzie (2019) wanted to develop a radiographic x-ray detection system, with a special focus
on addressing real-world inefficiencies and focusing on cost-effectiveness. In simple terms,
finding a solution to a real-world problem. The approach used by this researcher was to
understand the main problem, conducting a thorough analysis of existing products on the
market, designing the product using critical thinking and testing for a practical and functional
solution (McKenzie, 2019). The project-based research conducted by Adriani et al. (2020)
follows a similar pattern with the aim to enhance teaching effectiveness, using the ADDIE
Model to develop educational resources. Their approach involved collaboration with relevant
stakeholders including students where their insights informed the design and validation of the
educational resources. The iterative phases of analysis, design, development, implementation
and evaluation were followed to ensure that the resources being developed met the

educational objectives (Adriani et al.,2020).

These two studies share a common process which involves identifying the problem faced in

real life, performing detailed analysis, using critical thinking to develop a solution, and refine
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through testing. This would ensure the effectiveness of the final product in addressing

practical issues.

The subsequent section, section 2.2, outlines how the author applied this methodology in the

creation of this project.

2.2 This Project: A set of worksheets to be used on-site at the National Archives

by Secondary School Children

2.2.1 Description of this Project

This project consists of three sets of worksheets, each focusing on a specific historical theme,
intended for use by secondary school students during a visit to the N.A.M. Thus, these
worksheets are based on primary documents housed at the N.A.M. Along with these three
sets of historically themed worksheets, the project also includes an additional worksheet on

using the archives.

The ‘using the archives’ worksheet acts as an introductory guide to the archives and the
process of conducting historical research. In fact, it is recommended that this latterly
mentioned worksheet acts as the first hand-on activity at the archives before attempting to

work on any of the historically themed worksheets.

The historically themed sets of worksheets consist of a total of sixteen worksheets.
Worksheets set A deals with the historical theme of the Cholera Epidemics and includes five
worksheets. Worksheets set B deals with the historical theme of the Language Question and

includes six worksheets. The final set, worksheets set C deals with the historical theme of the
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Santo Spirito Hospital and includes five worksheets. Each of these worksheets sets come with
a section called “Resource Handouts” that contains all the resources required to complete the
worksheets. They are also accompanied by scanned copies of the specific pages from the

primary source documents that the worksheet deals with.

2.2.2 The Step-By-Step Process of this Project.

The process of this project follows that being described in section 2.1 of this chapter, up till

just before the evaluation which was not explored by the author of this project.

The first step that the author took when embarking on this journey was that of identifying a
gap in history pedagogy internationally and locally, it being the lack of secondary school
students’ engagement with the primary sources in their natural form within an archival
setting. The identification of the problem is what informed the overall aims of this project.
These aims include that the worksheets help secondary school students become familiar with
the archives, the actual building, how to start research at the archives and most importantly
how to analyse primary historical documents. The author then went on to analyse the
progress of history pedagogy and the efforts that have been made so far in this respect, which
has already been dealt with in further detail in Chapter One of this dissertation. This analysis
allowed the author to formulate the project’s objectives and the next steps that needed to be
taken. Thus, it inspired the author’s solution to the identified problem, that of creating ready-
to-use sets of worksheets with all the resources required, making it feasible for the history

teacher to plan an archival visit for the students.
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The next step was to decide on the historical themes that the worksheets explore, as
mentioned in Section 2.2.1, and start gathering the materials required for their formulation.
Since these worksheets deal with the analysis of archival documents, a vital step the author
undertook was that of going to the N.A.M. and starting the lengthy process of archival
research. The selection of the final documents necessitated a distinct process of transcribing
each document identified in relation to the chosen historical themes. This enabled the author
to perform a more thorough analysis of the document, enhancing the ability to critically select
the most relevant sources for the purposes of this project. The worksheet focused on using
the archives, demanded further collection of information from the N.A.M. This involved
gathering screenshots from the database which holds a record of a large part of the
documents housed at the N.A.M. These screenshots were required to create a step-by-step

guide for the students to follow at the archives.

Figure 2.1- Example of a screenshot from the N.A.M database

The finalisation of the document selection process led to the most crucial stage of designing

and developing the worksheets. This stage was divided into two. The initial stage was that of
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designing and developing the content of the worksheets, meaning the type of questions asked

and the tasks created as well as the resources to accompany them.

The second stage of the design and development was the visual design element and format
of the final versions of the worksheets. Firstly, the author decided that for those thematic
worksheets, a cover page for each topic is to be created to group all the worksheets together.
Then, the author decided to create a cover page for each worksheet that clearly states the
related historical theme. Following this, the author decided to include a Resource Handouts
section for each worksheet containing additional material required to support the primary
document, as well as a section with copies of the original documents on which each worksheet

is based.

Next, the author decided on a template for the background of each worksheet. A soft cream
background, beneficial for students with dyslexia but also non-dyslexic students, as it
improves readability, with a coloured border (Rello & Bigham, 2017). Each set of worksheets
has a different coloured border, and the author made sure to include colour as this interests
and engages students more (The Teacher Treasury, 2025). For the Resource Handouts, the
colour of the main background and border are switched, and any text was written in a soft

cream coloured text box.
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> |
Figure 2.2 - 'Using the Figure 2.3 - 'The Figure 2.4 - 'The  Figure 2.5 - 'The Santo
Archives' worksheet Cholera Epidemics' Language Question" Spirito Hospital'
background worksheets worksheets worksheets

background background background

Figure 2.6 - 'Using the Figure 2.7 - 'The Figure 2.8 - 'The  Figure 2.9 - 'The Santo
Archives' Resource Cholera Epidemics' Language Question' Spirito Hospital'
Handout background Resource Handouts Resource Handouts Resource Handouts
background background background

Next, the author selected the font style, Andika, which improves readability, to be used for all
guestions and instructions in the worksheets at font size 12 (SIL LEAD, 2013). The main
headings font chosen for the thematic worksheets was Adlam Display, as here the headings
are only used to distinguish one part from the other. For the sub-headings, which most of the

time are instructions, text was made in bold and in a different coloured textbox than the rest.
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For the ‘Using the Archives’ worksheet both the heading and sub-headings were placed in a

box, each having a different colour and font size.

The main questions, tasks and steps in the worksheets were placed in their own textboxes for
order and focus. Accompanying the questions on the worksheets is a graphic relating to the
subject dealt with in the worksheet. All graphics were inserted from Canva, which was the
main software used for the design of the majority of the worksheets, as the Resource Handout
in the ‘Using the Archives’ worksheet was created using Microsoft Word'’s built-in design tools

(Canva, n.d.).

Open the document in front of you and find the page in the
document labelled as ‘GMR 281°, get resource handout 1
ot the Arcki and answer the following questions:

/’

1. Look carafully ot Section A:

Starting Research at the National Archives of Malta, Rabat_

Part 2=
How to

a) Copy what is writton down in this saction.

Step 1- b) From whot you hove just written, whot type of document is this?

Choose any topic that interests you from the British Period of Maltese Histary
and wrile it dewn balow. €] Why do you think there is the name of Patrick Joseph Keenan written?

[ Examle of Tapic: The Langunge Question

d) Use the magnlfying glass and focus on the line marked "1'. What does this tell you
Topic about Patrick Joseph Keenan and how could this influence his work In Malta

N /
r/i. Laok carefully ot Secthon B: \l

a) Find o datz and write it down.

Step 2-
Think abaut g gumhar.of keywords that relate to the topic you have chosen and b} What da you think this date means?
wirite them dowm in the table below.

e} The part marked ‘2" shows the United Kingdom's Rayal Coot of Arms, What does this
tell you noture of this document? 7

o
N

[Examele of Kay Wiands: Language Question, Strickland. Kesnan otc |

¥z o
3. Considering the answers to the previeus questions, particularly ol 2c, I]:'F
of recommendations do you expsct at the end of this document? Explaln wiry ,«:jl ik

r—
)

(D) 7
(=

i i
uwg

Figure 2.10 - Example of a page from the ‘Using Figure 2.11 - Example of a page from 'The

the Archives' worksheet Language Question' worksheet
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The final aspects of the design of the project, were creating the cover pages of the worksheets
sets, the worksheets, the resource handouts and document copies. The original colour
scheme was used here. Each cover page includes the title and three graphics related to the

topic of that specific set of worksheets.
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WORKSHEETS : WORKSHEET
SETA SETANO.1
Figure 2.12 - Example of a cover page from 'The Figure 2.13 - Example of a cover page from
Cholera Epidemics’ worksheets set worksheet no.1 of 'The Cholera Epidemics’

THE
CHIEONERA
EPIDEMICS

DOCUMENT
COPIES

THE
CHOLERA
EPIDEMICS

RESOURCE
HANDOUTS

Figure 2.14 - Example of a Resource Handouts Figure 2.15 - Example of a Document Copies

cover from ‘The Cholera Epidemics’ worksheets  oyer from 'The Cholera Epidemics' worksheets

set set
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2.2.3 The Rationale of this Project

The purpose behind the creation of this project is that of developing ready-to-use worksheets
for secondary school students, specifically designed to support educational visits to the
N.A.M. The main aim of these worksheets is that of providing students with a structured
educational experience at the N.A.M. The worksheets guide students in understanding (1)
what the archives are, (2) the building in which they are housed, (3) how to use them and (4)
the process of source analysis through hands-on practice within the archives themselves. This
is to be achieved by first starting with the ‘Using the Archives’ worksheet, followed by any one

of the thematic historical worksheets.

The worksheets, particularly those tied to a historical theme, were informed by the Source
Method pedagogy outlined earlier in the Literature Review. Thus, these worksheets were
developed to emphasise not just content knowledge but also to encourage critical thinking
and foster disciplinary knowledge. The latter aspect of fostering disciplinary knowledge mainly
influenced the development of ‘The Language Question’ and ‘The Santo Spirito Hospital’

worksheets.

When it came to choosing the historical themes for these worksheets, the author was quite
limited. The main reason for this was the language barrier. If one were to opt for topics within
the national curriculum that do not relate to the British period in Malta, then finding
documents in a language the students are fluent in would be quite an impossible task. Thus,
the author opted for topics from the Year 10 curriculum. While the Santo Spirito Hospital is
not explicitly mentioned in the history curriculum, it was chosen because source analysis is
found right across all secondary History curricula. Since archival work takes place in this

building, it is important for students to be knowledgeable about it.
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Chapter 3: Using the Archives Worksheet

3.1 Learning Objectives

This worksheet was designed with two primary learning objectives in mind, aligned with the

first and third aims of this project mentioned in Section 2.2.3:

1) The first objective is that students familiarise themselves with the N.A.M. Students
learn the regulations and procedures of the archives.

2) The second objective is for students to learn how to navigate the archives. Students
gain insight into how to start research on a topic at the N.A.M. Thus, they will learn

how to search for and obtain documents related to their chosen research subject.

3.2 The Construction of the Worksheets

This worksheet was constructed in two parts. Each section targets a specific learning objective.
Together, they provide students with a thorough introduction to the N.A.M. and how to use

them.

Part 1 of this worksheet focuses on gaining an understanding of the rules and procedures of
the N.A.M. This knowledge is crucial for anyone conducting research at the National Archives.
To educate students about these rules and procedures, the author created a short narrative
describing the experience of a teenage girl at the N.A.M. This narrative clearly illustrates the
complete procedure for accessing the archives and highlights the rules that must be adhered

to in the reading room.
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The process involves making an appointment prior to visiting, signing one’s name in the
visitors register, placing food and belongings not allowed inside the reading room in lockers,
locating the relevant document and filling in the document request form to view documents.
During this process, the researcher must follow rules such as consulting a maximum of 10
documents per visit, taking photos of documents without flash, using only pencils and keeping
quiet. Within the narrative, the author also incorporated the detail that the N.A.M. holds a

range of document types, not limited to written sources.

To avoid overwhelming students with excessive text, the author split the narrative into short
paragraphs and used generative Al to create accompanying images for each section. Every
image depicts the teenage girl performing an action described in the different paragraphs.
While the author opted for cartoon-style images, care was taken to ensure that the N.A.M.'s

real environment was effectively captured in the visuals.
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Figure 3.1 - Images created by the author using generative Al, ChatGPT
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Two exercises were created for students to complete after reading the narrative to deepen
their understanding of the archive’s rules and procedures. Exercise 1 consists of twelve
statements, some of which can be done at the N.A.M. and some that cannot. Alongside these,
the students are given twelve numbered cards, each displaying icons that visually depict the
statements. The students must match each card to a statement by writing the number of the
corresponding card in the column next to each statement. The purpose of this exercise is to
promote deeper processing of information by requiring students to match statements to

icons, while also supporting visual learners and improving recall.

Figure 3.2 — The numbered icon cards
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Statement: Number:

Show up at the archives whenever you want.

Take photos of the documents using the flash.

Slgn the register of readers.

Take photos of the documents.

Take your bag with you inside the reading room.

Request 10 documents during your visit.

Email or call the archives to set up an appointment.

Put your bag inside the locker.

Write on the decuments.

Eat Inside the reading room.

Request 16 documents during your visit.

Be guiet.

Figure 3.3 - The statements that students will match to icon cards

Once students understand the meaning of each icon card, they proceed to Exercise 2, which
features a chart with a “DO” and a “DON’T DO” column. Students have to physically arrange
the icon cards in the correct sections. This activity reinforces their understanding of the rules
and procedures. By physically moving the cards, kinaesthetic learners feel more at ease. It also
increases overall engagement and provides students with a clear distinction of what can and

cannot be done.
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DO and DON'T DO Chart

DO DON'T DO

Figure 3.4 - Page from this worksheet showing the “DO and DON'T DO Chart”

Part 2 of the worksheet was created as a step-by-step guide to walk students through the
process of starting research at the archives. Steps 1 and 2 encourage students to choose a
topic they would like to research and then come up with a few keywords related to their
chosen topic, which will be used in later steps when using the database. Steps 3 to 10 show
the students exactly where to press to access the N.A.M. database, how to navigate it to locate
documents relevant to their chosen topic and what information is required from the database

to request a specific document and list them down.
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Step 11 guides students in filling out the document request form. Step 12 encourages students
to return to the database and use the different keywords they had identified to find additional
documents. Step 13 encourages students to ask members of staff in the reading room to guide
them to manual indexes and registers to search for additional documents after exhausting the
database. The final step makes students aware that these documents require citation if any
information taken from them is used, and also trains them on how to cite documents from
the N.A.M. by providing the format, and asking students to create a citation for each

document listed in Step 10.

5y o i at the M i ves of Malts, Rabat, i T G Tl Dl et il The MAM Colecrioni Datsbans O e

Ehwa wrg togec that interests you Trom the Drithh Pered of Maltese Hirtory

o writn it down beiom

| Esampie af Topsc: The Language Question

Stap 4:

Opari he Esdil fhe ‘MAM Colaceiing Datiles »tes i will And an sl regliles

of mary of the fonds mesilable o the erchees

Step 2: =

Think sboust o rasnber of Lrypworily that relote 1 th tepie you hitve chessn ol
weriLn 1 der i 1 Lehile balow

[ Esimyple of Kty Wisrsds) Largustge Quastion, Stricklind, Kesnar st

Figure 3.5 -Two pages from Part 2 of this worksheet showing an example of the Steps included

31



Chapter 3 Using the Archives Worksheet

3.3 Instruction on use of Worksheet

There are three main instructions tied to this worksheet:

1)

2)

3)

This worksheet should be the first task given to students when they are taken to the
N.A.M. to engage in primary source work. This is important because it helps students
understand the type of behaviour expected of them in the Reading Room and when
dealing with documents. It also allows students to understand the process for
acquiring the documents they will work on during their visit.

Students should work in groups. This is especially important for Part 1 of the
worksheet, as it allows students to help each other understand the story and interpret
the icon cards. Group work would also be ideal for Part 2, particularly if the group size
is quite large. Given the limited number of computers available, it would not be
practical for every student to work on Part 2 individually, as this would take too much
time.

Regarding the choice of topic to find related documents for Part 2 of the worksheet,
the teacher may choose to ask students to use the topic they will work on later during
the visit rather than selecting one themselves. This encourages a sense of continuity

between the first and second parts of the visit
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Chapter 4: Worksheets Set A - The Cholera Epidemics

4.1 Learning Objectives

The learning objectives of the worksheets on Cholera relate to two Learning Outcomes (LOs)
from the Year 10 History Option Syllabus, which are then further subdivided in different
booklets by the Department of History’s official website. These are: (1) LO 1, which focuses on
developing source analysis skills and falls under the subject focus entitled “Analysing and
interpreting historical evidence” (p. 3) and (2) LO 7, which focuses on understanding and
evaluating social and economic progress in 19th and 20th century Malta through historical
sources (History Department, Curriculum Annex, Directorate for Learning and Assessment
Programmes [History DLAP], 2023a). This LO is further subdivided into LO 7g, “Infectious
diseases in Malta, 1800-1945” (Spiteri, 2023a, p. 4) which falls under the subject focus
“Malta’s social and economic development (1800-1945)” (History DLAP, 2023a, p. 44). It is
within this LO and subject focus that Cholera, the topic chosen for these worksheets, is

included in the syllabus.

4.1.1 Worksheet 1

The first worksheet in the Cholera Epidemics worksheets set has two learning objectives:

1) The first objective relates to the analysis of sources. Students learn how to analyse and
interpret primary documents containing numerical data.
2) The second objective is that students understand the course of the 1837 Cholera

Epidemic in Malta.
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4.1.2 Worksheet 2

The second worksheet in the Cholera Epidemics worksheets set has two learning objectives:

1) The first objective relates to the analysis of sources. Students learn how to analyse a
handwritten document, which may prove more challenging than a typed document
due to the calligraphy.

2) The second objective is that students learn about some measures taken by authorities

during the 1850 Cholera epidemic and understand their impact.

4.1.3 Worksheet 3

The third worksheet in the Cholera Epidemics worksheets set has two learning objectives:

1) The first objective is that students become familiar with working with handwritten
primary sources containing numerical data. Therefore, students are trained in reading
such documents and how different information can be acquired from one document.

2) The second objective is that students learn about an impact of Cholera, specifically

that children lost their parents, ending up orphans.

4.1.4 Worksheet 4

The fourth worksheet in the Cholera Epidemics worksheets set has two learning objectives:

1) The first objective is for students to learn how to analyse and interpret a map as a

primary source.

34



Chapter 4 Worksheets Set A — The Cholera Epidemics

2) The second objective is that students learn about an impact of Cholera, this being that

it left many victims around Malta and Gozo.

4.1.5 Worksheet 5

The fifth worksheet in the Cholera Epidemics worksheets set has two learning objectives:

1) The first objective is that students learn how to analyse and acquire information from
written primary sources.
2) The second objective is that students learn some possible causes of the Cholera

epidemic in Malta, especially that of 1887.

4.2: The Construction of the Worksheets

4.2.1 Worksheet 1

This worksheet was constructed from document with reference NAM/GMR/11/1837. The
document includes daily notifications that report the remaining Cholera cases from the
previous report, the number of new cases, the deaths caused by Cholera, the recoveries and

ultimately, the total number of active Cholera cases.

The document is quite lengthy, covering notifications from 25th June to 2nd September 1837,
with only a few days missing. Given the document's length, the author had to find ways to

help students make sense of the large amount of data.

In Part 1, the author begins the worksheet by asking questions that help familiarise students

with the document. For Question 2, an image highlighting what to focus on was included.
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Since the document isin Italian, Resource Handout 1 containing translations of the main terms

was created.

= |
RAPPORTO GIORNALE DI COLERA, pel 23 Giugno, 1837
Nowrh MWon Grarm LB Riascha I
U
3 3 - | @
17 %5 — i}
0 2 1 s
By = = o
- = = 2
= e = 2
2 1 = 0
1 2 = —
w37 | n
197 “ 35 2 13
G. WARD, Segretaria.

Figure 4.1 — Image of a notification from document highlighting what to focus on.

Translation of Main Terms:

Luogo Place

Rimasti dall’ ultimo Left over from the last

Rapporto Report

Nuovi Casi New Cases

Morti Dead

Guariti Recovered

Rimasti Remained

Rimarche Remarks

Figure 4.2 - Translation of main terms on Resource Handout 1

Part 2 consists of an activity in which students must find specific notifications, tabulate the

number of new cases and deaths for the requested dates in a given table and then draw a
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graph based on the tabulated data. This tabulation and the drawing of the graph are very

important because they help students make sense of excessive amounts of data, visualise it,

and identify trends and patterns (Dwivedi, n.d.; Tamiami, 2024).
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200
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4.2.2 Worksheet 2

Figure 4.3 - Table and graph to be filled in with data from document

This worksheet is based on the document with reference NAM/CSG 03/718/1850, a letter

about the decision to convert the Cospicua primary school into a Cholera hospital.

In Part 1, students are asked to copy the letter, which is manageable because it is not very

long, and then reflect on their process. The transcription exercise is essential because one of

the challenges a researcher may face when working in archives is the legibility of handwriting,

which can be even more difficult for novice researchers like students. (Gibson, 2011).

In Part 2, students analyse this letter. Some questions are substantive, gathering information

from the source, such as a measure taken during the Cholera epidemic. Others are procedural,

encouraging students to consider the impact of the Cholera epidemic and decide whether it

37



Chapter 4 Worksheets Set A — The Cholera Epidemics

was just beginning or not, based on the evidence they find. By encouraging students to
provide evidence, the author aims to make them realise that historical opinions must be

supported.

4.2.3 Worksheet 3

This worksheet is based on the document with reference NAM/CSG 03/739/1850. It includes

a letter followed by a list of children whose parents died of Cholera.

Since this primary document is handwritten, Part 1 is dedicated to reading the letter and
marking on their worksheet the words students were unable to recognise. Then, students are
asked to write a short description of what they believe the document is about. Afterwards,
they read the provided transcription of the document on Resource Handout 1 and carry out
the same exercise of writing a description. The aim is for students to recognise one difficulty
that is encountered when analysing a handwritten document by seeing how easier it is to

understand and describe the document when it is typed rather than handwritten.
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Reseuree Hanceowt U8

Sanitary Committee, Valletta, 14th October 1850,

Sir, We have the honour to transmit to you, herewith enclosed, with the
view to its being laid before His Excellency the Governor, a list containing
the names of no. 26 orphans, whose parents died latterly of Cholera, hav-
ing no relatives capable enough of suppaorting them, and who in conse-
quence had to be maintained out of the funds placed by Government at
the disposal of this Committee for Cholera purposes, - and we take the
liberty to recommend that the requisite instructions be given to the Com-
mittee of the Charitable Institutions to the effort that some immediate
provision be made for the orpghans enumerated in the abovementioned
list, and instructions have been given to the Sub-accountants to suspend
the relief in order to and final closure of the accounts of this Committee

on the 16th instant.”

Figure 4.4 - Transcript of document on Resource Handout 1

Part 2 of this worksheet adopts the same approach as the first worksheet in this set, asking

students to fill in two tables with data and then create a bar graph to better understand the

information presented in the list (Dwivedi, n.d.; Tamiami, 2024). The tables to be completed

concern the number of orphans from each locality and their ages. These enable students to

answer the substantive and procedural questions in Part 3, where they interpret the data and

consider the impacts of the 1850 Cholera.
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HaorGraph lor Table 1: No. of Grphans per Locality
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Figure 4.5 - Tables and bar graphs that students need to fill in

4.2.4 Worksheet 4

This worksheet is based on the document with reference NAM/GOV 2/1/1864. This is a report
on the 1865 Cholera epidemic in Malta. In its appendices is an interesting map of the Islands
of Malta and Gozo illustrated with the locations which were hit by this epidemic. For each
location where Cholera cases occurred, the total number of deaths is listed, along with the

dates of the first and last death due to Cholera.

The first part of the worksheet includes four general questions. The goal is for students to
understand the context of the map by identifying which period it belongs to and noting what
specific information it provides. These questions also help students learn how to approach

and analyse a map when they encounter one.
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Part 2 focuses on the analysis of the primary source. To help the students analyse the map,
the author created a copy of the map and split it up into different sections. The part of the
map showing Malta was split into four sections; A, B, C and D. The part of the map showing
Gozo was split up into two sections; E and F. This was done because the map is very large,
making it difficult for students to examine and analyse it thoroughly. Students are asked to
gather information from the map and place it in a table, making it easier to access and
enabling them to answer questions about the assigned section of the map. This part

culminates with a discussion where everyone's findings are shared with the rest.

Viap}SectionfAs Map Section Cs

Figure 4.6 — Map of Malta and Gozo showing Cholera deaths split into different sections
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In Part 3, students move beyond their own map section to consider the entire map and form
their conclusion by using other students’ findings as well. Therefore, this part gets the
students to make sense of the different data gathered and reach a conclusion based on it. It
also includes a question aimed to get the students thinking about what other possible
elements would be helpful for them to conclude which locality was worst hit by Cholera, as

no data for Valletta is given on the map.

4.2.5 Worksheet 5

This worksheet is based on the document with reference NAM/GMR/313/1887. It is a report
on the Cholera epidemic of the year 1887. This worksheet focuses on two specific parts of this

document, to reach the objectives outlined in section 4.1.5:

1) The section ‘Cholera at Zeitun and Zabbar’ on £ 14.

2) The section ‘Prophylactic Measures for the Future’ on f21.

The worksheet consists of three parts. Part 1 includes two general questions about who
created it and when. Parts 2 and 3, deal with the sections on f.14 and f.21 respectively. For
each section, students have an enhanced copy of the excerpts, in larger type and divided into
smaller paragraphs for ease. After reading each excerpt, students answer a set of questions
that help them understand potential causes of Cholera in Malta, possible measures to combat
the disease and how exposure to additional material can inform and change their conclusions.
For ease, the questions follow a chronological sequence, meaning students need to follow the
text from beginning to end to answer them. The most important parts of the text which

students should focus on, were highlighted because written documents can sometimes be
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lengthy and contain information that may not be necessary for the researcher’s needs. A

vocabulary list was included in Resource Handout 2, containing several words from the report

excerpts that students analyse to complete the worksheet and may it find difficult to

understand (Vella and Caruana, 2017).

Handeut U8

.14 CHOLERA AT ZEITUN AND ZABEAR.

Amangst the villages Zabbarand Zeitin suffered most. Both are not drained: ond good
potable'water was only slipplied to them |ats in the epidemic. Further, the disease wos
most severe ot Zeitun in two localities, Herba and Tablin; and at Zabbar in two tortuois
Blindallays. Loiri and Klsuso, ond in a very narrow and thickly populated Strest "Il
Biccien|”. The d ace dations of the houses in these districts have not
improved since the dats of Dr. Sutherland's Report, and no new housas under the provi-
sions of the Sanitary Law hove since bean built.

The Herba district, consisting of two streets with diverging blind alleys, on an ar=o of
69,000 sguare feet contains 101 houses and o population of 436 persons, the number of
persans living in each house varying from 13 to 1. Strada 5. Giovanni in Tablin district is a

narrow street, with eight loteral blind alleys.

= It contains 158 houses and small rooms and o population of 1,134 people, who

occupy them in numbers varying from 15 to 2.

- The streat with its alleys hos o length of 1840 feet. ond a width of about 10 feet. At two
places population it is wider, At Zobbar, Klauso Alley has an area of 61,500 square feet,
and a population of 341 persons occupying 62 houses and rooms innumbers, varying
from 14 to 1. Lairl Alley on an area of 39,000 square feet contains 44 houses and rooms

occupied by 332 people in numbers varying from 17 to 1.

In Biccieni street, which is 1870 feet long and wide only 10 feet, there are 137
houses and rooms inhahited by 615 people. One of these dwallings was inhabited by no less
than 22 people, and there were several others inhabited by so many as 11, 12, and 14.

Figure 4.7 - The enhanced copy of excerpt on

f.14 of document

4.3: Instructions of Worksheet

4.3.1 Worksheet 1

Resouree Hanceout S8

f. 21: PROPHYLACTIC MEASURES FOR THE FUTURE.

I may sum them up in two words- GOOD SANITATION.
Experience has taught that on'good sanitation we should exclusively rely,
and that it is fiot in ol power to prevent the importation of the germ of
Cholera, Restrictive measures, however strictly enforced, con never en-
SUFE Its belng kept cut of the Island; as no sooner a restrictive law s en-
acted than the means to evade it are devised, and, in our times, complete
ofall i with ani port or country isan
impossibillty In practice. The Consular certificate declaring that passen-
gers "within the 21 days preceding their em-barkation had not been In

Cholera infected places" is a sterling measure in theory, but it has proved
to be utterly useless as a means of rendering suspension of intercourse

passible.

As I have before stated several factors concur in developing an epidemic of
Cholera -the seed, a suitable soil and, as in ordinary vegetation, the proper
season. Do what we may in the way of preventing the seed being sown, we
are sure to be baffled. But let the soll be sterilized, let the seed fall an bar-
ren rock and it will not germinata, whether the season be favaurable or not.

This appears to me as clear as daylight and it admits of no rejoinder.

Figure 4.8 - The enhanced copy of a part of the

excerpt on f.21 of document

There are two main instructions tied to this worksheet:
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1) Prior to the visit, students should be instructed to bring a calculator for the tabulation
activity. Even though the math required is not very complex, some students might
struggle, so it is important to ensure everyone has a calculator available.

2) For Part 2 Question 2, students need to draw a bar graph. This can be done either
manually in the space provided on the worksheet or, if permitted, on a laptop. The
latter option would be easier and more efficient for students to complete the activity

with minimal errors.

4.3.2 Worksheet 2

There are two main instructions tied to this worksheet:

1) For Part 1, the teacher will split the students up into small groups or pairs. Here,
students will work collaboratively to create a transcript of the primary document to
encourage and help one another. Students should also be encouraged to ask the
Reading Room staff for help when they are unable to decipher certain words.

2) Part 2 of the worksheet can be completed either in the same groups or individually.

4.3.3 Worksheet 3

There are three main instructions tied to this worksheet:

1) The students should first be introduced to the original document to experience the
authenticity of the document and its calligraphy, before reading and working with the

typed copy of the letter.
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2)

3)

Students should work in pairs, especially in Part 1, when they are reading calligraphy
that is not very familiar to them. If students are paired up, the teacher can have them
work on the copy of the document provided in the ‘Document Copies’ section or have
them consult the document in turns.

The teacher should review the answers to Part 2 as the students will then need to work
on it for the last part of the worksheet. Afterwards, students are to be instructed to

answer the final questions in Part 3.

4.3.4 Worksheet 4

There are three main instructions tied to this worksheet:

1)

2)

3)

Students need to be introduced to the original map before they answer Part 1
individually.

For Part 2, the teacher must divide the students into pairs or groups based on the
number of students present. Each group should be assigned a specific section of the
map to work on.

A discussion where every group shares their insight is to take place once Part 2 is
completed. It is important because to complete Part 3 of the worksheet, students need
to draw on others’ insights. For the discussion, they should move out of the Reading

Room to not disturb other researchers.

4.3.5 Worksheet 5

There are two main instructions tied to this worksheet:
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1)

2)

Students must be shown the original report and given some time to experience and
appreciate the authenticity of the document before working with the typed copies.

For Parts 2 and 3, students should be divided into groups, and all groups are to work
on both excerpts. Group work is important because dealing with such documents can
be confusing, but having others to work alongside can be beneficial for engaging with

the content. (Benett, 2015).
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Chapter 5: Worksheets Set B - The Language Question

5.1 Learning Objectives

The learning objectives of the worksheets on the Language Question relate to three LOs from
the Year 10 History Option Syllabus. These are: (1) LO 1, focused on developing source analysis
skills which translates into the Subject Focus “Analysing and interpreting historical evidence”
(p. 3) and (2) LO 6 and LO 8, together they focus on understanding and analysing the political
and constitutional development in Malta from 1800 to 2004 (History DLAP, 2023a). They are
translated into the Subject Focus “The British Period (1800-1921)” (History DLAP, 2023a, pp.
34-35). ltis under the latter LOs and subject foci that the Language Question, the topic chosen
for these worksheets, is included in the syllabus. LO 6 is further categorised into LO 6j by the
Department of History in a separate booklet, which focuses explicitly on the Language
Question (Spiteri, 2023b). Some worksheets aim to go a step further with a learning objective

focused on how history works.

5.1.1 Worksheet 1

The first worksheet in the Language Question worksheets set has four learning objectives:

1) The first objective relates to the analysis and interpretation of primary sources,
particularly a written report. Students learn how to extract information from a written
report and how to use it to reach their own conclusions.

2) The second objective relates to the concept of change and continuity. Students

analyse, understand and explain the changes from one report to another.
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3) The third objective relates to disciplinary knowledge. Students learn how history and
the historian work through perspective work.
4) The fourth objective relates to substantive knowledge. Students learn or consolidate

their learning about the 1879 and 1836 Royal Commissions.

5.1.2 Worksheet 2

The second worksheet in the Language Question worksheets set has two learning objectives:

1) The first objective relates to the analysis and interpretation of sources. Students learn
to analyse documents with numerical data and interpret this data to utilise it.
2) The second objective relates to the concept of consequence. Students understand the

impact of the Language Question on language use in primary schools.

Ultimately, students recognise the course that the Language Question took in education.

5.1.3 Worksheet 3

The third worksheet in the Language Question worksheets set has two learning objectives:

1) The first objective relates to the analysis of a written primary source. Students learn
to deal with a primary source consisting of multiple components.
2) The second objective relates to chronology. Students will be able to put events

mentioned in a letter in chronological order.

While the worksheet does not specifically target the broader impact of the Language Question

on various sectors, students are briefly introduced to it by going through the document.
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5.1.4 Worksheet 4

The fourth worksheet in the Language Question worksheets set has one main learning

objective:

1) The analysis and interpretation of sources. Students learn how to gather and infer

information while considering reliability, tone, and the wider context.

5.1.5 Worksheet 5

The fifth worksheet in the Language Question worksheets set has three main learning

objectives:

1) The first objective relates to the analysis of primary documents of the handwritten type.
Students not only learn to analyse the source but also how to read calligraphic
handwriting, which is crucial for analysis.

2) The second objective relates to disciplinary knowledge. Students learn how one's
historical conclusion can be influenced by new information.

3) The third objective relates to consequences, where students consider how the language

guestion impacted the Maltese language.

5.1.6 Worksheet 6

The main objective of this last worksheet in the Language Question worksheets set slightly

differs from those of the other worksheets:
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1) This relates to Disciplinary knowledge. Students understand how history and the
historian work. Through secondary source work related to the Language Question,
students see how despite consulting the same sources, the historians, because of their
own personal perspective, do not produce identical interpretations (California

Learning Resource Network, 2024).

5.2 The Construction of Worksheets

5.2.1 Worksheet 1

This worksheet was constructed on two documents with reference NAM/GMR/281/1879 and

NAM/GMR/12/1838.

This worksheet mostly centres on GMR 281, the report by Royal Commissioner Patrick Joseph
Keenan about Malta’s education system in 1878. Given the length of the report, the author
chose to have the students focus on the cover page of this document and the section on
Keenan’s proposals for language in schools. The other document used, GMR 12, is the report
carried out by the 1836 Royal Commissioners. Students are presented with an extract of this
document on the worksheet rather than being given the actual document to avoid confusion

and the risk of feeling overwhelmed.

Part 1 of the worksheet deals with the front page of GMR 281. Alongside the worksheet, the
students are provided with a copy of this front page, split up into sections with markings. This
helps students focus on the different parts of the document whilst reviewing and answering

the questions in this section. These questions enable them to understand how to start
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analysing a report and the type of information that a front page can provide about it. This

then informs their thinking and analysis of the subsequent parts of the document.

Part 2 guides the students to page 98, which contains Keenan’s recommendations about
language in Maltese schools. The first three questions were created to allow students to
experience the document first-hand before working with the accompanying transcript. These
guestions scaffold the process of conducting a general reading of the document. Reviewing
the text and having students focus on and copy the captions in the margins of each paragraph,
which serve as summaries of the paragraphs, helps them understand the content of that part
of the document. It also teaches them once again how to read such a document. Students

know exactly what to focus on through the worksheet example, which highlights the caption.

(First-Class | XLVIIL. Not counting Sunday schools, Evening schools, or Secondary schools, I find
pupils quite that on the rolls of the ordinary Primary schools there are 7,746 pupils, of whom
frso for the 1 5,162—or 86:6 per cent.~are in the first or lowest class (non-readers). ~With rare
‘wm:w,,.c,. exceptions these children know nothing of either English or Ttalian; and in the excep-
Language | tional cases their knowledge.is confined to & mere jumble of the names of a few fa;mlm';
may be |objects, ltis quite competent, therefore, to deal with two-thirds of the present children
:’l“"::'“"““l without any disruption of their school lessons, or violence to their school habits, as to
e the language—English or Italian—to be taught to them in their future school career.

Figure 5.1 — Example of the extract with caption highlighted in Worksheet 1

To help the students in analysing the document, they are given a transcript of the section they
will be dealing with from page 98. This version of the document is easier to read and refer to
because it contains a bigger copy of the text, clearer labels and highlighted parts, which allows

them to focus on what is most relevant for this exercise (Vella and Caruana, 2017).
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Paragraph 1:
Mot counting Sunday schools; Evening schools, or Secondory schools, I

find that on the rolls of the ardinary Primary schools there are 7,746

pupll. of whom 5.162-or BEIGIBGRCENE GRS I e first or IoWestelass
_ With rare exceptions these children know nothing of

either English or Italian; and in the exceptional cases their knowledge is
confined [limited) to o mere jumble of the names of a few familior objects.
It is quite competent [easy], therefore, to deal with two-thirds of the
present children without any disruption of their school lessons, or
violence to [mess with] their school habits, as to the language -English or
Italian - to be taught to them in their future school career,

Paragraph 2:
Far the reasons already given, I do not hesitate to say that _

language untilthe pupils reach the third or fourth class; when. f their

intellects are equal to the acquisition of [mind=s are capable of learning]
another language, which I very much doubt, they might, if it be deemed

(sees] desiable, ke , ESTANSTRARANCHIAEREBE AR

Figure 5.2 — Part of transcription of NAM/GMR 281/1879 in Resource Handout 2 of worksheet 1

Questions 1-8 are mostly concerned with eliciting information from the source. Through this,

students not only acquire substantive knowledge about the topic at hand, but are also enabled

to deal with the procedural question in Part 3. There, they will deal with the concept of change

and continuity by comparing Keenan’s recommendations with those of the earlier 1836

Commission and reason out why there were such discrepancies between the reports.

Question 9 in part two was constructed to foster disciplinary knowledge among the students.

This question encourages students to adopt the perspective of different stakeholders and

helps them understand how history works and how sources need to be approached with a
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critical eye. This is achieved by engaging them in the process of creating two different pictures
using the same sources, thereby demonstrating how something becomes evidence depending

on one's perspective and the questions asked of it (The Historical Association, 2019).

5.2.2 Worksheet 2

This worksheet, divided into two parts, was constructed on the document with reference

NAM/SSM/28/1889-1914, a school inspection register of the Zejtun boys' schools.

Part 1 of the worksheet is designed to familiarise the students with the document and teach
them about the different types of information that can be gathered from it. This exercise is
broken down into small manageable parts to not overwhelm the students with the wide
guestion of ‘what information can the document give you?’ Instead, the questions guide
students to look at different aspects such as the heading and copy it down, or look at a specific
section, figure out what it is about and write it down. By the end of these little steps, students
would comprehend what information the document provides, identify the document type and
what school it relates to, and learn how it can inform them about how schools were split up

during the years covered by the document.

The register is quite lengthy and having the students go through every entry would be a
frustrating task. Thus, before constructing Part 2 of the worksheet, the author reviewed the
whole register, identified patterns and selected a few dates for students to gather information
from. In this section, a lot of inference takes place. First, the students are asked to compare

the structure of the school levels during the chosen years by tabulating them, making it easier

53



Chapter 5 Worksheets Set B — The Language Question

to deduce what this reveals about the education system in the late 19 and early 20t

centuries.

1* Class

Figure 5.3- Table with chosen years for students to fill in and compare the structure of the school

levels

The author uses tables again to help students understand the document and observe how
Maltese, English, and ltalian were impacted in education over the years by gathering and
analysing examination data from 1898, 1902, and 1906. To make sense of these numbers, the
author asks the students many guiding questions. These might be substantive, but they make
it easier to compare the data between the years and understand what the data means. For
example, Questions 5a and 5b are both substantive. However, Question 5c is a procedural
guestion that compares the answers to 5a and 5b, providing insight into the language

situation. This continues until they arrive at Question 6, the final question.
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Figure 5.4 — Example of one of the tables students will fill in with data about Maltese, English and

Italian examinations

Question 6 requires the students to answer the question “what seems to be happening to
Italian, English and Maltese in Maltese education from 1889 and 1913/14?” To answer this,
they need to use the previously gathered information, which will serve as evidence to support
their claims. To facilitate the process, students have a short task in 6a before answering the
guestion. They are given interpretations and must find evidence from the source to support
each one. The information and evidence compiled will then allow them to answer the

previously mentioned question in 6b.

5.2.3 Worksheet 3

This worksheet was constructed on the document with reference NAM/CSG 01/6141/1920.

This document contains various correspondences between the Maltese members of the
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council, the Lieutenant Governor and the Governor. This worksheet consists of three parts,

each addressing specific components of this document.

Part 1 deals with the pages marked 10 and 11. No. 10 is the Lieutenant Governor’s letter to
the Governor, providing him with the letter sent to him by the elected members of the Council
of Government and a summary of the debate that took place in the Council of Government.
These two components will be tackled in Parts 2 and 3, respectively. No. 11 is a letter from
the Lieutenant Governor to the elected members, informing them that he sent their letter,
along with the requested attachments, to the Governor. The questions here are aimed at
acquiring basic information and assisting students in understanding and navigating the
document by matching the other pages in the document to those mentioned in the letter to

the Governor.

Part 2 deals with the letter the elected members sent to the Lieutenant Governor, labelled no.
8, expressing their displeasure with the treatment of the pari-passu system in the schools,
Lyceum and University. This letter is a bit difficult to understand. Thus, on Resource Handout
1, students have a copy of the original letter with a simplified version next to it, carefully
constructed to ensure no change in meaning. Question 2 deals with chronology. The students
must put the events described in the letter in chronological order. This was done because the
way the letter is written makes the sequence of events confusing to understand. The questions
that follow in this part deal with the analysis of this document. Here, Question 8 is procedural.
It relies on knowledge from earlier questions and encourages students to consider the

authors' perspectives and how these may influence their writing.
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Reseurce Handout 1

Original Letter

To His Excellency
the President of the Council af
Government,
ete., etc, etc
Excellency,

With reference to our protest relative to the
pori possi) question with reference ta the
documents lald on the Councll Table on the
30th October last

- o protest dated the 6th instant and commu-
nicated to the Council of Government on that
day -

we deem it our duty to abserve, In order ta
avoid any passible misunderstanding, that
what we have therein stoted with regard to
the Infant, Elementary and Secondary
Schools and the Lyceum helds good as well as
regards the further documents tabled on the
Bth instant, cancerning the "Training Schaol”
where English is in absalute predominance ta
the detriment of the so-called pari passu sys-
tem, and the University where the system af
gradually substituting the English for the
Italian language as the medium of instruction
has now cbtained for some years.

COUNCIL OFFICE,

Malta, 20 November, 1920

Simplified Letter

To His Excellency
the President of the Council af
Government,
wte., ete., etc.
Excellency,

We are writing about sur protest on the par|
passy question which had to do with the
documents presented to the Councll on the
30th October last

- this pratest was written and presented to
the Council of government on the Gth
Mavember -

for the sake of clarity, we believe it is our
duty to make it clear that what we said about
the Infant, Elementary, Secondary Schoals,
and the Lyceum In our previous complaint
also applies to the other documents
presented on the 6th November, which are
about the "Training School” where Enalish is
the anly languoge used, hurting the so-called
pari passu system, and to the University,
where English has been gradually replacing
Italian as the language aof instruction far
several years now,

Resouree Handowt 1

In this connexion we would request that

of the Impor
language question which took ploce during
the last sitting of the Council, might be cam-
municated to the Secretary of State for the
Calonies.

ion on the

Praying that a copy of the present communi-
cation (which is presented in quadruplicate
and a copy Is laid on the Council Table) be
transmitted to the Secretary of State for the
Calonies, we have, etc.

Relating to this, we would like to ask that the
Secratary of State for the Colonies be given a

of the impor d that
took place at the last meeting of the Council
about the language question.

Wae would llke that a copy af this communica-
tion (of which four coples have been made
and o capy Is presented ta the Council) be
given ta the Secretary of State for the Colo-
nies, we have, etc.

(sd) Dr. And. Pulllcine.
" G.Gabarretta,

“ Dalli Antonia,

* G.Muscat Azzopardi,
7 Giov.Bencini,

“ G. Vassallo,

* Jos. Zammit, LP,,

" Avv. Enrlco Mizil

Figure 5.5 - Resource Handout 1 showing the original letter numbered 8 in the document with the

simplified version next to it

Part 3 deals with document no 7-1, a summary of the 13th November 1920 Council of
Government meeting. The author employed two techniques to facilitate the process of
understanding and analysing this document: a vocabulary box and a typed version of this
summary, which is cleaner and more visually appealing, with bigger fonts. This was done
because this text is extremely lengthy, making it too much for the students to go through

without some visual appeal.
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Reseurce Handout 2 Resouree Hondout 3

SUMMARY OF THE DEBATE ON THE LANGUAGE QUESTION HELD
Vocabulary Box

AT THE COUNCIL OF GOVERNMENT ON THE 13/11/20
Diabalical Something very evil

Siamese twins Conjoined twins

BMEVASSALLO called the attention of the Council to the fact that lectures

fi t i
To/force outsomething in Hygiene at the University are being delivered in English and not in Ttal-

Being determined na matter what happens ian as hitherto. This is the latest of a series of attacks by the Government

Will not be accepted on the Itallan language against which a systematic war is being waged.

We will resist these diabolical attacks with all our might. The Government
Underhanded attacks |Attacking quietly and secretly

is not sincere in saying that it wishes to uphold the pari passu system. The

Paradox Contradiction excuse that the lectures are given in English in order to enable our young

A ffictal daclifient draws Ui byt Kang ar Giien doctors eventually to emigrate is not a good one. We do not want our
Letters Patent giving a title or rights to a persan (Brittanica, 2017) young doctors to emigrate after we have paid for their instruction. If the

lectures are glven in English our doctors would later on be handicapped in
One's wish to join their state with another

drawing up reports in Court Cases by their ignorance of Italian technical

The fear that something negative will happen P

Supplonted by Replaced by

Absurd Something unreasonable

With approbation Approval

Figure 5.6 - Vocabulary box with some Figure 5.7 — Example of the visually enhanced

challenging terms found in this document summary on Resource Handout 3

This section consists of two main exercises. To help the students understand what the
document says, the author provided a shorter summary of each member's remarks,
prompting students to read the document and match it to the summaries. After completing
this task and having acquired an understanding of what each member had to say, the students
have the procedural task of considering the background of every person who spoke during
that council meeting and select a phrase or sentence from their extract that demonstrates

their bias either in favour of or against Italian or English.
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The great unfairness of replacing Italian with English and that

the language of Malta only includes some Arabic words because
of how close to Africa Malta is unlike what the British say. It is
useless to try and remove Italian from Malta, even Chamberlain
had to ao back on his word in relation to replacing Italion with
English in the law courts. A British person himself sald that

Itallan is equally important as English In Malta. Attempting to )

remove Itallan from Malta is a crime.

The British government has been systematically attacking Italian. ~
The most recent attack is the change from Italian to English as
the language of teaching in University hygiene clesses. The

Government's claim of keaping the system of pari passu Is false. It

does not make sense to lecture In English so that they can
emigrate and that lecturing in English prevents them from writing
reports in Italian for the courts,

Figure 5.8 - Part of the exercise where students have to match parts of the document to the shorter

summaries of the members’ remarks

5.2.4 Worksheet 4

This worksheet was constructed on the document with reference NAM/CSG 01/405/1931.
The focus is on the letter from Strickland in London to the Secretary of State for the Colonies
regarding the actions of the Nationalists in Rome because of the Royal Commission’s presence

in Malta.

To support the original document, the students are given a printed copy of the letter
mentioned above. The purpose is to ensure every student has a copy of the document to work
on and refer to when working in a group, rather than having a single copy for everyone to
consult. This will also allow them to make markings, underlining and annotations directly on

it. The author opted for an exact copy of the letter rather than a typed transcript for two
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reasons. First, the letter is legible and easy to read and second, it offers students a more
authentic experience. The previously mentioned copy of the letter allowed for the first
guestion to be developed. To help students become familiar with the document and form a

first impression, they are asked to read the letter and mark anything that strikes them.

The questions that follow help the students analyse the source and gather information to build
an opinion and answer the inquiry question at the end about whether the British had good
enough reasons to try and suppress the Italian Language. Rather than simply gathering
information, students are also asked to consider the reliability of the source, the tone being

used, and what is happening in the broader context that can further inform their opinion.

5.2.5 Worksheet 5

This worksheet was constructed primarily from the document with reference NAM/CSG
01/2210/1940, Sir Arturo Mercieca's resignation letter. This worksheet also briefly uses the

5th January 1920 Government Gazette, which students have to request themselves.

Parts 1 and 2 of this worksheet focus on Sir Arturo Mercieca’s handwritten letter of
resignation. Part 1 was designed to train students in reading calligraphic handwriting. Thus,
the first part asks them to transcribe the letter and note any difficulties encountered,
prompting them to reflect on the process. To help the students decipher the calligraphic
handwriting, the author created a cursive handwritten alphabet chart on Resource Handout
1. This chart shows every letter of the alphabet that appears in this letter, both uppercase and
lowercase, first in a standard typed format with an image of how every letter is written in

calligraphic handwriting in the document. The purpose is to provide students with a guide for
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transcribing the document. If they are stuck on a word or letter, they try to find the same
pattern on the chart to figure it out. In this way, the students are training their ability to read
such handwriting and will find it easier to read the rest of the letter as they progress. To allow
the students to work more independently on this letter without having to stop and ask the
teacher for help when encountering unfamiliar words in the document, a vocabulary box has

been included in Resource Handout 2.

Resouree Hendout 1 Resource Handout 2

Cursive Handwritten Alphabet Chart

Vocabulary Box

Summoned Notified

On account of As a result of which

Alternative Case / Option

An official decument drawn up by the King or Queen

Letter Patent
giving a title or rights to a person (Brittanica, 2017)

Quamdiu me bene As long @s I behave properly
gesserim (LSData, 2025)

My protests My objection / dissatisfaction.

Proclivities Inclinations

1 1

Figure 5.9 - The Cursive Handwritten Alphabet Figure 5.10 - The Vocabulary Box for this

Chart worksheet

In Part 2, the students are guided to analyse the source. Although some of the questions are
substantive, their purpose is to gather information to be used in Question 7. Here, the
students are asked to draw their own conclusions about how the British perceived Italian as a

language and pro-Italians, why this is the case, and whether they would have held the same
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opinion given the circumstances. This allows them to think deeper, encouraging perspective-
taking and thus touching on the skill of empathy. In this section as well, when asked to identify
the type of document this letter is, a table with different document types is given to choose
from. This was done so that the students would understand what the question is asking of

them, whilst also showing them the variety of sources found in the archives.

Part 3 of the worksheet is based on the document page labelled 2, an acknowledgement of
receipt of Mercieca’s letter of resignation dated on the same day. The main question, Question
5, makes the students consider how history works by asking whether this acknowledgement

letter influences their previous answer to Part 2 Question 7.

The last part of this worksheet was based on the document page labelled 4, an extract from
Gazette no. 8722 regarding Mercieca’s resignation and the Malta Government Gazette of 5%
January 1920. The latter document was incorporated into this worksheet so that the students
could consider the consequences of the language question, particularly its impact on the
Maltese language. To help them with this, before answering the impact-related question, the
students have a short exercise comparing the two documents mentioned in terms of type and
language used, to get them thinking. These two documents enabled the author to do this
because the Gazette extract no. 8722, dated 1940, was in English and Maltese, whereas the

1920 Gazette was in English and Italian.
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Step 2: Fill in the following table as required.

e— Document labelled '4" in file| The Malta Government
CSGO01 2210/1940 Gazzette, 5th January 1920
Document type: L
.I-JIII
Languoges in '
document:

Figure 5.11 - The table created for students to fill in and compare the two Government Gazette

extracts

5.2.6 Worksheet 6

Unlike the other worksheets in this set, this worksheet was not constructed on a primary
archival document. Instead, it is based on two secondary sources, The Story of Malta by Brian
Blouet (1981) and Storja ta’ Malta by Henry Frendo (2004). The worksheet includes two
extracts from both sources, with the extract from Frendo (2004) translated into English. Both
extracts speak about Sigismondo Savona becoming Director of Education and how he started
to introduce some of the reforms that Patrick Keenan had recommended, but they are written

through the authors’ own perspectives.

The creation of such a worksheet, based on secondary sources still to be used at the National
Archives, is a way in which the author aims to help students start to understand the discipline
of history, how history works. The students will do this by answering several questions that
lead them to note how the authors, using the same archival sources, seem to agree on the
facts and yet, their interpretations are not identical. This process includes marking elements

of similarity in the extracts to note the similar facts and using adjectives to describe the two
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interpretations, thereby already noting some differences before being explicitly asked what
the differences are. All this would lead the students to understand that history is not the truth
but rather different narratives based on various interpretations, because when writing down
history, if it is not bias that gets in the way, as it can be controlled at times, then it is the

historian’s perspective which cannot be avoided (PBJC Museum, 2023).

5.3 Instruction on the use of worksheets

5.3.1 Worksheet 1

There are five main instructions tied to this worksheet:

1. Most of this worksheet should be completed collaboratively. Preferably, this is done in
pairs rather than in groups for two main reasons:

i) First, while working in groups can be enriching, as more ideas are brought up, it
does not ensure that everyone is actively participating and contributing to
complete the worksheet. (Arntsen, n.d.).

ii) Second concerns logistics. Given that this worksheet will be completed on-site, if
other people are in the reading room, a large group of students conversing
amongst themselves would be disruptive to other archive users.

2. For the very last question of the worksheet, however, the teacher should instruct the
students to work it out on their own, and once they finish, they share their conclusions.

By using this technique, students observe how, despite using the same information

they previously compiled in pairs, it still leads to different answers from different

people.
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3. Teachers should give the students a magnifying glass to help them analyse the
document, especially in part one of the worksheet. This is beneficial because it not
only allows the students to examine small details more easily but also turns the activity
into an interesting game, which acts as motivation.

4. When using this worksheet, the teacher has two options:

i) Have one pair of students complete the tasks on this worksheet while the other
students work on a different one.

ii) Have all the pairs work on the same worksheet. If the teacher chooses this option,
each group should first be given the chance to interact with the original document
before receiving a facsimile to work on in pairs.

5. Additionally, for the final question of the worksheet, the teacher could use the think-
pair-share technique, where students work individually, then discuss within their
groups, and finally share their ideas with the whole class. This can also be done as a

post-session activity at school.

5.3.2 Worksheet 2

A teacher using this worksheet with students at the N.A.M. should follow two instructions:

1) In Part 2 of this worksheet, two questions involve some basic addition. Therefore, it is
advisable to inform students before the visit that they should bring a calculator to the
archives so that everyone can complete this task with ease.

2) Aswith the other worksheets, the teacher should ensure that students are not working

alone butin groups to support each other, rather than feeling helpless if they get stuck.
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Overall, since this document is quite complex, it is best for the teacher to continuously go
around the students, ensuring they are on the right track and remaining open to any

difficulties they might encounter.

5.3.3 Worksheet 3

There are two main instructions tied to this worksheet:

1) Since this worksheet is based on documents that require a lot of reading, it is best for
the students to work in groups. In this way, they can divide the readings amongst
themselves and then share what they learnt. This method reduces the reading load on
students, which could otherwise be quite frustrating for them.

2) The teacher should monitor students' progress and review responses with them after

each section is completed.

5.3.4 Worksheet 4

For this worksheet, there are two instructions:

1) This worksheet is intended to be completed in small groups or in pairs to support each
other with the task and reach a level of understanding that may not be possible alone.
2) Itis crucial to emphasise to students that marking on the original document, even with
their pencils, is strictly prohibited, while reminding them of the archival rules and

regulations.
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5.3.5 Worksheet 5

There are two main instructions to follow for this worksheet:

1) The different exercises should be completed either in small groups or pairs. This is
especially true for the transcription exercise at the beginning of the worksheet, which
can be quite daunting for students as they may not be very familiar with such
handwriting. Thus, working together can encourage them.

2) The teacher should review the students' transcription to look for any mistakes, since

students will be referring to the transcription when answering subsequent questions.

5.3.6 Worksheet 6

This worksheet was created as a follow-up to any of the five primary-source-based worksheets
in the Language Question set. Therefore, this worksheet is to be presented to students after
they complete one of the five worksheets. It is recommended that students work
collaboratively, since they may not be very familiar with disciplinary knowledge in history,
which allows them to figure it out together and reach higher levels of thinking and

understanding of how history works.
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Chapter 6: Worksheets Set C - The Santo Spirito Hospital

6.1 Learning Objectives

While the Santo Spirito Hospital is not explicitly stated in the History Syllabus, the learning
objectives of these worksheets still deal with the very important LO 1, which translates to
“Analysing and interpreting historical evidence” (History DLAP, 2023a, p.3). This emphasises
the vital skill of source analysis. If students are to do any sort of archival work on documents
relating to Maltese history, the teacher would either provide them with sources held at the
N.A.M. or go to N.A.M., which is housed in the old Santo Spirito Hospital. Therefore, these
worksheets aim to give the students of any year group who can be taken to the N.A.M. to
analyse sources, the important opportunity to learn about this building, which is in itself a
historical primary source that can teach them a lot about Malta’s social history. In fact, as a
set of worksheets, if they were to fall under a specific section in the History Option Syllabus
they would still fall under LO 7 which is translated into the Subject Focus “Malta’s social and
economic development (1800-1945)” (History DLAP, 2023a, pp. 44-45) and LO 5 with Subject
Focus “Social and Economic Development in Malta: 1400-2008” for the General History
Syllabus (History DLAP, 2023b, p.7). Some of the questions found in these worksheets aim to

go a step further with a learning objective focused on disciplinary knowledge.

6.1.1 Worksheet 1

The first worksheet in the Santo Spirito Hospital worksheets set has four learning objectives:
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1) The first objective relates to the analysis and interpretation of primary sources,
particularly of the handwritten type. Students will thus first learn how to read 19th
century calligraphy and then how to analyse such a primary source.

2) The second objective is that students will learn about some difficulties one encounters
when working with a primary source.

3) The third objective relates to substantive knowledge. Students acquire knowledge
about the Santo Spirito Hospital and the 1870s small-pox epidemic in Malta.

4) The fourth objective relates to disciplinary knowledge. Students learn that history is

not objective as they recognise biases in different interpretations of the same source.

6.1.2 Worksheet 2

The second worksheet in the Santo Spirito Hospital worksheets set has three main learning

objectives:

1) The first objective focuses on the analysis and interpretation of primary handwritten
documents. This necessitates that students also learn to read calligraphy.

2) The second objective focuses on substantive knowledge. Students learn about the
conditions at the Santo Spirito Hospital, which reflect those in other hospitals on the
island at that time.

3) The third objective concerns disciplinary knowledge. Students understand that to have

a complete view in history, a variety of sources must be consulted, not just one.
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6.1.3 Worksheet 3

The third worksheet in the Santo Spirito Hospital worksheets set has three main learning

objectives:

1) The first objective is that of analysis and interpretation of primary sources. Students
learn how to navigate and analyse a written report.

2) The second objective is to acquire some insight about the situation of the Santo Spirito
Hospital during the latter half of the 19t century. Students learn about the building’s
history and its connection to the Central Hospital in Floriana, which is mentioned in
the Year 10 option syllabus.

3) The third objective relates to disciplinary knowledge. Students learn that history is

composed of various interpretations, shaped by different perspectives.

6.1.4 Worksheet 4

The fourth worksheet in the Santo Spirito Hospital worksheets set has three primary learning

objectives:

1) The first objective relates to the analysis and interpretation of primary sources.
Students learn to analyse and interpret sources including data in tabular form.

2) The second objective is that students learn about mortality patterns in early 20th
century Malta and the type of people who were allowed admission in the Santo Spirito

Hospital.
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3) The third objective relates to disciplinary knowledge. By thinking about what other
sources could better inform their opinion, students understand that history requires

consulting multiple documents.

6.1.5 Worksheet 5

The fifth worksheet included in the Santo Spirito Hospital worksheet set has four primary

learning objectives:

1) The first objective relates to the analysis and interpretation of primary sources which
is not text or number based but is a plan of a building, in this case the building of the
Santo Spirito Hospital, as well as a number etched on a wall.

2) The second objective is that students learn about how the Hospital functioned.

3) The third objective relates to the procedural skill of change and continuity, where
students identify what has changed and what has remained in the Hospital building
over the years.

4) The final objective is about disciplinary knowledge. Students understand that in
history, because of perspective, interpretations differs even if the same information is

used.
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6.2 The Construction of Worksheets

6.2.1 Worksheet 1

This worksheet was constructed from the document with reference NAM/CIN/166/1867-
1871, an orders book, and centres on the order found on foglio 538. This part of the document
is an order from the Head of the Charitable Institutions, including the hospitals, to the person
in charge of the Santo Spirito Hospital. It informs them that due to the smallpox epidemic, the
hospital will be converted into a hospital dedicated to such cases, and that they must organise

the transfer of patients currently admitted.

Part 1 of the worksheet focuses on teaching students how to read this handwritten document.
For Step 1, they receive a sheet with nine words as they appear in the document,
incorporating every letter found in the source, with each word's modern-type equivalent
listed underneath. They are also given a set of cards showing each letter in the document, in
both lowercase and uppercase, exactly as they appear in the primary source. These cards must
be placed on a cursive alphabet chart that features each letter in the document in modern
type, with blank spaces next to each letter to place the cards. They will do this by using the
sheet with the nine words and matching the letter patterns. When the cursive alphabet chart
is completed, it will serve as an aid for Step 2, in which students will be asked to transcribe

the first two paragraphs of the primary source.
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Figure 6.1 - Cursive Alphabet Chart for students

to complete with given letter cards

These cards are to be cut up In advance before the visit to the archives, and

provided to the students jumbled up, along with some blu tack for them to stick

them onto their cursive alphabet chart on pg. 2.
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Figure 6.3 - The nine cursive words from the document
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Part 2 is about the analysis of the source. The questions here target both substantive and
procedural knowledge. The questions were designed to guide students in examining the
source, extracting information from it, and using that information to draw conclusions about
the possible impact of such measures on different stakeholders. The last two questions in this
section encourage students to think critically about the source as historical evidence by

identifying its limitations and significance.

Part 3 of the worksheet introduces students to the challenges encountered when engaging
with a primary source. This is done through questions that prompt students to reflect on their

own experiences working with a primary source and the limitations they faced.

The final section of the worksheet, Part 4, was constructed to foster disciplinary knowledge.
The author accomplished this by using the same primary source that the students will analyse
and developing two distinct interpretations from it about healthcare in 19 century Malta,
with one supporting and the other opposing the British administration. The questions
following these interpretations help students recognise the biases in the interpretations and
how the work of the historian is not always an objective practice since, varying interpretations

can stem from the same source.
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An extract from a book about healthcare in 19th century Malta
by Historian 1, using the primary source you have in front of

you.

It has long been known that the British were mostly concerned
with their own interests. This can be seen from their
autheritarian decision to remove all infectious diseases to the
countryside by “reserv[ing] temporarily the Hospital of Santo
Spirito exclusively for the treatement of small-pox patients.”
This decision did not only benefit British interest by making the
harbour area and its garrison safer, but as a result it also put
the Maltese of the countryside at risk. By moving all the
patients that were present in the Santo Spirito Hospital to the
Central Hospital in Floriana continues to show the indifference
of the British towards the Maltese. This is because such a
neglectful decision leads to overcrowding which actually puts

the patients in more danger.

Figure 6.4 - Interpretation 1 created by the author

An extract from another book about healthcare in 19th century
Malta by Historian 2, using the primary source you have in front
of you,

It has become a cliché to say that the British were not taking
care of the Maltese. Their actions in the face of the small-pox
epidemic in 1871 can back up this claim. By decisively turning
the Santo Spirito Hospital into a hospital “exclusively for the
treatment of small-pox patients” the British displayed their
caring leadership. This, along with the fact that they made sure
that every single patient already present at this Hospital was to
be moved to the Central Hospital in a way that “prevent|s]
injury"”, showed how considerate the British administration was

of the people of Malta, especially those who were ill and

Lo\

Figure 6.5 - Interpretation 2 created by the author

suffering.
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6.2.2 Worksheet 2

This worksheet was constructed on the document with reference NAM/CIN/167/1871-1882,
an Order Book, and it focuses on the memorandum on foglio 149-150. This memorandum was
sent by the Comptroller, Head of Charitable Institutions, to those overseeing the Santo Spirito
Hospital and its Chaplain. They were informed that his discovery of the inhumane treatment
of a patient was indeed true, and that there were many irregularities on the part of the

hospital staff that he must report.

The worksheet is divided into three parts and includes a vocabulary box to enhance students’
understanding of the primary document, allowing them to work more autonomously. Part 1
focuses on the comprehension of the text. To fully understand the document’s content,
students must be able to read the handwriting. Therefore, Question 1 in this section is a cloze-
style transcription exercise, where the document is typed with some words and phrases
missing. The purpose is for the students to decipher the handwriting to fill in the blanks. If
they get stuck on a word, they can find a similar pattern in the document, locate it on their
worksheet, and decipher the letter to write down the required word. Question 2 then requires
students to match a brief caption to each paragraph of the document, thereby furthering their

comprehension.
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Office de, 24 October 1674, Fill in this column in
Memao: question 2:
It was with a real sense of regret Paragraph 1:
that T have some days ascertained the
truthfulness complaints tomebya

persan of Cittavecchia, with
to the inhuman which the
Lorenzo Camilleri experienced on his admis—
sion and his shart in the

Hospital of Santo

The Chaplain, whose principal Paragraph 2:
duty is to possible consolation and spiritual
comfort to the . especially during
their of life, passed several
times the bed of . showing
an astonishing to the dying
stote of that tnot a
word to his agany; not a prayer
to accompany from life.
He did not even take the of calling
a nurse to the wants of the
dying patient, by even his parched
lips, and keeping away which '
swarmed over his face /

Figure 6.6 - Part of the cloze-style transcription exercise

Part 2 of the worksheet includes substantive and procedural knowledge questions, as well as
guestions that help students grasp what particular parts of a document demonstrate or mean.
This includes, for instance, the fact that the names in the bottom-left corner refer to the
individuals being addressed in this letter. Questions that deal with substantive knowledge
include, for example, asking when the memo was written or what led the Comptroller to
investigate this Hospital. Procedural knowledge questions include Question 5, which asks
students to provide evidence to a set of given interpretations. Then there is Question 6, which
gets students to question the primary source and think beyond what it presents, by

considering the author, his position, where he obtained the information and perspectives.
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Part 3 of the worksheet deals with disciplinary knowledge. The goal is for students to
recognise that history does not rely on a single source, but rather on a variety of sources to
provide a complete picture. This is achieved by first asking students to write down whether
they thought the overall treatment of patients at this hospital was good, bad, or a mix of both,
based on what they had learnt from the primary source. Then, the author provides the
students with three extracts from another primary source with reference
NAM/CSG01/1008/1937, which includes several reports about the Hospital and provides a
different picture of how patients were treated. This is followed by questions that get the
students to realise that there are different sources about the same institution and ask them

if, at this point, their original answer changes.

6.2.3 Worksheet 3

This worksheet was constructed on the document with reference NAM/GMR/280/1879. This
document is an 1879 report by the Royal Commissioner Sir Penrose Julyan on the Civil
Establishments of Malta. Most of the worksheet focuses on the section about Santo Spirito
Hospital. An extract from another document with reference NAM/CSG 01/15137/1897, was
also included in this worksheet to support the analysis of a specific section in the report. This
worksheet gives students the role of the historian and guides them through the steps a

historian researching the Santo Spirito Hospital takes when finding this document.

Part 1 was constructed to show students how much information can be gathered from the
front page, such as the document’s subject and author, which will be helpful when analysing
the main text. To facilitate this exercise and train students in collecting such information, the

author created Resource Handout 2, which includes a copy of the document's front page,
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divided into sections A and B. The questions here offer clear guidance on where to look and

what to focus on.

REPORT Section A

THE CIVIL ESTABLISHMENTS

MALTA.

Section B

SIR PENROSE G. JULYAN, K.C.M.G., C.B.

PRINTED DY WILLIAM CL 8, STAMFORD STRERT
Ao

Figure 6.7 - Copy of the document's front page divided into sections A and B on Resource Handout 2

Part 2 consists of two steps:

1) Directs students to the contents page to locate the relevant section of this document
for their research topic, the Santo Spirito Hospital.
2) Instructs students to go to the identified section and find the relevant paragraph by

looking at the small captions next to each paragraph.

This process teaches students how to navigate such a primary document, a report, when
having a specific research topic. This skill is further developed in Part 3, where students are
guided to analyse the paragraph about the Santo Spirito Hospital.
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Part 3 focuses on the Santo Spirito Hospital section in the report. It includes both substantive
and procedural questions. Tied to it, on Resource Handout 3, is a transcript of this report
section, typed in a larger font, divided into smaller paragraphs, numbered, and with important
sections highlighted. This facilitates the source analysis process, not only because it improves
readability but also because it allows questions to be more focused on analysing specific parts
of the text by telling students, for example, to focus on paragraph 2, answer questions about
it, and then move on to the following paragraphs in the same manner. Through this scaffolded
process, by the end of Question 4, they would have examined the whole text without feeling
overwhelmed. Question 5 prompts students to consider the limitations of this report for their

research topic.

Whatever reforms may be required in the Central Civil Hospital,
there appears to be much greater need of change in the man-
agement of the Hospital of Santo Spirito, in the outskirts of Cit-

ta Vecchia.

Though an old building, erected more than four hundred years
ago, and faulty in some respects, its extreme unpopularity with
the natives can scarcely be due to any structural defects. No
one who enters it, however, can fall to be impressed by the
gloominess of its appearance, which must be attributed to the
evident want of energy in turning it to good account as a cura-

tive establishment.

Its resident doctor is charged with duties as a Police Physician
elsewhere, and its Superintendent wha is also its Visiting Phy-
sician Is In the same position, while bath are at liberty to eke

out their scanty incomes (free to stretch their small earnings),

if possible, by private practice.

Figure 6.8 - Example of amended transcript of the document
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Question 6 of Part 3 presents an extract from another primary source about Giovanni Mifsud,
who was admitted to the Santo Spirito Hospital following an incident at work. His condition
was so critical that the Hospital’s sole doctor was not enough, so he called for the assistance
of a doctor from the Floriana Central Hospital who, took a long time to arrive. This document
demonstrates that one of Julyan’s recommendations in the document GMR 280, that one
doctor would be adequate at the Santo Spirito Hospital, was carried out and had implications.
The excerpt was included to show students that a document requires the use of other sources
to understand it and the overall situation better, as these additional sources can answer

guestions the main source cannot.

Part 4 deals with disciplinary knowledge. This is done through a scaffolded exercise in which
students are asked to write two distinct paragraphs about Julyan, one depicting him positively
and the other negatively, using the same document. Students adopt the perspectives of the
Governor and a doctor at this Hospital. For each perspective, they select adjectives from the
provided list to describe Julyan and support their choices with evidence from the report,
enabling them to write their paragraphs. This approach helps students recognise that history
is not a single narrative. Instead, it comprises various interpretations that can differ even when

using the same source, depending on one’s perspective.
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O Parsimenious
Moaning: A person who is not willing to spend money which can influence quality,

O Inconsiderate
Meaning: & person who does not think about the feelings of others,

O Condescanding
Mgeaning: & person who acts as if they know better than others.

O Economical
Meaning: A person who is careful about not spending more money or use more

resources that needed.

O Pragmatic
Moaning: A realistic person who comes up with practical selutions.

Figure 6.9 - Some of the adjectives provided to students to choose from to describe Julyan

The author also included a vocabulary help box in this worksheet, from Resource Handout 1,

to provide more autonomy during the source analysis process.
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Departments that are run by the government for the

Civil Establish t
il needs of the public.

Scarcely Barely

Converted Changed into

. A hospital focused on helping patients during
Convalescent Hospital
recovery.

Inmates Patients in the hospital.

s/

Figure 6.10 - Vocabulary box provided for this worksheet

6.2.4 Worksheet 4

This worksheet was constructed from two documents:

1) NAM/SVDP/168/1901-1963, Hospital of Santo Spirito: Register of Deceased Patients,
Male Division.
2) NAM/SVDP/270/1901-1963, Hospital of Santo Spirito: Register of Deceased Patients,

Female Division.

These are registers containing a record of every patient who died at the Santo Spirito Hospital

from 1901 to 1963.
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This worksheet was designed to help students analyse a primary source with tabular data. The
first two questions include an image of two pages from the document, highlighting the row
that shows what information the document provides. This aims to assist students in

recognising the types of information these documents can provide.
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Figure 6.11 - Image of pages from the document highlighting the elements to focus on

Question 3 tasks the students with the important exercise of gathering data from these
documents. Since one of the learning objectives focuses on mortality trends in the early 20th
century and the types of people admitted to this hospital, the data to be gathered from these
sources is the ages at which patients died. The students are guided through this process
because the question involves steps that serve as clear instructions on what to do and they
are given clearly labelled tables where to input their data, which in this case is a tally of the

different age groups.
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Chapter 6
Table 3a Table 3b
Female | Category Male Category
Deaths Total Deaths Total
2 <1 (4 <1
g S
i 1 - 1
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.E 3 .g 3
= 4 5 2
5-9 5-9
= 10-14 55 10-14
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@ 15-19 [ 15-19
o (=]
i ” 20-24 ) " 20-24
g 5 [ g § 25-34
= > 35-44 < > 35-44
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= 45-54 e 45-54
g 55-64 q>, 55-64
(o] o
65-74 65-74
75-84 75-84
85-94 85-94
95 & over 95 & over
Total Deaths Total Deaths

Figure 6.12 - Tables the students need to fill in from the document

Questions 4 and 5 help students organise data to understand it better. They will be asked to

turn their data into a graph, which provides a visual representation of the data, making it

easier to notice patterns. Through the series of questions in Question 5, students will be

guided to notice patterns and be prompted to draw conclusions.

4. With the data you have gathered, complete the following bar graph where you will

be putting the number of male and female deaths per age category together. The

legend of the graph is showing you how you should colour the female and male

columns.

The first ane has baen done for you as an example.
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Figure 6.13 - The bar graph students will draw from the data gathered in tables
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Question 6 asks students to consider other ways these documents they have worked on could
be useful to them if they were researching this Hospital. The final question, Question 7, aims
to foster disciplinary knowledge among students. This is so as it gets the students to think
about other possible documents that would help to give them a better understanding of the
documents they had dealt with and mortality in early 20th-century Malta. Such a question
conveys to students that in history, one cannot rely on a single document to uncover the whole

truth, but requires multiple documents showing different aspects.

6.2.5 Worksheet 5

This worksheet was mainly constructed on the two Malta Bluebooks for 1870 and 1915-1916,
with the respective references of NAM/BB/1870 and NAM/BB/1915-16, focusing on the plans
of the Santo Spirito Hospital contained in these documents. Another primary source used in
this worksheet is an image of two hospital bed numbers etched into the walls, which have

survived the transformation from a hospital to an archive.

Question 1 of Part 1 looks to train students in understanding a building plan, an important
step toward the actual analysis of these sources. For this, on Resource Handout 1, students
have a copy of one of the plans, with the scale and legend marked and numbered. This allows
students to focus on these important components and think about what information they can

provide. Students learn how to use the scale later in Question 7d.
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Resource Handout 1

Figure 6.14 - The marked hospital plan on Resource Handout 1

Questions 2 to 7 were designed to help students elicit information about the Hospital from
two plans. For these questions, students are given copies of the plans to use alongside the
original document, allowing them to make markings on the plan for better analysis. Although
most of them do provide substantive knowledge, such as physical changes over the years and
how the hospital was divided, this remains a very important objective for this set of
worksheets overall: gain background knowledge about the place that now houses the N.A.M.
However, there are still some questions that prompt students to think critically about the

information they gather from the plans.
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Question 7 was constructed to provide students with an immersive learning experience, in
which they compare the plans they are analysing with the physical space they are currently in
and experience first-hand. This is achieved, for example, through questions that ask them to
mark a trail on their copy of the plan or to observe differences between their current room
and the plan. This enables students to experience change and continuity firsthand, something
that even Question 8 does, since they are provided with an image of the old hospital bed
numbers, some of the very few that have survived, found right above them among the modern
archival shelves. This same question also prompts students to consider issues of preservation,

or the lack of it, and their impact.

Figure 6.15 - Image of surviving old hospital bed numbers

Question 9 introduces a short excerpt from the document with reference
NAM/GMR/763/1920-21, a report by an appointed committee, stating that the building is not
suitable for use as a hospital and should therefore be permanently closed. By asking the

students to either agree or disagree with this committee, they are encouraged to think

88



Chapter 6 Worksheets Set C — The Santo Spirito Hospital

critically, consider patients’ perspectives, empathise with them and use information gathered

and their own experience to make a reasoned argument.

Part 2 focuses on helping students understand how history works. This is achieved in Question
1 by having students individually come up with a short description of the hospital based on
what they learnt from their work at the archives. Then, once these descriptions are written,
in Question 2, the students view each other’s descriptions to realise that, despite working on
the same sources, their descriptions are not identical because interpretation depends on

perspective, and that is how history works.

6.3 Instruction on the use of worksheets

6.3.1 Worksheet 1

When assigning this worksheet to students, there are primarily three instructions to be

followed:

1) It is preferable to have students working in pairs rather than individually. This is
particularly helpful when deciphering the calligraphy of this handwritten document,
which can be intimidating for students since it is unfamiliar to them.

2) Students need to be provided with blue tack so they can stick the letter cards onto the
Cursive Alphabet Chart.

3) The teacher should check the students’ cursive alphabet chart once completed and
then review the students’ transcripts, as accuracy is important since they have to

answer questions based on it.
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6.3.2 Worksheet 2

The two instructions recommended for assigning this worksheet to students are very similar

to those of worksheet one:

1) Students should work in pairs, especially during the transcription exercise, as working
alone can be disheartening when encountering difficulties.
2) The teacher should review the students' transcription before they proceed to the next

parts of the worksheet.

6.3.3 Worksheet 3

This worksheet has two main instructions:

1) Like the other worksheets, the author suggests that students work in pairs to support
each other and minimise possible frustration, especially if they are not accustomed to
working with primary sources at this level.

2) The teacher should go around the students as they work, mainly to ensure that in Part
2 of the worksheet, students have identified the correct page and paragraph on the
Santo Spirito Hospital before progressing to the following sections of the worksheet

regarding this specific paragraph.

6.3.4 Worksheet 4

There are three main instructions to this worksheet:
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1)

2)

3)

It is recommended that students work collaboratively in small groups of four. This
reduces the individual data gathering workload, which in turn minimises frustration,
especially since students may not be familiar with the handwriting and processing
information could take longer.

For Questions 1-3, the teacher tasks two students to work on the female death register
and the other two students to work on the male death register and fill in the respective
table after the review. Once they are done with these questions, the two pairs of
students come back together as one group, share the data they have gathered, fill in
the table for the gender that the other group worked on, and proceed to the next
guestions together.

The teacher should advise students to handle this document carefully, as it is not only

old but also large-bound, making it more susceptible to damage.

6.3.5 Worksheet 5

There are five main instructions for using this worksheet:

1)

2)

3)

For the students to get the best learning experience, before visiting the archives and
assigning students this worksheet, the teacher should contact the N.A.M. and request
that they give the students a tour of the building.

The teacher should prepare a magnifying glass to give to the students to observe the
plans and their finer details better.

Since this worksheet asks students to make markings on their copies of the plans, it is

imperative that the teacher makes it clear to students not to mark on the actual
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4)

5)

document. It would be beneficial to check on the students to make sure this does not
occur.

The teacher should divide students into small groups or pairs to complete this
worksheet. This not only helps students gain a deeper understanding as they
encourage one another, but it is also essential to the success of Part 2 of the
worksheet. Since Part 2 requires students to develop their own interpretations and
then share them to understand how history works, grouping would be ideal, especially
if the teacher decides that not everyone works on the same worksheet.

In Part 2, the teacher needs to make sure that the students work independently on

Question 1 and then work together again on Question
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Chapter 7: Conclusion and Recommendations

This project was developed with the intention of creating a set of ready-to-use worksheets to
be used on-site at the N.A.M. by secondary school students. Their main purpose was to be
developed in such a way as to guide the students through the whole experience at the N.A.M.
The ‘Using the Archives’ worksheet found in this project was created to introduce students to
the archives and how to navigate them. The worksheets created as part of the Cholera
Epidemics, Language Question and Santo Spirito Hospital worksheets sets were developed in
such a way as to guide the students into analysing and interpreting primary sources. Various
additional resources, the majority in the form of Resource Handouts attached to the
worksheets, were created to accompany the original primary source to avoid making the
whole process feel overwhelming for the students who are not accustomed to this level of

archival work.

This project provides the material required for an interesting and meaningful educational visit
to the N.A.M., with worksheets that contain varying activities that help the students to
interact with the archives and the original documents. To make this experience more
interesting and enriching for the students, planning the visit to the archives and choosing
worksheets in line with the topics being covered in class is recommended, as hearing about a
personality in the classroom from the teacher, to holding a document that same personality

wrote himself, makes the experience much more meaningful for the students.

While these worksheets were reflected upon and improved by the author throughout the
development stage, they have not been yet tested in a real-life scenario with secondary school
students. Therefore, there is the possibility for these worksheets to be evaluated and

improved in the future. A researcher can conduct a pilot study in which a number of students
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are selected to undertake these worksheets, and following this exercise, get feedback from
the students on the effectiveness of such worksheets. One idea includes trying to measure
how effective these worksheets were in engaging the students to interact with the archives
and the primary sources. Other ideas can be that a researcher decides to assess how practical
these worksheets are in real-life scenarios and how effective they are pedagogically in
supporting the students' development of history thinking skills, particularly the analysis and

interpretation of primary sources.

This project provides students with an authentic opportunity to feel and act like a historian at
the archives as they engage with the original documents. It is hoped that this experience is
able to provide students with both a deeper understanding of historical skills and the spark of

a lasting interest in history.
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Attachments

Project: A set of worksheets to be used on-site at the

National Archives by secondary school children.



Attachments

Attachment A

Using the Archives Worksheet







Starting Research at the National Archives of Malta, Rabat.

Part 1:
Knowing the Rules and Procedures of carrying out Research at the Archives

Read this story about Amy’s experience at the National Archives:

Amy wanted to learn more about her great-grandfather who had
emigrated from Malta to Australia after WWII. Her history teacher
told her that she could find her great-grandfather’s passport
application at the National
Archives of Malta in Rabat.

Amy, full of excitement told
her teacher that she would
take the bus to the archives
the next day. Amy’s teacher
however told her that first she

needed to make an appointment before going to the archives.

When she got home, Amy went on her laptop and accessed the
National Archives website to
see how she should make the
appointment. Amy learnt that

J

she could do so either by | @mm‘;tm' 5

MAITA

calling or sending them an (it
email and decided to call the
archives where she booked

the first available slot.




The day to go to the archives had arrived. Upon arrival Amy was asked
to sign the readers’ register. Amy was then given a key to one of the

lockers that are located just outside the reading room where she

needed to put her bag, food and coat. Amy returned to the reading

room with her pencil case and
notebook where she was |
greeted by one of the reading :
room staff members who in a |
soft voice asked her what she ¢
was looking for. The staff
were very helpful, quickly
pointing her to where she

needed to look to find her great-grandfather’s passport.

Once she located the document,

Amy filled in the request form and mﬂln
gave it to one of the staff members ==
who swiftly brought her the

document. Amy was informed by

the staff that since this document

was only a single sheet, she was

not required to make use of the

book pillow. However, for other

bulky and bound documents it was

very important to use the book pillow.




As soon as she got the
document, Amy took out her

pen and was about to start

taking notes when the staff

gently reminded her to only

use pencils, not just because

it was the rule but also to

ensure that no permanent damage is caused to the document. That is

when Amy noticed that every desk has a list of the archives’ rules and
procedures where she learnt that she had to be very gentle when
handling documents, and that she was allowed to take as many

photos of the documents as she wanted as long as no flash was used.

Amy was so intrigued by the

iﬁNi\T{ONAL ARCHVIVr ES

1

archives that she continued to
look for more documents on the

database, where she realised how

many different forms of documents |

the National Archives hold. These

range from typed and handwritten

documents to visual sources and

audio tapes. Unfortunately, she

was only allowed to access a maximum of 10 documents. The reading
room staff told her that to view more documents she could do so by
requesting them via email before visiting. In that way she could see a
maximum of 15 documents instead of 10. These could be chosen
either by looking at their growing online catalogue or finding them in

an earlier visit to the archives.




Exercise 1: Match the cards with the icons in front you to the correct

statement by writing down the number on the cards next to the statement.

Statement: Number:

Show up at the archives whenever you want.

Take photos of the documents using the flash.

Sign the register of readers.

Take photos of the documents.

Take your bag with you inside the reading room.

Request 10 documents during your visit.

Email or call the archives to set up an appointment.

Put your bag inside the locker.

Worite on the documents.

Eat inside the reading room.

Request 16 documents during your visit.

Be quiet.

Exercise 2: Then place the icon cards under the correct column of what is
allowed, ‘do’, and what is not allowed ‘don’t do’ at the archives, to see

what you have learned from Amy’s experience at the National Archives:




DO and DON'T DO Chart

DO DON’T DO




Starting Research at the National Archives of Malta, Rabat.

Part 2:
How to carry out Research at the Archives

Step 1:

Choose any topic that interests you from the British Period of Maltese History

and write it down below.

Example of Topic: The Language Question

Topic
Chosen

Step 2:

Think about a number of keywords that relate to the topic you have chosen and

write them down in the table below.

Example of Key Words: Language Question, Strickland, Keenan etc.

Key Words




Step 3:

Go onto one of the computers which hold the NAM Collections Database. On the

desktop, click on ‘databases’.

Step 4:

Open the Excel file ‘NAM Collections Database’ where you will find an electronic register

of many of the fonds available at the archives.




Step 5:
Click on ‘Find & Select’.

Pagrlayout  Formules

e Angraart Eaming

. of fonds available from this Excal Sheat
I

Dates
adc e toae-1e88
can 1o521578
e

Ciuil Dafence T

Remarks

[Colvonon wcmednn e
[Fapastcay, o cucumares i |
ot came
[ty contaca the s n tha
S ——————

€MD 0102 1003 1993

D201 1o55-1992
e Chie! al Flies 1951800

e
I b o il e
o2

o1 Chie# Secretary tothe Government - Departmental files 15131847

5502 Chie? ~Petitions it isis
€603 hiaf secretary i o Lotieey 1504 1054
Bou igs71987

o [ETETT
o Electoral Office 15441890

Fonomis Bolicy Departmert

=
.
A ———
- .
[Pt g Fimam, v il i .

lc 18232000

the Secvtary of state

List of fonds = o 2401 Depanment of Trade

Step 6:

Click on ‘Find...” and the ‘Find and Replace’ box emerges.

Product)
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Step 7:

In the ‘Find and Replace’ box, write down one of your keywords in the ‘Find what:’ field

and click on ‘Options >>’.

Find and Replace

Find Replace

Find what: Language Questinnl

Find All Find Mext Close

Find and Replace

Find Replace

Find what: Languageﬁuestinn| Mo Format Set Format... -

Within: | Sheet [] Match case

|:| katch entire cell contents
Search: | By Rows

Look in: | Formulas Options <<

Find All Find Mext Close




Step 8:

In the ‘Find and Replace’ box, go to the ‘Within:’ field, press on the arrow, select

‘Workbook’ from the dropdown menu and click on ‘Find All’.

Find and Replace

Find Replace

Find what: Language Questinn| Mo Format Set

Within: | Sheet [] Mmatch case

5 ” B R |:| Match entire cell contents
Search: oWs e

Look in: | Formulas

Find All Find Mext

Format...

Options <<

Close

Find and Replace

Find Replace

Find what: Language Question e Mo Format Set

Within: | Sheet (] Match case

[chest | || Match entire cell contents
Workbook

Look in: | Formulas

Search:

Find All Find Mext

Format...

Options <<

Close

-

Find and Replace

Find Replace

Find what: Language Question L Mo Format Set

within: [UEICEEITE - | [ Match case

. h By R |:| Match entire cell contents
Search: OWs e

Look in: | Formulas

Find All Find Mext

Format...

Options <<

Close

-




Step 9:

Enlarge the ‘Find and Replace’ box from the bottom right corner to see all the results

from your keyword.

Find and Replace

Find

Find what:

Within:
Search:

Look in:

Replace

Language Question

S

Workbook

w Mo Format Set

|:| Match case

|:| IMatch entire cell contents

S

By Rows

Formulas

Find Mext

Find All

Format...

Options <<

Close

Sheet

Mame Cell

]

MNaM Collections Database_13-03-2025xlsx C5G 01 1912-1952 $C%2:
MAM Collections Database_13-03-2025.xlsx  C5G 01 1912-1952 SC52¢€
€ >

29 cell(s) found

The below are all the results from the first keyword after enlarging. You can either:

1) Go through all the results by using the scroll bar on the right and click on those
entries that interest you to find more information.
2) View every entry found by pressing ‘Find Next’ which will take you to every entry

found.
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Example: For the document ‘Despatch on language question’

Example:

Ref Cod
NAM-CSG-01

Identifier/ Identity N

1056/1913

Step 11:

Fill in the ‘Request form for Single Document’ to consult the documents and give it to a

member of the reading room staftf.




( REQUEST FOR SINGLE DOCUMENT j

Please fill your Ref here
Fond Piece No. Year

EX: Csg 01 128 1905
CSG 01 1056 1913

Date: 01/05/2025

Reader’s Name: _T0ny Abela

Identification No: 123409L

Signature: _T. Abelav

For Office Use:

Produced by & Date:

Replaced by & Date:

“Personal information provided in this form, is protected and used in
accordance with the provisions of the Data Protection Act. The information
requested will be used for record and management purposes by the National
Archives of Malta.”

NATIONAL
ARCHIVES

—< NATIONAL ARCHIVES - MALTA

Step 12:

Repeat all the steps from step 5 onwards again to search for other entries using the

different keywords you have prepared in step 2.

Step 13:

After having tried out all possible keywords and would like to search more, ask a
member of the reading room staff what you are searching for. They will guide you to

manual indexes and registers you can use for further research.

Step 14:

If you are going to be using the information from documents you found at the National

Archives in your work you need to reference them properly.

In the space below, write down the citation for the documents you listed in step 10

based on this format: Ref Code ‘ Identifier.
' NAM,CSGO1-  1056/1913




Example: NAM, CSG01 — 1056/1913
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Attachments

Attachment B

Worksheets Set A — The Cholera Epidemics




"WORKSHEETS |

/

SET A

J




NAM /GMR /11/1837

" WORKSHEET
_ SETANO.1 |




Look at the document in front of you NAM, GMR—11/1837, for
a general observation. Use resource handout 1 in this process
to understand the meaning of Italian terms.

RAPPORTO GIORNALE DI COLERA, pel 23 Giugno, 1837. ‘I

Rimasti
dall’ sltimo
Rupporte

~nZ
=
2
=

Guarith

1

Rimarehe

i

S| =l |l =] 335
wlie=1 11| e
| cva—oSa

==

—
o -

£
3
=
©

134

G. WARD, Segretario.

1. About which Cholera Epidemic is the document referring to?

2. On your document, focus on what is marked in red on the image above, and by using
resource handout 1 to help you, write down at least three pieces of information this

document can provide you with:

\_ J

( )
3. Who is the author of the majority of these reports, and what do you think his role is

from £.297

.
7

4. What can you note about the author of the reports from 27 August onwards?

.

5. In what order are the reports organised?




Par U8

6. What can you note about the length of the reports as they progress?

7. What is the factor that impacts the length of these reports?

f
8. Keeping in mind the length of the reports, the factor which impacts the length and the

order in which they are placed, what does this tell you about the course of the Cholera

Epidemic in Malta?

\_

-
9. According to these reports, when did Cholera appear in Gozo?

\

J

10.In most reports, next to Gozo, there is something written in the ‘Remarks’ section. For
example, in the 18 July Report there is “Del 17 Luglio” (meaning ‘of July 17th’). Why do

you think there is such discrepancy in the dates?

é )

Part 28
[ \ New Cases

30 June

1. Fill in the table on the 7 July

right by going through the 14 July

reports of the dates listed 21 July

in the table. 28 July

4 August

Note that some may 11 August

require some addition. 18 August

25 August

K / 1 September




Part 28

. In the space provided below, create a bar graph using the data you have just

inserted in the table in the previous question.
For each date, you need to have two columns, one showing new cases and one

showing deaths. The legend is indicating how you should draw them.

CholeraEpidemic 1837

k’

New Cases Dead

gFrom the graph you created:

a) During which period was Cholera the most present on the Islands?

b) What would you say the trend of new Cholera cases in Malta was from end of June to
beginning of January? Would you say that it was increasing, decreasing or remained

stable? Explain.

c) If you look at the line representing ‘New Cases’ and the line representing ‘Dead’, how
do they compare to one another? Would you say it was a very deadly disease?

Explain.

\_ —/
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Resouree Handout 18

Translation of Main Terms:

Luogo Place

Rimasti dall’ ultimo Left over from the last

Rapporto Report

Nuovi Casi New Cases

Morti Dead

Guariti Recovered

Rimasti Remained

Rimarche Remarks




THE

CROLERA
EPIDEMICS

DOCUMENT
COPIES




= ——

RAPPORTO GIORNALE Dy (OLERA, pel 30 Giugno, soe~

Rimasti

dall® nliimo Niunvi s ‘ ]
10w rii Gi i ! t .
Rapporto M Akt Rimasti Rimarehe

Valletta -
Ospedale di Colera, Valletta.
Senglea. .

Porto di Quarantina
Floriana

Ospedale Militare
Vittoriosa, .

Casal Birchircara

Casal Zeitun. . . .
Cospicua. . . . . . ..
Ospedale Navale. . . . . .
Ospedale di Colera, Se
Pieta. . . .

Casal Lia . . . .

Casal Asciack. . .

Ospedale Civile. .

Casal Siggieui . .

Casal Zebbug . .

Casal Curmi . . .

| *1 da Birchircara, 1 dal
Siggieui, 1 dalla Floriana.
Abbordo.

3*

%2 dalla Vittoriosa.

- h:,l ot et G S

—_—
Iy
(ST

Ospizio e Ricasoli . . *5 dallasilo dei pazzi.

f L bl = A . . 2 i —Pe Titlles P . v

N. B—Le Spezerie Il‘_lnglrlzﬂ‘hl?ﬂ'c in questa notte sono ! r !lf‘ '"f."“' Dr Parnis, Strada Teatro, ed il Dr Portelli, Strada Mereanti, — Per
|ﬂ_.f'|n Sir. Za i Sotto le L?,':gzu. — Pc':r I.u L..nnilmu_u, Sig, Muscat, Strada 8. Teresn — Per la Senglea, Sig. Camilleri, Stradu
Vittoriosn, — Per la Vittogiosn, Sig. Azopardi Piazza 5. Lorenzg, Bl

G. WARD, Segretario.




RAPPORTO GIORNALE DI COLERA, pel 7 Luglio, 1837.
——

b Rimnati
Luogo dall"uitima | Niavi Morti SUDIR
Rapporio Casi
i IRESES =2 2

Mallettai . s o s 52 43 12 «

Ospedale di Colera, Valletta, 39 13 * 2 dalla Pieta, 1 d'abbordo d'uy bastimento, ed
Senglea 27 1 da Casal Zabbar.

Floriana - 36 &

Vittoriosa 24 1
Casal Birchircara 11 .
Casal Zeitun . 14
Cospicua [ 33
Ospedale di Colera, Senglea. | 16

Casal Asciack. . S

Ospedale Civile. . . . . .. b
Casal Zebbug . . . . ... 18
Casal Curmi [ G
1
1
1
6

6

o
b

¢ 2 dalla Vittoriosa e 1 dalla Cospicua,

s

o —
‘\Il I Hmﬂrﬁ’ W-l‘-%b?:—-—-l W=~

Casal Siggeui . . . . .
Casal Gidia . .

Porto di Quarantina. .
Casal Luca. .

Casal Zurrico . . .. ..
Casal Nasciaro

San Giuliano.

Casal Attard . .
Wicasoli .

Ospizio . . .

wwew| || hoNKSSEE

o

# 2 dalla Casa d'Industria, e 2 dalla Floriana.

=

:;wl e Rl

—
—
=

&

—atd | el mliwwmmownl 1 [ SR S =

Ospedale Militare . . .
Ospedale Navale. . . . . . 3 I
|

301 | 202 78

)

N. B—Le Spezerie in giro aperte in questa notte sono—Per la Valletta, Sig. Ricardi Steada Teatro, e Dr Stilon Strada San Giovanni,—Per la Floriana, Sig. Sammiit :Pinlla 8. Anna
—Perla Cospicus, Sig. G. Pullicino, Strada S. Teresa, — Per In Sengles, Sig. A, Pullicine, Strada Vittoriosa, — Per la Vittoriosn, Sig. Fenech, Strada Brittannica.

G. WARD, Segretario.




RAPPORTO GIORNALE DI COLERA, pel 14 Luglio 1837.

Rimasii |
Luovgo l‘{T:::p::-'lo NL?::\;i Morti | Guariti | Rimasti Rikcareka
Valletta. . . . 122 45 8 24 135
Oapetlnle dl( olcra G4 26% | 17 6 67 | « 5 dalla Floriana, 2 da C. Curmi, 1 C. Zabbar
Ospedale Civile . . 4 2 2 . 1 ed 1 da C, Chircop. §
Lazzaretto . « « « « « » . 1 —— 1 e -
Floriang . « « a '« s s s s « 78 9 3 6 78
Vittoriona o i & Wit & 52 11 6 - 57
Cospicua. « « v v v o o .« | 114 44 4 12 | 142
‘lcnglcn ........... 85 18 6 : 94
Ospedale di Colera. | 26 19* | 12 2 31 | * 10 dalla Cospicua, e 3 dalla Vittoriosa.
Plctd ......... W g 9 3 — 3 9
San Giuliano. . . « .« + « » 3 — — — 3
Citth Vecchia + . . + « « 4 — —_ — 4
Ospedale di Colers 3 3% | — — 6 | ® Dal Rabbato.
Rabbato. + s » » » 10 6 1 — 15
Ospizio Saura. . . | 2 - e 3
Casal Asciack. . « « « « « « 26 6 4 =Y 28
Casal Birchircara . . . . . 31 15 7 1 38
Cagal Idh % - dwumivs 3 — — - 3
Ospedale di Colera 9 o* 4 L 10 | ® 5 da C. Birchircara.
Casal Zabbar . . . . .. . 10 7 3 3 11
Cinal Tebibog < & & smars & 310 | a6l | 18| o=l 1rad
Ospedale di Colera 25 3 6 — 22 | ® 2 da Casal Siggeui.
Casal Zeitun. . . . 82 18 11 4 85
Ospedale di Colera | 25 10* 6 4 25 | @ 3 da C.Gudia, 1 da Casal Tarscien, ed 1 da C.
Casal Siggeul . . . . . .. 25 8 2 — 31 Luca.
Casal Curmi ........ 29 9 5 4 29
Casal Tarscien. . . . + . » 3 1 1 —_ 3
Cabal IRca: 5 o avs o @ 4 o 6 2 1 — 7
Casal Zurrico . - = . . . 11 6 1 — 16
Casal Nasciaro . « « . . . 13 1 1 I 12
Casal Micabiba . . . ... 3 — — J— 3
Casal Chircop . . . . . . . 1 — | = | = 1
Casal Gargur . . .. ... 1 — 1 — —
£ RN 10 10 5 1 I4 | Del 13 Luglio.
920 | 305 | 121 74 11030
Ospedale Militare . . . . .| 58 16 2 10 62
Ospedale Navale. . . . . . 3 259 2 - 26 | ® Dalla Nave di S. M. Rodney.
081 | 346 | 125 84 1118

N. B—Le Spezerie aperte nella notte del 14 Luglio sono  — Per la Valletta del Sig. Biancardi, Strada Teatro, ¢ del Sig. G. Gatt, Strada S, Giovanni.

Per la Floriana del Sig. Zahra, sotto le Loggie,

Per la Senglea del Sig. A. Costiy, Strada Vittoriosa.

— Per la Cospicua del Sig. Randon, Strada S, Teresa,
— Per Ia Vittoriosa del Sig. Azopardi, Piazza S. Lorenzo,

G. WARD, Segretario.




Central Cholera Committes,

. 'I'rmuury. 220d July, 1837,
D'I'ﬂllluhl:'ommllbaa having been anthorized 1o publish for general infor-
€ annexed return of the Cholern cnses und ensualties, which have
occdrred in the Military Honpituls, take advantage of the opportunity th
afforded them of wut ios thisheiih; 4

rmitting somo observations s
well as upon (e subject of Cholera generall; AT ey

The »i . . i i i
ok nlmu_lluumun appearance of this wysterious disense, in extensive
ries nod islands remote from esch ot

A e by her, ite irresistiblo attacks at one
of th i ent upon hundreds of persons inhabiting distant goarters
8 fame cily or district (between whom in man instances oo previons
commuonieation conld possibly have existed), and the general voice of the
civilized waorld, sufficiently attest the impotence of all human efforts to op-
pose its introduction.  The futile precautions therefore of eordons, of inter-
r!:u-d maritime intercourse, and of individual segregation have but multi-
plied the evil to frightful extent; first by parulyring every bragch of in-
dustry, and secondly by stfling in the mass of the prople the very feeling
which of wll others should be especially stimulated into action, numely, the
dispositiun and determination to sfford to each other prompt and un.
flinching assistance ; for unless this paramount duty be exercised, nine lives
out of ten must be sacrificed, nnd bumunity d sgraced.

The irrefragable proafs of the efficacy of such timely assistance are ta
be fusnd in the snnexed document.  The proportion of denths has heen
greatest amongst the women aud childeen, yet in the sggregnte it will be
seen that little more thun one cuse 1o five has proved fatal.  This compara-
tively favoruble result is to be attributed, under Iivine Providence, to the
abaence of every impresion or fear of contngion, as well as to the un-
shrinking, vnremitting sttention of the medical officers and their awandants,
not voe of whom, it is to be remarked, Lius fullen s victim o the disease,

G. Wanp, Secrelary.

Return of the Cases of Cholera in the Regimeniz in Malta from its first

appearance among them on the 17th June, to the 18th July, 1837, in-
elunvely

Comitato Centrale di Colgra.
Tesoreria o' di 22 Luglig 1837.

1 Comitato, nvuta la dehita antarizeazions di pubblicare pep contezza
di tuttr 1 nunesso Prospetto dei casi e degli accidenti di Colera the sonD UE-
corsl neghi Spedali Militari, si prevale defl’ opportunith che cos| ) si pree-
sentn di sottoporie al pubblico sleune uvssecvazioni relative a .luel Pro-
spetto non meno che al soggetto del Colera in generale.

_ La comparsa simultanen di quests misteriosn malattin, in estensivi paesi
ed isole, remoti gli uni dalle altre; § stoi irresistibili attacchi in uno e lo stess
#0 momento sopra centionga di persone abitanti luoghs disanti del gedesimo
distretto o di uos stessn cittd (i[:‘- le quali, in molt casi, non poteva esservi
slata alcann comunicazione); e Ia voce generale del monda givilizeato,
sufficientemente provane Iimpotenza di qualunqoe sforzo wagpo onde
impedire In sua introdozione.  Le futili precausioni, percid, di cordoni,
d"interdizione del commercio manttimo, e d* individunle NEZTETAjone DO
ianno che moltiplicato il male ad una estensione spaventevole—in primo
luogo el paralizgzare ogni ramo d” industria e, sccondarinmente, ol soffoga-
re nella massn del popolo guel sentimento che pid di ogni altrg dovreble
essere specialmente stimolato, la disposizione ciod & In determingzione di
prestursi vicendevolmente aswstenza pruuln: scevra di I|:il"!lll|; polrl‘lé
senza ' esercivio di questo imperioso dovere, non pud che risultare il sacri-
ficio di nove da dieei vite, ed 1l disonore dell’ umanith

Le prove irrefragubili dell’ efficacia di tale assistenza prestata in debito
tempo & rinvenibile nell’ annesso documento,  La proporsione dells mortas
litd & stata maggiore fra le donne ed rugazel § pure nell’ aggregito LI
serveri che poco pidd di un caso fra cimrm & rinseito fntale. SIIT«I.I.D rlllll_-
tamento, comparativamente favorevole, & sttribaibile, solto la D"_‘"ﬂ l"’““‘f"
denza, wlla tonle wssenza di gquelungue impressione di timore di contagio,
come altres] alla non riservata ed indefessa attensione degli Ufficial medici
e dei loro servienti, dei quali nessuno, (eircostunza rimarchevole) & cuduto
vittima dells malatiia,

G. Wanp Segrelario.

Prospetto dei Casi di Colera nei Reggimenti in Malta dal 210 primo com-
parire fra essi il di 17 Giugno, al 18 Luglio, 1837, inclusivamente.

Corpa Remarks,

Recoveries
femnining

Corpo Qsservazioni

Guarigions

"

Roynl Artillery .

2 |* 7men, 5 women, 1 child.

47th Foot ... . 2
&0th  do

t 1 officer, O men, & women,
I ehild.

1 5 men, 4 women, 4 children.

sianshi 7

T0th do & Gmen, | woman, 2 ehildren,

% 5 men, 1 woman, 1 child,

Totals ......... .| 260 | 1 officer, 32 men, 16 wo-

men, B childron

=

Reale Artiglieria * 7 vomini, & donoe, | ragazzo.

s
-3

47mo Fanterin., + 1 ufficinle, 9 vomini, & donue,
. 1 ragazeo.

80mo  do.. .. { 5 uomini, 4 donne, 4 rogazzi.

70mo  do... ... § 6 uomini, 1 douna, 2 ragazzi.

92mo  do..... « 5 uomini, 1 donna, 1 ragazzo.

Totale ... 20

I 1 ufficiale, 82 vomini, 16 don-
ne, 9 ragarzi.

General Hospial, Valletta,
20th Jaly, 1537,

J. F. Cranke, .
Aswistant Inspector of Hospitals,

Ospedale Generale, Valletta,
20 Luglio, 1857.

J. F, CrAgkE, ;
Ausistente [ipetiore degli Spedali.




RAPPORTO GIORNALE DI COLERA, pel 21 Luglio 1837.

Runyrche

1 dalla Cospiqua, I da Citth Vecchia, ed I d ab-
bordo d' un bastimeuto.

7 dalla Cospicua,

I da C. Siggieui.

2 da Casal Tarscien, 1 da Casal ASL'{!I]&, e 2 da

Casal Zabbar.

I da Casal Crendi.

Il Rapporto nen & stato ricevuto.

Luogo Ifltlllm:lg;“ Nuovi Morti | Guariti | Rimasti
Rapporto Casi
B o (S 38 16 12 178
Hotthe v v a75 5 6 o 5 o » 1 . i /
LOS}]CIIM@ di Colera. G4 | 16* 11 11 5? "
__——Ospedale Civile . . 13 6 3 1 15
Floriana « « + o v v 0 v o s 90 | 12 5 9 88
WittorDSa. /vin s = v 0 b o s 83 7 4 . 83
Cospicua. + « v v v v n v 251 | 27 14 8 256
Senglea. « v v v s v as 119 Y 3 4 1 ‘l Y
— ——Ospedale di Colera. 25 8% 7 L 25| °
T Y S S 5| — — I :4
San Ginliano. +~ « s v o = o -'E 1 —-— 1 .53
itth Yecchia . . . « « « Q[ v—— . E—
e Ospedale di Colera 7 3* 2 — 8 | * Dal Rabbate.
Rabbato. . . « . . 39 6 —_ 1 44
Ospizio Saura, . 5| — 1 — 4
Casal Asciack. . . « « <« s 23 1 2 —_ 22
Casal Birchircara . . . . . 64 | 12 4 o 72
Ospedale di Colera 2| I1 1 — 12
Elasal Fin e sa b oin e 10| — — — 10
Ospedale di Colera 11 —_— 1 — 10
Casal Zabbar . . .+« . . 15 8 s 4 19
Casal Zebbug . . .« . .. 65 7 4 2 66
Ospedale di Colera 30 3* 4 1 28 | @
Casal Zeitun. « + & 5907, 66 | 12 8 10 60
: Ospedale di Colera 23 8% 4 —_ 27 | @
Casal Siggeui . . ... .. 46 4 4 —_ 46
Cagal Cormi . & < o o« & s 50 8 4 — 24
Ospedale di Colera 2417 1 = 12
Casal Tarscien. . . . . .. 0] — 1 1 o]
Casal Gudia. . ... ... S [ — = 1
Cagal Faca, : . . . 2 hieie 7 2 — — 9
Casal Zurrico . ., . .. .. S0 NS —— e = 35
Ospedale di Colera 12 8e 7 3 I0 | @
Casal Nasciaro . . .. .. 16 1 — | 16
Casal Micabiba . . ... . 5 1 - o= 6
- Casal Garg'ur. SR S 1 1 i 5. 2
Casal Balzan. . . ... .. 2 1 1 - 9
Wasal Musts . ... oov o » I 1 1 el 1
e R 66 | — ks — 66
1440 | 231 113
Ospedale Militare , . , . . 6 4 2 7; 1483
Ospedale Navale, . , , ., .| 16| — | — | — 16
1462 | 235 115 76 | 1506

N. B.—Le Spezerie aperte nella notte del 21 Luglio sono
Per la Floriana del Sig. Summut, Piazza S, Anna.
Per la Senglea del Sig. Camilleri, Strada Vittoriosa,

— Per la Valletta del Dr Engerer, Strada Forni, e del Dr Aquilina, Strada S. plaol,o“‘
— Per la Cospicua del Sig. Erba, Strada 8, Teresa. i fw
= Per la Vittoriosa del Sig. Fenech, Strada Britannica.

G.

WA BD. Segretario.



»
RAPPORTO GIORNALE DI COLERA, pel 28 Luglio 1837.

Rimusti
L“QEO R’::;:;::L-o N‘:“‘l;\l" Morti Guariti | Riniasti Rimnroke
|- Fongd
MALTA
Walletta: . . ..., . . 168 19 10 45 132
_———Ospedale di Colera, 40 | — 2 4 31
_——Ospedale Civile . ., 9 1 1 3 6
Porto di Quarantina . — 1 — — 1
Ploriana DC. Ll 66 3 | 10 58
_——0Ospedale di Colera. 10 8e 2 6 10 | * 5 dalla Valletta, ¢ 3 dalla Floriana.
Vittoriosa. « . . . .. ... 57 35 2 15 45
Coglji(':llﬂ .......... 196 14 {53 5l 154
SQu_l_:"E{l ........... 04 1 1 16 ;9
_—.——Ospedale di Colera. 29 o 7 1 26 | ® 5 dalla Cospicua.
Pieth . « « = ¢ o 2 & ¢ 0 0 1 — —_ —_ !
San Ginliano. . .« v v .. 2| — — —_ 5 |
Citth Vecchia . . . . . .. 6 — — G |
Ospedale di Colera 7 1% 3 — r_-'-? * Dal Rabbato.
Rablato S8 25 4 1 — h8
Ospizio Saura. . . | 2 a— — 3
Casal Asciack. . « « <+« « _‘f — 1 i ‘J'j
Casal Birchircara . . . . . 77 8 5 53 27
Ospedale di Colera 7 i == I 6
Niasal Din el o . 8 1 — — 9 , Bl
Ospedale di Colera 6 6+ 2 o l(_' s 4 da Casal Birchircara.
Casal Zabbar . . . .+ « . 10 4 2 . 7 b
Casal Zebbug . . . . « . . 64 4 1 30 a7 ke
Ospédulc di Colera 35 39 4 2 32 | o I da Casal Siggieui.
Casal Zeituni. = « « s + +» 32 2 2 ]:3 2
Ospedale di Colera 28 2 3 : 24
Casal Siggeul . .« . v ot 11 3 -— — 14 T
Géal Curmi ol & 5 4 aiae & 34 8 1 . 41
— Ospedale di Colera 8 4 4 — 8
Casal Tarscien. . . . . . . 9 ] 1 1 — ]
Eacal Gudial L . . e o 1 — 1 J— =
i EEAT e i SR e 10 1 —_ —_ 11
Casal Zurrico . . . . 2 .. 13 | 3 D — 11 |
Ospedale di Colera 10 7* < 3 11 | * I da Casal Chircop.
Casal Nasciaro . . . . .. 15 I 1 - 15
Casal Micabiba . . .. ... 1 — — — 5]
Casal Gargur. . , . . ... 12 2 ) o 12
Casal Balzan. . . . . o 2 = Sty AT 2
Casal Musta. . ... .., . 2 | 1 o 1 D)
Casal Attard. . , . . o 2 1 ) ol (B 3
Casal Crendi ... ... .. 2 JE | I
BasalSafi . oLy, Lo et =P N 1
R N b W ey S Liy -
1153 1. 26 04:
Ospedale Militare . , . . . S IR
Ospedale Navale, , . . . . 4 | e, .| G 4
4
163 ' 131 77 | 266 | 951
G0zZo . . .. 199 | — — — 199 | Il rapporto non & stato ricevuto.

N. B—I1e Spezerie aperte nella notte del 28 Luglio sono  — Per ln Valletta del Dr Fenech, e del Dre Duclos, tutti due in Strada Reale.

Per la Florimna del Sig. Zuhra, sotto le Loggie,

Perla Senglea del Sig. A. Pullicino, Struda

. == Pes, la Cospicna del Sig. Muscat, Stradu S, Teresa.
ittoriosu.— Per la Vittoriosa del Sig. Azopurdi, Piazzu 8. Lorenzo.

G. WARD, Segrﬂcé—in.’




RAPPORTO GIORNALE DI COLERA, pel

11 Agosto 1837,

=

Rimasii
Luogo l'{‘“"#l.";'"{o' \:jl:!\;l Morti | Guoariti | Rimnsti Ritbarcha
MALTA , T T
yalletta. « + + o 0 0 o0 v 22 - 2 9 16
Flﬂl'iﬂ““ ..... s S J — —_— — :
_———0Ospedale di Colera. H | = 1 5 | * Da Casal Tarscien.
Vittoriosa. « + « = = = + « & 1 - - ol 1
Co,api("llﬂ ...... U 19 7 6 - 15
Scng’]cﬂ ----------- 11 — — e 11
———0Ospedale di Colera. 10| — e =d 10
PaPietd. « » « + v ¢ v v 0 a 1 e — | =1
Gitth Vecchia « . . + + 4 . 1| — | — — 1
Ospedale di Colera 24 % | = — 27 | * Dal Rabbato.
Rabbato. . . . . . 20 D A 2 23
Casal Birchircara . . . . . 6 3 == 1 8
Ospedale di Colera e — - 7
Bl i 2t ovliecsa 4 = a— — 4
Ospedale di Colera 3 4% 1 1 5 | © 3 da Casal Birchircara, ed 1 da Casal Attard.
Casal Zabbar . .. ./, .. 5 1 1 2 3
Casal Zebbug . . . .. .. 9 2 ey — 11
Ospedale di Colera 18 -1 2 2 | 15
asal Zettun # . s s s o 4 3 2 2 — | 3
Ospedale di Colera 4| — = 1 3
Casal Siggeni . . ... .. 10| — - 2 8
C. Curmi, Osp. di Colera . 7 1 — 1 7
Casal Tarscien. . . .. .. 1 c— L — 1
C. Zurrico, Osp. di Colera. 11 1% 2 —_ 10 | ¢ Da Casal Crendi.
Casal Nasciaro . .. ... 8| — 1 1 6
Casal Micabiba. . . . ... — 2 = — 2
Casal Gargur. . . . . ... Bl —_ — —_ 4
Casal Musta’s 2 4 it 6 1 1 J— 6
223 | 39 18 26 218
Ospedale Militare . . . . . - 1 — — 1
223 40 | 18 | 26 | 219
IO 5 i o 15 3 2 3 13 Del 10 Agosto.

Per lu Floriana de! Sig. Zuhra, sotto le Loggie,
Per la Senglea del Sig. Camilleri, Strada Vittoriosa.

N. B—Le Spezerie aperte nella notte dell' 11 Agosto sono — Per la Vallettu del Dr Parnis, Slnu!.u Teatro, ¢ del Dr Portelli, Strads Mercanti,
— Per la Cospicua del Sig. Rundon, Stradic 8. Teresa.

— Per la Vittoriosa del Sig. Azopardi, Piazza S. Lorenzo.

G. WARD, Segretario.




) ]
RAPPORTO GIORNALE pI COLERA, pel 18 Agosto 1837.

o
Lisgo dR':Tlrlsli | [
0 all’y It uovi « e : :
RaPIll;rlo- Nt:-n,.' }I Morti | Guariti | Rimasti Rimarche
MALTA '
Valletta. « = -« e oo e — 1 P == .1 1
0,;pedulc Civile o e QS 1 2 | 1
Cospicti s « « ¢« o v o o — 2 . — ! 2
s,;uglca. R e — 1 — —_— 1
_——Ospedale di Colera, 8 — ] M 2 6
Citth Vecchia Osp.di Colera 17 4% | 1 == 20 | * 2 dal
B ndiio. 31 _ 5 = s 5Lﬁ.c':It{.{)abhmtn, 1 da Casal Musta, ed 1 dal Bo-
Casal Asciack . . . . . . . 1 e — L . 1 ; .
(asal Birchircara . . . . , L [l | 1 == |I 1
Pasal Dy o i e &% o % G — 1 — — 1
——— Ospedale di Colera 7 % S s 10| % 1 da Cisal Gargur, 2 da Casal Attard, e 2 da C.
Casal Zabbar . . .. ... 1 —_ | - | = 1| Nisciato. 1
iCusal Zebbug . . . . ... S == g e 3
Ospedale di Colera | 10| 1 | 1 2 8 |
Cusal Zeitun. . . ... .. 2| — — 2
Casal Siggeui . ... ... 2 | 1 1 _ y
Lasal Curmi « « « « « o o « — \ 1 1 o -
|C. Zurrico, Osp. di Colera, N 1 1 7
Casal Micabiba . . . . . . 1| — — e
'Caxal Garsii Uil s o v 1} — 1 — = |
Gasal Mustas <. s o <ln - 1] 2 —_ 1 2
Casal Balzan. . . . . . < 5 1 2 1 — 2 |
73| 21 9 | 10 75 "
r GOZO 55w 1 5 5 — 1 | Del 17 Agosto.
N. B—Le Spezierie aperte nella notte del 18 Agosto sono — Per la Valletta del Sig. Ricardi, Strada Teatro, e del Dr Stilon, Strada San Giovanni.
Per la Floriana del Sig. Zahra, sotto le Loggies  — Per la Cospicua del Sig. Erba, Strada S. Teresa.
Per la Senglea del Sig. A. Pullicino Strada Vittoriosa. — Per la Vittoriosa del Sig. Fenech, Strada Britannica.
G. WARD, Segretario.
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.RAPP()RTO GIORNALE DI COLERA, pel 25 Agosto 1837.

e
Lunogo !}::;T:J:l Niovi : A 3
Rnpl-orl'o. (;1:1":' Morti | Guariti ‘ Rimasti Rimarche
MALTA |

Vallettol sxeiatanets o« Uhire s 5 1 1 o 5

FlotiAnas e = 5 2e itk Velea s 1 = Jor L 1

——— Ospedaledi Colera | 10| 2% | 1 | — | 11 [® 1 dalla Valletta, ed 1 dalla Cospicua
Vittoriosa . . + « « . . .. 1 1 1 =3 1

Cospicua. « « « « ¢ v o o 1 — S 1 =k

Senglea. « < v ¢ < c it . 3 1 2 g 2

Citta Vecchia Osp.di Colera 19 3% 1 — 18 | & 2 dal Rabbato, ed 1 da C. Musta.

Rabbato . . . 4 2 — e 6 o

Casal Birchircara . . . . . 3| — — = 3

Casal Lia, Osp. di Colera. . 8| — =g e )

Casal Zabbar. . « ¢ + - - . 2| — — — 2.
. Casal Zebbug . . . . . .. 1 1 - = 2

Ospedale di Colera 9 2% | — — 11 | # 1 da C. Sigeieui.

Casal Zeitun. « « <. o des 3 1 2 — 2 2

Casal Siggeui . . . « « . . — 1 — — 1

Casal Taical « «io 20 o oov - 1 —_ == 1

Casal Nasciaro. + « « « s 1 20 | — 1 2 | # 1 Da Melleha.

Casal Crendi. . . . . . ... 1| — — — 1

Casal Musta. . + « » « s & 1 1 2| - 3

Casal Balzan. . . . . . S 2| — — — 2

Casal!Sali . . . . oo o4 s 1| — —_ — 1

Casal Gargur . . . . ... 1 — — — 1

80 19 13 2 84
Ospedale Navale. . . . . 7 10 1 2 2 7
90| 20 | 15| 4| @
GOZO . . .. 13| 12 7 3 15 | Del 24 Agosto.

N. B.—Le Spezierie apcrte nella not
Per la Floriana dcl_Sig. Sammaut,
Per la Senglea del Sig. Costi,

w

te del 25 Agosto sono
Piazza 5, Anna,
Strada Vittoriosa,

Per la Valletta del Sig. Binncardi, Strada Teatro, e del Sig. G.Gatt, Strada S. Giovanni.

Per la Cospicua del Sig. Muscat, Strada S. Teresa.
Per la Vittoriosa del Sig. Azopardi, Piazza S. Lorenzo.

G. WARD, Segretario.




RAPPORTO GIORNALE DI COLERA, pel 1 Settembre 1837.

Rimasti

dall’ult. | Nuovi Morti | Guariti | Rimasti |

Rapporto.] Casi Rimarche

] MALTA
Valletta, . . - « . S ela e
Floriana Ospedale di Colera
. Vittoriosa
'Cospicua . o Y
Citta Vecchia Osp.di Colera
e ————=Rabbato . .. .
Ospizio Saura.
Casal Birchircara . . . . .
Casal Lia

Osp. di Colera. .

*'1 dalla Senglea, 1 da Birchircara, ed 1 da un
bastimento nel Gran Porto. L

* | dal Rabbato.

t Casal Zebbug Osp. di Colera
Casal Zeitun
' Casal Musta

- DD e e e e D e D R e

0 T I I O I P

T =111l =al 11

o

Del 31 Agosto.

N: B—Le Spe:ietje aperte nella notte del 1 Settembre sono —  Per In Valletta del D Engerer, Struda Forni, e del Dr Aquilina, Strada San Paolo. :
* Per la Floriana del Sig. Zabra sotto le Loggie, — Per la Cospicun del Sig. G. Pullicino, Strada S. Teresa. ]
Per la Senglea del Sig. Camilleri, Strada Vittoriosa, —  Per la Vitworiosa del Sig: Fenech, Strada Britannica,
; L. GRAVAGNA,
Medico di P.lizia.
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1. In the space provided below, create a copy of the letter

provided to you. Such a copy is called a transcript. You can
ask the reading room staff to help you decipher words you

cannot understand.

2. Write down some difficulties you encountered when reading
and copying the document.




Answer the following questions based on the letter you have
just copied / transcribed.

. When is the letter dated?

. Who is the author of this document?

. What was the author’s role during the Cholera epidemic?

. What was one of the measures taken in response to the Cholera epidemic?

. What does the measure taken say about the situation in Malta during the Cholera

epidemic?

\_

. a) Did the Cholera epidemic and measures taken have an impact on the way of life of a)

a) the people of Malta?

b) Who did this measure impact the most and how?
b)
b)

Go to the next page for the last question.




Parr 23

-

7.

Do you think that the Cholera Epidemic in Malta was just starting or was it ending
when this letter was written? Why do you think this is so?

As evidence, you may provide a direct quotation from the letter.

~
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1. Read the letter in front of you. Then, on the copy of the
letter found in this worksheet which starts on pg 1 and
continues on pg 2, underline or circle with your pencil any
words that you struggled to recognise and read.

J

SN e

v Lot o %W.//




' bt - nrneld T WK%@

Ny EEAS
e 7% W%Wm‘
=¢W%%W
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%ﬁ WWW




3. Now, grab resource handout 1, and read the letter you have
there. While reading, make use of the vocabulary box on
resource handout 2 to help you understand some phrases

that you may not be very familiar with.

4. Now that you have read the letter in modern type form, and
with the explanation of certain words, below, write down
again in a few sentences what this document is about.




1. Fill in the following two tables from the information provided

on the list found after the letter. The first one has been done

for you as an example.

Go to the next page for part 3.




2. In the two spaces provided below, create a bar graph from
the data you just inserted in Table 1 and Table 2.

BarGraphforTable 1: No. of Orphans per Locality

=
o

O B N W & T OO N 0O O

BarGraphforTable 2: Ages of Orphans

A

400{5 ~\°°se -\‘-"0&
® 9 .9

A N

Orphans

Go to the next page for part 3.




Answer the following questions:

~
Towards which parts of Malta does this document hints as having been impacted the
most by the disease?

By considering the ages of the children, what do these reveal about the ages of the
victims of cholera?

Look at the surnames of the children in the different localities. Given the context of the

\
19th century, what does the surname tell you about these children?

J

\
cholera epidemic of 1850 had on Malta.

Using the knowledge gained from this document, mention two (2) impacts that the
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Resouree Hancdewt 18

Sanitary Committee, Valletta, 14th October 1850.

Sir, We have the honour to transmit to you, herewith enclosed, with the
view to its being laid before His Excellency the Governor, a list containing
the names of no. 26 orphans, whose parents died latterly of Cholera,
having no relatives capable enough of supporting them, and who in
consequence had to be maintained out of the funds placed by
Government at the disposal of this Committee for Cholera purposes, -
and we take the liberty to recommend that the requisite instructions be
given to the Committee of the Charitable Institutions to the effort that
some immediate provision be made for the orphans enumerated in the
abovementioned list, and instructions have been given to the
Sub-accountants to suspend the relief in order to and final closure of the

accounts of this Committee on the 16th instant.”




Resouree Handeut 23

Vocabulary Box

With the view of With the intention of

Being laid before Being placed in front of
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After having seen the original map, work out this part of the

worksheet on your own.

Plan
ISLANDS

MALTA w» GOZD.

. Look at the top right corner. To what period in Maltese history does this map belong?

. What is the first thing that strikes you when you look at this 19th century map of

Malta? Is it similar to how we draw a map of the Maltese Islands today?

J

~

. Look at the top right corner of the map again. From that description, what information

does this map provide?

J

e “A-ﬁ

. Can you say for certain that the map is depiction of every locality that was hit by

Cholera in 18657 State a reason for your answer.




In the groups you have been assigned to, grab the map section

given to you and answer the following question based on it.

\.

e

1. Which part of the Island does your section deal with? Write down the letter, whether

its Malta or Gozo and the position of your section on the whole map.

r

2. Which localities were hit by the Cholera epidemic and which cases proved to be fatal?

(

3

\

. For each of the

locality you

mentioned, use

the map to fill in

the table on the

right as

instructed.

Note: You may

not need to fill

in all the spaces.

J




ﬁFr‘om the localities you listed: \

a) Which locality experienced the most deaths?

b) How many deaths did the locality you mentioned in (a) experience?

c) What were the dates of the first and last death experienced in the locality you men-

tioned in (a)?

d) Which locality experienced the least deaths?

e) How many deaths did the locality you mentioned in (d) experience?

f) What were the dates of the first and last death experienced in the locality you men-
tioned in (d)?

g) On the part of the Island represented in your section, when and where was the first

death by Cholera in 1865 experienced?

h) On the part of the Island represented in your section, when and where was the last

\death by Cholera in 1865 experienced? /

a4 )
5. What can you say about the duration of the Cholera Epidemic, from the period of time

passed between the dates of the first and last instance of death?

Follow your teacher’s instructions that will lead to a whole
class discussion and share your findings with the rest.

When the discussion is finished, go to page four to answer part
3 of the worksheet.




In your group and taking into consideration the findings others
have shared with you, answer the following questions:

-

\_

1.

From this map, which locality seems to have been the worst hit by the Cholera

Epidemic? Expand on your answer.

~

J

~

2. What is something else that you may require in order to be able to fully answer the

previous question?

~N




THE

CROLERA
EPIDEMICS

RESOURCE
HANDOUTS




Map ﬁD Bs
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Map Section E2
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Paxrt U8

1. Who is the author of this report and what is his role?

7

\

,
2. When was the report drawn up?

Part 28

Grab and read resource handout 1. When reading the extract
on resource handout 1, use the vocabulary on resource

handout 2 to help you understand some unfamiliar phrases.

r

1. Which villages were the most negatively impacted during the 1887 Cholera epidemic?

.

s
2. What two elements did these localities have in common?

.

-
3. Which where the particular areas within these villages that were more impacted than

the rest?

4. What where the three characteristics of the type of streets of the areas mentioned in
(3)?
1) 2) 3)

\. -_J




Part 23

~

. Do you think that the houses in those areas were according to the standards? Why do

you think so?

J
. From the information you have derived from the report so far, what do you conclude to

be the factors that might have caused, propagated and aggravated the disease?

Par 38

Grab and read resource handout 3. When reading the extract
on resource handout 3, which is found on f. 21 on your
document use the vocabulary on resource handout 2 to help
you understand some unfamiliar phrases.

. From the excerpt, quote on what the focus should be to avoid as much as possible an

outbreak of Cholera according to the author?

. What in the author’s opinion is useless in avoiding the outbreak of Cholera and why is it

useless?

-"_)




Part 838

. What is the one measure, according to the author, that is impossible to enact and

enforce?

. Does the author provide reasons for which one is favoured over the other? Explain.

. How could what has been proposed in (1) be achieved?

\

. After having analysed an additional part of the report, does your answer to the
question ‘what do you conclude to be the factors that might have caused, propagated

and aggravated the disease’ change or remain the same and why?
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Resouree Handout 18

f. 14 CHOLERA AT ZEITUN AND ZABBAR.

Amongst the villages ZabbarandiZeittinistifferedifiost. Both are fiotldrGinedandigood
potablenwaterwasionlyisupplieditorthemilate in the epidemic. Further, the disease was
most severe at Zeitun in two localities, Herba and Tablin; and at Zabbar in two EGFEUGUS]
Blind@lleys, Lairi and Klauso, and in a very narrow and thickly populated Street "Il
Biccieni”. The construction and accommodations of the houses in these districts have not.
improved since the date of Dr. Sutherland's Report, and no new houses under the provi-
sions of the Sanitary Law have since been built.

The Herba district, consisting of two streets with diverging blind alleys, on an area of
69,000 square feet contains 101 houses and a population of 436 persons, the number of
persons living in each house varying from 13 to 1. Strada S. Giovanni in Tablin district is a

narrow street, with eight lateral blind alleys.

- It contains 158 houses and small rooms and a population of 1,134 people, who

occupy them in numbers varying from 15 to 2.

- The street with its alleys has a length of 1840 feet, and a width of about 10 feet. At two
places population it is wider. At Zabbar, Klauso Alley has an area of 61,500 square feet,
and a population of 341 persons occupying 62 houses and rooms in numbers, varying
from 14 to 1. Lairi Alley on an area of 39,000 square feet contains 44 houses and rooms

occupied by 332 people in numbers varying from 17 to 1.

In Biccieni street, which is 1870 feet long and wide only 10 feet, there are 137
houses and rooms inhabited by 615 people. One of these dwellings was inhabited by no less

than 22 people, and there were several others inhabited by so many as 11, 12, and 14.
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Resouree Handeout 23

Vocabulary Box

Potable Drinkable

Tortuous Full of twists and turns

Blind alleys A road which is closed at

one end

Prophylactic Aimed towards avoiding

disease

No sooner As soon as

Evade Get around

Sterling measure A very good measure

Concur Come together




Resouree Handout 33

f. 21: PROPHYLACTIC MEASURES FOR THE FUTURE.

I may sum them up in two words- GOOD'SANITATION.

Experience has taught that BrilgocdiSanitationweshouldexclusivelyirely .
and that it is not in our power to prevent the importation of the germ of
Cholera. Restrictive measures, however strictly enforced, can never en-
strelitsibeingikeptiotitiofthelsland; as no sooner a restrictive law is en-
acted than the means to evade it are devised, and, in our times, Eompletel
suspension of all communications with an infected port or country is an
impossibilityliAipracticé. The Consular certificate declaring that passen-

gers "within the 21 days preceding their em-barkation had not been in
Cholera infected places" is a sterling measure in theory, but it has proved
to be utterly useless as a means of rendering suspension of intercourse

possible.

As I have before stated several factors concur in developing an epidemic of
Cholera -the seed, a suitable soil and, as in ordinary vegetation, the proper
season. Do what we may in the way of preventing the seed being sown, we
are sure to be baffled. But let the soil be sterilized, let the seed fall on bar-
ren rock and it will not germinate, whether the season be favourable or not.

This appears to me as clear as daylight and it admits of no rejoinder.
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Resouree Handout 33

No time should be lost in carrying out all needed improvements: drainage of

villages, water supply, sanitary buildings for the poor and for the labouring
classes, sanitary improvement of existing houses as opportunities permit,
ventilation of overcrowded areas, such as the Manderaggio inhabited by
2,544 people, in the proportion of 636,000 to the square mile; opening of all
cul-de-sacs or blind allies, prevention and abatement of existing nuisances
in the villages in the country, sanitary supervision and direction in building,

especially in rising centres.

Then and only then is it to be expected that the Island will have been con-
verted into unfertile soil for the development of the Cholera germ. But in the
meantime and until all this has been done, and until, by international agree-
ment, uniform measures are everywhere imposed, when-ever Cholera breaks
out on the Mediterranean seaboard and in Europe, this Island will be forced,
I fear, to adopt restrictive measures as the only means, however imperfect,

of preventing the importation of the Cholera germ.
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/ S &
471 attacks and 352 deaths in the vilt\]ages-_ﬁ '[gw aggregate population of the towns being
2 d that of the villages attacked 76,1671, . . >
P z’?ltigiﬂter in the wholg Island lhkere were 626 cases of Cholera and 462 deaths—the
death-rate being of 73°5 °/, on the attacks. o W J <t
Amongst tge cizial ;Eolialaticn there were besides, 40 cases of\Chole!nne_ dr?il 96(32(;;:]{::':‘::12
diarrheea, which raise the number of attacks to 762. There was further a very ¢
er of cases of diarrheea, ’ N : xg
num[fl‘he table on the opposite page shows the number of houses in which cholera casualties
and deaths therefrom occured in the towns and villages.
Altogether in the towns, out of 124 houses infected 92 had fatal cases,
of which 83 had one death each
4 , two deaths ,,
Syt three 2
Zi ifour
It should be remarked that the multiple deaths occ
same family. _
In Valletta out of the whole number of infected houses, fifteen were Kerreyas; and out of
370 houses in which cases of cholera occurred in the villages, 290 had deaths
of which 260 had single deaths
23 ,, two deaths each
4 5 three » 1
2 . four L1 33
) e five 1 1
In this respect the difference between what obtained in the five towns and in the villages
is striking; the more so, as the villages are scattered over a much wider area than the towns
and the houses in the former are not many storied as they are in the latter.
Comparing also in this connection the two last epidemics, it results that there were
in 1887 — 4094 houses infected and
in 1866 — 1318 ., 5
Further, out of those infected houses
in 1887 — 343 had single deaths against 925 in 1865

ry -
urred in Kerreyas, and seldom in the

27 2 ” [ 59 LEl
? 3 2 29 2
4 4 2 9 )
1 5 21 2 1
0 6 2 3
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In the country districts, with the exception of two instances, all the cholera cases occurred
in ground-floor rooms.
In Valletta the place of the disease was

a Mezzanine ... 10 times
Ground-floor-room . .. 16
Kerreyas ... 5 160 .,

It appears, therefore, that low-situated dwellings which are ordinarily ill-ventilated, badly
lighted, and also damp, favour the development of Cholera as they do that of kindred diseases.

CHOLERA ar ZEITUN axp ZABBAR.

Amongst the villages Zabbar and Zeitun suffered most. Both are not drained : and
good potable water was only supplied to them late in the epidemic. Further, the disease was
most severe at Zeitun in two localities, Herba and Tablin; and at Zabbar in two tortuous hlimi
alleys, Lairi and Klauso, and in a very narrow and thickly populated Street ] Birriéni
The construction and accommodations of the houses in these districts have not imprnvc& sim_:(-:
the date of Dr. Sutheiland's Report, and no new houses under the provisions of the "Semhita.rv
Law have since been built. The Herba district, consisting of two streets with di\'er'fi;rf I'Jlin:i
alleys, on an area of 69,000 square feet contains 101 houses and a population of 4.3'8 ers
the number of persons living in each house varying from 13 to 1. Strada S Gioi-'a <l
Tablin district is a narrow street, with eight lateral blind alleys,—It contains 15.8 housel;n[ 13
small rooms and a population of 1,134 people, who occupy them in numbers varying fdn
15 to 2.—The street with its alleys has a length of 1840 feet, and a width of almgt : '['01'71
At two places it is wider. At Zabbar, Klauso Alley has an area of 61,500 square feet Ct tlcf.
]‘)(‘II.ILIIEJ.IIIOI'] of 341 persons occupying 62 houses and rooms in nun'lhers'\-‘aryi.m'r from 7
Lairi A!le_v on an area of 39,000 sguare feet contains 44 houses and rooms c?ccu Jil'.‘d_li{. - I-.
people in numbers varying from 17 to 1. In Biccieni street, which is 18'}0 feet IOII'lu' z Iy o
on]y'“ﬁ fg}it,dtlgjere a.IIE :3}I'1]1ouscs and rooms inhabited by 615 people. One of these c;:(ell\rr:(:;
was inhabite no less than z . G Bre were i i i : ;
Y I); 0 ot n 22 people; and there were several others inhabited by so many




21

The introduction therefore of the Cholera germ into this
curred in_ one of these ways, or even by healthy people, as some contend, independently of the
importation of a case of Cholera. At all events when it is borne in mind that the object of the
restrictive measures taken by Government was frustrated by the arrival of passengers from
infcctm.l.{.llaces. and that all restrictions against Sicily were for a time removed under the false
supposition that that island was free from infection, this explanation is by far more plausible
than the assumption that the germ was produced here. It must however be candidly avowed
that how and by whom the germ was introduced remains to be found out.

Island last year may have oc-

PROPHYLACTIC MEASURES ror mae FUTURE,
I may sum them up in two words— Goop SANITATION,

Experience has taught that on good sanitation we should exclusively rely, and that it is
not in our power to prevent the importation of the germ of Cholera. Restrictive measures,
however strictly enforced, can never ensure its being kept out of the Island; as no sooner a
restrictive law is enacted than the means to evade it are devised, and, in our times, complete
suspension of all communications with an infected port or country is an impossibility in practice.
The Consular certificate declaring that passengers “within the 21 days preceding their em-
barkation had not been in Cholera infected places” is a sterling measure in theory, but it
has proved to be utterly useless as a means of rendering suspension of intercourse possible.

As I have before stated several factors concur in developing an epidemic of Cholera —
the seed, a suitable soil and, as in ordinary vegetation, the proper season. Do what we may
in the way of preventing the seed being sown, we are sure to be bafled. But let the soil be
sterilized, let the seed fall on barren rock and it will not germinate, whether the season be
favourable or not. This appears to me as clear as daylight and it admits of no rejoinder. No
time should be lost in carrying out all needed improvements: — drainage of villages, water
supply, sanitary buildings for the poor and for the labouring classes, sanitary improvement of
existing houses as opportunities permit, ventilation of overcrowded areas, such as the
Manderaggio inhabited by 2,544 people, in the proportion of 636,000 to the square mile;
opening of all cul-de-sacs or blind allies, prevention and abatement of existing nuisances in the
villages in the country, sanitary supervision and direction in building, especially in rising centres.
Then and only then is it to be expected that the Island will have been converted into unfertile
soil for the development of the Cholera germ. But in the meantime and until all this has been
done, and until, by international agreement, uniform measures are everywhere imposed, when-
ever Cholera breaks out on the Mediterranean seaboard and in Europe, this Island will be
foreed, T fear, to adopt restrictive measures as the only means, however imperfect, of preventing
the importation of the Cholera germ.

December 1888.
S. L. Pisanrt
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Open the document in front of you and find the page in the
document labelled as ‘GMR 281’, get resource handout 1
and answer the following questions:

/1. Look carefully at Section A:

a) Copy what is written down in this section.

b) From what you have just written, what type of document is this?

c) Why do you think there is the name of Patrick Joseph Keenan written?

d) Use the magnifying glass and focus on the line marked ‘1’. What does this tell you

about Patrick Joseph Keenan and how could this influence his work in Malta

G Look carefully at Section B: \

a) Find a date and write it down.

b) What do you think this date means?

c) The part marked 2’ shows the United Kingdom’s Royal Coat of Arms. What does this

tell you nature of this document? ?

\_




Go to page 98 in this document and with your partner, read

from paragraph XLVII to paragraph LL.

"First-Class l XLVIL Not counting Sunday schools, Evening schools, or Secondary schools, T fir E
pupils quite! that on the rolls of the ordinary Primary schools there are 7,746 pupils, of whom
aﬁ;: ﬁ’;flg 5,162—or 666 per cent.~are in the first or lowest class (non-readers). - With
Wha?tever exceptions these children know nothing of either English or Ttalian; and in the‘g xcep-
Language | tional cases their knowledge-is confined to a mere jumble of the names of a few familiar
may be objects. 1t is quite competent, therefore, to deal with two-thirds qf the present children
ﬁ;?:m‘ned without any disruption of their school lessons, or violence to their school habits, as to

‘et the language—English or Italian—to be taught to them in their future school career.

(Go back to the text and read it again. Now focus on the small statements in the \
margins, next to each of the paragraphs as shown in the example above. Below you have
a table with the number of every paragraph from XLVII to LL. In this table, next to each

paragraph write down the short statement accompanying it.

XLVII
XLVIII

XLIX
L

\LL
(

2. What do you think those statements in the margins are and what their purpose is?

.

-
3. From your first reading, what do you think this section of the document is about?




Go to page 98 in this document and with your partner, read
from paragraph XLVII to paragraph LL.

G Look at Paragraph 1:

a) How were the students divided into groups and what type of system did they have?

b) What helped you arrive to your conclusion of the previous question?

c) Were students in the first class to learn English or Italian? Answer yes or no and

explain.

~

\_

6 Look at Paragraph 2:

a) Quote a phrase from the source to show which language the author favoured for

Primary education.

J
~

b) Through which language is the one you mention in 2a to be taught?

c) Would Italian be an official language within the system of education? Explain your

answer.

\_

3. Look at Paragraph 3:
What does the author propose in terms of language for those studen
currently in the second class?

i N
/872N

(g

0 @ 3

_/
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4. Read Paragraph 4:
How similar or different are the recommendations made in paragraph 4 to those in

paragraph 37

\§

r
5. What other language seems to be gaining ground during this whole issue of the

language question? Why do you think so?

\. J

(s, )

. Focus on Paragraphs 2 and 5:

a) What is there in paragraph 5 that shows the final aim that show what the author

intends to do with Italian?

b) What is there in paragraph 2 that backs up your previous answer? Quote from the

primary source.

KT his document was read by both the riformisti (pro-British) and the anti—riformish

(pro-Italian).

a) If you are an anti-riformista which of the following adjectives would you decide to
use to negatively portray Keenan? Choose at least 2 by ticking the box next to the
adjective. Then, find evidence from the source to back up your choice and write them

down below each adjective you chose.
O Insensitive

Meaning: Not caring about the feelings, experiences or circumstan

people.

\List continues on the next page
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O Fair-minded
Meaning: A fair person, who respects and treats everyone equally when taking

decisions.

O Pragmatic

Meaning: A realistic person who comes up with practical solutions.

O Cultural-Imperialist
Meaning: A person who imposes aspects of their culture, such as language, on

other people.

O Considerate

Meaning: A person who is thoughtful and sensitive towards others.

O Condescending
Meaning: A person who acts as if they are superior to others.

N

£~ )\
<4

Lo
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b) If you are a riformista which of the following adjectives would you decide to use

to positively portray Keenan? Choose at least 2 by ticking the box next to the ad-
jective. Then, find evidence from the source to back up your choice and write them

down next to each adjective you chose.

O Insensitive
Meaning: Not caring about the feelings, experiences or circumstances of other

people.

O Fair-minded
Meaning: A fair person, who respects and treats everyone equally when taking

decisions.

O Pragmatic

Meaning: A realistic person who comes up with practical solutions.

O Cultural-Imperialist

Meaning: A person who imposes aspects of their culture, such as language, on

&5

other people.

List continues on the next page.

> O
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O Considerate

Meaning: A person who is thoughtful and sensitive towards others.

O Condescending
Meaning: A person who acts as if they are superior to others.

c) You are going to publish an article about Patrick Keenan in a newspaper of the
time using the information you have just gathered in questions a and b.
i) Using the information in question 7a, write down an article of no longer than 5
sentences negatively portraying Keenan, to be published in the anti-riformisti

newspaper.

i) Using the information in question 7b, write down an article of no longer than 5
sentences negatively portraying Keenan, to be published in the riformisti

newspaper.




The following is an extract of recommendations made abut

language in education, from the 1836 Royal Commission

Report. Read it an answer the following questions:

NAM, GMR 12, 1838, 7. 42.
“From this general use of the Italian language in Malta, from its use as the language of
trade throughout the Mediterranean, and from the near neighbour-hood of Malta to It-
aly and Sicily, it follows that the Italian language is far more useful to a Maltese than
any other language, excepting his native tongue. We recommend, therefore, that so
soon as a child attending a Government school shall have learned to read the Maltese,
he shall learn to read and to write the Italian through the medium of the former. We
recommend further, that so soon as he can read and write the Italian, he shall learn to
read and to speak the English, if the time allotted to his schooling will allow him to do
so. The English language would be useful to him (although in our opinion, it would be
less useful than the Italian); inasmuch as his native country is subject to the English
Government, and Englishmen, in considerable numbers, are always residing or

sojourning in it.”

-
1. Which language was given the most importance by the 1836 Royal Commission?

2. The 1836 Royal Commission was sent to inquire in Malta by the British Colonial
Government. Considering this, would you have expected these types o

recommendations from this Commission? Why or why not?
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@ )

3. How are the recommendations given by th 1836 Royal Commission different to those

given by Keenan in 18797

The 1836 Royal Commission was sent to inquire in Malta by the British Colonial
Government. With this in mind, would you have expected these types of

recommendations from this Commission? Why or why not?

That Keenan was sent to inquire in Malta by the British Colonial Government just
as the 1836 Royal Commission were.
The date around which this inquiry was carried out.

Developments taking place around the

What the impact of putting Keenan’s recommendations in place could have been.
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Resource Handout 2

Copy of Keenan’s Report on Education, Pg 98
Note: you will find a simpler version to some difficult

words/phrases in square brackets and underlined [__]

Paragraph 1:
Not counting Sunday schools, Evening schools, or Secondary schools, I

find that on the rolls of the ordinary Primary schools there are 7,746

pupils, of whom 5,162-or _
_ With rare exceptions these children know nothing of

either English or Italian; and in the exceptional cases their knowledge is
confined [limited] to a mere jumble of the names of a few familiar objects.
It is quite competent [easy], therefore, to deal with two-thirds of the
present children without any disruption of their school lessons, or
violence to [mess with] their school habits, as to the language -English or

Italian - to be taught to them in their future school career.

Paragraph 2:
For the reasons already given, I do not hesitate to say that _

language until the pupils reach the third or fourth class; when, if their

intellects are equal to the acquisition of [minds are capable of learning]

another language, which I very much doubt, they might, if it be deemed

[seems] desirable, take up, ASANEXTRABRANCH tatght before or after




Resource Handout 2

Paragraph 3:
There are 1,592 pupils, or 20.6 per cent., in the second class, in which
Italian is the reading exercise. In a perfunctory [half-hearted] way they
read and spell, and name countries on the maps, and even distinguish

some of the parts of speech, in Italian.

. I would

allow them to pursue the Italian to the end of their course-always,

however, providing for the _

Paragraph 4:

Similarly with regard to thel Femaining 992 pupils (799 the Srd. and 193 in

_, or 12.8 per cent., whose principal lessons are also in the

Italian language, I would recommend that
- - again, of course, requiring the :




Resource Handout 2

Paragraph 5:
With the disappearance from the schools at the end of the transition
period, that is, in the course of a few years, of the 20.6 per cent, now in

the second class, and the 12.8 per cent, now in the third and fourth

classes—33.4 per cent, in all - fhe talian language Would alsol
disappear from the ordinary currieullim. But it would not be fair to this

important minority of 33.4 per cent, so long as they remain in the
schools, to deprive them of all chance of learning the English language.
At present they have a slight chance of doing so. I would therefore deal
with them, in respect to English, as I have proposed to deal with the
66.6 per cent, with regard to Italian. Should their minds, when they
have attained to the third or fourth class, prove equal to the task of

acquiring [learning] another language, I would permit [allow] them to

5\,/,5 NZ N7V~ ﬁ\\é
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98 -
ANG ith ali right, be called a world language; and, like the English peo]:\]e, appmde@a&mw
: Mﬂ = ];-?\’r’n.l‘fl witﬁja B:’ﬂ.}' more extensive even than it;; present, over all the' portions of théﬁiq}[ﬁ; Fbé n wealth,
' good sense, and closeness of structure, no other of the languages at this day spoken dm&? be compa

with it, not even our German, which is torn, even as we are torn, and must first rid Iﬁalf; many defe:!te,
before it can enter boldly into the lists as a competitor with the English. - =
. s
=

First-Cliss ~ XLVIL Not counting Sunday schools, Evening schools, or Secondary sphoqlis‘, I find
pupils quite that on the rolls of the ordinary Primary schools there are 7,746 pupils, of whom
free for the " 5169 or 66'6 per cent.—~are in the first or lowest class (non-readers). ~With rare
iﬂﬁ:;.uf exceptions these children know nothing of either English or Ttalian; and 11} thei‘ _ ﬁg-
Language  tional cases their knowledge is confined to a mere jumble of the names of a few I?ild :;' -
may be objects. 1tis quite competent, therefore, to deal with two-thirds of the present children
determined without any disruption of their school lessons, or violence to their school habits, as to

M the language—English or Italian—to be taught to them in their future school career.

Adoption of  XTLVIIL For the reasons already given, I do not hesitate to say that English, 3-11&:1_
the English Topolish only—taught through the medium of the Maltese—should be that language
II’m{g.“ 8% until the pupils reach the third or fourth class ; when, if their Intel}m.' C H:I‘E_Bqﬂﬂrl'tf!' 1€
b:‘t:;];l:?:g acquisition of another language, which I very much doubt, they might, if it be (._1291?!_
an oxtra  desirable, take up, As AN ExTRA BrRancH, taught before or after the orclmaryg school
branch. hours, the study of the Italian language. & A

Proposalin  XLIX. There are 1,592 pupils, or 20:6 per cent., in the second class, in which ]_',tif:[wn is

respect fo — the reading exercise. Ina perfunctory way they read and spell, and name countries on

““‘}i‘i‘fl"’l“s“’ the maps, and even distinguish some of the parts of speech, in Italian. It would not, how-

ERE ever, take much time or effort to efface that little knowledge from their memories.
But I do not propose to treat their intellects so harshly. I would allow them to pursue
the Italian to the end of their course—always, however, providing for the daily reading
lesson in Maltese.

Proposal as -~ .. Similarly with regard to the remaining 992 pupils (799 in the 3rd, and 193 in

o ﬂ_:}‘ﬂ]m‘l the 4th class), or 12'8 per cent., whose principal lessons are also in the Italian lan-

p‘if;:ﬂ;_'c ** guage, I would recommend that their Italian should not be disturbed—again, of course,
requiring the daily Maltese reading lesson.

The transi- -~ LI. With the disappearance from the schools at the end of the transition period, that
tion period. js, in the course of a few years, of the 206 per cent. now in the second class, and the
12'8 per cent. now in the third and fourth classes—83+4 per cent. in all—the Ttalian
language would also disappear from the ordinary curriculum. But it would not be fair
to this important minority of 334 per cent., so long as they remain in the schools, to
deprive them of all chance of learning the English language. At present they have a
slight chance of doing so. I would therefore deal with them, in respect to English, as
I haye proposed to deal with the 666 per cent. with regard to Italian. Should their
minds, when they have attained to the third or fourth class, prove equal to the task of
acquiring another language, T would permit them to study English, as an extra branch,
before or atter the ordinary school hours.

Results fee~ LIL T would propose a results fee of five shillings a pass for English or Ttalian,

for Italimn ] T
or English, whenever either is taught as an extra branch.

Results fee  LILL. When «ll the pupils shall have come under the regulation to learn, within the

for Italian. —ordinary school hours, only one foreign language—the English—that is, when the 334

to continue. 1ep cent. shall have finished their school courses, I would continue to pay the results
fee for ITtalian, as an extra branch, upon the conditions which I have already specified.

Some LIV. I do not conceal from myself‘ that the carrying out of the proposal involves—
:ﬂ‘-ﬂiﬁl}ltyoﬁ (a.) A knowledge of English by the teachers ; and

pligm & (0.) An organization of some slight complexity in the routine of the schools.

The first The first is the greater difficulty. Very fow of the teachers are thorough masters

difficulty.  of the English, whilst some are entirely ignorant of it. I would suggest that
notice should be given that the new regulation might commence at once in

any case where the teacher is qualified ; and I would recommend that from

some appointed day—say the 1st of January, 1881—the regulation should be made
obhgatqry, and that teachers found incompetent to carry it out should be superseded

. -on pension. In the meantime, every effort should be made by the Education Depart-

meut to have a corps of young persons fully qualified to take the places of the
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Open the document in front of you, go to the first page and
answer the following questions:

G Look at the top of the page:
a) Copy the heading.

b) Find out which school this document is about and write it down.

c) From the heading, what type of document is this?

\_ J
p

2. The document is split up into three (3) different sections. Write down what each of the

following section is showing:

a) Top Section:
b) Middle Section:
c) Bottom Section:
\_ J
~\

r
3. By looking at the bottom of this page, would you say that this school was a primary or

secondary school? Explain why you think so.

. J

/4. a) Which section or sections is able to tell you how the different grades were \

structured? .

b) Write down the different grades found in schools according to this document in

1889.

c) Since this document is about a specific school, how can you conclude that schools .
in Malta were split up into the different grades you mentioned in the previous

question?

. - _




Go to the pages that belong to the years 1899, 1900 and 1906-07.

1. a) In the table below write down the grade levels for which classes were available

in this school.

Note: You might not need to fill in all the rows for every year. The first one of a

the first column has been done for you.

1% Class

b) What changes can you notice between the years of 1889 and 1906-7, and what
could this show about the system of education during the late 19th and early

20th centuries?

2. As you go through the document, in the second section of the pages, under No. of
children passed’ you will find that in some cases instead of a number there is a dot (. )
or dash (-). Do you think that this means that no children passed from that subject or

that no child was examined in that subject? Why do you think so?
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3. What languages were examined and therefore taught at this level of school?

Go to the pages showing result for the examinations held on 8"
June 1989, 9" June 1902 and 19" December 1906.

4. From the pages indicated, fill in the following three tables:

Note: Go to next page for tables 2 and 3.
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5. Using the tables you just filled in in question 4 answer the following questions:

Note: The chart below classifies the different grade levels found in the school
throughout the years into lower and higher levels, to help you make a compari-
son between the years.

1% Standard 1% Standard

Lower Levels 1% Class
2" Standard 2" Standard

3" Standard 3" Standard
4* Standard 4* Standard
5% Standard 5% Standard
6" Standard 6" Standard

2" Class
Higher Levels 3" Class
4™ Class

a) Up until 1898, was Maltese examined and taught throughout all the levels? Yes or

no? If no specify.

b) Up until 1898, was Maltese the only language taught and examined in the lower

levels? Yes or no? If yes, what was/were the other language/s?

c) How are the answers to questions a and b similar and/or different to the other

years i.e 1902 and 19067

d) Look at the table of 1898. What can you note about the number of highest passes

in Italian and English from the 2nd Class onwards i.e the higher levels? How simi-
lar or different are they from each other? How do they compare to the number of

students who were examined that year?




Part 28

. Up until 1898, was Maltese examined and taught throughout all the levels? Yes or

no? If no specify.

Look at the table of 1902:
From the higher levels, focus on the 3™ and 4 Standards for question i-ii:

Add the highest no. of passes in Italian to those of English:

How does your answer compare to the number of students examined, and what

does this imply about the two languages at school in the 3™ and 4" standards?

From the higher levels, focus on the 5 and 6 Standards for questions iii-iv:
iii) Is the situation regarding the Italian and English languages similar or different to

the 3rd and 4th standards?

iv) What does your previous answer show about Italian and English in the 5*" and 6

standards?

g. Look at the table of 1906:
i) From the higher levels, focus on the 6th standards. What happens when you add
the highest number of passes in Italian to that of English, is it smaller, equal or

greater than the number of children examined?

ii) What does your answer to the previous question show about the languages of

Italian and English in the 6" Standard?
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\_

)

ii. What do you think the fact that there is only 1 pass under Italian, whereas in

previous years almost everyone would pass from Italian show? Does it show that they
had to sit for both or that they had the option to choose whether to sit for the exam of

one or both languages?

J

6. Keeping in mind what you have learnt from the previous questions, what seems to
be happening to Italian and English in Maltese education from the start date of

this document in 1889 to its end date in 1913/147 Explain using evidence.

a) To help you answer this question, fill in the following table by selecting evidence
from the document. Note: 1) The same piece of information can act as evidence to
different interpretations. 2) By answering previous questions you already

gathered some information that can be used as evidence here.

Italian started losing its

prestigious position in schools.

When students were given a

choice, many chose English.

English started taking over the po-

sition of Italian.

a) Answer the question asked at the start of question 6, using the evidence you have compiled:
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Open the file in front of you, go to the documents
numbered 10 and 11 in red, read them and answer the
following questions:

-
1. Look carefully at Section A:

Who is writing the letter in document no. 10 and to whom?

.

7

2. From the letter in document no. 11, find out what the job title of Viscount Milner is:

3. Inthis letter, what 3 things is the author sending to the receiver? Fill in the
following blank spaces on the left:

1)

2)

3)

4. The file in front of you includes three more documents. One document is numbered
‘9’, one is numbered ‘8’ and the other is numbered from ‘7-1’. These documents are Q
the ones mentioned by the author in this letter and the ones you wrote in the table’

above. Quickly skim through these documents and in the tabl‘e write next -tol

[ ]

-

each document the number that corresponds to it. ® , "'_ ¥

w/

\\‘




Grab resource handout 1 which is a copy of the letter in document

no. 8 in front of you. On the left side you have an exact typed copy

of the original letter, while on the right side you have a simplified
version of the letter to help you understand it better.

( )

1. Write down the name of the authors and from what you learned from the document

numbered ‘10’ say what their position is in the Council of Government?

\. J

/2.Put the following events from this letter in chronological order by writing the number\

next to the event:

Protest about 30" October documents written on the 6 of November.

Protest presented to the Council on the 6th of November.

Documents presented to the Council of Government about the Training
School and University.

Last Council meeting where a discussion on the Language Question took

\place.

-
3. The authors mention a ‘protest’ in the first line, does this mean that they are in favour

or against what was mentioned in the documents of the 30th October?

.

-
4. What was the protest about?




Par 28

5. What is the purpose of this letter?

.

-
6. What seems to be the author’s position in this issue?

\

-

7. This document no. ‘8’ is a translation of the letter found in document no. ‘9’

a) In what language is the letter originally written in?

b) What does the use of the Italian Language show you about the political affiliations of

these elected members?

\

r

8. Does the position they took in their protest surprise you? Yes or No? Explain your

answer.

Part 83

This part of the worksheet deals with document no. 7 - 1 in the file
in front of you,

To do this part of the worksheet, grab resource handout 2, which
contains a vocabulary box to help you understand the text better.

You also need resource handout 3 which is an easier to read
version of the abovementioned pages.




1. Below are six summarised statements of what each member said. Carefully read

the document. Then, match each summery to the correct person by writing their

name or title in the space next to it.

The great unfairness of replacing Italian with English and that
the language of Malta only includes some Arabic words because
of how close to Africa Malta is unlike what the British say. It is
useless to try and remove Italian from Malta, even Chamberlain
had to go back on his word in relation to replacing Italian with
English in the law courts. A British person himself said that
Italian is equally important as English in Malta. Attempting to

remove Italian from Malta is a crime.

The British government has been systematically attacking Italian.
The most recent attack is the change from Italian to English as
the language of teaching in University hygiene classes. The
Government’s claim of keeping the system of pari passu is false. It
does not make sense to lecture in English so that they can
emigrate and that lecturing in English prevents them from writing

reports in Italian for the courts.

The attack against the Italian language has been going on for a
long time and they promised to get rid of it as can be seen by
referring to the use of Italian in Courts as abnormal. The British
have no reason to doubt the loyalty of the Maltese but it is
natural for the Maltese to defend Italian. The use of Italian in
the University is supposed to be a privilege. Attacks on Italian
have been present for a long time but it is increasing. They are

ready to reject the constitution because of the language question.

¥

L _
N

Summaries continue on‘page 5




It is not true that the Government sees Italian and English as
inseparable. The government is doing everything to remove Italian
which can be seen through the proposals of schools and many
other which have previously been mentioned. They will not back

down and will continue to defend Italian.

Surprised by the reported poor habits of the Government while
speaking highly of Italian. The issue that had been brought up
about hygiene lectures were about the pari passu of which he
did not know the meaning. The members gave their own version
of it including that one language was to be used at University,
and Italian was required for emigration among others. This
interpretation was rejected, with the argument that the end of
pari passu would occur if just one language was utilised, even
when it made no sense to do so, in an institution where both
languages are taught. For him, everything had remained in the
same way as it was agreed by all members in previous years

about the language question.

Italian is still more important than Maltese and the system of the
pari passu is not really in place as he is sure that the majority of
exams being in English. The use of English in hygiene lectures is
simply a means by which to replace English with Italian. Any such

changes will be deemed as a continuation of the attack on Italian. A

Summaries continue on‘page 6




It is not true that the Government wants to supress Italian. The
government actually entrusted the people of Malta with the mat-
ter of education. The only reason the British government wants to

protect English is not for evil reasons but for imperial reasons and

that attacking Italian was a thing of the past.

\_

2. For each of the listed personalities, answer the following questions, and write the

answer next to the corresponding letter:

a) Is this person one of the authors of the previous letter or is he a British Official?
b) Based on your previous answer, do you expect him to back up Italian or English?
c) From the source, quote a sentence, sentences or phrase, showing this person’s bias

to back up your previous answer.

Mr Vassallo:

a)




(Dr Pullicino:

a)

b)
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Reseounceland et

TRANSLATION:

Original Letter

To His Excellency

the President of the Council of
Government,
etc.

etc., etc.,

Excellency,

With reference to our protest relative to the
pari passu question with reference to the
documents laid on the Council Table on the
30th October last

- a protest dated the 6th instant and commu-
nicated to the Council of Government on that
day -

we deem it our duty to observe, in order to
avoid any possible misunderstanding, that
what we have therein stated with regard to
the Infant, Elementary and Secondary
Schools and the Lyceum holds good as well as
regards the further documents tabled on the
6th instant, concerning the "Training School"
where English is in absolute predominance to
the detriment of the so-called pari passu sys-
tem, and the University where the system of
gradually substituting the English for the
Italian language as the medium of instruction

has now obtained for some years.

COUNCIL OFFICE,

Malta, 20" November, 1920

Simplified Letter

To His Excellency

the President of the Council of
Government,
etc.

etc., etc,,

Excellency,

We are writing about our protest on the pari
passu question which had to do with the
documents presented to the Council on the
30th October last

- this protest was written and presented to
the Council of government on the 6th
November -

for the sake of clarity, we believe it is our
duty to make it clear that what we said about
the Infant, Elementary, Secondary Schools,
and the Lyceum in our previous complaint
also applies to the other documents
presented on the 6th November, which are
about the "Training School" where English is
the only language used, hurting the so-called
pari passu system, and to the University,
where English has been gradually replacing
Italian as the language of instruction for
several years now.




Reseuree Handeut 1

In this connexion we would request that
translation of the important discussion on the
language question which took place during
the last sitting of the Council, might be com-
municated to the Secretary of State for the
Colonies.

Praying that a copy of the present communi-
cation (which is presented in quadruplicate
and a copy is laid on the Council Table) be
transmitted to the Secretary of State for the

Colonies, we have, etc.

Relating to this, we would like to ask that the
Secretary of State for the Colonies be given a
translation of the important discussion that
took place at the last meeting of the Council
about the language question.

We would like that a copy of this communica-
tion (of which four copies have been made
and a copy is presented to the Council) be
given to the Secretary of State for the Colo-

nies, we have, etc.

(sd) Dr. And. Pullicino,
“ G.Gabarretta,

“ Dalli Antonio,

“ G.Muscat Azzopardi,
“ Giov.Bencini,

“ G. Vassallo,

“ Jos..Zammit, L.P.,

“ Avv. Enrico Mizzi.




Reseuree Handeut 2

Vocabulary Box

Diabolical Something very evil

Siamese twins Conjoined twins

Oust To force out something

Stedfast Being determined no matter what happens

Resented Will not be accepted

Underhanded attacks |Attacking quietly and secretly

Paradox Contradiction

An official document drawn up by the King or Queen
Letters Patent . . . . .
giving a title or rights to a person (Brittanica, 2017)

Irredentism One’s wish to join their state with another

Apprehension The fear that something negative will happen

Supplanted by Replaced by

Absurd Something unreasonable

With approbation Approval




Reseuree Handeut 3

SUMMARY OF THE DEBATE ON THE LANGUAGE QUESTION HELD

AT THE COUNCIL OF GOVERNMENT ON THE 13/11/20

MR VASSALLO called the attention of the Council to the fact that lectures

in Hygiene at the University are being delivered in English and not in Ital-
ian as hitherto. This is the latest of a series of attacks by the Government
on the Italian language against which a systematic war is being waged.
We will resist these diabolical attacks with all our might. The Government
is not sincere in saying that it wishes to uphold the pari passu system. The
excuse that the lectures are given in English in order to enable our young
doctors eventually to emigrate is not a good one. We do not want our
young doctors to emigrate after we have paid for their instruction. If the
lectures are given in English our doctors would later on be handicapped in
drawing up reports in Court Cases by their ignorance of Italian technical

terms.




Reseuree Handeut 3

SUMMARY OF THE DEBATE ON THE LANGUAGE QUESTION HELD

AT THE COUNCIL OF GOVERNMENT ON THE 13/11/20

Dr Mizzi referred the Council to the Address "drawn up in the clearest and
most energetic “language"” presented at the last sitting. While the
Government states that Italian and English are like the "Siamese Twins" it
is using every means to oust our national language. The best proof of this
statement is to be found in the Programme of work of the Elementary and
Secondary Schools laid on the Table by the Lieutenant Governor. Very
many instances could be quoted in which he and his colleagues had called
the attention of the Government to the way the position of the Italian
language was being undermined. The more the existence of the Italian

language is attacked the more stedfast would we be in defending it.




Reseuree Handeut 3

SUMMARY OF THE DEBATE ON THE LANGUAGE QUESTION HELD

AT THE COUNCIL OF GOVERNMENT ON THE 13/11/20

Dr Pullicino The suppression of the Italian language in favour of English is

iniquitous. It is said that Italian is not our language but that we speak a di-
alect of Arabic. Our dialect, two thirds of which is Italian, contains Arabie
words only because of our proximity to Africa. The efforts which the
Government is making to oust Italian from these Islands are in vain. Mr.
Chamberlain, who despotically ordered the substitution of English for Ital-
ian in our Law Courts, had to withdraw his order on the pretext of paying a
compliment to Italy. Sir John Clauson stated that Italian is as necessary as
English in Malta. This attempt of the Government to denationalize us is

therefore a crime and it will never be successful.




ReseouicelandeuEs!

SUMMARY OF THE DEBATE ON THE LANGUAGE QUESTION HELD

AT THE COUNCIL OF GOVERNMENT ON THE 13/11/20

Mr Muscat Azzopardi fully endorsed what Dr. Mizzi had stated. He

disagreed with Dr. Pullicino that Maltese was made up of two-thirds of
Italian. He considered Maltese to be a language which should be
encouraged, not however at the expense of Italian. The Government says
it has adopted the pari passu system while in fact it had not done so. He
had lately asked how many examinations in the Elementary Schools had
been held in English and how many in Italian, by the late Director, during
the last three years, and he had been told that it was not possible to give
this information. He was sure that the number held in Italian could be
counted on the gingers of one's hand. All the examinations in the
Elementary Schools are held in English. The excuse given for the holding

of lectures of Hygiene in English is merely a screen for the policy referred

to by the previous speakers. In these moments of political transition any

change in the languages in which the various subjects are being taught at
the University is bound to be resented by the educated classes, who will
see that up to the last moment there is no intention to discontinue the

usual "underhand attacks on the Italian language".




Reseuree Handeut 3

SUMMARY OF THE DEBATE ON THE LANGUAGE QUESTION HELD

AT THE COUNCIL OF GOVERNMENT ON THE 13/11/20

Mr Dalli It seems a paradox that on the eve of the grant of self-
Government the language question should, be revived in a sense hostile to
the people. A continuous war has been and is being waged by the Authori-
ties against the language of our civilization, and they have sworn to
destroy it. This is proved by the fact that in the Secretary of State's
despatch on the new Letters Patent it is stated that the Italian language
in our Law Courts is an anomaly. Formerly the bugbear of "Irredentism"
was presented as a reason for fighting the Italian language. There is no
irredentism in Malta. There can be no doubt of the loyalty of this
population. They proved it during the war by laying down their lives for
England. What would the British have done if Germany had won the war
and imposed the German language in England? They would have resisted
it with all the means at their disposal. How then can we not resist these

attacks on our language seeing we gave ourselves voluntarily to England?




Reseuree Handeut 3

SUMMARY OF THE DEBATE ON THE LANGUAGE QUESTION HELD

AT THE COUNCIL OF GOVERNMENT ON THE 13/11/20

The Lieutenant Governor told the students, on the occasion of the
University strike, that every University had a right to retain its special
characteristics and prerogatives. Is not the Italian language a prerogative
of the University? Why then are the lectures in Hygiene given in Italian?
Does the Secretary of State consider that he can alter the Italian nature of
our people? Any attempt to do so will entail a revolution, not an armed one,
but a moral one. Much had been said against the "Dante Alighieri", to which

he belonged, merely because it upholds the Italian language.

The day when English only is spoken in Malta will be the day of our downfall,
as all Maltese will be deprived of their livelihood and replaced by Englishmen.
Even the Police Corps is at present being gradually filled with ex-Service Eng-

lishmen. Policemen who cannot speak Maltese cannot carry out their duties

properly.




Reseuree Handeut 3

SUMMARY OF THE DEBATE ON THE LANGUAGE QUESTION HELD

AT THE COUNCIL OF GOVERNMENT ON THE 13/11/20

The attacks on the Italian language are of ancient date but they are being in-

tensified at present.

He hoped that in the New Constitution Public Instruction will be left in the
hands of the people. If the language question is made a reserved matter we
would be capable of refusing the Constitution altogether. The Italian lan-
guage need cause no apprehension to England. It is the monument of our an-
cient civilization and a national heritage for which we have been fighting for

centuries.




ReseouicelandeuEs!

SUMMARY OF THE DEBATE ON THE LANGUAGE QUESTION HELD

AT THE COUNCIL OF GOVERNMENT ON THE 13/11/20

The Lieutenant Governor stated that he was not aware that the Govern-

ment possessed the vices attributed to it by Honourable members. As re-
gards his personal sentiments he could not imagine any person in Malta
who has been brought up in and is familiar with Italian being so poor spir-
ited as to wish to have it supplanted by some other language. The Italian
language in Malta, a language of culture, of records, and of history, is a
language of which every Maltese should be proud and should be loth to
part with. The mover of the motion had drawn attention to the fact that
lectures in the course of Hygiene are being delivered in English, and this

had been held to be to the detriment of the pari passu and to be an attack

ing of the words pari passu.

As interpreted by the speeches of Hon. Members, it meant apparently that

only one language can be spoken in the University; apparently it meant also
that in the case of persons leaving this Island to proceed either to America

or to England, Italian must be part of their equipment; it meant that Italian
must be included among the subjects of the examination for the selection of
Elementary School Teachers to proceed to England for training in a College,
although they are not required to know Italian to get into that Training

College.




ReseouicelandeuEs!

SUMMARY OF THE DEBATE ON THE LANGUAGE QUESTION HELD

AT THE COUNCIL OF GOVERNMENT ON THE 13/11/20

The course of Hygiene, as prescribed by the General Council of the
University, included a text-book in English; and he thought that the Council
took into consideration the fact that, the text-book being English the
lectures would naturally be delivered in English. He could not understand on
what principles of education or pari passu it is to be said that in the
University of Malta where both English and Italian are taught, the Professor
must lecture in one language only, and in a language different from that of

the text-book on which he is lecturing.

Such a proposition would, to his mind, be as absurd as for the University
Council to say that very eminent scholar the Professor of Italian Literature
"You must deliver your lectures in English". That must be carrying out the
pari passu to its natural conclusion, but would of course be impracticable.
The action of the Government, as far as he was personally concerned, has
not changed since six years ago, when his late predecessor delivered a
speech in the Council on the language question to which the Hon. Members

have referred with approbation.




ReseouicelandeuEs!

SUMMARY OF THE DEBATE ON THE LANGUAGE QUESTION HELD

AT THE COUNCIL OF GOVERNMENT ON THE 13/11/20

The Crown Advocate stated that it was absolutely untrue that there was any

intention on the part of the Government to undermine the position of the
Italian language in Malta or to diminish its importance. His Excellency the
Governor is a great friend of Italy. The Lieutenant Governor's wish on land-
ing in Malta was to learn Italian. In a public ceremony hs\pnce addressed

the audience in that language. L

As regards the Imperial Government he referred the Hon. Members to the
Letters Patent which specifically left education in the hands of the People
and its Representatives and appointed a responsible Minister of Public In-
struction. The Imperial Government wishes, for Imperial reasons, to safe-

guard the present position of the English language but not for the

"diabolic" purposes referred to by some members. Colonel Amery, perhaps

the greatest friend of the Maltese in the British Cabinet, had also made a

public speech in Malta in Italian. It is true that a Chief Secretary had in the
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F1 ected Members (3)

Place

Presented in Counpil
Date  20. 1. 1%20.

Subject

System of instruotion in the Bducational Department;

State that their observations of the 6th November
regarding, apply also to the Training School and to the univermsity,
and request that a translation of debate in Council on the 13th instandy,
regarding the language quetion, be transmitted To the S. of S.

Co. 5%01/20, |&v s % 1

2 tf.,f ,5: /Z' 0’7,2 {3
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‘“**-——-« . LIEUTENANT-GOVERNOR’S OFFICE
Mavta, 6 December, 1920,

Gentl emen,

I am directed by Hic Excellency the Governor
to inform you that copies of your comnunicatiﬁns of the
8th and 2Cth November 1920, on the su! Jjeect of the syetem
of iunstruction in the DBducaticnal Departments, have Lee:
forwarded to the Secretary of State for the Colonies as

desired by vou.
g

I have the honour to be,
Cent?eren,

lour obedient gervant,

CD9.¢.44.

Lieutenant~Coverncr
and Chief Secretary to Covern ent.

“he Honmourable
Askulliecine, Bsg., M.D.
G.Gabarretta, Bse., g
A.Dalli, Esg.,

G.Mugcat Azzopardi, Esc., L.P.
C.Benecini, Esq.,

G.Vagsallic, Bsq.,

J.Zammit, Bsc.,, L.F,

™

Eo?'iﬁzi, L.b(_., Li-.u.




o PR

No . -5&2’ _ | / Dasember, 1020,

My lLord,

Ia souatinuation of ny daspatah, No.386, of the
26th Noveuber last, I have the houour +o transmit heresaith
& gopy of & ?urthar.letter, #ith a translatioa, addressed
/ to me by the Blected Members of the Counzil of Goverament
oa the subjest of their protest arajinet +the cystem of

iustrustiou ia the Riusational DNepartments.

2. A brief summary éf ths dehate in the Counsil

,//////’ of Coverumeut referred +o by the writers is enslecsed.

I have the hoacur %o be,

My Lerd,

Your Lordship's most ohedioat,
humble servant,

o Himec

GC VERNO R,

The Right Houaoumrable

VISCOUNT MILNEBR, 0.C,B.,

eta., etoc., eta.




Uitielo del Consiglio di GovcxP
Malta, 20 Novembrs 1620. -T_
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A Bua Hocellehsa il Presidente
del Conelsile 31 Governmo di Malte
ens, f0¢, 2C0.,

Booellenza,

Raferendoel 31la noatrs preteata relativa alla
gusebione del “serd passa” s risuardante 1 dosumenti messd sullo
Pavela del Consizlio 41 30 S%tobre u,8, — Drotesta sortante la
data del 6 aorr, mese & somunigata 1inm cuel giornec al Conslslio
41 Govexns - ol sembrs dovernss dl oggervaere, 2 scange dil eond
gquiveeo possibile ¢ malixntesn, che gquel ohe abblamo dethe
dalle Beunle Infantili, Wlementari, Secondarie 2 Lissall vale

anphe pery 21i ulteriori dooumenti nessl slls Pavola del Con-

alzlio 41 & del corr. mesze, olicd, per la “Traininz Sohoocl™ dove |
prelonina aseslubesenie 1'inglese & cunno del ososi detto aistamwi
321 "parl passu” o per 1l'Universzitd ove &1 ve da ammi &pplisandd
il slgtems 4l sostituire gradetamsnte l'inglese all'italilano
some nezso d'insegnemento. Ansl a muesho proposito preghiamo f
V.2, di comuaioare sl Segretario di Stetc per le Colonile una
traduzione dell'importante discussione sulla guestione della
lingua che ebdbe luogd In Jonsigliis m2lil'ultime seduta tenuta 11 |
13 anrrante,

Fregenao V.H. di trasmeitbtere al Segreterio 41 St;
to per le Celenie uns copla della prescnte (della ouale praaentig
mo gquatiro oople mettendone una gulla Tavola del Consiglio) =bbi
mo l'onowre di professsvei di V.E.

Devnd ed Uhibni HServitord

/ ?%22%?;?zlﬁﬁ}éﬁp-

. Gl T

cjgggafszzjf?;lé5zf\f—: e
kT




il T T —

ﬁsmrmn . . 3

ot e e -

COUNCIL OFFICE,

Malta, 20th November, 192Q

To His Excellency :
the President of the Council of Government,
ete., etc., etc.

Excellency,

With reference to our protest relative to the gard
passu question;;ith reference to the documents laid on the
Counsil Table on the 30th October last - a protest dated the
6th instant and communicated to the Council of Government on
that day - we deem it our duty to observq’in order to avoid
any possible misunderstandingfthat what we have therein stated
with regard to the Infantfﬂlementary and Secondary Schools and
the Lyceum holds good as well as regards the further documents
tabled on the 6th instant, concerning the "raining School"
where Bnglish is in'absolute'- predominance to the detriment of
the so-called pari_passu system, and ‘the University where the

system of gradually substituting the English for the Italian

language as the medium of instruction has now obtained for

some years. In this connexion we would request that a |

‘translatiOn of the impor£ant discussion on the larguage questionl

/4 \which took place during the last sitting of the Qounoil, might _1
, be communicated to the Secretary of State for the Colonies.
Praying that a copy of the present comrunication

(which is presented in quadruplicate and a copy is laid on the

Council Table) be transmitted to the Secretary of State fort he

L
Colonies, we have, etc.

(sd) Dr.And.Pullicino,
G.Gabarretta,

Jos.Zammit, L.P.,
Avv.Enrico Mizgj,

" Dalli Antonio,

" @G.Muscat Azzopardi,
" Giov.Bencini,

" G.Vassallo,

n

n
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SUMMARY OF THE DEBATE ON THE LANGUAGE QUESTION HELD
AT THE COUNCIL OF GOVERNMENT ON THE 13/11/20.

¥E~E&§§£LLQ czlled the attention of the Council to the

fact that lectures in Hygiene at the University are being

delivered in English and Qot in Italian as hitherto. This
is the latest of o series of attacks by the Government on
the Italian language ageinst which & ayatematic.war is
being waged. We will resist these diabolical attacks
with all our might. The Government is not sincere in
saying that it wishes to uphold the pari passu system. The
excuse that the lectures are given in English in order to
eventielly
enable our young doctoraato emigrate evemtéaddy: is not a
good one. We do not went our young doctors to emigrate
after we have paid for their instruction. If the lectures
are given in English our doctors would later on be handi-

capped in drawing up reports in Court Cases by their

ignorance of Italian technical terms.

DR, MIZZI_ referred the Council to the Address "drawn up
in the clearest and most energetie‘language“ presented at
the last sitting. While the Government states that Italian
and English are like the “Siaﬁese Twins", it is using every
means to oust our national language. The best proof of
this statement is to be found in the Programme of work of
the Elementary and Secondary Schools laid on the Table by
the Lieutenznt Governor. Very many instonces could be
quoted in which he and his colleagues had called the

attention
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attention of the Government to the way the position of the
Italion language was being undermined. The more the
existence of the Italian language is attacked the more

stedfast would we be in defending it.

DR, _PULLICINO The suppression of the Italian language in
favour of English is iniquitous. It is said that Ifalian
is not our language but that we speak & dialect of Arabic.
Our dialect two-thirds of which is Italian,contains Arabic
words only because of our proximity to Africe. The efforts
which the Government is meking to oust Italian from these
Islands ore in vain. Mr. Chamberlain,who despotically
ordered the substitution of English for Italian in our

Law Courta,had to withdraw his order on the pretext of
paying & compliment to Italy. Sir John Clauson stated that
Ttolisn is os necessary as BEnglish in Malta. This attempt
of the Government to denationalize us is therefore a

crime and it will never be successful.

MR_MUSCAT_ AZZOPARDI fully endorsed what Dr. Mizzl had stoted

He disagreed with Dr. Pullicino that Maltese was made up
of two-thirds of Italian. He considered Maltese to be a
language which should be encouraged, not however at the
expensalof Italian. The Government says it has adopted
the parl passu system while in fact it had not done so. He
had lately osked how many examinations in the Elementary
Sehools had been held in English :nd ﬂow many in Ttalian,
Qy the late Direetor,during the last three years, ind he

had



had been told that it was not possible to give this
informotion. He was sure thet the number held in Italian
could be counted on the‘?&ngera of one's hand. All the
examinations in the Elementary Schools are held in English.
The excuse given for the hdlding of lectures of Hygiene
in Bnglish is merely a screen for the policy referred to
by the previous speakers. In these moments of political
tr;nsition any change in the languwzges in which the vorions
subjects are being taught at the University is bound %o
be resented by the educated cluséea,who will see that

up to the last moment there is no intention to discontinue

the usual "underh.nd attacks on the Italian language!

MR, DALLI Tt seems & paradox that on the eve of the grant
of self-Government the language question should be revived
in a sense hostile to the people. A continuous war has been
and is being waged by the Authorities against the langnage
of our civilization, and they have sworn to destroy it.
This is proved by the fact that in the Secretury of State's
despatch on the new Letters Patent it is stated that the
Ttalian lénguage in our Law Courts is an anomely. Formerly
£he bugbear of "Irredentism" was presented as a reason

for fighting the Italian languzge. There is no irredentism
in Malta. There can be no doubt of the loyalty of this
population. They proved it during the war by leying down
their lives for England. Whatnwould the British have done
if Germany had won the war and imposed tﬁe German language

in England? They would have resisted it with all the

means




mesa B
ns &t their disposal. How then can we not resist

these ittacks on our language seeing we gave ourselves
voluntarily tﬁ England?
The Lieutenant Governor told the students,

on the occasion of the University strike, that every
University had a right to retain its special characteris-
tiés and prerogatives. Is not the Italian language a
prerogative of the University? Why then afe the lectures
in Hygiene given in Italian? Does the Secretary of State
consider that he can alter the Italian.nature of ou;
people? %ny attempt to do so will entail & revolution, not
an armed one, but a moral one. Much had begn sald agalnst
the"Dante Alighieri“,to which he belonged merely because
it upholds the Italian language.

The day when English only is spoken in Malta
will be the day of our downfall os all Maltese will be
deprived of their livelihood and replaced by Englishmen.
Bven the Police Corps is at present being gradually filled
with ex-Service Buglishmen. Policemen who cannot speak

- Maltese cannot carry out their duties properly. ﬁ

The attacks on the Italian language ure of ancient;
dete but they are being intensified at present. |

He hoped that in the New Constitution Publiec
Instruction will be left in the hands of the people. If
the langueBe question is meade & reserved matter we would
be capeble of refusing the Constitution altogether. The

Italian
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taelian language need cause no apprehension to England.

It id& the Wonument of our ancient civilization and a

netionel herituge for which we have been fighting for

centuries,

IHE LIEUTENANT GOVERNOR stated that he was not awire

that the Government possessed the vices attributed to it
by {##é Honourable members. As regards his personal
sentiments he could not imagine any peraonfin Malta who
has been brought up in and is famillar with 34 being so
poor spirited as to wish to have it supplanted by some other
languege. The Italian language in Malta, a language of
euléure,of records,and of history, is a language of which
every Maltese should be proud and should be loth to part
with. The mover of the motion had drawn attention to the
fect that lectures in the course of Hygiene are being
delivered in English,and this had been held to be to the
detriment of the parl passu and to be an attack on the
Italian 1anguagé. He was afraid he could not understand

the meaning of the words parl passu. &s interpreted by the

- speeches of Hon.Members, it meant}qumrantly that only one

language can be spoken in the University; apparently it meantﬁ
also that in the case of persons leaving this Island to
proceed either to America or to England, Italian must be part
of their equipment; it mean€ that Italian must be ineluded
among the subjects of the examination for the selection of
Elementarj School Teachers to proceed to England for trailning
in a College, although they are not required to know Italian f

to ﬂ




to get inte that Training College. This mervellous
suggestion, did not satisfy his idea of what is meent by

pari passu . The course of Hygiene, as preseribed by the
General Council of the University, included a text-book
in Bnglish; and he thought that the Council took into
consideration the fect that, the text-book being English,
the lectures would naturally be delivered in Bnglish. He
could not understand on what prineiples of education or
parl passu it is to be said that in the University of Melta
where both English and Italian are teught, the Professor
must lecture in one language only, &nd in o language
different from that of the text-book on whicq he ias
lecturing. Such a proposition would, to his mind, be as
absurd @s for the University Council to say,that very
eminent _ ' .

semseswt scholar the Professor of Italian Literature "you
must deliver your lectures in English". That must be
carrying out the parl passu to its natural conclusion, but
would of course be impracticable. The action of the
Government, as far as he was personally concerned, hes

not ﬂhanged since six yeors ago, when his late predecessor
delivered a speech in the Council oun the language question

to which the Hon.Members have referred with approbation,

THE_CROWN_ADVOCATE stated that it was absolutely untrue

that there was any intention on the part of the Government
to undermine the position of the Italian language in Malta
or to diminish its importance. His Bxcellency the Governor
1s o great friend of Itely. The Lieutenant' Governor's

first




Sesensenleires wish on landing in Mazlta wac’{to learn

Italian. In a public ceremony he once addressed the

zndience in that language. As regards the Imperial

Government he referred the Hon.Members to the Letters Patent
which specifically left ghucation in the haends of the People
end its Representatives and appointed o responsible Minister

of Public Instruction. The Imperial Government wishes, for

Imperial reasons,to safeguard the present position of the
Bnglish language but not for %he "diabolic" purposes referred
to by some members. Colonel Ame}y, perheps the greatest
friend of the Maltese in the British Cabinet, had also mede
& public speech in Malta in Italian. It is true that a
Chief Secretary had in the past, attempted to do what the
Govefnment is accused of doing now. But thet time has

pessed never to return.

I
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Open the file in front of you and read through the letter. As

you go along, on your copy of the letter, mark any words or
phrases that strike you.

/1. Fill in the following table to gather some general information about the letter: \

Author’s Name

Author’s Title

Receiver

Author’s Address

Date

CLook at the first paragraph: \

a) Why did ‘Dr. E. Mizzi and other leaders of the “Nationalists” go to Rome?

b) Do you think that the Royal Commission had already presented its recommendations?

Why do you think so?

c) What does your answer to (b) imply about the attitude the British held towards

Italian?

\_

r
3. a) Was the author who is informing about this report in Malta?

b) How much can we trust what the author says regarding what happened?




/4.a) Go through the whole letter and search for the term ‘Nationalists’ or ‘Nationalist’.\

What can you note about the way in which the author writes down this term?

b) What is the author implying about the Nationalists in the way he writes it and what

does it say about the tone of the author?

c) What does this show you about the author’s political affiliations? Is he pro-British

or pro-Italian?

\_ /

(
5. What information can you gather from paragraph 2, sentences 1-27

s

a) Who is leading the Italian Government at the time of this letter?

Look at paragraph 5:

b) Was there already Italian influence present on the Island? Back up your answer from

the source.

- J

4 )
7. The letter is marked as ‘CONFIDENTIAL’. What does this show about the nature of the

contents in this letter?




r
8.

Considering what you have analysed, and the date of the letter, what would you say

that the overall feeling of the letter and the author is?

-

9.

From what you have gathered, would you say that the British, at this point of 1931

had good enough reasons to try to suppress Italian? Explain.
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This worksheet does not require a resource handout, but instead it only
requires a copy of the document which the teacher needs to make sure to

give to the students. This is supplied in the ‘Document Copies’ section.
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by f&s&u’fgﬂﬁﬂéqdli
3t. Stephen's Club, ':.
S.¥el.
a 10th September, 1931.

C mammmx,.

511‘. . = : ‘..'-

It is reported from Malta that Dr. E. Mizzi and
other leaders of the "Nationalists" (in the proeItalian
sense) Party ha;. gonq-io Rome with the objodt of inducing . ¥
the Italian Government to intervene pollticallyfaﬁd'diploé' 2
matically against nnbicipafed reconmendations of the-ﬁoyal 1 ‘
Co-nlnion'curtuling the ascendancy of the Italian language .,
in the Law Courts of Malta.

" The sbove Report 1s also to the effect that this
action has been taken in view of the success of a iimilar |
course adopted when Mr. Joséph Chamberlain was Socfetary of
State for the Colonies. It 1§_alleged by the "ationalists” [
that ¥Mr. Joseph Chamberlain altered his policy with regard |
to Malta to please friends in the Itallan Government ine
fluenced from Malta, and appeal has been made on that pre-
cedent to the "Nationalist” leaders of to-day for concerted
action in the present circumstances.

The intervention on the former occasion of a
foreign power in the domestic affairs of Malta was recently
denounced in very strong terms in evidence before the

Royal Commission at ¥alta by Sir Augustus Bartolo; and

The Secretary of State for the Colonies,
Downing Street, S.W.l.




the undersigned presented a memorandum (of which a copy
uighz be obtained from tha Socretary of the Roynl commisalon)
in which was recorded his recollection of the circumstances
in which Mr. Joseph Chamberlain lni_allogad to have acted
under undue pressure of'itnllan itntasmen-

The above prapodont arose under Crown Colony
government, and any ropetition would be irreconcileable with
the rights and aspirations of the Maltese Nation after a
grant of self-government.

It is suggested that His “ajesty's diplomatic
Representatives in Rome may be informed of the above Report.

On the other hand, I have reliable information
from Rome that my friends there are confidently asking
Signor MNussolini to abate Fascist activities as exercised
in Malta, and to close the Fasclist Club in Valletts, and I
have reason to believe that the influence of =my friends, if
suppofted unofficially, is likely to have more weight than
that of the friends of Ur.tB.lizzi and of Sir Hugo Mifsud,
unless it be that there sare secret and other influences
working at the Vatican to an extent beyond the amblﬁ of
the information at my disposal.

It is suggested that a copy of this letter may
be sent to the Foreign Office, and to the Covernor of Malta,
and that I may be permitted to call on ¥r. Orme Sargent at
the Foreign 0ffice in reference thereto to-morrow morning

-2-
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before my return to Sizergh Castle, Westmoreland, in

the afternoon.
I have the honour to be, Sir,

Your obedient servant,

(Sgd.) STRICKLAND.

Head of the ¥inistry, and
Minister for Justice.




CONFIDENTIAL,

22nd September, 1931.

Dear Bevir,

I have to aaknowledge with thanks
the receipt of your Confidential letter of tpe
17th September, 1931, enclosing correzpondence

with Strickland on the Itelian lenguage question.

Yours sincerely,

(8d) H.C. LUKé‘

ANTHONY BEVIR, ESQ.




\ CONFIDENTIAL. 4

411035/31. Downing Street,

‘ 11* september ,1931.
AY :
“

Dear Luke,

I enclose, for your informetlon, the

ord Strickl&“d accompanylng correspondence with Strickland on

;%ﬁ%f%%é%?ﬂ""'the Italian langusge question.
L o Yours sincerely,

Ctron, S

H. C. LUKE ,ESQ. ,C.M. G.




St.Stephen's Club,
S. W. 1.
10th September,1931.

8ir,
It is reported fromalta that Dr.E.Mizzi

and other leaders of the "Nationalists" ( in the
pro-Itaellan sense) Party have gone to Rome with the
object of inducing the Italien Government to intervene
politically and diplomaticelly against anticipated
recommendations of the Royal Commission curtailing
the ascendancy of the Italien languasge in the Law
Courtsof Malta.

| The above Report is also to the effect that
tids action hes been taken in view of the success of
a similar course adopted when Mr.Joseph Chamberlain
was Secretary of State for the Colonies. It is
alleged by the Natlonalists" that Mr.Joseph
Chamberlain altered his policy with regard to Malta
to please friends in the Italian Government
influenced from Melta, and appeal has been made on ;
thet precedent to the "Natlonalist" leaders of to-day
for concerted action in the present circumstances.

The intervention on the former occasion of a
foreign power in the domestic affairs of Malta wes
recently denounced in very strong terms in evidence
before the Hoyal Commission at Malta by Sir Augustus
Bartolo; and the undersigned presented a memorandum
( of which a copy might be obtained from the
Secretary of the Royal Commission) in which was

recorded

The Secretary of State for the Colonies,
Down ing Street,S.W.1l.




recorded his recollection of the circumstances in
which Mr.Joseph Chemberlain was alleged to have acted
under undue pressure of Italilan statesmen.

The above precedent arose under Crown
Colony govermment, and any repetition would be
irreconcileable with the rights and aspirations of the
Maltese hNation after a grant of self-government.

It 1s suggested that His Majesty's
diplomatic Representatives in Rome may be informed of
the above Report.

On the other hand, I have reliable
information from Rome that my friends there are
confldently asking Signor Mussolini to abate Fescist
activities as exercised in Malta, and to close the
Fascist Club in Valletta, and I have reasson to believe
that the influence of my friends, if supported
unofficially, is likely to have more weight then that
of the friends of Dr.E.Mizzi and of Sir Hugo Mifsud,
unless 1t be that there are secret and other
influences working at the Vatican to an extent beyond
the ambit of the information at my disposal.

It is suggested that a copy of this letter may
be sent to the Foreign Office, and to the Governor of
Malta, and that I mey be permitted to csll on
Mr.Orme Sargent at the Forelgn Office in reference there
Lo to-morrow morning before my return to Sizergh
Castle, Westmoreland, in the afternoon.

I have etc.,
(8d) strickland.

read of the Ministry and
Minister for Justice.




10th September ,1931.,

Dear Lord Strickland,

With reference to my conversation
Wwith you this morning, I now write to say that a
copy of your confidential letter of today's date
addressed to the Secretary of State has been sent, as
you requeated)to‘Mr.Orme sargent of the Foreign

Office.
You will no doubt hear from Mr.Sargent this
evening or tomorrow morning wiether he is able to
see you on the matter raised in your letter.
I remain,
Yours sincerely,
(s8d) E.B.BOYD.

THE LORD S1RICKLAND,G. C.M. G.
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Step 1: From your archival file, find the document labelled ‘1’ in red.
In the space provided, create a copy of this document. To help you
decipher the text, you have the ‘Cursive Handwritten Alphabet
Chart’ on resource handout 1. You can also ask the reading room
staff for help.

Step 2: In the space provided below, write down some difficulties you

encountered when reading and copying the document.




Answer the following questions by using the document labelled ‘1’ in

red which you have just copied. To help you understand the
document better, use the vocabulary box on resource handout 2.

~

. From the format of this document, what type fo document would you say it is? Mark one

of the following:

Photograph Report Gazette Extract

. a) Who is the author of this document? State the name and job title.

b) From your answer, do you think the author is a public official?

. How were you able to distinguish between the author and the receiver of this

document?

. a) When is this document dated?

b) What major event was happening during this time? Write-down a short quote from

the document which hints towards this event.

. What is the political alignment of the author of this document? And what piece of

evidence can you provide from the source to support your answer?

. a) What is the author doing in this document? The cover page of this file in which this

document is located can help you.

b) What were the two reasons behind the author’s actions?

Question no. 6 continues on the next page




Part 28

6. c) Do you think that the author’s actions were done willingly?

d) How does the tone of the author support your answer to the previous question?

G J

K From what you have analysed: \

a) What is your conclusion about how the British authorities perceived Italian and

people with the same political leanings as the author of this document?
b) Why do you think this was so and would you have held the same opinion in those
circumstances?

Answer in some length in this space:

\Z

Go to the document in this archival file labelled ‘2’ in red, and
answer the following questions.

1. By looking at the bottom right corner, who is the author of this document?

2. By looking at the bottom left corner, who is the author addressing in this document?




Part 88

3. What is the author doing in this document?

.

,
4. When is this document dated? Is it the same or different to that of document ‘1’?

\

( )

5. How does this document influence your answer to Part 2 Question 77 Does it strengthen

your argument or does it change your opinion? Explain.

Par 4l

Go to document labelled ‘4’ in red in this archival file, and carry out
the following steps.

<
Step 1: Ask someone from the reading room staff to bring you the Government
Gazzette from the date 5" January 1920.

J

/Sj_ep_Z: Fill in the following table as required. \

Document labelled ‘4’ in file| The Malta Government

D t:
ocumen CSGO12210/1940 | Gazzette, 5th January 1920

Document type:

Languages in
document:




Parr 4

Step 3: The Gazette was an official governmental newspaper where notices
and important information would be published. With this in mind, and by
comparing the information found in the table in step 2, what can you say
about how the official languages of Malta were impacted during the Lan-
guage Question and what impact this Language had on the Maltese lan-

guage?

\_ _/




THE

IFANGUAGE
QUESTION

RESOURCE
HANDOUTS




Reseounceland et

Cursive Handwritten Alphabet Chart




Reseuree Handeut 2

Summoned
On account of

Alternative

Letter Patent

Quamdiu me bene

gesserim

My protests

Proclivities

Vocabulary Box

Notified
As a result of which
Case / Option

An official document drawn up by the King or Queen
giving a title or rights to a person (Brittanica, 2017)

As long as I behave properly
(LSData, 2025)

My objection / dissatisfaction.

Inclinations
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press Notice No. 57/40.

ﬂ;{ {.i n,‘u'-';‘i«; F\' .,\)-&Sir Arturo ilercieca, Kto, MoAs, LL>De> has
tendered his resignation of the officea of chief
Justice and President of the court of Appeal and
his resignation has been accepted by His Excellency
the officer administering the Government .. with sffect

from the 1lth Juney I“]I{O.

ZAsutenant-Governor's. O;f‘iée ’

valletta, 11%* 1ho, s Hes

[




Presgs Notice No.57/1.0.

Ngharefu i11i Sir Arturo Mercieca, Kt., M.A., LL.D.,
= id-dimissjoni tiegu mill-keigekarigi ta' Prim
Imhallef u tA President t 1-Qorti ta' 1-Apprll u 1i
d-dimissjoni tieghu fgphmiloug-a mill-Ecéellenza Tieghu
1-Ufficjal 11 oieghed jamministra 1-Gvern, b'serh mill-1l
ta' Gunju, 1940.




@

z :
2 2 [\ “ 6 11lth June, 1940

8ir,

I have the honour to acknowledge the
receipt of your leilter of to-day's date tendering
Jour resignation of the offices of Chief Jugtice
fnd President of the “ourt of Appeal, &nd to inform

Jou that your resignation has been accepted with
eff'ect from to-day,

I have the henour to be,
B8ir,

Your obedient sarvant,

() W-G-S. Bttt

OFFICER ADMINISTERING THR GOVEVNMIENT,

Sir Arturo Mercieca, Ktes MeAes LLeDs»
Valletta,

ac.




ac.

11th June, 1940.

Sir’

I have the honour to acknowledge the
receipt of your letter of to-day's date tendering
your resignation of the offices of chief Juetice
and President of the Court of Appealy, end to inform
you that your resignation has been accepted with
effect from to-day,

I have the honour to be,
8ir,

Your obedient servant,

(b{) W.G.5. 2AUe.
OFFICER ADMINISTERING THE GOVERNIENT.

8ir Arturo Mercieca, Kt., MeA., LL.De,
vValletta.

-
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The following are the works of two historians who like you
came to the archives, read and analysed the same
documents and gave their own interpretation on a specific
aspect of the Language Question.

Step 1: Read the two extracts on pages 1-2

i B

Brian Blouet, ‘The Story of Malta’, 1981, p. 178-179.

However, the debate was not conducted in purely educational
terms and was soon an issue in the Council of government
where the reform group favoured Keenan’s proposals with its
emphasis upon Maltese as the first language and English as the
second. The anti-reform group wanted to perpetuate the domi-
nance of Italian. Sigismondo Savona was Director of Education
from 1880 to 1887 and he attempted to implement many of the
Keenan recommendations. He did not downgrade the teaching

of Italian as radically as Keenan had suggested but this did not

save Savona from numerous political attacks on the issue. /




@lct 2: \

Henry Frendo, ‘Storja ta’ Malta’, 2004, p. 271, 273, translation.

The language question was not just between English and Italian.
In the middle of this question, there was also Maltese [...] It
was a long, difficult and tumultuous journey before the dream
[that Maltese gains ground] somehow became a reality [...] Sa-
vona started this journey, when he took over the Directorship of
Education in 1880. It was him who began to implement Keenan’s
recommendations in the eighties, although he somewhat moder-
ated what the commissioner had projected. In the first two

years of primary school, Maltese had to predominately prevail,

wwed by English and Italian.

Step 2: Go to the next page and answer the

questions on the extracts you have just read.




-
1. Take your pencil and on the two extracts mark those elements which are similar in the

two interpretations.

2. Do the facts between the two extract match each other? Yes or no?

-
3. What adjectives would you use to describe:

a) Blouet’s interpretation:

b) Frendo’s interpretation:

.

s

4. Look at the names of the authors, what do their names reveal about their nationality?

r

5. Take note of the date when both works were published .

\.

-

6. What seems to be the difference between Blouet’s and Frendo’s interpretations?

Help: Think about which aspect each author focuses on.

N\

-

6. How do you think is it possible for the two extracts to agree on the facts but do not
come up with the same interpretation? What does this show about how history is writ-

ten and how it works?




Attachments

Attachment D

Worksheets Set C — The Santo Spirito Hospital
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Paxrs U8

Step 1: Open the Orders Book no. 166 and go to foglio 538.

Step 2: Fill in the chart called ‘Cursive Alphabet Chart’ on pg. 2, by
placing the cards with the cursive letters next to their modern type
equivalent.

Note: To figure out what letter each card is showing, get resource
handout 1 and look at the nine (9) words on it. These words were
taken directly from your source and have their modern typed
version below them.

Tip: There is one letter that is found on two cards because they are
written in two ways.

Step 3: Complete the copy of the document on pg. 3 by copying and
writing down paragraphs one (1) and two (2) of the document in the

space provided. Use the chart you created in Step 1 to help you read

.

and copy the document.
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Office de, 22 February 1871

You will employ such means for their conveyance thither as will appear to
you best adapted to prevent injury to the patients, having due considera-
tion to the different ailments from which they are suffering, and the con-
dition of each patient.

“sig” A. Pulis

Comptroller.

The Sup®
The Asst. Sup®

S. Spirito Hospital.



1. By looking at paragraph 1, can you make out the outbreak of which epidemic diseases

Malwa was facing in 18717

2. From the following, who is the author and who is the receiver?

The Superintednant & Asst. Superintendant:

Comptroller:

3. What do you think the roles of the Comptroller, the Superintendant and the Ass.

Superintendent found in the document were?

4. From what you have understood from this document, and the book in which this

document is found, why was this source created?

5. What can this source tell you about the measures taken by the authorities of the time
to limit the spread of the disease you mentioned? Write down two and include evi-

dence for your answer by quoting directly from the source.

Measure 1:

Evidence 1:

Measure 2:

Evidence 2:



6. How did the measures proposed impact the function of the Santo Spirito Hospital?

7. How might the measures proposed have impacted the following:

a) The patients already in the Hospital:

b) The staff:

8. Keeping in mind the reason for why this document was created, what is something that

this document does not address? And what other source/s would help you fill in that

gap?

9. If you were a historian researching the Santo Spirito Hospital, how would you have

found this document to be important? To help you answer, fill in the template below:

This document is important because

The evidence to this is




1. Were there any titles in the source which you did not know what they mean? If yes,

what were they?

2. Do you think not knowing what certain titles meant made it harder for you to analyse

the source and answer some of the previous questions? Explain .

3. Does it help you understand the source better knowing that the Comptroller is the head
of all Charitable Institutions which include also the hospitals and that the Superinten-

dent is the person in charge of a particular hospital? If yes, how?

4. How would the handwriting of these sources have limited you from analysing these

sources have you not transcribed the document first?




An extract from a book about healthcare in 19th century Malta
by Historian 1, using the primary source you have in front of

you.

It has long been known that the British were mostly concerned
with their own interests. This can be seen from their
authoritarian decision to remove all infectious diseases to the
countryside by “reserv[ing] temporarily the Hospital of Santo
Spirito exclusively for the treatement of small-pox patients.”
This decision did not only benefit British interest by making the
harbour area and its garrison safer, but as a result it also put
the Maltese of the countryside at risk. By moving all the
patients that were present in the Santo Spirito Hospital to the
Central Hospital in Floriana continues to show the indifference
of the British towards the Maltese. This is because such a
neglectful decision leads to overcrowding which actually puts

the patients in more danger.



An extract from another book about healthcare in 19th century
Malta by Historian 2, using the primary source you have in front

of you.

It has become a cliché to say that the British were not taking
care of the Maltese. Their actions in the face of the small-pox
epidemic in 1871 can back up this claim. By decisively turning
the Santo Spirito Hospital into a hospital “exclusively for the
treatment of small-pox patients” the British displayed their
caring leadership. This, along with the fact that they made sure
that every single patient already present at this Hospital was to
be moved to the Central Hospital in a way that “prevent][s]
injury”, showed how considerate the British administration was
of the people of Malta, especially those who were ill and

suffering.



1. Historian 1’s extract is biased against the British administration. What is there in this

extract that shows this? Hint: looking at the adjectives used can help you .

2. Historian 2’s extract is biased in favour of the British administration. What is there in

this extract that shows this? Hint: looking at the adjectives used can help you.

3. Write down what information from the source in front of you was used as evidence by:

a) Historian 1:

b) Historian 2:

4. Are the answers to 1.a and 1.b similar or different to one another?

3. Keeping in mind the answers to your previous question?
a) Would you expect the interpretations of the two historians to be so different from

one another? Yes or no? And why?

b) What does this show you about the work of the historian?
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Reseuree Handeut 2

These cards are to be cut up in advance before the visit to the archives, and
provided to the students jumbled up, along with some blu tack for them to stick

them onto their cursive alphabet chart on pg. 2.
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Office de, 24 October 1874.

Memo:

Fill in this column in

question 2:

It was with a real sense of regret
that I have some days ascertained the
truthfulness complaints to me by a
person of Cittavecchia, with
to the inhuman which the
Lorenzo Camilleri experienced on his admis-
sion and his short in the

Hospital of Santo

Paragraph 1:

The Chaplain, whose principal

duty is to possible consolation and spiritual
comfort to the , especially during
their of life, passed several
times the bed of , showing
an astonishing to the dying
state of that :not a
word to his agony; not a prayer

to accompany from life.

He did not even take the of calling
a nurse to the wants of the

dying patient, by even his parched
lips, and keeping away which

swarmed over his face.

Paragraph 2:




Fill in this column in

The Resident asked
by me whether he distribution of
Diets, said that “he did so 7,
and not even Dr Naudi seemed to

of of Regulations.

Paragraph 3:

Such disregard

shows evidently that are
wholly unqualified , and
I but take the first

opportunity of

to Government, such arrange-
ments as the and
the welfare of demand.

Paragraph 4:

“Sig” A. Pulis

Comptroller

Chaplain and staff failed to care for Lorenzo.

Reporting unfit officers and calling for reform.

It’s true, Lorenzo was not treated well at Santo Spirito.

More staff disregard the rules.

~—"




1. Who is A. Pulis, the author of this document?

2. Look at the left bottom corner of £ 149. Those are the recipients of this source. Write

down to whom this source is addressed?

3. When was this source drawn up? Write down the date and include also the century.

4. What is Pulis’ purpose of drawing up this source? The use of the word ‘Memo’ at the

top should help you.

5. For the following two interpretations find evidence from the source to back them up:

Interpretation 1:

In the late 19th century, patients were neglected at the Santo Spirito Hospital.

Evidence:

Interpretation 2:
The Santo Spirito Hospital staff ignored regulations.

Evidence:



f)

. Focus on paragraphs 1 and 2:

What made Pulis investigate this situation at the Santo Spirito Hospital?

Pulis notes how he had “ascertained the truthfulness of complaints made”. Given
that Lorenzo had died during his stay at this hospital, and Pulis was not present at
that moment, how could Pulis have verified whether the complaints were true or
not? Who could he have asked? Choose and underline one of the following:

The Chaplain; the Nurses; other patients in the same wards as Lorenzo.

Explain why you chose one party over another in the previous question.

Did Pulis portray the Santo Spirito Hospital in a positive or a negative light? Why

do you think so?

With Pulis being a government official do you think he had any reason to portray

this Hospital in one way rather than the other? Yes or no? Explain.

Keeping in mind your previous answers to question 6, give one reason for why we
should trust this source, and one reason for why we should be a bit cautious of it.

Trust:

Caution:




7. Using the document in front of you, in 4 sentences write:

a) Lorenzo’s reaction to this document if he were still alive.

b) The Chaplain’s reaction to this document.

1. Using the information gathered from the source in Part 2 as your evidence, how do you
think the overall treatment of patients at the Santo Spirito Hospital was under British

administration? Was it good, bad or a mix of both? Explain your answer.




7. Read the following extracts from the Reports on Santo Spirito Hospital by the
Ladies Hospital Visiting Committee (CSGO01, 1008, 1937) and answer the

questions that follow:

Extract 1: March 22, 1937, Unexpected Visit

“Patients: comfortable and not complaining, but knives and forks very

old and dirty - they cost 1/4s each when new!”

Extract 2: April 24, 1937

“Patients, all patients and staff received easter eggs and fruit and il-
lustrated papers etc are given at each visit.”

Extract 3: May 19, 1937

“all wards visited and everything in good order - paper, sweets and

cigarettes given to all patients.”

a) How does the primary source in front you compare to these two extracts in terms
of how patients were treated at the hospital? Are they similar or different?

Explain.

b) Now that you have consulted with another source, does your answer to part 3

question 1 change? Yes or no? And why?
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Comptroller

The Superintendant

The Asst.

Superintendant

Render

Consolation

Indifference
Departure

Parched

The head of the Charitable Institutions and hospitals
fall under Charitable Institutions.

The person in charge of the Santo Spirito Hospital.

The person in charge of the Santo Spirito Hospital

after the Superintendant.

To provide something.

Try to make someone feel better.

Not caring about something or someone.
To leave.

Very dry.
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You are a researcher, carrying out research about the Santo

Spirito Hospital in Rabat during the British administration.

You came across this document GMR 280 which you have to

analyse to see what it can provide you with for your
research.

Tip: Grab resource handout 1, and keep it next to you during this
whole worksheet to help you understand some unfamiliar phrases.

Paxrk Us

To start your analysis, grab resource handout 2, open the

document in front of you and find the front page of this

document, which looks like the one you have on resource
handout 2 ... just with no edits.

-

1. Look at Section A:
a) What type of primary document do you have in front of you? Choose and underline
from the following: Article; Report; Memorandum; Letter.

b) From the title of this document, what do you think this document is about?

\_

J

-

2. Look at Section B:

a) Look at the bottom of the document and write down the date and place of publication.

~N

b) Who is the author of this document? Include name, surname and title.

\_

Question 2 continues on pg. 2




c) What does the author’s title reveal about his nationality and status in society?

d) Considering both the Author’s nationality, and the location where this report was

published, who do you think ordered this investigation?

3. Keeping in mind your answers to question 2, how might the author’s position influence

the report such as some things he might focus more on than others?

Step 1: Turn the page to the ‘contents’ page to spot in which part of the docu-
ment the Santo Spirito Hospital is probably dealt with.
Tip: Hospitals at this time fell under the body of ‘Charitable Institutions.’

Step 2: Go to the first page of the section you have identified. In the margins,
there are small captions which indicate what the paragraphs are about. To
find what you require for your research go through these captions until you

find ‘The Hospital of Santo Spirito.’



1. By reading paragraph 1, what immediate first impression does Julyan give you of this

Hospital?

2. Focus on paragraph 2:
a) Julyan notes how this Hospital is not popular among the people of Malta. Does he

attribute this unpopularity to flaws in its structure or to its gloomy appearance?

b) Julyan remarks how what you have answered in (a) is because the hospital needs
some effort in order for it to function well as medical facility. What is the implica-

tion of this on the person in charge of the hospital?

c) Keeping in mind what you have just learnt, write down how the person in charge of

this hospital would have written paragraph 2.




3. Focus on paragraph 3:

a) What is Julyan saying about the doctors of this hospital?

b) What could be the implication of your previous answer on this Hospital?

4. Focus on paragraph 4:

a) Inyour own words, what were Julyan’s 3 recommendations for this hospital?
1)
2)
3)

b) One of the recommendations you mentioned in question 4a is from the last sentence

of this paragraph. For this he gave two justifications, that of benefiting the patients
and that it would be less costly. Would you agree with both of his justifications and
why?

c) Thinking back to what you worked on in part one, do you think that his recommen-

dations could have been influenced by his position and why?

5. What limitation could this document have to you, as a researcher researching about

the Santo Spirito Hospital?




6. Read the following, a communication between the Comptroller, the head of the
Charitable institutions, and the Chief Secretary to the Government dated 1897.
(NAM, CSG 01, 15137, 1897)

“Sir, I have to report that Giovanni Mifsud of Mellieha, who
happened to be at work in the Rabato district, was admitted to S.
Spirito Hospital, on the 23rd Inst[ant], at about 6.45 p.m, suffering
from an extensive wound on the chest penetrating into the thoracic
cavity, caused by a pointed and cutting instrument. The case being
crucial and of serious nature, Dr. Camilleri the Superintendent,
considered it necessary to call the assistance of Prof. Bonnici who
repaired there at 8.30, attended the patient, together with Dr

Camilleri and was back at Floriana at 11.30 p.m.”

a) What was the nature of Giovanni Mifsud’s case?

b) Do you think this document can help you answer a question which the document

by Julyan could not? If yes, how?

c) What does the fact that Dr Camilleri of Santo Spirito Hospital in Rabat had to call
Dr Bonnici of the Central Hospital in Floriana show you about certain

recommendations that Julyan had proposed?

Question 6 continues on the next page.
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d) The comptroller noted how this case was “crucial and of serious nature’.
i) Look at the time between admission of Giovanni and the time that further helped
arrived, and write them down:

Time of admission:

Time when further help arrived:

ii) What possible consequences could the recommendation that leads to ‘a reduction of

expense’ have had?

1. If you are the Governor which of the following adjective would you decide to use to
positively portray Julyan? Choose as least 2 by ticking the box next to the adjective.
Then, find evidence from the source to back up your choice and write them down be-

low each adjective you chose.

O Perceptive

Meaning: A person who is really good at noticing things.

O Parsimonious

Meaning: A person who is not willing to spend money which can influence quality.

The list continues on the next page.



O Parsimonious

Meaning: A person who is not willing to spend money which can influence quality.

O Inconsiderate

Meaning: A person who does not think about the feelings of others.

O Condescending
Meaning: A person who acts as if they know better than others.

O Economical
Meaning: A person who is careful about not spending more money or use more

resources that needed.

O Pragmatic

Meaning: A realistic person who comes up with practical solutions.

Go to the next page for questions 3 and 4.



O Inconsiderate

Meaning: A person who does not think about the feelings of others.

O Condescending
Meaning: A person who acts as if they know better than others.

O Economical
Meaning: A person who is careful about not spending more money or use more

resources that needed.

O Pragmatic

Meaning: A realistic person who comes up with practical solutions.

. If you are a doctor at the Santo Spirito Hospital, which of the following adjective
would you decide to use to negatively portray Julyan? Choose as least 2 by ticking
the box next to the adjective. Then, find evidence from the source to back up your

choice and write them down below each adjective you chose.

O Perceptive

Meaning: A person who is really good at noticing things.




3. Using the information in question 1, as the Governor, write down a short letter of

no longer than 5 sentences positively portraying Julyan.

4. Using the information in question 3, as a doctor at Santo Spirito Hospital, write

down a short article of no longer than 5 sentences negatively portraying Julyan.
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Resouree Handowt 1

Vocabulary Box

o . Departments that are run by the government for the
Civil Establishment ]
needs of the public.

. A hospital focused on helping patients during
Convalescent Hospital
recovery.

Patients in the hospital.
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Whatever reforms may be required in the Central Civil Hospital,
there appears to be much greater need of change in the man-
agement of the Hospital of Santo Spirito, in the outskirts of Cit-

ta Vecchia.

Though an old building, erected more than four hundred years
ago, and faulty in some respects, its extreme unpopularity with
the natives can scarcely be due to any structural defects. No
one who enters it, however, can fail to be impressed by the
gloominess of its appearance, which must be attributed to the
evident want of energy in turning it to good account as a cura-

tive establishment.

Its resident doctor is charged with duties as a Police Physician
elsewhere, and its Superintendent who is also its Visiting Phy-
sician is in the same position, while both are at liberty to eke

out their scanty incomes (free to stretch their small earnings),

if possible, by private practice.
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It now receives an average of forty-five patients of all sorts.
I am of opinion that it could be put to much better use than
at present by being converted into a Convalescent Hospital
in connection with the Central Hospital, which in that case
would have more room for patients suffering from serious
illnesses. If a small ward were retained for the reception of
urgent cases brought from the neighbourhood, or from the
parts of the Island more remote from Floriana, the rest
might be available for patients in greater need of the healthy
air in which it is situated than of much medical attendance. A
single professional officer might then suffice for it, with

benefit to the inmates and with a reduction of expense.
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GMR 280

REPORT

ON

THE CIVIL ESTABLISHMENTS

OF

MALTA.

BY

SIR PENROSE G. JULYAN, K.C.M.G., C.B.

LONDON:

PRINTED BY WILLIAM CLOWES AND SONS, STAMFORD STREET
AND CHARING CROSS.

1879.
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Tup CHARIT-
ABLE INSTITU-
TIONS.

Sisters of
Charity and
Nurses.

English
Patients.

Religious
Attendance.

The Hospital
of Santo
Spirito.

The Hospital
for Incur-
ables.

26

- G \ )
charged with the duty of administering them a the prescribed times, under the doctor's
orders. : Fas ori :

157. The recent employment of Sisters of Charity as mat'l'om_-,]and s;lc{)lf:;;)fﬁiiél?:[tls of
nurses and female servants, both here and elsewhere, appears to be 1&? ncwhich 3:7 e
tion. These ladies, however, by their religious vows and theseondy LoRs O T

e . tai cupations in the hospital for which
enter the public service, are precluded from certain occupatlons - catistacton by
intelligence and good discipline are essential, and wl_nch are very u actorily per-
: A g ; " - -al defects of the kitchen and wash-house
formed by their native assistants. The structural detects ‘hich I found them on f}
are not solely to blame for the unsatisfactory condition in which O'lln"]_l'ds e nl 16
occasion of my visit, and there is room for yet more 111}1)"0V‘3’n(_3llt ;-lstll-:itl,;infr e murseﬁ
employed in the wards. Married women, 'adn}ltted w1tho.li‘t Pr op]el ol o : \u'(t:h
occupied to acquire useful experience while in the service, and nea 5;1 ¥ iy vi
infants of their own to look after and nourish, cannot be ?xl’CCted to .atten satislactorily
to the patients entrusted to their care. If it is not possible to O!)_ml” ;leally,i} UmI?’”jtent
persons for this duty, the nurses ought at any rate to be _s.elect:ad {from tlut)sel“ 1to are not
constantly subjected to the pressing cla.lms_ot maternity. They ought also (1)1 receive
their meals on the premises instead of going out for them, and to have a change of
raiment, so as to be able to maintain a greater g.how of cleanliness and decency.

158. The depressing influences of the hospital appear to weigh most hez_wﬁy on the
English and English-speaking patients, generally sailors, who have a special claim to
consideration, seeing that, unlike most of the Others,_theu' maintenance is pa}d for at the
rate of ls. 6d. a day. A separate ward, for which space would be available if the
number of Resident Medical Officers were reduced from three to two, should be provided
for them, attended by two English nurses, who could reply . 111‘telhgenf‘,1y to their
inquiries and meet their reasonable wants. Their food, too, though slightly different from
that of the natives, is not what it ought to be. . i

159. Considering the facility with which temporary assistance can be obtained from the
immediate neighbourhood of the establishment, the employment of two resident Roman
Catholic Chaplains in it hardly seems to be necessary. On the other hand, it would be
only reasonable that some provision should be made for the expenses ineurred by the
English Chaplain to the Government in his ministrations to the Protestant patients.

160. Whatever reforms may be required in the Central Civil Hospital, there appears
to be much greater need of change in the management of the Hospital of Santo Spirite, in
the outskirts of Citta Vecchia. Though an old huilding, erected more than four hundred
years ago, and faulty in some respects, its extreme unpopularity with the natives can
scarcely be due to any structural defects. No one who enters it, however, can fail to be
impressed by the gloominess of its appearance, which must he attributed to the evident
want of energy in turning it to good account as a curative establishment. Its resident
doctor is charged with duties as a Police Physician elsewhere, and its Superintendent
who is also its Visiting Physician is in the same position, while both are at liberty to eke
out their scanty incomes, if possible, by private practice. It now receives an average of
forty-five patients of all sorts. I am of opinion that it could be put to much better use
than at present by being converted into a Convalescent Hospital in connection with the
Central Hospital, which in that case would have more room for patients suffering from
serious illnesses. If a small ward were retained for the reception of urgent cases bT'ought
from the neighbourhood, or from the parts of the Island more remote from Floriana,
the rest might be available for patients in greater need of the healthy air in which it is
situated than of much medical attendance. A single professional officer might then
suffice for it, with benefit to the inmates and with a reduction of expense. °

161. There would be great advantage, moreover, in removing the Hospital for
Incurables:, 1f 1)(2551ble, from its present locality. Lodged in the lower part of Valletta,
near to Fort St. I‘-,lmo,_ in an incommodious building formed of two old houses, its
situation is unsuitable alike to its unfortunate inmates and to the inhabitants round about.
It has no day-rooms or airing-grounds, and the female patients are only allowed to take
excrcise on the roof, while the men furnish a painful spectacle when promenading
on the neighbouring granaries. Very few improvements appear to be pructicablz
so long as the institution remains where it now is; and, as soon as the Goyernment
can see its'way to do so, it would be well to transfer it to Citth Vecchia or some
other place whercl it would be near enough to another establishment for a safe cconomy
In medical supervision to be effected. When the long-promised new Ospizio is built, the
most convenient arrangement might be. to make the structure large enough to include
an asl}'lum for the two huudred and twenty or more victims of incurable disease whom
Eho.Govm't::Ipcnt undertakes to provide for, and whose chief requirements are wholesome
lood, provisions for cleanliness, and fresh air, It may be observed that the building
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The teacher has split you up into groups and tasked two of you to work on the
male register, and the other two on the female register. For guestions 1-3
work together in your pair.
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1. On your document, focus on the part which is marked in blue on the image above.
From these headings, write down the 9 pieces of information that the source can give

you directly about the patients and their deaths.

1) 2)
3) 4)
5) 6)
7) 8)
9)




2. If you look a bit deeper into the third column on your document, marked with a blue

arrow, what is something else it provides you with that the heading did not indicate?

3. You need to gather data about the patients from the two registers you have in

front of you, to fill in the following tables:

Table 3a Table 3b
Female | Category Male Category
Deaths Total Deaths Total
¢ <1 g <1
o o 1
> . >
LN 2 LN 2
v T
(7]
_g 3 _g 3
> 4 > 4
5-9 5-9
< 10-14 < 10-14
=] =]
[0} 15-19 7] 15-19
O O
- 20-24 - 20-24
[~ n S 1]
a E 25-34 a E 25-34
< > 35-44 < > 35-44
LN LN
> 45-54 > 45-54
> 5564 ~ 55 64
(@) @]
65-74 65-74
75-84 75-84
85-94 85-94
95 & over 95 & over

Total Deaths

Total Deaths

Follow these steps to gather the data:

O

O

If you have been assigned the female register, fill in table 3a.
If you have been assigned the male register, fill in table 3b.

Step 1: From the register assigned to you, identify those entries that fall in
this date range, 2nd April 1908 - 1st April 1909.
Step 2: For each age category, in the intervals of 5 years from age 5 and

older, create a tally in the first blank column ‘Female Deaths’/ ‘Male Deaths’.




[0 Step 3: Once you have went through all the entries, in the last column
‘Category Total’, write down the total of each tally to find out how many
patients died in each age category.

[0 Step4: Inthe last row, ‘Total Deaths’ add every total in the ‘Category Total’

to see how many females / males died in that period of one year.

Get back into your whole group, provide the data gathered to the other
pair and fill in the other table.

4. With the data you have gathered, complete the following bar graph where you will
be putting the number of male and female deaths per age category together. The
legend of the graph is showing you how you should colour the female and male
columns.

The first one has been done for you as an example.

C = N W b~ U O

[N

5-9
10-14
15-19
20-24
25-34
35-44
45-54
55-64
65-74
75-84
85-94

95 & over

I:l Females . Males




5. Answer from the data you have just gathered in question 3, and organised further
in question 4:

a) Throughout the year in question, were there more male or female deaths?

b) Note down the age range in which the majority of the:
i) Males Died:

ii) Females Died:

c) Write a short paragraph commenting on your findings in 5a and 5b.

Note: Apart from describing, you need to think of a reason/s for your findings.

d) Look at the ages from <1 to 5-9. How would you describe the number of deaths in

these ages?

e) How does your answer to (d) compare to the fact that in Malta at that time the

probability of infants and children passing away was quite high?

f) Considering your previous two answers, do you think patients of all ages were al-
lowed admission into the Santo Spirito Hospital for general medical care or maybe

some were only allowed in certain instances? Explain why you think so.

6. If you are a historian researching the Santo Spirito Hospital, what is one other way you

would you make use of this document?

7. As a historian, what other source or sources would you consult:

a) To help you understand better those numbers that you derived from the register?

b) To help you get a better understanding of mortality in Malta during the period?
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1. Grab resource handout 2, a plan of the Santo Spirito Hospital. You will notice that
there are two elements marked in blue. These are two important tools found on

plans to help you analyse them.

Grab your magnifying glass and on your Blue Books inspect what on the resource
handout is marked in blue, 1 and 2. In the space below write what you notice about

them and what type of information you think they can give you.

1)

The teacher has provided you with a copy of both plans, one marked A and one
marked B. Grab these copies and use them for the following questions.



2. Inspect your printed copies of these plans well and do the following:

a) On both maps circle at least three changes that you were able to notice on the

ground floor from plan A to plan B.
b) Describe what the changes you marked for 2a were:

c) On the upper floor of both plans, circle two changes that you note in the male

division and female division from plan A to plan B.
d) Describe what the changes you marked for 2c were and think about why these

changes from took place:

e) Look at the right-hand side of the upper floor in both maps, what change can you

notice to be happening from plan A to plan B?

3. Do you think that men and women were allowed to communicate in this hospital?

Explain your answer by providing evidence from the plans.

4. From the legend of the plans (marked 2 in resource handout 1), can you point out what

members of staff worked in this hospital?

—_— ]

) 1 e

5. Who of those you mentioned in question three lived in this hospital and why do you

think they lived on the premises?

N |

—



6. If you look at the maps you will see that the hospital seems to be built around the
chapel. What does this along with the presence of the chaplain, show about the

position of religion in Maltese society?

7. Grab your copy of the 1915-16 plan, plan B, of the Santo Spirito Hospital:

a) On your plan mark the trail you took to come to the reading room from entering
through the front door. Then mark with an x the room in which you are in.

b) What was the function of the room you are in before it was turned into the read-

ing room of the national archives? Note: use the legend.

c) What is one change that you see in the room that you are in from the plan?

d) By making use of the scale, which was the first thing you had to point out from the

plans, measure the area of the room you are in and write it down here:

How to use the scale:
1) Get your ruler and measure the distance between the 0 and 10 on the scale. Write
this number down in mm.

2) Measure in mm the length and breath of the room, and take a note of them.

3) Using simple proportion, multiply the length of the room by 10, and divide it by the

number you wrote in no. 1. Write down the answer in feet.

4) Do the same as you did in no. 3 for the breath.

5) Multiply your answer to no. 3 and no. 4 to get the area of the reading room.

6) Multiply your previous answer by 0.92903 to convert the measurement form ft2 to
m2.




8. Above you, there are these designs engraved on the wall, two of the very few that
have survived the transformation of the Santo Spirito Hospital into the National

Archives.

a) Describe what you see:

b) Given what you have learnt about this place, what do you think these are?

c) When works were taking place to transform the building into the National
Archives, the majority of these were filled up and covered. How do you think this
has impacted the history of the place and do you think more care should have

been taken to preserve such artefacts?

- /)




9. Below is what the Committee Appointed by Governor Plumer in 1921 had to say on
the Santo Spirito Hospital:

NAM, GMR - 736/1921

“We consider that no objection of whatever character should be allowed
to stand in the way of this hospital being closed. It cannot fulfil the
purpose for which it was instituted. It is hemmed in (surrounded) all

round, its location, its equipment, its accommodation are utterly unsuita-
ble, it is far below the requirements of the times.”

After having analysed the plans of the hospital, walked around in it and spent some
time in the very place female patients had to stay while being medically unfit, do you

agree or not with what the Committee said about this hospital? Give reasons for your
answers.




On your own, answer question 1.

1. From the information you have gathered, write a short description of the Santo Spirito

Hospital in the space provided.

Get back into your group/pair for question 2.

2. Read each other’s descriptions of the Hospital and answer the following questions:

a) Are the two descriptions the same? Yes or no?
b) If your answer to the previous question was no, then what is different?

c) You both made use of the same primary source, how is it that your descriptions

differed? What might have influenced your descriptions?

=
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HOSPITAL SANTO SPIRITO,

GROUND FLOOR UPPER FLOOR

1870

s e A A T N

couRT rARD

. Male Division,
. Femula Thvis
e, Chaplain’s Quarkers.

d. Resilent Medioal Officers" Unnrters,

it T‘r')}-']"‘."- 8. Saeristy, 15, Kitchen 21. Bath. 27, Male Surideal Ward.
g- :i):ﬂhhnlu. 8. Public Dispensary, 16, Passage to Male Division. 28, Inspection Room. 28, 0 r
-l‘ l‘"';j[':f;':::."" }.‘?I}\\'mln-l[ul:m 17. _Nlmie.-l' Kitohon, 23. Fomale Medical Ward. ED.J'MHh el Y
E- e A’ . m‘ .]-' ik 18, Bulding Store. 24 (ho. (118 30. Fatients” Effeets Store.
Ii.L Hf U:ﬂ‘lcun\ Duty Room, = it L 18, Dfficers” Water oloset, 25, Do, Surgieal Wanl. 81 Dead-House and  Post- Wanfem
8. Hospital Stora. 12} Provistons Store 20. Water closets, Urinals, & Sinks 28. Lying-in Wird, Kxunination Room:.
7. Entrance to Cluped. 2 z



1915 - 1916

Lobby.

Vestibule.
Dispensary.
Laboratory.
Medieal Officer's room.
Store.

Entrance to Chapel.
Passage.

Public Dispensary.
Wash-house.
Porter’s room.

=2 Dm0 10

ot

18.
19,
19’
20.
21.

SANTO SPIRITO HOSPITAL.

Mol e w w4

Male Division.

o,
b. Female Division.
c. Chaplain’s gquarters,
d. Quarters of Sisters of (larity.
e. Quarters of Resident Medieul
Officers.
Store. 21° W.Cs,
Vestry. 22. Dining room.
Chapel. 23,
Kitichen. 2{,}Fe1n|hlc Wards.
Passage. 25,
Pantry. 3!:'?
]-Provision Stores. gﬁ -Male Wards.
Fuel store. 29,5
W. C. and Lavatory. 30. Btore.
Mortuary and Post AMortem rooni. 81, Additional Wards.

Liv Hanavia-Mavra

39.
40.

UPPER FLOOR.

Chaplain’s Quarters.
Dormitory.

Terrace.

Lavatory.

W- 0.

Bath room.

Day and dining room.
W. C. and bath room.
Terrace.

W.C.




