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Abstract 
 

School libraries today are vibrant and dynamic learning hubs that foster literacy, 

creaƟvity, collaboraƟon, and student well-being. InternaƟonal studies have highlighted 

the impact of school libraries on academic achievement, parƟcularly when staffed by 

qualified professionals. In Malta, the potenƟal and role of school libraries remain mostly 

unexplored, with no quanƟtaƟve studies on student engagement carried out. 

 

A quanƟtaƟve case study approach was carried out with 300 students in Years 7-10. This 

anonymous online quesƟonnaire explored four main aspects: student percepƟons of the 

librarian, the library space and resources, visiƟng habits, and student parƟcipaƟon. 

 

The findings indicated that younger students tend to be more frequent visitors. Students 

consistently found the librarian to be friendly and supporƟve, readily offering help. 

Physical books remain popular, with a desire for varied genres, manga and graphic 

novels, together with greater computer access. Students view the library as a safe, 

welcoming place, but have shown a desire for beƩer design and more seaƟng areas. 

Many students expressed a desire for more acƟve parƟcipaƟon in the library. 

 

This dissertaƟon invesƟgates student engagement in a Maltese middle and secondary 

school library and how engagement can be enhanced. It contributes the first quanƟtaƟve 

data on student library engagement in Malta and develops a pracƟcal toolkit for Maltese 

school librarians, helping to promote the school library and enhance student 

engagement through acƟonable knowledge. 

 

Keywords: School libraries; Student engagement; Librarian role; Library resources; 

Library promoƟon; EducaƟonal toolkit  
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1. IntroducƟon 
 

“Whereas school libraries of days past might have been quiet study spaces, today they 

are vibrant learning spaces that oŌen serve as the cornerstone of a school community.” 

(InternaƟonal Literacy AssociaƟon, 2022, p. 7) 

 

While school libraries in the past may have been seen mainly as book repositories or 

quiet areas for students to work and study, modern school libraries have rapidly evolved 

into vibrant learning hubs at the heart of the school community (InternaƟonal Literacy 

AssociaƟon, 2022, p. 7; McClintock Miller & Bass, 2019). They contribute to academic 

achievement, literacy development, creaƟvity, collaboraƟon, and student well-being 

(InternaƟonal Literacy AssociaƟon, 2022). InternaƟonal studies have found that well-

resourced school libraries, with strong library programs and staffed by qualified 

professionals, are significantly associated with improved student academic achievement 

across subject areas, parƟcularly for disadvantaged learners (Gretes, 2013; Kachel & 

Lance, 2013; ScholasƟc, 2016). 

 

Despite such internaƟonal recogniƟon, the importance of school libraries is oŌen 

ignored in some naƟonal contexts, parƟcularly in the case of Malta. Senior school 

libraries are found in state, church, and independent schools, but few studies have been 

conducted to understand how students perceive and engage with them. 

 

1.1 The changing role of school libraries 

 

The role of school libraries has undergone significant changes in recent decades. Beyond 

the tradiƟonal role of providing print materials for both research and recreaƟonal 

reading, they now integrate technology, facilitate collaboraƟve learning, and serve as 

inclusive spaces where students can develop informaƟon and digital literacy skills, as 
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well as criƟcal thinking (Burress et al., 2023; Herring, 2009). The professional school 

librarian is no longer merely a custodian of books to borrow, but is also an educator and 

a partner in curriculum design (Wake et al., 2022). 

 

The extent to which these evolving roles are implemented varies significantly. While 

internaƟonal research has consistently highlighted the impact of strong school library 

programmes, liƩle is known about the Maltese context, where government policy has 

historically overlooked school libraries (Ministry of EducaƟon and Employment, 2012; 

Ministry of EducaƟon Sport Youth Research and InnovaƟon, 2023; Ministry of EducaƟon 

Youth and Employment, 2005). 

 

1.2 The Maltese context 

 

The Maltese educaƟonal structure presents unique challenges. At primary level, the 

absence of dedicated librarians oŌen leaves book-related acƟviƟes to class teachers, 

frequently without a dedicated library space. By contrast, middle and secondary schools 

typically host libraries with at least one teacher-librarian (Government of Malta & Malta 

Union of Teachers, 2024). 

 

The role of the school librarian in Maltese middle and secondary schools is inconsistent. 

In state and church schools, librarians are usually teachers reassigned to the role of 

“teacher-librarian”, retaining a teaching role together with limited dedicated hours for 

library duƟes. Independent schools have greater flexibility, but investment in the library 

and librarian role varies depending on school prioriƟes. At naƟonal level, there are no 

clear standards for school library design, planning, and staffing, and school libraries are 

rarely menƟoned in official educaƟon strategies or legislaƟon (Leġiżlazzjoni Malta - Malta 

Libraries Act 2011, 2011; Departments of EducaƟon, 2022). 
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1.3 Research Problem 

 

While internaƟonal research has established strong links between school libraries and 

student engagement, there is an obvious gap in empirical evidence in Malta. LiƩle or no 

staƟsƟcal informaƟon has been published on how students in Maltese schools perceive 

or engage with their school libraries. There does not seem to have been any aƩempt to 

translate best pracƟces into a pracƟcal guide designed specifically for local schools. 

 

This lack of research is both a challenge and an opportunity. Without local data, Maltese 

librarians, library associaƟons, and school leaders lack the insights needed to beƩer 

advocate for school libraries or develop targeted strategies for student engagement. This 

lacuna allows the current study to make a pioneering contribuƟon by providing the first 

quanƟtaƟve invesƟgaƟon of student engagement in the Maltese middle and secondary 

school libraries, along with a toolkit for pracƟcal applicaƟon by school librarians. 

 

1.4 Research Aim and ObjecƟves 

 

This study aims to explore student engagement in Maltese middle and secondary school 

libraries and to develop a pracƟcal, user-friendly toolkit to support school librarians in 

Malta in enhancing student engagement. 

 

This is achieved through the following objecƟves: 

1. To examine themes and paƩerns of student engagement across year groups within a 

Maltese middle and secondary school. 

2. To explore students’ percepƟons of the librarian, library resources, and the school 

library environment. 

3. To idenƟfy barriers and opportuniƟes for student parƟcipaƟon in the school library. 
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4. To connect findings with internaƟonal best pracƟce as discussed in the literature. 

5. To design a pracƟcal, adaptable toolkit to support Maltese school librarians in 

promoƟng student engagement. 

 

1.5 Significance of the Study 

 

This study hopes to be significant in several ways. Academically, it fills a clear gap in the 

literature by providing the first quanƟtaƟve data on Maltese students’ engagement with 

their school libraries. It develops a toolkit built on evidence-based research and 

internaƟonal best pracƟces, offering librarians in Maltese schools concrete and pracƟcal 

strategies for enhancing student engagement. Professionally, it highlights the 

importance of the role of the contemporary, professional school librarian, advocaƟng for 

stronger recogniƟon within schools and at naƟonal policy level. Finally, this study 

contributes to internaƟonal research on student engagement, offering quanƟtaƟve data 

and insights from a parƟcular context. 

 

1.6 DissertaƟon Structure 

 

The dissertaƟon is organised as follows: 

Chapter 2: Literature Review – An overview of internaƟonal research and the Maltese 

context about school libraries, with special reference to their role, resources, space, and 

student parƟcipaƟon. 

Chapter 3: Methodology – Outlines the research design, data collecƟon, analysis 

procedures, ethical consideraƟons, and limitaƟons. 

Chapter 4: Findings – Presents the findings of the student quesƟonnaire, including 

quanƟtaƟve data and themes that emerged from open-ended responses. 
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Chapter 5: Discussion – Interprets the findings in relaƟon to the literature, idenƟfying 

trends and implicaƟons, and presents strategies for improving student engagement. 

Chapter 6: Toolkit – Presents salient points from the literature, together with insights 

from the research findings and pracƟcal consideraƟons and examples, to be included in 

the web-based toolkit. Also presents the basic plan and design of the toolkit website. 

Chapter 7: Conclusion – Summarises the findings, reflects on their significance, and 

presents ideas for future research. 
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2. Literature Review 
 

Libraries have always been considered not only as a repository of human knowledge, but 

also as essenƟal to learning. In the educaƟonal scenario, as far back as 1743, Benjamin 

Franklin “proposed the establishment of an academy that would be equipped with a 

library.” (Cole, 1959, p. 87) 

 

As Ɵme went by, the importance of school libraries and their role in the educaƟon 

process was recognised further, to the point that, by the year 2000, 97 percent of 

students in U.S. public schools aƩended schools that were equipped with a school library 

(Michie & Holton, 2005, p. 17). 

 

In 1999, the IFLA/UNESCO School Library Manifesto stated: “The school library provides 

informaƟon and ideas that are fundamental to funcƟoning successfully in today’s 

informaƟon and knowledge-based society. The school library equips students with life-

long learning skills and develops the imaginaƟon, enabling them to live as responsible 

ciƟzens” (para. 1). 

 

Certainly, the past couple of decades especially saw a rapid progression of technology 

and new ideas. While maintaining their core vision, school libraries have evolved to cater 

for new realiƟes and services. 

 

2.1 The role of modern school libraries 

 

Herring (2009, p. 271) argues that school libraries have moved from a support role 

focused primarily on the provision of resources to a more central role in student learning, 

also including informaƟon literacy. As the Official College of Librarians and 
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Documentalists of Catalonia (2022) aptly points out, “A modern school library with 

resources (material, Ɵme, and staff) should be at the heart of the school.” School libraries 

today can serve as central points of learning, both through adequate space and 

resources, as well as by having professionally trained library staff. 

 

School libraries with cerƟfied school librarians and quality school library programs lead 

to students’ higher academic success over various subject areas, as has been 

overwhelmingly shown in a compendium of research about the effecƟveness of school 

libraries (Gretes, 2013; ScholasƟc, 2016). These studies also consistently show that this 

posiƟve correlaƟon especially impacts disadvantaged students. Kachel & Lance (2013) 

found that “students are more likely to succeed when they have library programs that 

are well staffed, well funded, technologically well equipped, well stocked and more 

accessible.” (p. 31) 

 

2.2 The role of the Professional School Librarian 

 

Evolving from tradiƟonal roles of collecƟng, preserving, and curaƟng knowledge, 

modern school librarians now provide enhanced resource access while acƟng as 

teachers, facilitators, partners, and educaƟonal leaders. “School librarians (SLs) teach 

students how to select, evaluate, and use informaƟon in all formats, as well as support 

classroom teachers as an instrucƟonal partner in curriculum design” (Wake et al., 2022, 

p. 4). While school librarians have been at the forefront in teaching students how to find 

and use sources for research, the digital age has ushered in new needs for doing this on 

a much wider scale. Burress et al. (2023) highlight the importance of school librarians in 

teaching “informaƟon literacy skills to K-12 students such as how to conduct research, 

access database informaƟon, be good consumers of informaƟon, how to problem-solve, 

and how to think criƟcally.” (p. 15) 
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The ideal school librarian should be qualified in both library and informaƟon sciences 

and in educaƟon. Speaking of school librarians as ‘teacher librarians’: “A teacher librarian 

holds recognised teaching qualificaƟons and qualificaƟons in librarianship,” adding great 

value due to the powerful combinaƟon of knowledge and skills in both pedagogy and 

library and informaƟon management (Australian Library and InformaƟon AssociaƟon, 

2004, p. 1). If, added to this, the librarians have experience and qualificaƟons in IT skills, 

they truly become a force to be reckoned with. Burress et al. (2023) recommend that 

school librarians have a master’s degree in library science, arguing that they “make the 

greatest impact when they are highly qualified” (pp. 14-15). A librarian’s professional 

growth should conƟnue beyond the degrees obtained, making use of self-evaluaƟon 

tools (Owen, 2012) and modelling lifelong learning by aƩending conferences and 

courses, and becoming a member of library associaƟons (Weisburg & Toor, 2015, pp. 

186–187).  

 

School librarians “have a central role because they work with all the teachers, all the 

students, and all the curriculum, all the Ɵme” (Woolls, 2009, p. 545). The school librarian 

should work with staff and leadership to “support and enhance educaƟonal goals as 

outlined in the school's mission and curriculum” (InternaƟonal FederaƟon of Library 

AssociaƟons and InsƟtuƟons (IFLA) & UNESCO, 2025, p. 2). Toor & Weisburg (2010) 

recommend that school librarians write a mission statement with clear objecƟves, 

idenƟfying the purpose of the librarian and library within the school (p. 13), and also a 

vision defining what a librarian would wish to achieve in their ideal school library (p. 24). 

Both should be in line with the school’s overall ethos and objecƟves, while seƫng a clear 

direcƟon for how the library and librarian can help achieve them. 

 

It is essenƟal that school management understands both the role and need for 

professional school librarians and how they fit into the curriculum, overall educaƟon 

plan, and direcƟon the school is moving towards. “Failing to adequately understand the 

educaƟve potenƟal of our qualified teacher librarians can have a detrimental impact on 

our schools’ capacity to meet our students’ current and future literacy needs” (Merga, 

2019, p. 14). In their study, Kachel & Lance (2013) found that the factor that most 
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impacted students posiƟvely was “the presence of a full-Ɵme cerƟfied librarian in the 

school library” (p. 31). The IFLA-UNESCO School Library Manifesto (2025) also 

recommends that the school librarian provides “services and acƟviƟes during the whole 

school day and beyond” (p. 2). 

 

To facilitate this and build bridges that connect with all stakeholders, the school librarian 

must also focus on building relaƟonships. Peers will only work well with a colleague who 

is respecƞul and open to collaboraƟng as an equal. SomeƟmes librarians in schools are 

asked to do jobs that may seem extraneous to the role. Weisburg & Toor (2015) note 

that accepƟng these tasks graciously can provide librarians with chances to show the 

diverse ways they can contribute and set the opportunity to build friendships and earn 

respect as a person who can be counted upon (p. 19). School librarians also oŌen make 

it a point to aƩend Staff EducaƟonal Seminars and meeƟngs, knowing that this is an 

opportunity to meet with school educators and help plan future programmes (Torres & 

Tagoe, 2022, p. 15). 

One of the most important adult relaƟonships that librarians can foster is with teachers and 
staff in their school or district. Classrooms are where students spend the majority of their 
days, and we rely on teachers to partner with us so we have access to those students. 

(McClintock Miller & Bass, 2019, p. 29) 

 

This relaƟonship-building also succeeds outside of school. Knowing one’s peers on a 

more personal level and enjoying acƟviƟes together outside the constraints of a purely 

collegial relaƟonship builds a rapport and friendliness that greatly facilitates interacƟons 

during school hours. 

 

Nowhere is this truer than in interacƟons between the librarian and the students. 

Students oŌen remember how they were treated by the librarian more than the 

outcome of the interacƟon (Chelton, 1999, p. 109). As a service-oriented profession, 

librarianship is fundamentally centred on people rather than collecƟons or technologies 

(Robertson, 2017, p. 25). A friendly, user-centred approach is essenƟal to foster student 

library engagement. “RelaƟonships are crucial components to mentoring all learners in 
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your school community, and they can make or break library programs. One of the keys 

to a successful library and literacy program has always been knowing one’s students as 

readers” (McClintock Miller & Bass, 2019, p. 28). Weisburg & Toor (2015) also suggest 

that the librarian aƩends extra-curricular acƟviƟes, where students reveal parts of their 

personaliƟes that are not shown within the class or library environment, arguing that 

students noƟce which members of staff aƩend (p. 83). Almeida (2021) also argues the 

importance of “teenage buy-in”, where students understand that the librarian sees them 

as “whole persons with a variety of passions”, leading to a respecƞul relaƟonship 

between the librarian and the students (p. 20). 

 

2.3 The Library Space and Resources 

 

Library design must reflect the school’s educaƟonal vision to benefit the enƟre 

community (Sullivan, 2013, p. 8), serving as both a learning hub and a safe, welcoming, 

and inclusive space for students (InternaƟonal Literacy AssociaƟon, 2022, p. 7). Reading 

areas need to be planned to be comfortable and welcoming, keeping in mind, however, 

that the library is not only a reading place. 

 

The school library is an excellent area to be used by students for personal work and 

research. It should be large enough to accommodate groups of students, and can 

especially be used as a space for teachers with their classes. The school library is oŌen 

used as a Learning Commons, where teaching and learning happen within a collaboraƟve 

seƫng (Weisburg & Toor, 2015, p. 68). To this end, certain standards are put in place 

with regards to furniture plans, aisle width, space allocaƟon, and seaƟng capacity, such 

as being able to seat between 12% to 30% of the student populaƟon, or at least two 

classes (Erikson & Markuson, 2007, p. 25, 73). Other countries, such as Saudi Arabia, 

have implemented naƟonwide standards of school library buildings, calling them 

“learning resource centers”, with clear divisions for “self-learning” and “collecƟve 

learning” for group and cultural acƟviƟes (Alomran, 2009, p. 471). What is important is 

that the space design and plan facilitate the user experience and make the library a 
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comfortable and welcoming space that creates a posiƟve memory and associaƟon 

(Malczewski, 2014, pp. 36–37). 

 

Another allocaƟon could be the creaƟon of “maker spaces”, Ɵnkering areas where 

students can “build a correlaƟon between hypothesis, research, creaƟon, and 

demonstraƟon” (Sullivan, 2013, p. 9).  

 

Library Resources 

 

One of the most important roles of school librarians is “encouraging young people to 

love reading and supporƟng them to build their literacy skills” (Merga, 2022, p. 34). To 

this end, a school library’s collecƟon must not only be built to support the school’s 

curriculum, but also promote reading for pleasure. AcƟvely selecƟng reading materials 

not only enhances literacy but also fosters a lifelong posiƟve aƫtude towards reading.  

 

A modern school library’s collecƟon must reflect the realiƟes of the world outside school. 

School librarians “ensure access to high-quality, diverse books for all students” 

(InternaƟonal Literacy AssociaƟon, 2022, p. 2). The collecƟon must be planned and 

developed with inclusivity in mind, with clear signage and catering for students of 

different genders, naƟonaliƟes, sexual orientaƟons, religious beliefs, abiliƟes and 

disabiliƟes, languages, and social status. This promotes equity, support, respect, and 

understanding outside the realiƟes they might face once they walk outside the school 

doors. 

 

Of course, thinking of the print collecƟon in any library today is a very limiƟng exercise. 

While students might sƟll prefer to engage with a physical book in their hands, one must 

not forget that today’s youth are digital naƟves. CollecƟon development must include 

both print and digital media, to “meet the diverse needs of students’ academic and 

personal interests” (InternaƟonal Literacy AssociaƟon, 2022, p. 2). An Online Public 
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Access Catalogue (OPAC) allows browsing of library resources from the comfort of one’s 

home, but is even more effecƟve when students can access it directly from the library 

on available computers. Electronic texts must be made available to those who might 

prefer to carry their reading material on a digital device. Another valuable resource that 

may resonate with a number of students is an audiobook collecƟon. Audiobooks 

“promote vocabulary development, fluency, and comprehension... because audiobooks 

remove the struggle to decode” (Grover & Hannegan, 2011, p. 10). 

 

While books are a valuable resource, a modern school library must also consist of 

“materials that provide access to ideas, learning, and stories in nontradiƟonal ways” 

(Donham & Sims, 2020, p. 132). Such digital resources comprise an essenƟal part of 

maker spaces, together with video and audio capturing equipment and ediƟng soŌware, 

3-D printers, and also more tradiƟonal craŌing resources. While resources and tools 

must be chosen and implemented with the students’ age in mind, older students and 

staff would greatly appreciate the opportuniƟes and creaƟve freedom offered by such 

tools, and undoubtedly help students engage in learning experiences not usually offered 

in the more tradiƟonal curriculum-based subject classes that comprise the usual school 

day. The school library and the quality of its resources will help it be “viewed as one of 

the main learning hubs, a fun place to be, and the heart of the school 

community.”(McClintock Miller & Bass, 2019, p. 13) 

 

Even though the school library must cater for the most part to the student populaƟon, it 

must also keep in mind the teaching staff and develop a collecƟon that provides added 

value, both as teaching resources and staff and subject development. A collecƟon 

development and management policy should be put in place, in collaboraƟon with 

school management and teachers as subject experts, and in relaƟon to students’ needs 

(IFLA School Libraries SecƟon Standing CommiƩee, 2015, pp. 33–34). All parts of the 

collecƟon must be built ethically, free from personal bias, and to proper standards, and 

their use must always adhere to copyright laws and regulaƟons (Weisburg & Toor, 2015, 

p. 166, 171). 
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2.4 VisiƟng the Library 

 

Before students are able to engage fully in their school library, the first step is to bring 

them inside the space. While several new students with a passion for books and reading 

would automaƟcally gravitate towards the library, others may tend to stay away from the 

unknown enƟty of a new place. 

 

A number of factors that contribute to students visiƟng the library have already been 

discussed above. Building and fostering relaƟonships with the students outside the 

library helps them feel comfortable and confident that they will be welcomed by the 

librarian, even within the library space. If the librarian also teaches classes, especially 

informaƟon-related, the students enter the library as a maƩer of fact for their lessons. 

Working with and encouraging teachers to make more use of the library for their lessons 

also builds student familiarity with the space. 

 

Liaising with other teachers to bring students in for one or more library orientaƟon 

lessons, especially for a new cohort at the beginning of the year, ensures that every 

student will have visited the library, met the librarian, and been introduced to the basic 

areas of the library and how to find what they need, or how to ask for help. Library 

orientaƟons “are oŌen an essenƟal, yet underuƟlized, approach to engagement” 

(EducaƟon Task, 2024, sec. 2). With the school librarian leading the orientaƟon, the 

students gain a beƩer understanding of the librarian’s competence and role in the library, 

while the collaboraƟon with the teacher highlights the librarian’s posiƟon as an educator. 

 

Teachers’ familiarity with the library and what it can offer could be a factor affecƟng their 

willingness or reluctance to bring students to the library for lessons. Offering the library 

to teachers as a quiet space to work in or correct, besides the opportunity to build beƩer 

relaƟonships between the teachers and the librarian, could also help build familiarity 

with the space and its resources and enƟce teachers to make more use of the library for 
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their lessons. When appropriate, the library could also be used to host events such as 

author visits, and even for staff workshops or sessions, raising the profile of the school 

library. 

 

The importance of having a welcoming, comfortable, and inclusive library space has 

already been menƟoned. For it to be truly a hub within the school, the library should 

also offer resources and opportuniƟes that go beyond academics and provide a fun 

environment to be in. To aƩain this, school libraries oŌen invest in board games and 

jigsaw puzzles, organise fun events such as Quiz Days, and make the library computers 

available even for games. The result of this posiƟve associaƟon will mean that more 

students will acƟvely seek to visit the library as one of their favourite places within the 

school. 

 

Ideally, a large enough library space would also welcome several school clubs. These can 

range from the ‘quieter’ ones, such as reading clubs, to learning and game-based ones, 

such as chess clubs, to more group-focused ones, such as journalism clubs. These clubs 

not only present students with experiences and the opportunity to gain new skills, but 

also usually align with schools’ mission to provide a more holisƟc educaƟon and further 

lifelong learning skills. This resonates with the mission of school library associaƟons 

around the world, such as the Canadian School Libraries AssociaƟon, whose mission is 

“to assist schools... to prepare students in Canada with skills and opportuniƟes for 

learning today and into the future.” (About CSL – Canadian School Libraries, para. 4). 

 

The importance of markeƟng and promoƟon cannot be underesƟmated. To be successful 

in bringing students to the library by their own voliƟon, their interest must be piqued, 

and they must be enƟced to come take a look out of a desire to know more and see for 

themselves (Weisburg & Toor, 2015, p. 122). While the space, resources, and 

opportuniƟes are important, they are useless if students do not even know they exist. 

The school library can make use of social media if this is allowed by the school, targeted 

both towards students and their parents as stakeholders in their children’s educaƟon, 
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helping them feel more informed and connected (Robertson, 2017, p. 27). PromoƟon 

directed towards students, via noƟce boards and official digital channels, could 

guarantee a wider reach. School or library events, clubs, and new resources are oŌen 

communicated via these plaƞorms. Libraries also oŌen uƟlise these plaƞorms to 

promote books and author anniversaries. 

 

PromoƟon and markeƟng can also be targeted towards other stakeholders in the school 

community. Used wisely, using internal channels can make teachers and leadership 

aware of what is happening in the library, raising the library profile and, ideally, 

presenƟng further opportuniƟes for staff to use the space with their students. 

 

2.5 Student ParƟcipaƟon in the School Library 

 

In most countries, school grades play a very big part in a student’s educaƟonal 

experience. Grades, rewards, and consequences of failure can be powerful extrinsic 

moƟvators to students’ learning and success, both posiƟvely and negaƟvely. Self-

DeterminaƟon Theory menƟons how curiosity or interests are intrinsic moƟvators that 

can foster iniƟaƟve, creaƟvity, and passions (Center for Self-DeterminaƟon Theory, 

paras. 1-2). Outside of taught classes and academic work, the school library, in fact, may 

well be one of the few places within the school where students are allowed to engage in 

their interests for personal saƟsfacƟon. 

 

To enhance deeper student engagement, the librarian must seek out ways to provide 

opportuniƟes for students to be able to have a parƟcipaƟve role in the school library. As 

previously menƟoned, maker spaces in the library, outside of classroom contexts, allow 

students to direct their own learning and creaƟvity in line with their own interests and 

passions. These hands-on staƟons could offer both physical and digital plaƞorms for 

student projects (Weisburg & Toor, 2015, pp. 67–68). 

 



16 
 

A popular iniƟaƟve in many libraries is providing space for library users to display their 

artwork. This offers both recogniƟon for parƟcipants in sharing their creaƟons and 

enriches the library space (L-Università ta' Malta, para. 3). Of course, this iniƟaƟve can 

also be linked to classwork in collaboraƟon with teachers of Art, or even in combinaƟon 

with teachers of Literature. This can also be extended to creaƟng library resources such 

as displays and bookmarks, potenƟally even through compeƟƟons. This idea of 

partnering with other teachers could also include ideas such as students of Design 

exploring and creaƟng floor plans for the library space, especially if a revamp of the 

library is on the cards. 

 

A journalism club can find a natural habitat in the library. Whether coordinated by the 

librarian or other teachers, it can tap into and link to classroom and school events 

without being confined to them. Resources, both print and digital, are at hand if needed, 

as are the librarian’s skills. Being so varied, a journal or newspaper offers something for 

everyone – those who prefer wriƟng, researching, reporƟng, photography, videography, 

ediƟng, and design. With several school librarians also acƟng as webmasters for the 

school website (Weisburg & Toor, 2015, p. 19), students can also get crucial experience 

in how websites work and build digital skills in publishing to the web, all while being 

direct parƟcipants in the promoƟon of the library and the school. 

Some students love to be of help, and this can be leveraged in ways that both help the 

library and benefit students by building on their creaƟvity and collaboraƟve skills. Asking 

for student volunteers for tasks can be a pleasant and rewarding experience for both the 

students and the librarian. Giving responsibility for tasks or projects helps volunteers feel 

more commiƩed (Weisburg & Toor, 2015, p. 153), especially when they are allowed to 

play on their strengths and interests in choosing their tasks. 

 

Students can also be partners in the school library’s collecƟon development. While 

librarians oŌen receive catalogues of new books to order, encouraging students to offer 

suggesƟons for books they like or wish for gives a beƩer user-centric percepƟon of what 

might be needed. This makes the library’s collecƟon more relevant (Geƫng students 
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involved in your school library, para. 2) and conveys the message that the students’ voice 

is welcome and heard. Numerous books have movie or series Ɵe-ins that are ardently 

watched and followed by students, so encouraging students to keep the librarian abreast 

of developments and launches is an easy but sure way of both building relaƟonships and 

creaƟng up-to-date promoƟon. Of course, suggesƟons for the library need not be limited 

merely to the collecƟon. 

 

IniƟaƟves such as having students as library assistants can at Ɵmes be more posiƟve than 

the school librarian could have even imagined. While young primary-age students may 

not be able to learn more difficult skills and reasons behind numerous library processes 

and operaƟons, their enthusiasm and natural willingness to help oŌen lead to 

associaƟng pleasurable moments with being in a library, and this is oŌen sustained, 

especially in the middle school years. In the middle and secondary school, students are 

beƩer equipped to truly be of help, in acƟviƟes such as shelving and retrieval, but also 

in skills such as issuing and returning books at the circulaƟon desk and doing tasks in 

cataloguing according to their level of knowledge and understanding. From the 

researcher’s experience, students can shine in surprising ways when given trust and 

responsibiliƟes in novel situaƟons. 

 

Twenty-two years aŌer the School Library Manifesto, IFLA’s updated document brilliantly 

brings together the mission of the modern school library: 

 

The school library program and its qualified school library professionals focus on student 
development by providing equitable access for learning experiences and resources, through 
accessible, welcoming, inclusive learning spaces that enable all members of the school 
community to become engaged criƟcal thinkers, effecƟve readers, and responsible users, 
evaluators, and creators of informaƟon in mulƟple formats. 

(IFLA School Libraries SecƟon & IASL - InternaƟonal AssociaƟon of School Librarianship, 
2023, para. 2) 

 

 

 



18 
 

2.6 The Maltese EducaƟonal Context 

 

The Maltese educaƟonal system is divided into four main stages: pre-primary (or 

kindergarten) for ages 3-5, primary (Years 1-6 for ages 5-11),  middle and secondary 

(Years 7-11 for ages 11-16), and post-secondary / terƟary educaƟon. Compulsory 

educaƟon is between the ages of 5 and 16, in the primary, middle, and secondary levels 

from years 1 to 11. 

 

In compulsory educaƟon, schools are categorized into state (56.7% of student 

populaƟon), church-run (29.7%), and private, independent insƟtuƟons (13.6%) (NaƟonal 

StaƟsƟcs Office, Chart 3). State schools are completely government funded, and church 

schools are highly subsidised. Both state and church schools offer free educaƟon, and 

the government offers free transport to students from all school categories. 

 

State schools are organised in colleges in feeder areas, with primary schools within the 

college scaƩered over several towns and villages, coming together into one centralised 

middle school (Years 7 & 8 for ages 11-13), and a separate centralised secondary school 

(Years 9-11 for ages 13-16) per college. The main disƟncƟon in the post-primary years is 

that while the range of subjects studied is broader in Years 7 and 8 (middle school), 

between Years 9 and 11 (secondary school), students choose and focus on parƟcular 

subjects in preparaƟon for naƟonal examinaƟons at the end of Year 11, with which they 

can apply for post-secondary or terƟary educaƟon. 

 

Many church and private independent schools house their primary sectors separately 

from the middle and secondary schools, though it may be the case that they are located 

in separate secƟons in the same building. The smaller cohorts in the church and 

independent schools usually mean that there is less or no physical or naming disƟncƟon 

between the middle and the secondary years within the school building. 
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School Libraries 

 

At primary level, the main focus of book-related acƟviƟes is usually improving reading 

and wriƟng skills and fostering a love of books and reading. In many primary schools, this 

does not necessarily equate to having a library to achieve this purpose. It is oŌen the 

case that teachers have a class ‘library’, where at regular intervals students are expected 

to borrow books to read, possibly with incenƟves and rewards for doing so, and in the 

control of the class teachers. If a separate room does exist and is labelled as a library, it 

is oŌen a supplement to the class resources. Class teachers are expected to take their 

students to the library at parƟcular weekly Ɵmetabled periods, and handle borrows and 

returns. Moreover, at primary level, state schools can house libraries that double as 

Branch public libraries (Regional and Branch Libraries, para. 2). 

 

Middle and secondary schools have their own dedicated libraries catering to the staff 

and students. With smaller cohorts in the same building, church and independent 

schools usually have one library catering to the five middle and secondary years. With 

state middle and secondary schools separated within the college network, they each 

have libraries that cater solely to the staff and the larger student cohorts.  

 

The church and private enƟƟes are responsible for designing and building their own 

schools. The FoundaƟon for Tomorrow’s Schools, set up by the Government of Malta, is 

responsible for the building, maintenance, and refurbishment of all state schools 

(FoundaƟon for Tomorrow’s Schools (Malta), para. 1). While the investment in these 

schools is a considerable one, an architect who works with the FoundaƟon (Architect X., 

personal communicaƟon, 15th January 2024) confirmed that the FoundaƟon does not 

work to any parƟcular standards when planning and building libraries within the schools. 

 

Middle and secondary school libraries play a unique role in the Maltese educaƟonal 

scenario. Students are exposed to more subjects, are old enough to gradually build 
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deeper skillsets, and are encouraged to take more responsibility over their educaƟonal 

choices and work, parƟcularly once they choose the subjects they wish to specialise in. 

While sƟll promoƟng a love of books and reading, the role of the school library at these 

levels expands to offering space for events, clubs, and group and individual work. The 

library’s resources also reflect this role, with larger, beƩer, and properly organised 

collecƟons that include reference material for research. Students can be encouraged to 

have a more parƟcipaƟve role within the library. Libraries at this level are usually run by 

librarians.  

 

School Librarians 

 

Teachers’ wages in state and church schools are government-funded. While teachers in 

these two schools have duƟes in line with government standards, independent schools 

have more leeway in how their staff are chosen and the duƟes required of them. 

 

Independent primary schools someƟmes choose to employ a librarian. However, this is 

not a possibility within church and state schools, since there is no specific exisƟng post 

for a primary school librarian. 

 

At middle and secondary school level, independent schools are usually able to offer 

specific posts for librarians, part-Ɵme or full-Ɵme, in accordance with the school’s 

prioriƟes. In the case of state and church schools, the librarian is chosen “following an 

expression of interest open to teachers”, with the chosen person acquiring the Ɵtle of 

‘Teacher Librarian’ (Government of Malta & Malta Union of Teachers, 2024, p. 38, 

secƟon 15.4). Out of a maximum teaching load of 25 lessons a week, a teacher librarian 

is only assigned a maximum of 10 teaching lessons a week, with the rest being the 

provision of library services, possibly even in the primary sector (Government of Malta 

& Malta Union of Teachers, secƟons 15.4.2, 15.4.3). 
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The role of school librarians within these school contexts is varied. Under the new 

sectoral agreement, it is specified that the duƟes of school librarians in the state sector 

may include informaƟon literacy lessons (Government of Malta & Malta Union of 

Teachers, secƟon 15.4.1). Textbooks in state schools are government-funded, and one of 

the remits of school librarians in these schools is the issue and returns of textbooks to 

all students within the school, very Ɵme-consuming tasks especially at the beginning and 

end of the scholasƟc year, and with the added issue of storage space in the library. In any 

case, school librarians in state and church schools have limited Ɵme in the library, 

potenƟally only the equivalent of 15 lessons a week, though there may be more than a 

single teacher-librarian in the role. Within independent schools, both the available Ɵme 

and the role of the school librarian vary according to the investment and vision of the 

school administraƟon. While some school librarians do teach informaƟon literacy and 

library skills, it is not unheard of to be also assigned general office work duƟes. 

 

Libraries in all state schools form part of the Malta Libraries umbrella. Malta Libraries 

buys resources, classifies and catalogues books, and distributes them to all state schools 

(Malta Libraries, Malta Libraries - FuncƟons). Consequently, state school librarians are 

freed from these tasks. All resources are searchable via the Malta Libraries website in 

the Public Libraries secƟon, and a Malta Libraries membership card is used by students 

and staff for borrowing books both in the state school libraries and in public libraries 

around the Maltese islands. A number of church schools have also chosen to join the 

Malta Libraries InformaƟon System (Malta Libraries, 2024, p. 80). School librarians in 

state schools conƟnue the lending service even through the summer holidays. 

 

Membership in Malta Libraries also means that users can download the free Libby app 

on mobile devices, and log in through their library membership card, with access to 

ebooks, audiobooks, and magazines (Malta Libraries, 2024, p. 36).  
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The PoliƟcal Scenario 

 

While the role of Malta Libraries has already been discussed, it seems very clear that the 

school library and its potenƟally important role in the educaƟonal process have been 

mostly ignored by successive Maltese governments and EducaƟon ministries. 

 

As previously menƟoned, no standards for planning and building school libraries exist. 

Both the Malta Libraries Act (Leġiżlazzjoni Malta - Malta Libraries Act 2011) and the 

Malta EducaƟon Act make no menƟon of school libraries at all (Departments of 

EducaƟon, 2022). In 2005, the government’s vision document, ‘For All Children to 

Succeed’, menƟoned that the EducaƟonal Services Directorate (ESD) would “support 

school networks in the promoƟon of school library services” (Ministry of EducaƟon Youth 

and Employment, 2005, sec. 2.6.4, ii c, p. 34). There was no further menƟon of school 

libraries or how this support was to be carried out. The 2012 document, ‘A NaƟonal 

Curriculum Framework For All’, expands on intended learning outcomes, oŌen specifying 

strategies for how they can be aƩained, but never once menƟoning school libraries 

(Ministry of EducaƟon and Employment, 2012). It should be noted that the latest 

NaƟonal EducaƟon Strategy 2024-2030 also discusses various visions and strategies in 

aƩaining a wide range of educaƟonal outcomes, without once menƟoning school 

libraries (Ministry of EducaƟon Sport Youth Research and InnovaƟon, 2023). 

 

AssociaƟons 

 

Becoming a member of library associaƟons is a crucial step for librarians to remain 

current with regard to strategies, standards, and training. The Malta Library and 

InformaƟon AssociaƟon (MaLIA) is acƟve in its acƟviƟes, events, training, and 

promoƟons (Malta Library and InformaƟon AssociaƟon (MaLIA), 2025). Another 

associaƟon that should be very relevant is the Malta School Library AssociaƟon (MSLA). 
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CommunicaƟon with the associaƟon is possible but hard, since they have a very limited 

online presence. 

 

Local Courses 

 

As previously menƟoned, being a teacher is a requirement if one is to become a teacher-

librarian in state and church schools. Independent schools are free to create their own 

criteria for suitable candidates. Besides online courses offered by foreign universiƟes, 

interested candidates can choose to further their educaƟon in knowledge management 

and in library and informaƟon sciences through bachelor’s and master’s degrees offered 

by the Faculty of Media and Knowledge Sciences at the University of Malta (L-Università 

ta' Malta, 2025). Many current teacher-librarians have, in the past, achieved a diploma 

in Library and InformaƟon Studies, but this course has been disconƟnued. Various short 

courses and sessions are also regularly organized by the Malta Library and InformaƟon 

AssociaƟon (Malta Library and InformaƟon AssociaƟon (MaLIA), 2025). 

  



24 
 

3. Methodology 
 

3.1 IntroducƟon 

 

This chapter outlines the research design, data collecƟon method, and analyƟcal 

procedures used to invesƟgate student engagement in Maltese middle and secondary 

school libraries. It discusses the raƟonale behind the chosen methodology and context, 

ethical consideraƟons, and limitaƟons. The study adopts a quanƟtaƟve approach, using 

the data to inform the development of a pracƟcal toolkit for Maltese school librarians 

seeking to enhance student engagement in their libraries. 

 

3.2 Research Design and RaƟonale 

 

A quanƟtaƟve approach was selected to capture the breadth of student engagement 

within a school library. QuanƟtaƟve data allows measurable insights into behaviours and 

trends (Goertzen, 2017, p. 12). The objecƟvity of quanƟtaƟve research and reliability 

through larger sample sizes allow for the reproducibility of findings (Unimrkt, 2023, para. 

12, 18). 

 

The study was conducted within a single independent middle and secondary school in 

Malta, where the researcher is employed as a school librarian. The research intends to 

explore similariƟes and differences in student engagement in the school library by year 

group. This case study approach allowed for more context-specific exploraƟon of 

engagement pracƟces and challenges. The research was guided by a pragmaƟc 

paradigm, with direct applicaƟon of findings into pracƟce. This pracƟcal knowledge 

guided the development of a toolkit for other school librarians in Malta. 
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3.3 Research Context 

 

The research was conducted in an independent school in Malta, serving 445 students 

across both middle and secondary school ages (Years 7-11, ages 11-16). All classes are 

located within the same school building, with the school library serving all students and 

staff. The school library has gradually become a central hub, aƩracƟng more students 

and supporƟng both recreaƟonal reading and acƟviƟes and academic work. 

 

The library is staffed by a single librarian, employed in this role since October 2022. In 

the scholasƟc year 2022-2023, the librarian was present only for a few hours, three Ɵmes 

a week. The following scholasƟc year, 2023-2024, the librarian was present four days a 

week, with the addiƟon of teaching 10 lessons a week to two science classes for the first 

two terms. In the last scholasƟc year, 2024-2025, the librarian was present daily 

throughout the whole school day, almost exclusively on library duƟes. As the school 

librarian, the researcher had direct access to students, facilitaƟng data collecƟon. 

 

The library’s resources are mainly print-based, with some games and other leisure 

acƟviƟes having recently been added. Students mainly visit the library during breakƟme, 

though some ask permission to visit during free lessons, when their teacher is absent. 

Student engagement has varied across the year groups, as well as during the librarian’s 

employment period. 

 

3.4 ParƟcipants and Sampling 

 

A total of 300 students parƟcipated in the study, represenƟng Year groups 7-10 (ages 11-

15). ParƟcipants were selected through convenience sampling, since the researcher had 

access to almost the enƟre cohort through replacement lessons with the classes. Being 
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close to the enƟrety of the student cohorts, this sample was considered sufficient to 

idenƟfy trends and themes relevant to the study. 

 

The Ɵming of the study was a crucial consideraƟon. The researcher wished to ensure 

that the parƟcipants experienced the maximum benefit of the library’s use, promoƟon, 

and acƟviƟes, with data collecƟon happening at the end of the scholasƟc year during 

May and the beginning of June, just before exams. 

 

ParƟcipaƟon was voluntary, with both the students and their parents assured that their 

responses would remain anonymous and confidenƟal. The sample included a balanced 

mix of genders and abiliƟes, allowing for a representaƟve range of responses across the 

student populaƟon. 

 

3.5 Data CollecƟon Methods 

 

Data was collected through a structured online quesƟonnaire developed by the 

researcher. The quesƟonnaire consisted mainly of closed-ended, mulƟple-choice 

quesƟons, with one open-ended quesƟon, and explored four key areas: 

a) The librarian 

b) The library and resources 

c) VisiƟng the library 

d) Library parƟcipaƟon 

 

Students completed the quesƟonnaire in the school’s computer labs over a period of a 

few weeks when the librarian was replacing absent teachers. Responses were 

anonymous, and students were encouraged to answer openly and honestly. 
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The quesƟonnaire was piloted with a small group of middle and secondary school 

students from other schools to ensure clarity and relevance, resulƟng in very minor 

adjustments to wording and clarity of choice opƟons. 

 

3.6 Data Analysis 

 

QuanƟtaƟve data from the quesƟonnaire was analysed through percentages and 

paƩerns, via visualisaƟons and charts on Google Forms and MicrosoŌ Excel. QualitaƟve 

data from the last, open-ended, quesƟon was analysed themaƟcally to idenƟfy recurring 

themes and suggesƟons for improvement. 

 

3.7 Ethical ConsideraƟons 

 

The study adhered to ethical guidelines set by the University of Malta and the school’s 

senior leadership team. Approval was obtained from both the University of Malta’s 

Faculty Research Ethics CommiƩee and from the school. 

 

Parents were informed of the study and its purpose, and assured that parƟcipaƟon was 

voluntary and anonymous. Since the students were all minors and parƟcipaƟon 

depended also on parental consent, a form was included in the informaƟon email sent 

to all parents to make it easy to opt out and withdraw consent if so desired. 

 

During the sessions, the students were informed of the study’s purpose and assured that 

parƟcipaƟon was voluntary and anonymous, with their own consent needed for 

parƟcipaƟon, which they could withdraw at any Ɵme before the quesƟonnaire’s 

responses were submiƩed. Students were assured that neither their choice to 

parƟcipate nor their responses would affect them negaƟvely in any way. Even though 

the researcher remained in the same room, he took care to ensure that the students felt 
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comfortable and unpressured during data collecƟon, making it a point to remain away 

from the students’ workstaƟons to avoid seeing responses. 

 

No personal idenƟfiers were collected, and data was available only on the researcher’s 

personal password-protected devices. 

 

3.8 LimitaƟons 

 

With data collecƟon happening so late in the year, this automaƟcally excluded the Year 

11s, who finished their compulsory schooling in early April 2025. The limitaƟon of being 

with the students during replacement lessons meant that some students with Individual 

EducaƟonal Programmes were not present for the study. Moreover, some small subject 

groups at Year 10 level did not happen to have a free lesson slot during the data 

collecƟon period to be able to parƟcipate in the quesƟonnaire. Students who were 

absent during the single replacement lesson taken by the study were unable to 

parƟcipate at a later date. 

 

This research aƩempts to idenƟfy trends across student year groups, with a larger 

number of respondents being desired so as to produce beƩer indicators. While 

convenience sampling ensured that a large percentage of the whole student cohort was 

presented the opportunity to parƟcipate in the quesƟonnaire, students were also told 

that they were free not to parƟcipate, or stop at any Ɵme. In an aƩempt to ensure 

parƟcipaƟon, the quesƟonnaire was kept short, with most quesƟons being single-choice 

opƟons and a single, open-ended quesƟon at the end that could be skipped. This strategy 

seems to have had its desired outcome, with all, or almost all, present students 

parƟcipaƟng and compleƟng the quesƟonnaire. However, a longer, more detailed 

quesƟonnaire would have both given more insights into certain areas and also would 

have aƩempted to correlate some of the responses. 
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Even though the students were asked to answer honestly, some might have responded 

in ways they believed were expected. Bias towards, or against, the librarian might have 

influenced their responses to certain quesƟons. 

 

While the case study approach provided rich and interesƟng contextual insights, the 

findings can hardly be generalised to other Maltese schools. Few schools have full-Ɵme 

trained librarians, and even within independent schools, the roles of the librarians vary 

according to the schools’ needs. However, the toolkit developed from this research is 

designed to be adaptable for use in other Maltese middle and secondary schools. 
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4. Results 
 

4.1 General InformaƟon 

 

Table 1 shows the breakdown of parƟcipants by year group and gender. The number of 

parƟcipants in Years 7-9 represents close to the totality of the student cohorts at those 

levels. 

School Level Female Male Prefer not to say Total 

Year 7 36 39 7 82 

Year 8 41 36 2 79 

Year 9 39 32 6 77 

Year 10 32 25 5 62 

Total 148 132 20 300 

Table 1: Breakdown of parƟcipants by year group and gender 

 

In the introductory secƟon of the quesƟonnaire, students were asked about their visit 

frequency to the school library (Figure 1.1). The last quesƟon in this secƟon asked 

students when they chose to visit the library (Figure 1.2). All quesƟons in this secƟon 

were required and allowed only one answer choice. 
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Figure 1.1: Visit frequency of students to the school library, by year group 

 

 

 

 

Figure 1.2: Choice of students’ visiƟng Ɵme, by year group 
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4.2 The Librarian 

 

The quesƟons in this secƟon pertained to the librarian, including students’ percepƟon of 

the librarian’s friendliness (Figure 2.1) and whether students have spoken to the librarian 

(Figure 2.2). All four quesƟons in this secƟon were required and allowed only one answer 

choice. 

 

 

Figure 2.1: Students' percepƟon of the friendliness of the librarian, by year group 

 

 

Figure 2.2: Students’ conversaƟons with the librarian on topics beyond books, by year group 
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Students were also asked whether the librarian ever helped them in their work, research, 

or studies, whether help was specifically asked for (Figure 2.3), and whether the librarian 

offered help even without being asked (Figure 2.4). 

 

 

Figure 2.3: Students asking the librarian for help in their work, research, or studies, by year group 

 

 

 

Figure 2.4: Students receiving Ɵps or help from the librarian for their work, research or studies, by year group 



34 
 

4.3 The Library and Resources 

 

The third part of the quesƟonnaire dealt with the library and its resources, with 

parƟcular focus on books. In the first three quesƟons, students were asked whether they 

used the library just to read (Figure 3.1), whether they had ever borrowed books from 

the library (Figure 3.2), and how oŌen they found books that interested them (Figure 

3.3). These three quesƟons were required and allowed only one answer choice. 

 

 

Figure 3.1: Students who stayed in the library just to read, by year group 
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Figure 3.2: Students borrowing books from the library, by year group 

 

 

 

Figure 3.3: Students finding books of interest in the library, by year group 

 

This secƟon asked students about whether they know where to find books that interest 

them (Figure 3.4), library signage (Figure 3.5), and their percepƟon of physical resources 
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that would help them in their work or research (Figure 3.6). These three quesƟons were 

required and allowed only one answer choice. 

 

 

Figure 3.4: Students’ knowledge of where to find books of interest in the library, by year group 

 

 

 

Figure 3.5: Students’ views on whether library secƟons are clearly marked, by year group 
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Figure 3.6: Students’ views on whether there are good books in the library to help with work or research, by year 

group 

 

The final quesƟon in this secƟon explored students’ wishes about what they would like 

to see in the library. Respondents were allowed to skip this quesƟon, as well as select 

mulƟple opƟons. The last, ‘Other’, choice allowed students to provide suggesƟons 

through an open-ended response. The main selecƟons are presented in Figure 3.7, while 

the ‘Other’ responses are shown in Table 2, grouped by general theme, and containing 

the number of student answers per year group. 287 respondents (95.7%) chose to 

answer this quesƟon. 

 

 

Figure 3.7: Resources students would like to see in the library (selected categories), by year group 
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Themes Extracted from the ‘Other’ response choice: 

 Board games & puzzles (board games, Monopoly, chess, puzzles, fun games) 

 Sports & hobbies (sports books, animal books, cars, cooking, fashion, Eurovision, 

Dungeons&Dragons, Rocket League) 

 FicƟon genres (fantasy, YA, romance, thrillers, horror, true crime, comics, specific 

authors like David Walliams, Freida McFadden) 

 Non-ficƟon / reference (non-ficƟon, acƟon non-ficƟon, facts, tech & compuƟng) 

 School-related (school magazines, yearbooks, ability to suggest books) 

 Miscellaneous (inappropriate or joke responses) 

 

 

Year 

Group 

Board games 

& puzzles 

FicƟon 

genres 

Sports & 

hobbies 

Non-ficƟon / 

reference 

School-

related 
Miscellaneous 

Year 7 5 4 4 3 2 4 

Year 8 4 4 5 1 1 2 

Year 9 2 2 1 1 0 2 

Year 10 0 3 2 0 0 2 

Table 2: Themes from students’ other suggesƟons for the library, and the number of responses by year group 
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4.4 VisiƟng the Library 

 

This secƟon of the quesƟonnaire explored the various ways and reasons that students 

may be brought or enƟced into the library, apart from borrowing books or reading. 

 

The first three quesƟons are directly linked to other teachers taking the students to the 

library. The first two quesƟons asked students whether their teacher ever took them to 

the library for an orientaƟon visit (Figure 4.1), or for a whole class lesson held in the 

library (Figure 4.2). The third quesƟon mostly applied to individual students or small 

groups, whose teachers or Learning Support Educators (LSEs) might have taken to the 

library to do some work (Figure 4.3). These three quesƟons were required and allowed 

only one answer choice. 

 

 

Figure 4.1: Students brought by their teachers to the library for an orientaƟon visit, by year group 
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Figure 4.2: Students whose teachers have given lessons in the library, by year group 

 

 

 

Figure 4.3: Students’ visits to the library with a teacher or LSE for work, by year group 
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The fourth quesƟon explored the social context of visiƟng the library, showing a 

preference for individual vs. social visits. This quesƟon was required and allowed only 

one answer choice. 

 

 

Figure 4.4: Students’ visiƟng paƩerns in the library, by year group 

 

 

The fiŌh quesƟon in this secƟon asked students their reasons for going to the library, 

specifically when doing work. This quesƟon was not a required one, allowing students 

to skip it if they did not wish to respond or if the quesƟon did not apply to them. MulƟple 

choice opƟons were allowed. 252 respondents (84%) chose to answer this quesƟon. 
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Figure 4.5: Students’ reasons for going to the library to do work, by year group 

 

 

The next two quesƟons explored students’ views related to available space in the library 

(Figure 4.6), as well as perceived noise levels (Figure 4.7). Both quesƟons were required 

and allowed only one answer choice. 

 

 

Figure 4.6: Students’ views on available space in the library, by year group 
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Figure 4.7: Students’ percepƟons of noise levels in the library, by year group 

 

The following three quesƟons explored whether and how students parƟcipated in library 

clubs (Figure 4.8), chess tournaments organised by the librarian (Figure 4.9), and various 

types of games available in the library (Figure 4.10). These quesƟons were required. 

QuesƟons 8 (Figure 4.8) and 9 (Figure 4.9) allowed only one answer choice, while 

quesƟon 10 (Figure 4.10) allowed mulƟple selecƟons. 

 

 

Figure 4.8: Students’ parƟcipaƟon in library clubs, by year group 
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Figure 4.9: Students’ parƟcipaƟon in chess tournaments organised by the librarian, by year group 

 

 

 

Figure 4.10: Students’ parƟcipaƟon in different types of games in the library, by year group 

 

The next two quesƟons were related to promoƟon by the librarian on the school’s digital 

plaƞorm – MicrosoŌ Teams. Students were asked about their frequency of checking 

Teams (Figure 4.11), and whether they saw any of the librarian’s announcements on this 

plaƞorm (Figure 4.12). Both quesƟons were required and allowed only one answer 

choice. 
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Figure 4.11: Students’ frequency of checking MicrosoŌ Teams, by year group 

 

 

 

Figure 4.12: Students’ awareness of librarian announcements on MicrosoŌ Teams, by year group 

 

Students were then asked two quesƟons related to library promoƟon in and outside the 

library, through announcements on the library noƟce board outside the library (Figure 

4.13) and featured books tables inside the library (Figure 4.14). Both answers were 

required. QuesƟon 13 (Figure 4.13) allowed only one answer choice. QuesƟon 14 (Figure 
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4.14) allowed mulƟple selecƟons, including an ‘Other’ opƟon, where respondents could 

add any other featured books tables that were not included in the given list of opƟons. 

 

 

Figure 4.13: Students’ awareness of library noƟce board announcements, by year group 

 

 

 

 

Figure 4.14: Students’ recall of library featured tables, by year group 
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In quesƟon 14 (Figure 4.14), responses in the ‘Other’ opƟon (22 respondents) included 

the following themes: 

 Irrelevant (blank responses / “Nothing” / “I don’t visit the library”) 

 Miscellaneous (inappropriate or joke responses) 

 Chess (related to the chess tournaments) 

 Already menƟoned (different names for the featured tables menƟoned in the 

choices) 

 Another featured table (Europe Day) 

 Other tables (tables with weeded books for students to take) 

 

The final two quesƟons in this secƟon were related to the laptops in the library, available 

for student use. In quesƟon 15 (Figure 4.15), students were asked if they had ever used 

the laptops, while quesƟon 16 (Figure 4.16) explored the ways the laptops were used. 

QuesƟon 15 (Figure 4.15) was required and allowed only one answer choice. 

 

 

Figure 4.15: Students who used laptops in the library, by year group 
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QuesƟon 16 (Figure 4.16) was not a required one and allowed mulƟple selecƟons, 

including an ‘Other’ opƟon, where respondents could add answers that were not 

included in the given list of opƟons. 144 respondents (48%) chose to answer this 

quesƟon. 

 

 

Figure 4.16: Students’ use of library laptops for different purposes, by year group 

 

Besides joke or inappropriate responses, the ‘Other’ answers included empty responses 

and statements that the respondents did not use the laptops. Relevant answers 

included: playing games with friends, checking football results, searching for “random” 

interests, looking at university courses and using AI/ChatGPT. 

 

4.5 Library ParƟcipaƟon 

 

The fiŌh part of the quesƟonnaire surveyed a greater depth of student engagement, 

exploring how students can make a direct contribuƟon to the school library. 

 

The first quesƟon (Figure 5.1) asked students about specific ways they might be 

interested in contribuƟng, with a more open-ended ‘other’ opƟon. This was not a 

required quesƟon, and 77 students (25.7%) chose not to answer. Among the remaining 
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223 students (74.3%) who answered, 13 students chose the ‘Other’ opƟon. Besides a 

few inappropriate responses, 7 students gave answers that indicated that they were not 

interested or that there was nothing that interested them. The only valid ‘Other’ 

responses were two students menƟoning computers, and one menƟoning chess. 

 

 

Figure 5.1: Students’ interest in different forms of library parƟcipaƟon, by year group 

 

 

In the second quesƟon (Figure 5.2), students were asked whether they were ever library 

assistants in the school library. This quesƟon was required and allowed only one answer 

choice. 
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Figure 5.2: Students’ experience as library assistants, by year group 

 

The third quesƟon (Figure 5.3) was a follow-up to the previous one, with students who 

had been library assistants being asked about specific tasks they did or skills they learnt. 

This quesƟon was not a required one and allowed mulƟple selecƟons. A total of 60 

students (20%) chose to answer the quesƟon, with 240 students (80%) opƟng not to 

answer. 

 

 

 

Figure 5.3: Tasks performed by students as library assistants, by year group 
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The final quesƟon of the survey was an open-ended quesƟon. Students were asked 

whether they had suggesƟons for improvement of the library. This was not a required 

quesƟon. 

 

Year Group Answered Total Students % Who Answered 

Year 7 55 82 67.1% 

Year 8 51 79 64.6% 

Year 9 40 77 51.9% 

Year 10 28 62 45.2% 

Table 3: Students who answered the final open-ended quesƟon, by year group 

 

 

 

Year 
Group 

More books 
/ manga / 

genres 

More 
technology / 
computers 

BeƩer space / 
welcoming 

/ lighƟng 

Noise / 
behaviour 

Nothing / 
no change Other 

Year 7 
9 

(16.4%) 

1 

(1.8%) 

22 

(40.0%) 

5 

(9.1%) 

12 

(21.8%) 

15 

(27.3%) 

Year 8 
12 

(23.5%) 

3 

(5.9%) 

19 

(37.3%) 

2 

(3.9%) 

13 

(25.5%) 

23 

(45.1%) 

Year 9 
4 

(10.0%) 

6 

(15.0%) 

8 

(20.0%) 

0 

(0%) 

19 

(47.5%) 

8 

(20.0%) 

Year 10 
6 

(21.4%) 

1 

(3.6%) 

9 

(32.1%) 

1 

(3.6%) 

11 

(39.3%) 

8 

(28.6%) 

Table 4: General themes of comments in the final open-ended quesƟon, by year group 
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Some other themes that were menƟoned across the year groups (combined into the 

‘Other’ column) were: having more organised library secƟons, more games, more 

acƟviƟes and craŌs/artwork. A few made specific posiƟve comments about the librarian. 

 

RepresentaƟve Quotes by Theme 

1. More books / manga / genres 

 “I think that the library should have more manga” 

 “Books that teenagers actually read” 

 “It should have more books that are actually interesƟng” 

 “Newer/beƩer-kept books” 

 “It should be more open to different genres and topics” 

 

2. More technology / computers / internet 

 “More computers to use” 

 “More laptops” 

 

3. BeƩer space / furniture / welcoming 

 “More space to sit/work” 

 “More desks and chairs” 

 “Make it a bit more comfortable, modern and welcoming to students” 

 “BeƩer lighƟng, more colour to inspire imaginaƟon” 

 “Make it a bit bigger” 

 “I think the library should be in a bigger room” 

 “The chairs could be more comfortable”; “Add sofas”; “Beanbags to read on” 
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4. Noise / rules / behaviour 

 “It’s very loud someƟmes. Maybe if it’s quieter more people will go” 

 “It could be more quiet” 

 “I think it more of a quiet place” 

 

5. Nothing / no change 

 “No, it’s perfect” 

 “I like the library as it is” 

 “No, I think it's fine as it is” 

 “I don’t know” 

 

7. Other / miscellaneous 

 “Allowing people to display their art in the library” 

 “Do more acƟviƟes like decoraƟng club to decorate bookmarks and do craŌs” 

 “An art corner where everyone could collaborate on something for the library” 

 “Do a: Make A Book Challenge” 

 “It could me more organised and less scaƩered” 

 “I just wish that there are some more board games or card games” 

 “There are a lot of acƟviƟes in the library but there should be weekly” 

 “I want to help design the library” 

 “The librarian is super welcoming in and outside of the library and is always ready 

to help” 
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5. Discussion 
 

Following the presentaƟon of results aƩained through the quesƟonnaire, this chapter 

will seek to explore the extent to which the research, presented in the literature review, 

compares to students’ experiences of engagement in the middle and secondary school 

library in this study. 

 

Being a very context-specific study, the findings need to be understood against the 

background of pracƟcal circumstances which could impact the results obtained. 

Strategies for the improvement of student engagement will be presented. 

 

5.1 General VisiƟng Trends and Context 

 

Figure 1.1 (How oŌen do you visit the school library?) indicates that the younger the 

cohort in the middle/secondary school, the more likely they are to visit the library, and 

to be regular visitors. This higher visit frequency among younger students suggests that 

early secondary years (middle school level) present a criƟcal window for establishing 

posiƟve library engagement habits. 

 

While this downward trend in visits as students age may suggest a potenƟal ‘engagement 

gap’ in upper secondary years, understanding the underlying factors can help give 

context to these results. It has previously been stated that the library needs to be 

inclusive and accessible, and benefit the school and students (Sullivan, 2013). In pracƟcal 

terms, this goes beyond aisle and door width, ramps and elevators. The researcher has 

long noted from experience that the posiƟon of the library within the school building 

also has an impact on which year groups visit most. The library is situated next to the 

Year 7 and 8 break area, making it a normal occurrence for students from these groups 

to visit oŌen, even for just a few minutes’ respite from the heat or cold outside. On the 
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other hand, the other year groups’ (9 – 10) break area is situated further away, with 

students having to ask for specific permission to visit the library, even during breaks. This 

could create an extra obstacle to their visiƟng the library. Thus, the school library seems 

to be more accessible to the lower years than the older ones, which could explain the 

increase in use by the lower year groups. The posiƟon of the library within the school 

should be central and equally accessible to all students. If this is not the case, then 

provisions must be made to ensure equitable access. 

 

The results (Figure 1.1) show that, while regular or intermiƩent visits drop as the 

students grow older, most students sƟll visit at least once a year. Weisburg & Toor (2015) 

noted that school librarians are someƟmes assigned tasks that do not fall within the 

remit of library duƟes. In this parƟcular case, one of the librarian’s duƟes is of a yearly 

administraƟve nature, with students visiƟng the library for this task, resulƟng in a spike 

in results, especially from the Year 10 students. Even though it may seem to be an extra 

task that takes away from Ɵme for library duƟes, this provides an opportunity for the 

librarian to interact, even if minimally, with the majority of the students in the school. 

 

All students in the school had been told that the library was open for use during 

breakƟmes, and the results (Figure 1.2: When do you choose to visit the library?) show 

that the majority of students who visit choose to do so at that Ɵme. Other students may 

prefer to make full use of outdoor Ɵme during breaks. On rainy days, when students are 

not allowed outside during breakƟme, the library sees a surge in popularity, since some 

students prefer to visit rather than remain in their classroom. This seems to be reflected 

in the results as shown in Figure 1.2. 

 

Both the IFLA-UNESCO School Library Manifesto (2025) and Kachel & Lance (2013) have 

menƟoned the importance of having a full-Ɵme librarian in the school. The librarian’s 

hours in the library have only been extended in the last scholasƟc year, allowing for the 

library’s use during free lessons, which previously was not a possibility. Consequently, 

several students, and the teachers replacing absent staff during these lessons, were not 
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aware that the library could be used even in these replacement periods. This can be seen 

in the low numbers of students who visit the library during free lessons (Figure 1.2). 

PotenƟally, more students would visit the library if the opening hours and availability 

were more readily known and accessible. One soluƟon to increase awareness would be 

to have clear opening hours on the library door or nearby noƟce board. Students can 

also be made aware through official communicaƟon channels. Staff could be told during 

morning meeƟngs or during staff seminars, especially if the librarian and school 

leadership team discuss and create an official policy for library usage. 

 

5.2 The Librarian 

 

Both Chelton (1999) and Robertson (2017) have menƟoned the importance of 

interacƟng posiƟvely with students. In a school, interacƟons go beyond the strict 

confines of the library walls. The overwhelming majority of students surveyed (Figure 

2.1) stated that the librarian is friendly and easy to talk to. While paƩerns of library use 

have been different across the various cohorts, potenƟally the students’ percepƟon of 

the librarian has meant that more students visited the library than if they had a negaƟve 

impression. 

 

This may also be reflected in the responses to the quesƟon asking whether they ever 

spent Ɵme talking or discussing with the librarian (Figure 2.2), even on things not 

necessarily related to books or the library. Between 40 and 50 percent of students across 

all four levels answered that they did so once or twice. McClintock Miller & Bass (2019) 

and Almeida (2021) have spoken about the power of knowing students as whole 

persons, leading to a more respecƞul relaƟonship. The librarian aƩends numerous 

extracurricular acƟviƟes when possible, including volunteering at school live-ins and 

even a school trip abroad. In line with what Weisburg & Toor (2015) wrote, students 

interacted differently and more freely with the librarian outside the school environment. 

The librarian noted that this carried on beyond the trip or acƟvity, with some students 

visiƟng the library more regularly, or even for the first Ɵme, for a casual greeƟng or chat 
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with the librarian. The librarian joined the Year 7 and 8 cohorts on the trip abroad, the 

consequence of which seems to be indicated in the larger percentages of frequent 

interacƟons with these two year groups (Figure 2.2). 

 

In line with the Australian Library and InformaƟon AssociaƟon’s recommendaƟons 

(2004), the current librarian holds teaching qualificaƟons and is working towards 

qualificaƟons in librarianship. When asked whether they have ever asked the librarian 

for help in their work, research, or studies, around a quarter of respondents replied that 

they did (Figure 2.3). Being also a teacher, the librarian is proacƟve in offering help, even 

if not directly asked. This is reflected in the number of respondents who received help in 

their work, research, or studies from the librarian, being much higher than those who 

specifically asked for help, consistently around 46 percent in three cohorts, and a liƩle 

less in one (Figure 2.4). 

 

Students’ consistently posiƟve percepƟons of the librarian as friendly and supporƟve is 

significant, confirming that an approachable demeanour fosters a comfortable 

environment for student assistance and engagement. Every posiƟve interacƟon 

reinforces the librarian’s status as one who genuinely cares about the students. Even if 

help, such as a specific resource, could not be provided, the librarian’s efforts to 

genuinely be of service and not dismiss students’ queries are always an opportunity to 

build mutual respect. 

 

Merga (2019) has highlighted how essenƟal it is that school management understands 

the educaƟve potenƟal of school librarians, including them in the overall educaƟon 

strategy. Wake et al. (2022) and Burress et al. (2023) have highlighted the importance of 

the school librarian in teaching informaƟon literacy, research skills, problem-solving, and 

criƟcal thinking. The librarian’s duƟes do not at the moment include a teaching role, and 

students might thus not be aware of the ways the librarian can contribute. Librarians in 

Maltese church and state schools will possibly have different experiences, being 

primarily teachers first. To raise awareness, librarians can set meeƟngs with the school 
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leadership teams to discuss and promote the various ways the librarian can contribute 

to the school’s educaƟon plan. Torres & Tagoe (2022) and McClintock Miller & Bass 

(2019) have underlined the importance of building relaƟonships with educators and 

helping plan educaƟonal programmes. This can also include helping out with research 

resources and coordinaƟng certain lessons, especially if the library is used for the lesson. 

As both an educator and informaƟon professional, the more aware staff and students 

are about the librarian’s potenƟal, the beƩer the contribuƟon the librarian can make. 

 

5.3 The Library and Resources 

 

The quesƟons in this secƟon explored the library’s book resources, which are exclusively 

print-based. 

 

While over a third of students in lower year groups use the library for leisure reading, a 

sharp divergence appears in Year 10, where 80 percent report that they never stay just 

to read (Figure 3.1). This significant drop-off suggests that as students approach the end 

of their secondary educaƟon, their engagement with the library shiŌs from recreaƟonal 

reading to more funcƟonal and academic purposes. 

 

When asked whether they have ever borrowed a book from the school library, nearly 

two thirds of students in the Year 7, 8, and 10 cohorts answered that they did, together 

with nearly 80 percent of Year 9 students (Figure 3.2). Year 9 students reported the 

highest saƟsfacƟon in finding interesƟng books, whereas Year 10 students showed the 

lowest levels of discovery (Figure 3.3). The importance of promoƟng reading for pleasure 

(Merga, 2022) and having diverse, high-quality books for everyone (InternaƟonal 

Literacy AssociaƟon, 2022) has already been discussed. The librarian must thus make 

sure that the library’s resources cater to everybody’s interests equally. 
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Students were then asked whether they knew where to find books of interest (Figure 

3.4) and whether the library secƟons were clearly marked (Figure 3.5). While roughly 

two thirds of students felt library secƟons were clearly marked, a trend emerged where 

confidence in navigaƟng the library decreased slightly as students progressed into higher 

year groups. This suggests that older students may require more sophisƟcated navigaƟon 

tools to find more specialised research materials, whether by beƩer or more detailed 

signage, library maps, personal support, or invesƟng in an Online Public Access 

Catalogue. 

 

Students were then asked whether they think there are good books that can help them 

specifically in their work or research (Figure 3.6). While close to 20 percent stated that 

they did not know, more than half the students answered that there were, with a further 

20 to 24 percent of students saying that they do find good books that help someƟmes. 

Very few students said they did not find good books to help them in their work or 

research, with no students at all answering negaƟvely in the Year 9 cohort (Figure 3.6). 

It seems that most students sƟll find value in physical books, even for work or research. 

Providing beƩer means to find and access these books will probably help students make 

full use of them. 

 

Since collecƟon development must take into consideraƟon students’ diverse needs and 

interests (InternaƟonal Literacy AssociaƟon, 2022), the last quesƟon in this secƟon asked 

students what they would like to see more of in the library (Figure 3.7). Of all the book 

opƟons, the favourite choice showed a preference for more reading books, especially 

among the youngest students, while the older students showed a preference for more 

informaƟon books. Manga and graphic novels, and Choose Your Own Adventure 

gamebooks were also preferred more by the lower year groups, while there was a 

marginal greater interest in magazines among the Year 10 cohort. There was less interest 

in non-print resources, with some interest in audiobooks, and less interest in ebooks. 

There was, however, a marked higher interest in having more computers with internet 

access, parƟcularly among the Year 9 students, although in the case of the Year 7 

students, it was less than their preference for more reading books (Figure 3.7). 
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The low interest in ebooks and audiobooks is notable and of significant importance when 

budgeƟng for resources. The importance of audiobooks was already menƟoned by 

Grover & Hannegan (2011), especially for students who might find reading more difficult. 

Although a school library must cater to students’ diverse needs (InternaƟonal Literacy 

AssociaƟon, 2022), libraries with a limited budget oŌen find difficulƟes in doing so. 

Rather than individually invest in ebook and audiobook subscripƟons, it may be more 

profitable for the students if the school library were to promote the free and extensive 

service offered by Malta Libraries through the Libby app. Liaising and collaboraƟng with 

Malta Libraries potenƟally also offers the students the opportunity to make beƩer use 

of the public libraries around the Maltese islands. This mostly applies to independent 

schools, since all state schools and many church schools form part of Malta Libraries, 

with access to its resources. 

 

In this quesƟon, students were also given the choice to suggest their own answers. These 

responses were themed and presented in Table 2. The younger Year groups (7 and 8) 

offered more suggesƟons than the older students, with board games and puzzles, 

parƟcular ficƟon genres and non-ficƟon, parƟcularly related to sports and hobbies, being 

the most suggested. 

 

This last quesƟon (Figure 3.7) is of parƟcular significance in understanding each cohort’s 

resource preference, in order to build a more diverse collecƟon that appeals to all 

students and interests, enhancing the idea that the library is a great place to be 

(McClintock Miller & Bass, 2019). 

 

5.4 VisiƟng the Library 

 

Library orientaƟons are an essenƟal strategy for introducing students to the library 

(EducaƟon Task, 2024). Figure 4.1 shows the percentage of students who have been 
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taken by a teacher for a library orientaƟon visit. Over 90 percent of Year 7 students 

replied that they had the orientaƟon visit, with Year 8 and Year 9 students showing a 

progressive decrease. Over 80 percent of Year 10 students replied that they never had a 

library orientaƟon visit.  

 

The current cohort at the school has had different experiences with the librarian, 

influencing the responses obtained as shown in Figure 4.1. From the first scholasƟc year 

employed, in 2022, the librarian and a teacher of English coordinated to bring the Year 

7 classes for a library orientaƟon visit. The current Year 10 students missed this 

experience when they were in Year 7, accounƟng for the majority of ‘No’ answers. The 

small number of Year 10 students who had a library orientaƟon could be a small group 

who aƩended during a free lesson. 

 

Being an independent school hosƟng several foreign students, it is someƟmes the case 

that students leave the country or transfer schools. New students to the school aŌer 

Year 7, who never had a library orientaƟon visit, could account for the drop in students’ 

experience of a library visit across increasing age groups (Figure 4.1). It is a good pracƟce 

for school librarians to schedule library visits for new students in collaboraƟon with other 

teachers. This helps not only introduce the students to the library space and the librarian, 

but also helps them navigate the library for books and resources they might need or 

enjoy. 

 

Figure 4.2 shows the number of students whose teachers gave their lessons in the library. 

The number falls drasƟcally the older the cohort, with 72 percent of Year 7 students 

having had lessons in the library, compared to less than 7 percent of Year 10 students. It 

seems that the teachers of the younger cohorts are more likely to use the library for their 

lessons. 

 

Students were also asked whether they ever visited the library with a teacher or Learning 

Support Educator (LSE) to do some work (Figure 4.3). While few teachers conduct their 
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class lessons in the library, some teachers and LSEs do visit with individual or small 

groups of students for support work. While fewer students have made use of the library 

for this purpose, the results are slightly more consistent, with the tendency being a 

greater use by educators of the younger cohorts. 

 

Merga (2019) menƟons how important it is that the school understands the contribuƟve 

potenƟal of the librarians. School librarians have a central role (Woolls, 2009), 

supporƟng and enhancing the school’s educaƟonal goals (InternaƟonal FederaƟon of 

Library AssociaƟons and InsƟtuƟons (IFLA) & UNESCO, 2025). School librarians need to 

work with the School Leadership Team and educators to help plan educaƟonal 

programmes (Torres & Tagoe, 2022), and building relaƟonships with teaching staff helps 

provide more access to the students (McClintock Miller & Bass, 2019). Within a school, 

regular meeƟngs and evaluaƟons with the School Leadership Team can help set the stage 

for a deeper educaƟonal involvement by school librarians, while offering help and 

aƩending subject meeƟngs allows for closer and more specific collaboraƟon with 

teaching staff. This may lead to a higher rate of use of the library by educators. 

 

The fourth quesƟon explored the visiƟng paƩerns in the library (Figure 4.4). The 

youngest cohort showed an equal preference for visiƟng with friends, or both with 

friends and alone, as compared to the 11 percent who visited the library exclusively 

alone. The older the year groups, the greater the preference for social visits, with 61 

percent of Year 9 and 10 students who visited the library exclusively with friends (Figure 

4.4). This result can help focus on more targeted resources, library games, and acƟviƟes. 

Both individual and group games and acƟviƟes might be suitable for the youngest 

cohort, while the elder cohorts might be beƩer served with games and acƟviƟes that 

promote group parƟcipaƟon and collaboraƟon. 

 

QuesƟon 5 explored students’ reasons for using the library when doing work (Figure 4.5). 

Most students (68 to 82 percent) indicated they do homework in the library. Results 

showed that the Year 10 students did more research and group work in the library than 
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the others. With a deeper educaƟonal involvement by the librarian as menƟoned above, 

the library could be promoted and used more both for group work and research, 

especially in collaboraƟon with educators. Librarians must ensure that adequate 

resources are available and that furniture can be moved around to create collaboraƟve 

areas when needed. 

 

While most students (52 percent of Year 8 and over 61 percent of other cohorts) deem 

the space sufficient for work, reading, or play (Figure 4.6), the researcher aligns with the 

25 percent who find it inadequate. While Malta does not have standards when it comes 

to school library planning, it is good pracƟce to research and look to other countries and 

their standards, whether it is for general space use, such as having clear divisions for 

different types of acƟviƟes (Alomran, 2009), or the more collaboraƟve seƫng of 

Learning Commons (Weisburg & Toor, 2015), as well as specific standards for furniture, 

seaƟng capacity and space allocaƟon as menƟoned by Erikson & Markuson (2007). While 

librarians are usually employed in schools that are already built and operaƟng, there 

might be the opportunity of being in posiƟon to influence decisions if the school or 

library is renovated. 

 

When asked about perceived noise levels in the library, results varied across the year 

groups, with only 32 percent of Year 8 students feeling it was usually quiet enough, 

compared to the 57 percent of Year 10 students (Figure 4.7). The Year 10 students seem 

to have a higher tolerance for noise levels, with no students at all in Year 10 saying that 

the library was oŌen too noisy. Year 8 students were the cohort who most indicated that 

the library gets too noisy when it is full. The higher noise tolerance of the Year 10 

students might be related to their more social visits to the library (Figure 4.4) and their 

higher preference for using the library for group work when compared to other cohorts 

(Figure 4.5). The modern school library has evolved beyond being a silent space for 

individual work to a collaboraƟve space (Weisburg & Toor, 2015), that may include 

planned spaces for group acƟviƟes (Alomran, 2009). Modern school librarians must be 

able to allow a higher level of working noise in the library, while teaching and expecƟng 

groups to show respect to other patrons by limiƟng their noise volume. 
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Students were asked about parƟcipaƟon in library clubs, specifically the Chess Club and 

Quill Club (for a school newsleƩer), which were introduced this year. The majority of 

students – 82 percent of Year 7 students and up to 99 percent of Year 9 students – 

indicated that they never joined these clubs (Figure 4.8). There was a slightly beƩer 

parƟcipaƟon rate in the chess tournaments, notably by 20 percent of Year 7 students 

(Figure 4.9). Their limited uptake is due to a few factors, notably that these clubs were 

introduced by the librarian for the first Ɵme midway through the scholasƟc year. These 

types of clubs provide students with skills and opportuniƟes (About CSL – Canadian 

School Libraries) that they may not find easily outside school. Librarians can create and 

promote these types of clubs, or provide space and resources for them, especially if in 

collaboraƟon with other members of staff. 

 

When asked about what games they played in the library, all cohorts showed a marked 

preference for chess (Figure 4.10). The Year 7 students were the cohort who played the 

most games, especially games brought from home, library board and tabletop games. 

ParƟcipaƟon in games seems to decline the older the cohort, although this may 

correspond to the cohorts’ frequency of visits to the library (Figure 1.1). PromoƟng the 

library as a fun place to be (McClintock Miller & Bass, 2019) is a strategy that could aƩract 

more students to the library. NoƟng the differences in preferences for game types may 

allow for beƩer resources that target different year groups and enhance engagement. 

 

The school’s official digital plaƞorm for communicaƟng with students is MicrosoŌ Teams. 

Students were first asked about their frequency of checking Teams, with nearly 75 

percent of the Year 8 cohort checking Teams usually every day, compared to just over 50 

percent of Year 10 students (Figure 4.11). To enƟce students into the library, the librarian 

regularly uses MicrosoŌ Teams for promoƟonal posts related to the library and events, 

aƩempƟng to pique students’ interest and encourage them to visit the library to see for 

themselves (Weisburg & Toor, 2015). When asked whether they have seen the librarian’s 

announcements related to the library on Teams, the answers ranged from 55 percent of 

Year 7 students to over 78 percent of Year 8 students staƟng that they saw the 

announcements (Figure 4.12). The paƩern of students’ awareness of the librarian’s 
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announcements on MicrosoŌ Teams in Year 7, 8, and 9 coincided with the higher 

frequency of checking Teams (Figure 4.11), with a slight percentage increase in each. The 

Year 10 students seemed to be more aware of the announcements when compared to 

their frequency of checking Teams. Being the official digital plaƞorm for school 

administraƟon and teachers to communicate with the students, the school must remind 

students of their responsibility to check Teams regularly. 

 

Besides MicrosoŌ Teams, the librarian also uses a noƟce board outside the library for 

announcements and events. 70 to 74 percent of students answered that they have seen 

announcements or posters on this noƟce board (Figure 4.13). Using both digital and 

physical means concurrently ensures that announcements and promoƟons will be seen 

by the largest number of students possible. 

 

Regular promoƟon is carried out by the librarian in the form of Featured Tables, many 

Ɵmes linked to internaƟonal, naƟonal, and school anniversaries and events. Students 

were asked whether they remembered seeing these Featured Tables in the library 

(Figure 4.14). These promoƟons were remembered in varying degrees, although by far 

the most remembered was the ‘Blind Date with a Book’ event, commemoraƟng the Ɵme 

around ValenƟne’s Day on the 14th February. Between 60 and 79 percent of students 

remembered this event, where students borrow wrapped books knowing only their main 

genres, sparking their curiosity and igniƟng their imaginaƟon, oŌen introducing them to 

books they would probably never have chosen. The librarian has noƟced its popularity 

even by the greater number of students borrowing these wrapped books on the days of 

the event, which can explain the greater number of students who remembered this 

event and its Featured Table (Figure 4.14). 

 

In the final two quesƟons in this secƟon, students were asked about their use of the 

library laptops. Most of the Year 8, 9, and 10 students had never used these laptops, with 

fewer students using them as the students got older (Figure 4.15). The Year 7 cohort was 

the only one where more than half the students answered that they had used the 
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laptops. The reasons for using the laptops also differed. Most students – from 50 percent 

of Year 10 students to nearly 77 percent of Year 8 students – showed a preference for 

using the laptops to play games (Figure 4.16). All students also reported using the laptops 

for online research, and the Year 10 students also showed a preference for using them 

for doing work, especially when compared to the other cohorts. Computers serve as vital 

tools for both general use and specialised research during library-based lessons. 

 

5.5 Library ParƟcipaƟon 

 

The high voluntary response rate of 75 percent regarding library parƟcipaƟon is a strong 

indicator of student interest. In line with Self-DeterminaƟon Theory (Center for Self-

DeterminaƟon Theory), the data reveals that, while interest in helping is high, the nature 

of that interest evolves in line with their varied interests and passions as intrinsic 

moƟvators. 

 

Results varied widely across the year groups, with some cohorts showing a preference 

for some areas while others preferred to help out in different ways (Figure 5.1). The 

younger cohorts oŌen preferred the creaƟve aspect, choosing designing resources, 

helping in decoraƟng the library, and having their artwork displayed more than the Year 

9 and 10 students. The Year 9 cohort was the one that, with a couple of excepƟons, 

showed the least interest in all the opƟons. It was interesƟng to note that Year 10 

students’ responses were among the highest in both suggesƟng ideas for acƟviƟes and 

suggesƟng books to buy for the library. Even though they visited the library least (Figure 

1.1) and were the cohort that least found books that interested them (Figure 3.3), the 

Year 10 students were consistently among the highest numbers of students who chose 

to help out by suggesƟng books to buy for the library or suggesƟng ideas for acƟviƟes 

(Figure 5.1). This implies that a ‘one-size-fits-all’ approach to student volunteering may 

be less effecƟve than year-specific roles. 
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With these insights, a librarian might choose to focus engagement strategies by targeƟng 

different student groups in different ways. While being open to suggesƟons from every 

student is always ideal, and could include having suggesƟon boxes close to or inside the 

library, inviƟng students to help decorate the library, or design resources could be 

targeted mainly to the younger cohorts. The librarian could also liaise with teachers of 

Design and Art as an inter-curricular acƟvity. 

 

In the second quesƟon in this secƟon, students were asked if they had ever been a library 

assistant. The vast majority of students replied they had never been (Figure 5.2). The 

younger cohorts were the ones who said they had been most, with the Year 7 cohort 

outperforming the Year 8 students. The librarian started this iniƟaƟve during the last two 

scholasƟc years (2023-2025). With the younger cohorts regularly visiƟng the library the 

most (Figure 1.1), possibly due to the library’s proximity to the Year 7 and 8 break area, 

it seems that this increases the likelihood of the younger students choosing to be library 

assistants. 

 

Students who had been library assistants were then asked which tasks they had 

performed during their Ɵme helping out. Since there were very few students who had 

been library assistants, only 20 percent (60 students) replied to this quesƟon. Generally, 

the younger cohorts were those who performed the tasks in greater numbers, with the 

Year 7 students outperforming every other cohort in all areas (Figure 5.3). This is likely 

because some students tend to drop out aŌer a while, with the youngest being the most 

likely to remain unƟl the end of the scholasƟc year. The longer their experience as library 

assistants, the more likely it is that they would have done all the tasks menƟoned, 

especially those that required further training, such as the use of the Library 

Management System. 

 

While few students may choose to be library assistants, students who choose to help out 

in this way show a deeper engagement in the school library. Since the youngest cohort 

seems to be those who engage most in this way, it seems that the librarian would need 
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to spend valuable Ɵme every year training new students. For this to be meaningful, 

librarians must realise that their role in the school is also an educaƟonal one. Training 

students does take Ɵme, but library assistants learn new skills and build confidence due 

to their responsibiliƟes in carrying out the various tasks and interacƟng with peers. With 

the school librarian giving the students meaningful responsibiliƟes, treaƟng them as 

valued partners, and complimenƟng their achievements, a relaƟonship of mutual 

respect is built between the librarian and the students. This relaƟonship carries on 

throughout the Ɵme the students spend at school. In the case of Maltese state schools, 

this is as short as two years for middle schools and three years for secondary schools, 

while in church and independent schools it is for the whole five-year period. PotenƟally, 

some students could also choose to study librarianship in the future. 

 

The final quesƟon of the survey was an open-ended quesƟon, asking students whether 

they had suggesƟons for the library. The number of responses decreased the older the 

students got, with over two-thirds of Year 7 students answering compared to less than 

half of Year 10 students (Table 3). Most responses concerned the library space, with 

comments and suggesƟons for making it more welcoming and colourful, with beƩer 

lighƟng and more space to sit and work (Table 4). Numerous suggesƟons were made for 

more interesƟng books of different genres and more manga, while a few asked for more 

computers and beƩer noise control. Many students stated that there was nothing to 

improve or change. Some of the other responses included points already expanded 

upon, such as displaying art in the library, more games, and proposals to help out in 

designing and creaƟng something for the library. 

 

The higher engagement levels in Year 7 compared to Year 10 students possibly reflect a 

broader transiƟon in student prioriƟes. The youngest cohort appears most eager to help 

shape their library environment, whereas the decline in parƟcipaƟon among Year 10 

students possibly points to increased academic pressures and a shiŌ towards more 

independent study habits. This suggests that a greater focus on research support and 

pracƟcal help is a beƩer engagement strategy for older students.  
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6. The Toolkit 
 

The toolkit for Maltese school librarians is based on three main pillars: 

 Knowledge 

 Resources 

 PracƟcal examples 

 

The toolkit is web-based, easily accessible from any browser, whether on desktop or 

mobile devices. It aƩempts to combine theoreƟcal concepts with insights from this 

research, as well as links, tools, and examples for librarians to implement in their libraries 

and duƟes, should they so desire. 

 

While a large part of this toolkit can be used by librarians worldwide, it has parƟcular 

relevance to the Maltese context. Numerous events, links, and learning opportuniƟes 

are specific to Malta, as well as strategies that take into consideraƟon the Maltese 

educaƟonal system and the three disƟnct types of schools in Malta. 

 

The website aims to be a living resource, regularly updated to reflect current events. The 

created Calendar can easily be imported into Google Calendar so that users can easily 

follow and plan for upcoming events. It is also a long-standing tradiƟon for librarians to 

collaborate, so the website will include a contact form to enable visitors to comment, 

put forward suggesƟons, and share resources and pracƟces. 

 

The next few secƟons will bring together salient points from the literature review, 

pracƟcal consideraƟons, and relevant links and examples, as well as any related insights 

from the results and discussion chapters. These will form the basis of numerous areas of 

the website toolkit. 
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6.1 The role of the Professional School Librarian 

 

Salient points for toolkit from literature review regarding school librarians: 

 QualificaƟons in both library and informaƟon sciences (master’s degree 

recommended) and educaƟon 

 Commitment to furthering one’s experƟse through self-evaluaƟon, lifelong learning 

and membership in library associaƟons 

 Involvement of the school librarian in the school’s educaƟonal plan 

 School librarians teaching informaƟon literacy and library skills, with potenƟal for 

further teaching areas 

 School librarians should create a mission statement and a vision for the library, in line 

with the school’s objecƟves and direcƟon 

 Importance for school management to understand and appreciate the role of 

professional school librarians 

 Graciously accepƟng extraneous jobs can help build respect and friendships, and 

highlight the many ways the librarian can contribute 

 A full-Ɵme professional librarian makes the greatest impact 

 School librarians as teachers: teaching informaƟon literacy, conducƟng research, 

accessing and consuming informaƟon, problem solving, criƟcal thinking 

 Working with teachers as instrucƟonal partners 

 Building relaƟonships with teachers and staff inside and outside school 

 Building relaƟonships with students inside and outside school 

 

PracƟcal ConsideraƟons and Examples: 

 School librarians can join the Malta Library and InformaƟon AssociaƟon (MaLIA) and 

the Malta School Library AssociaƟon (MSLA) 

 Virginia, USA – Davis Middle School: The librarian is also the school webmaster, and 

collaborates with both administraƟon and teachers to update the library and school 

websites (Terrell, 2011, p. 20) 
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 Preparing reports for school administraƟon that include data, staƟsƟcs, and visuals, 

helping them understand and appreciate the librarian’s role within the school 

(Weisburg & Toor, 2015, pp. 111–112) 

 Virginia, USA – Davis Middle School: The librarian teaches how to use appropriate 

sources, and also teaches a workshop on plagiarism (Terrell, 2011, p. 21) 

 A way of building collegiality is by discussing and organising author visits in 

collaboraƟon with teaching staff (Weisburg & Toor, 2015, p. 101) 

 Helping the students one-on-one in the library can help build trust and respect when 

done with paƟence and understanding as a guide. This can have posiƟve 

repercussions when teaching the students as a class (Weisburg & Toor, 2015, pp. 84–

85) 

 CreaƟng connecƟons with a smile and striving to remember students’ names is a way 

of building relaƟonships (Weisburg & Toor, 2015, p. 76) 

 New York City, USA – K-12 Independent school: The librarian invested Ɵme and effort 

to be present for students in acƟviƟes outside school hours, building relaƟonships 

and creaƟng a culture where students were allowed to be their “authenƟc self” 

(Almeida, 2021, p. 19) 

 The current researcher: Volunteering in extra-curricular acƟviƟes such as live-ins and 

even trips abroad, to build relaƟonships with the students and other volunteer staff 

outside the confines of the school building, where students are freer to be 

themselves. 

 

Insights from Results: 

 A full-Ɵme librarian ensures that the library is open at least for the enƟre duraƟon of 

the school day, allowing use by students and teachers with groups or classes. 

 Have opening hours clearly marked on the library door or noƟce board, as well as 

announcements on official school plaƞorms such as MicrosoŌ Teams. 

 The librarian should take any opportunity to interact with students, even during 

assigned tasks not necessarily related to the library. 

 Librarians can build relaƟonships with students by being friendly and easy to talk to, 

and being open to giving Ɵme to talk and discuss with students, even on things not 
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necessarily related to subjects, books and the library. Librarians can get to know 

different aspects of their students in this way. 

 AƩending or volunteering for extracurricular events helps build different and deeper 

relaƟonships with the students, enabling them to interact more freely with the 

librarian. 

 Building these relaƟonships oŌen leads to more frequent visits by students to the 

library, even if only for a casual greeƟng or chat. 

 Students may not always be aware of how the librarian can be of help. Some students 

will ask for help, but the librarian should be proacƟve and offer help. 

 Librarians can set meeƟngs with the school leadership team to discuss and promote 

the various ways the librarian can contribute to the school’s educaƟon plan. 

 In collaboraƟon with the school leadership team, librarians can present library 

policies aimed at students and educators during staff meeƟngs. This serves to 

highlight the ways the librarian and the library can contribute to the educaƟon 

programmes. 

 

6.2 The Library Space and Resources 

 

Salient points for toolkit from literature review regarding the library and resources: 

 The library needs to be welcoming, and an inclusive and safe space 

 Libraries promote reading for pleasure, fostering a posiƟve aƫtude towards reading 

 Consult standards with regards to space allocaƟon and furniture plans 

 School libraries are used by teachers for their lessons, and by students for individual 

and group work 

 The collecƟon must be a high-quality and inclusive one 

 An Online Public Access Catalogue (OPAC) allows searching the collecƟon both in the 

library and from home 

 Besides print, the school library should also provide access to a digital and audiobook 

collecƟon 
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 A collecƟon development policy put in place in collaboraƟon with management and 

teachers to cater for students’ needs 

 Maker spaces and their varied resources help students engage in learning 

experiences 

 

PracƟcal ConsideraƟons and Examples: 

 IFLA Guidelines for making libraries accessible for people with disabiliƟes 

(Winkelstein et al., 2024) 

 Dyslexia-friendly books as part of the library collecƟon 

 Use of the Libby app for free ebooks, e-magazines and audiobooks through Malta 

Libraries membership  

 

Insights from Results: 

 Students sƟll like to read physical books. The librarian must ensure that each year 

group finds books that interest them, since they have different needs. 

 The librarian must ensure that the secƟons of the library are clearly marked, 

including the use of detailed signage and library maps. 

 Students believe there are good books that can help them in their work or research. 

Librarians need to invest in good resources that cater to every year group, and ensure 

that students know they are available and where to find them. 

 All students showed a preference for having more reading books. 

 Younger students showed the most interest in reading books, manga and graphic 

novels, and Choose Your Own Adventure books. Older students showed the most 

interest in informaƟon books and magazines. 

 Many students show a great interest in having computers with internet access 

available. 

 There was a lower interest in ebooks and audiobooks. Rather than independent 

schools invesƟng individually in subscripƟons, it may be more profitable to liaise and 

collaborate with Malta Libraries and promote the Libby app for digital resources. 
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 Students showed their wishes by suggesƟng more board games and puzzles, 

parƟcular ficƟon genres, and non-ficƟon books parƟcularly related to sports and 

hobbies. Use of a suggesƟon box in the library could ensure that the librarian is 

always aware of the students’ current needs and interests. 

 

6.3 VisiƟng the Library 

 

Salient points from literature review for toolkit regarding visiƟng the library: 

 Library orientaƟon visits organized together with teachers 

 Use of the library as a space for lessons 

 Offering the library to teachers for their work builds familiarity with the space and 

its potenƟal use for lessons 

 The library can host events, workshops, or seminars 

 The library is a fun place to be, with games, puzzles, and fun events 

 The library can be used for a variety of clubs within the school 

 The library is used for both individual and group work 

 MarkeƟng and promoƟon towards the students, but also towards staff and school 

leadership 

 

PracƟcal ConsideraƟons and Examples: 

 A librarian uses video tutorials and a QR code tour of the school library during their 

orientaƟon visit, and ensures that she leaves enough Ɵme for students to check out 

books (Rendina, 2021) 

 A librarian ‘flips’ the orientaƟon by using video tutorials that remain available on the 

library computers, reducing the need for students to remember all the details and 

also catering to students who were away on the day (Brooks Kirkland, 2018) 

 Big Walnut Middle School in Sunbury, Ohio: The library was also converted into a 

makerspace, with the librarian collaboraƟng with class teachers so that students 

could visit the library during lessons to work on projects (Gonzalez, 2016) 
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 Lord Tweedsmuir Secondary School Library, Canada: Students from all cohorts visit 

the library to play board games to celebrate InternaƟonal Games Month @ Your 

Library (X, 2024) 

 St. Paul’s School in Queensland, Australia: The secondary school library hosts 

different clubs and acƟviƟes every day of the week, some of which include: 

Innovators and Inventors Club, Sewing and TexƟle Club, and Dungeons and Dragons 

Club (Dearnaley, 2024) 

 Bourke High School, Bourke, Australia: The librarian prepares a school library guide 

at the beginning of each scholasƟc year, and also a welcome bag for staff (McGuigan, 

personal communicaƟon, 2025) 

 

Insights from Results: 

 Besides learning how to navigate the school library, orientaƟon visits may result in 

more students visiƟng the library on their own. 

 Teachers of younger cohorts seem to be more likely to use the library for lessons. 

Librarians can promote the library and collaborate with teachers and Learning 

Support Educators to have more lessons in the library, or use the library for small 

groups. 

 The youngest cohorts are more likely to visit the library both alone and with friends, 

but there is a greater tendency for social visits by the older cohorts, who prefer to 

visit the library with friends. The librarian can provide individual and group games 

and acƟviƟes to beƩer target and provide for all cohorts. 

 Older cohorts are more likely to use the library for research and group work than the 

younger cohorts. The librarian must ensure that adequate resources are available 

and that furniture can be moved around to create collaboraƟve areas when needed. 

 Students seem to have a higher tolerance level for noise, especially with the older 

cohorts. If separate rooms for quiet and noisy collaboraƟve areas are not possible, 

the librarian needs to be able to strike a balance to accommodate suitable 

environments for both quiet and collaboraƟve work and use. 

 Whether alone or in collaboraƟon with other staff, the library can be used for various 

clubs, especially during breakƟmes. 
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 Board and tabletop games are popular and promote the library as a fun place to be. 

Chess was the most popular preference among all student cohorts who parƟcipated 

in the research. 

 The librarian can make use of digital student plaƞorms (MicrosoŌ Teams in the 

majority of Maltese schools) for announcements and promoƟon. 

 Announcements and events can also be promoted on the library noƟce board. 

Especially if this is in a central place, students oŌen see the promoƟons. 

 Librarians can create featured tables linked to internaƟonal, naƟonal, and school 

anniversaries and events. ‘Blind Date with a Book’ was the most popular and 

remembered event. 

 Computers or laptops are important addiƟons to the library. Most students prefer to 

use them for games, although they are also important for work or online research, 

and for consulƟng the library's Online Public Access Catalogue. 

 

6.4 Student ParƟcipaƟon in the School Library 

 

Salient points from literature review for toolkit regarding student parƟcipaƟon in the 

school library: 

 The school library allows students to engage in their interests for personal 

saƟsfacƟon, fostering iniƟaƟve and creaƟvity 

 Maker spaces can offer both physical and digital resources for students’ projects 

 The library space can be used to display students’ artwork 

 CollaboraƟng with teachers of various subjects to create art and resources for the 

library 

 Journalism club allows students with various skills to parƟcipate in creaƟng a product 

for the school 

 Working with students to develop digital skills and experience in publishing their 

work on a website  

 Giving responsibility to volunteers for tasks, especially when they are allowed to 

choose the tasks according to their interests 
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 Students as partners in the school library’s collecƟon development 

 InviƟng students to be library assistants gives them new experiences and skills  

 

PracƟcal ConsideraƟons and Examples: 

 Using student-made video clips as part of the school library orientaƟon (Terrell, 2011, 

p. 21) 

 Students’ art in the library: Art Connect (L-Università ta' Malta) 

 Bourke High School, Bourke, Australia: The library runs a reading brag wall, 

encouraging students and staff to share informaƟon about what they are reading 

(McGuigan, personal communicaƟon, 2025) 

 The researcher set up the Quill Club, intended for students to collaborate, even with 

EkoSkola and Young Reporters for the Environment iniƟaƟves, to produce a journal 

or newsleƩer for the school that would be disseminated also on the school website 

and school Facebook page. 

 

Insights from Results: 

 Most students consider helping out in some way in the library 

 The younger cohorts were more interested in the creaƟve aspect, such as designing 

resources, helping to decorate the library, and having their artwork displayed. The 

elder cohorts were more interested in suggesƟng ideas for acƟviƟes and books to 

buy. 

 The librarian could liaise with teachers, especially those of Design and Art, as an 

inter-curricular acƟvity to enable students to contribute to the library design. 

 SuggesƟon boxes close to or inside the library can provide easy opportuniƟes for 

students to contribute suggesƟons. 

 Being a library assistant was quite popular with several students, especially those in 

Year 7, who are also the cohort that tends to drop out least. 

 It takes Ɵme to train a new group of students every year. If the librarian treats the 

students as valued partners, it is beneficial both to the librarian and the students. 

Students learn skills and responsibiliƟes that can serve them well even in their future. 
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All informaƟon found in secƟons 6.1, 6.2, 6.3, and 6.4 is included in the ‘Knowledge Base’ 

pages on the website. 

 

6.5 The Web Toolkit 

 

For the toolkit to be viewed by others, it has to be easily and quickly available. A website 

was chosen as the ideal plaƞorm for the toolkit. This allows all aspects to be properly 

organised, easy to access, and also allows feedback from viewers in order to be 

constantly updated and improved. 

 

The domain ‘ilibrary.mt’ was purchased from the Network InformaƟon Centre (NIC 

(Malta)). The URL ‘ilibrary.mt’ was chosen because it is short, easy to remember, is 

immediately indicaƟve of what type of website it is, and the leading leƩer ‘i’ creates the 

idea of a personal touch, even by librarians visiƟng the website. 

 

The website is hosted on HostGator, a website hosƟng plaƞorm (HostGator - Shared 

Website HosƟng). WordPress was chosen as the preferred Content Management System 

(CMS), allowing users to create and manage websites (WordPress). The Avada theme 

(Avada) was installed in WordPress, allowing the researcher to use a powerful and 

flexible plaƞorm to create the various areas of the website. 

 

Website: hƩps://ilibrary.mt/ 

 

Concurrently, a Facebook page was created with the same name. Facebook is the most 

popular social media site in Malta, used by over 79% of local social media users 

(Statcounter, 2025). Facebook allows both quick and easy creaƟon of posts to be shared 

publicly, and also allows sharing of external posts to the plaƞorm. Moreover, pages from 

the website can be shared to Facebook or Messenger with the click of a buƩon. 



79 
 

WordPress and Avada both allow embedding a Facebook page within the website. This 

creates two-way traffic between the website and Facebook, allowing for a greater public 

reach. For branding purposes, the generic Facebook page was renamed to ilibrary.mt. 

 

Facebook page for ilibrary.mt: hƩps://www.facebook.com/ilibrary.mt 

 

6.6 Website Structure and Design 

 

The following Figures depict the design choices and general structure of various areas of 

the website. 

 

Header 

 

The header was created and set for all pages and posts in the website. The header is a 

simple photo in the Home Page, while in all the other pages and posts, it contains the 

name of the page or post over a simple picture background. The Title Box also contains 

Breadcrumbs: links that allow the user to retrace their steps in the website. 

 

 

 

 

Figure 6.1: Header design on ilibrary.mt website 
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Home Page 

 

The Home page is designed to gather some informaƟon from all relevant areas of the 

website into one page, for easy visual references by the user while scrolling. Each secƟon 

is linked to the relevant page on the website. 

 

Figure 6.2: Design of the Home Page on ilibrary website 

 

About Page 

 

This page gives some informaƟon about the researcher, the project, and the toolkit. 

Figure 6.3: Design of the About Page on ilibrary website  
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News & Social 

 

This page presents news, events, and courses, as well as links to the Maltese library 

associaƟons. A Facebook widget is also embedded into the website. This allows visitors 

to see posts that may not be included in the website, and provides an added link 

encouraging visitors to interact with the Facebook page, and possibly like and follow it. 

 

Calendar (Landing Page) 

 

The Calendar landing page first shows an interacƟve calendar showing all anniversaries 

and events as visitors scroll through. This calendar was created using the Teamup app. It 

also allows the calendar to be embedded and accessed via mobile app, giving users the 

possibility of viewing the calendar on their own mobile device. 

 

The secƟon underneath the interacƟve calendar is a series of Content Boxes highlighƟng 

the current month’s events. Each box links to the specific event or anniversary page. 

 

 

Figure 6.4: Design of the News & Social Page on ilibrary website 
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Calendar (Specific Event) 

 

Each event page aƩempts to give an informaƟve overview of the event, as well as links 

for further reading. If available, YouTube videos may also be embedded. InformaƟon and 

photos by the researcher, related to the event, may also be included. 

 

Resources 

 

The Resources page contains informaƟon, Ɵps, images, and files that can be freely 

downloaded and used. 

 

Figure 6.5: Design of the Calendar landing page on ilibrary website 

Figure 6.6: Design of a Calendar event page on ilibrary website 
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Knowledge Base (Landing Page) 

 

The Knowledge Base landing page presents a short overview and links to the informaƟon 

pages of each of the major secƟons of this research. 

 

Knowledge Base (Sub Page) 

 

Each of the four subpages in the Knowledge Base secƟon gathers the salient points from 

the literature review, the pracƟcal consideraƟons and examples, and the insights from 

the results. These are presented in secƟons in short, easy-to-read Ɵdbits of informaƟon. 

Figure 6.7: Design of the Resources Page on ilibrary website 

Figure 6.8: Design of the Knowledge Base Landing Page on ilibrary website 
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The design choice made by the researcher was not to present chunks of informaƟon, but 

rather rotaƟng boxes that show the short informaƟon only when the visitor hovers on 

them. This produces a clean but interesƟng setup that enƟces the visitor to explore 

further. The boƩom secƟon contains ideas for further acƟon. 

 

Contact 

 

The Contact page contains email informaƟon and a simple contact form to allow visitors 

to ask for informaƟon or send feedback. 

 

 

   

Figure 6.9: Design of the Knowledge Base Sub Page on ilibrary website 

Figure 6.10: Design of the Contact Page on ilibrary website 
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7. Conclusion 
 

This study set out to explore the role of the school librarian and school libraries vis-à-vis 

student engagement. Empirical evidence was sought in a Maltese middle and secondary 

school, seeking to idenƟfy key trends in percepƟons of the librarian, library use, 

resources, and student involvement. The results were then discussed in comparison to 

internaƟonal research. The literature and findings were used to create a pracƟcal web-

based toolkit for Maltese school librarians. 

 

7.1 Key Findings 

 

Younger cohorts tend to visit the school library more regularly. However, the library's 

locaƟon within the school may be an important factor in determining which cohorts visit 

most, due to accessibility. 

 

The school librarian is key to increasing student engagement. A full-Ɵme, professional, 

qualified librarian who is a partner in the school’s educaƟonal plan ensures a higher level 

of parƟcipaƟon from both students and educators. Students valued the librarian’s 

friendliness, approachability, and support, and the librarian’s commitment to building 

relaƟonships with both students and staff is a factor that enhances engagement. 

 

Physical books are sƟll widely valued by all cohorts, but a greater variety of genres, 

including manga, graphic novels, and magazines, ensures that the library offers resources 

of interest to all age groups. There was a lower interest in e-books and audiobooks, but 

a marked desire by all cohorts to have more computers for use in the library for research, 

work, and games. 
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The findings highlighted the way the students felt about the school library. Common 

themes indicated that the students preferred a larger, well-lit, colourful, and vibrant 

library, with soŌ furnishings that allowed for a more comfortable space. Students 

seemed generally more tolerant of noise levels, especially in the elder cohorts, since the 

library was also a social place for collaboraƟve work and games. 

 

Students showed their interest in parƟcipaƟng more deeply in the school library’s 

acƟviƟes. The younger cohorts’ preferences leaned towards physical help and creaƟve 

involvement in creaƟng resources and decoraƟng the library, including the display of 

students’ artwork. The eldest students gravitated towards offering suggesƟons for 

improvement and resource development. Some of the younger students were acƟvely 

involved as library assistants, while other students parƟcipated in events such as chess 

tournaments. 

 

The findings also showed that there was not enough awareness of the library services. 

The librarian’s promoƟons of the library, through featured tables, events, and 

announcements on both the library noƟce board and official school channels, were seen 

by most students. However, addiƟonal strategies via different channels would ensure a 

greater awareness and engagement. 

 

7.2 Linking to the Literature 

 

The findings of this study closely align with exisƟng literature on student engagement in 

the school library. Merga (2019, 2022) highlighted both the educaƟve potenƟal of school 

librarians and their role in promoƟng reading for pleasure, while McClintock Miller & 

Bass (2019) and Almeida (2021) stressed the importance of librarian-student 

relaƟonships. These aspects were strongly validated in the students’ responses, as they 

appreciated the friendliness and support of the librarian. While other literature stresses 

the contribuƟve importance of school librarians (Australian Library and InformaƟon 
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AssociaƟon, 2004; InternaƟonal FederaƟon of Library AssociaƟons and InsƟtuƟons (IFLA) 

& UNESCO, 2025), librarians in Maltese schools tend to remain underuƟlised and 

underappreciated. 

 

The results also confirm Weisburg & Toor’s (2015) findings that markeƟng and promoƟon 

are criƟcal for student awareness of the library’s events and services, although they did 

not always translate into significantly greater levels of student engagement. Weisburg & 

Toor (2015) also highlighted the importance of students’ deeper parƟcipaƟve roles in the 

school library. This was strongly corroborated in the research findings, which also 

provided more nuanced indicaƟons of student involvement preferences according to 

age. 

 

7.3 ContribuƟons of the Study 

 

This dissertaƟon provides the first quanƟtaƟve insights into student engagement in a 

Maltese middle and secondary school library. 

 

While the findings are very context-specific, they highlight the realiƟes of Maltese school 

librarians, including the varying roles in different school seƫngs, and the significant lack 

of prominence in government laws and policies. 

 

This study concludes with the creaƟon of a toolkit for Maltese school librarians, linking 

internaƟonal research and local findings into a single plaƞorm, offering various insights, 

pracƟcal strategies, and tools for enhancing student engagement in their school library. 

 

Together, these ensure that this study is not only an academic exercise, but is a resource 

that has real-world pracƟcal applicaƟons for school librarians in Malta. 
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7.4 RecommendaƟons 

 

Based on the findings, the following recommendaƟons are proposed: 

 

For school librarians: 

Foster posiƟve relaƟons with students and staff; expand collecƟons to include diverse 

genres and manga; promote resources more acƟvely, uƟlising physical and digital 

plaƞorms, and with varied displays linked to school and internaƟonal events; and 

provide opportuniƟes for students to parƟcipate in deeper and more meaningful ways 

that resonate with their interests. 

 

For school leadership: 

Understand the educaƟonal value and contribuƟon of the school librarian; recognise the 

importance of the school library as a central learning and social hub; support school 

librarians and ensure that they are a meaningful partner in achieving the school’s 

educaƟonal mission and vision. 

 

For policy makers: 

Recognise the importance of professional school librarians and school libraries in the 

naƟonal educaƟon strategies; fully integrate school librarians in educaƟonal visions and 

plans, to be key players and partners in supporƟng holisƟc student development; 

establish standards for school librarians and school libraries, including design, space, and 

resources. 
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7.5 Future Research 

 

While this study has provided valuable insights into school library use and student 

engagement, further research is needed to extend these findings. ComparaƟve studies 

across more Maltese schools, including state, church, and other independent schools, 

would provide a more comprehensive understanding of school libraries in Malta. It 

would be interesƟng to explore whether the college system and libraries in the separate 

middle and secondary schools in the state-run system would have similar or varied 

experiences when compared to the realiƟes of church and independent schools. 

QualitaƟve interviews with students, educators, and parents would complement the 

quanƟtaƟve data by delving deeper into individual experiences. Finally, longitudinal 

studies could provide insights into the success of strategies in an evolving scenario. 

 

To validate the pracƟcal efficacy of the developed web toolkit, a pilot study involving 

Maltese school librarians in middle and secondary school seƫngs (state, church and 

independent) is recommended. This evaluaƟon could uƟlise a Likert-scale feedback 

mechanism to assess the toolkit’s ease of use, the relevance of its ‘Knowledge Base’ and 

‘Calendar’ content, and the adaptability of its resources to different school contexts. 

Such research could also employ a mixed-methods approach, using librarian feedback as 

well as student engagement surveys. Assessing the toolkit through longitudinal studies 

would provide valuable data on its long-term impact on library engagement. Such 

structured feedback would ensure that the resource remains a living, evolving tool that 

meets the needs of school librarians. 

 

7.6 Conclusion 

 

If we truly believe in school libraries and their role within the school as part of the 

students’ educaƟonal experience, we cannot ignore the aspect of student engagement. 

This dissertaƟon has shown that libraries in Maltese schools have the potenƟal to be 
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vibrant, creaƟve, and parƟcipatory learning hubs. Students are eager to engage more 

deeply, both as readers and as creaƟve and helpful collaborators. Through relaƟonship 

building, respecƞul collaboraƟon with students and staff, and pracƟcal strategies, school 

librarians can ensure that the libraries not only remain relevant but also become truly 

the heart of the school. Student engagement becomes not only about promoƟng books, 

but also about empowering students with confidence and skills that they carry 

throughout their lives. 
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Appendix A: AuthorisaƟon LeƩer from St. 
Michael FoundaƟon 
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Appendix B: InformaƟon LeƩer and Opt-
Out Form for Parents & Students 
 

The research 

I am Ivan Mifsud Bons, the school librarian at St Michael FoundaƟon, senior school. I am currently 
reading for a master’s degree in library and informaƟon sciences. As part of my dissertaƟon, I 
am conducƟng research to explore how students at our school engage with the school library. 

 

DissertaƟon Ɵtle 

Enhancing Student Engagement in the Middle and Secondary School Library 

- Developing a pracƟcal resource for Maltese school librarians 

 

What is the purpose of the research? 

The research aims to expand on the factors that increase the involvement and engagement by 
middle and secondary students in the school library. Asking for students’ input allows me to 
gauge the effecƟveness of the acƟviƟes and iniƟaƟves carried out in the school library during 
these past few years. The final product will be the creaƟon of a website that will serve as a 
pracƟcal resource for school librarians, focusing mainly on the Maltese context. 

 

What would taking part involve? 

I would like to invite your child to complete an online quesƟonnaire. This anonymous 
quesƟonnaire explores how, when and why the students at St Michael FoundaƟon visit the 
school library, and how I, as the librarian, interact with them in various ways. This quesƟonnaire 
will be in English and should take approximately 5 - 7 minutes to complete. 

 

Are there any disadvantages or risks in parƟcipaƟng in this research? 

There are no disadvantages or risks in parƟcipaƟng in this research. 

 

What are the benefits of parƟcipaƟng in this research? 

The answers given by the students in the quesƟonnaire will help me gauge the effecƟveness of 
the acƟviƟes and iniƟaƟves carried out in the school library. This will help me both improve and 
build upon the services in our library, and share trends idenƟfied in the research with other 
librarians. The finished product will be a website that will provide resources for other Middle 
and Secondary School librarians, especially those in Malta. 
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Does my child have to parƟcipate? 

No. ParƟcipaƟon in this research is voluntary and choosing not to parƟcipate will not affect you 
or your child in any way. 

If you prefer that your child does not parƟcipate, please fill out the aƩached opt-out form and 
return it to the school by _______ . If the opt-out form is not received by this date, your child’s 
parƟcipaƟon will be automaƟcally considered for this study. 

Even if you give your consent, students are required to give their consent when answering the 
quesƟonnaire, by selecƟng an opƟon in the quesƟonnaire’s informaƟon page where they agree 
to parƟcipate in this research. 

Students can also choose to withdraw at any stage during the quesƟonnaire, before clicking 
‘submit’, without giving a reason and without any penalty. 

 

What happens if I choose to opt out of the research? 

As a legal guardian, you have every right to choose that your child does not parƟcipate in the 
research. 

If you choose to opt out, kindly fill in the Opt-Out Form below and send it to the school. This will 
ensure that your child will not be asked to parƟcipate in the filling out of the quesƟonnaire. 
Neither you nor your child will be negaƟvely affected in any way. 

 

Will any personal data be collected, and for what reason? 

The only personal data that will be collected through this quesƟonnaire is the student’s Year 
group and, should they prefer to indicate it, the student’s gender. 

This data will allow me to understand whether, or how much, these factors influence the 
students’ involvement in the school library, and in what way. 

 

Is the quesƟonnaire anonymous and confidenƟal? 

The quesƟonnaire is enƟrely anonymous and confidenƟal. No idenƟfiable informaƟon about 
students will be collected, and only my tutor and I will have access to this data. 

The soŌware chosen for this quesƟonnaire is Google Forms, which guarantees high security and 
data protecƟon requirements, in accordance with the General Data ProtecƟon RegulaƟon 
(GDPR) and the Malta Data ProtecƟon Act 2018. Google Forms will also be set to NOT collect 
idenƟfiable data such as email addresses. 
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What will happen to the data collected? 

Opt-out forms will be stored under lock and key at school while the quesƟonnaires are taking 
place. They will be used only to ensure that students whose parents sent the opt-out form do 
not parƟcipate in the quesƟonnaire. Once the answering of the quesƟonnaire is over, the forms 
will be relocated to my private residence and kept under lock and key. Once the scope of the 
research is complete, all forms will be immediately destroyed. 

Data collected from the online quesƟonnaire will be securely stored on a password-protected 
account. All data will be kept only for the duraƟon of this research, up to a maximum of three 
years, and then destroyed. 

Any data will only be shared with my dissertaƟon supervisor. 

 

Results from the quesƟonnaires will be discussed and published in my dissertaƟon, while general 
staƟsƟcs and trends from this quesƟonnaire will also be available on the finished website. 

 

Contact details 

If you have further quesƟons or concerns, or would like to know more about the research, please 
feel free to contact us: 

Researcher: Ivan Mifsud Bons 

Tel: (School telephone number) 

Email: ivan@ilibrary.mt 

 

Supervisor: Prof. William Zammit – Department of Library InformaƟon & Archive Sciences 

Email: 

 

Thank you for your help and your Ɵme. 

 

Kind regards 

 

 

 

Ivan Mifsud Bons 

St Michael FoundaƟon Librarian 
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Opt-Out Form 

 

To be completed and sent only if you do NOT wish your child to parƟcipate in this research. 

 

Deadline for opt-out form: 

 

 

I confirm that I have read the informaƟon about the research, how my child will be involved and 
how data will be collected, stored and used. I would NOT like my child to parƟcipate in this 
research. 

 

I have had the opportunity to ask quesƟons about the research, and my quesƟons have been 
answered to my saƟsfacƟon. 

 

I confirm that I am the parent or legal guardian of the child. 

 

I understand that, should I have further quesƟons, I can contact the researcher or supervisor 
using the contact details in the informaƟon sheets. 

 

 

Student Name: ______________________________________________________________ 

 

Class: __________________________ 

 

Parent/Guardian Name: ______________________________________________________ 

 

Parent/Guardian Signature: ___________________________________________________ 

 

Date: ___________________________ 
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Appendix C: Student QuesƟonnaire 
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Appendix D: Web Toolkit Screenshots 
 

Header 

 

Home Page Header 

 

 

 

 

Other Pages Header 
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Home Page 
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About Page 
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News & Social Page 
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Calendar – Landing Page 
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Calendar – Month Page 
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Calendar – Specific Event Page 
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Resources Page 
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Knowledge Base – Landing Page 
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Knowledge Base – Sub Page 
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Contact Page 
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AddiƟonal CSS – to override default styling 

 

 

 


