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In my experience as a teacher, I have become very 
much aware of students' problems arising out of 
difficulties in adapting themselves to various 
aspects of school life, such as change of institution, 
friends, teachers, academic level and expectations. 
Very often, difficulty to cope with life at school 
creates many emotional problems and scholastic 
performance suffers. The checklist I have 
generated will, hopefully, help persons concerned 
in pastoral or administrative activities in a school to 
identify students with adaptational problems, and 
also to gauge specific areas which many students 
might be finding difficult to cope with in a particular 
school. Knowing the attitudes of each individual 
and those characteristic of the group, the school 
can mobilize its counselling services to help make 
the adjustments necessary. 

• "..,.:"" ...... , .. of the "School Adapltatiion Check List" 

The SACL (School Adaptation Check List) is 
based on a model generated by Ross L. Mooney 
and Leonard V. Gordon. The operational use of 
Mooney's Problem Check List and the revisions 
made to it in content and format througl)out a long 
number of years (since 1941, to be precise), have 
persuaded me to keep as close as possible to what 
is, in the final analysis, a well-proven model. Credit 
for the conception of a check list as well as the 
format presentation are to a great extent due to 
Messrs. Mooney andlGordon. 

The SACL contains a 100 items, 20 in each of 
the following areas: 

1. Academic (A) 
2. Recreational (R) 
3. Student-Teacher Relationship (S) 
4. Student-Student Relationship (S) 
5. School as Institution (1) 

Areas: In my opinion, these five areas or 
categories cover the basic sources for problems in 
adaptation to school life. The Academic area 
includes all those difficulties students face with 
regards intellectual output and input, curricular 
difficulties, subject matter, and so on. The 
Recreational aspect deals with the non-academic, 
as opposed to the purely intellectual, classroom 
interaction. It· is a well-known fact that major 
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concern for students and for teachers are the inter­
relationships between teachers and students, and 
students with other students. Finally, in the area of 
School as Institution I included such items as 
disciplinary style, general running and ethos of the 
school, as well as personal difficulties generated in 
confrontation with the school as an organised, 
perhaps bureaucratic institution. 

The categorization of the items into areas is 
helpful in terms of presenting a homogeneity of 
problem content that would facilitate meaningful 
interpretation by the counsellor or teacher. It is 
also useful in pointing the data as much as possible 
in directions which would suggest programmes of 
action related to the kinds of services whiCh tend to 
be available in schools. 

Items: The items displayed in the SACL were 
generated from a variety of sources, namely: 
(a) My own experience as a student, coupled with 

that of various friends in my Hall of Residence 
coming from different nations and cultures, as 
well as from different social backgrounds. 
They very kindly offered lists of items from 
their own experience. 

(b) My experience in Secondary Schools for boys 
and girls, which was greatly amplified in 
1981/82 when I was intimately involved in the 
setting up of a new educational establishment 
in Malta which made students' adaptational 
problems more evident. 

(c) As a teacher of R.E. I had carried out a self-des­
criptive essay of problems among third form 
girls in relation to school life and other areas of 
possible strife. 

(d) Research of literature on student attitudes to 
school and the coping difficulties they 
encountered. 

The list of items extended to a master list 
of a 160, and following Mooney and Gordon, the 
selection. and phrasing of the items in the SACL 
were based on the following criteria. The items 
were to be: 
(a) In the language of the students. In my English 

version, using basic English words the students 
would be familiar with. 

(b) Self-sufficient as individual phrases. 
(c) Short enough for rapid reading. 
(d) Common enough to be checked frequently in 

large groups of students, or serious enough to 

R. G. Sultana 
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ROllALD G. SUL';',\N.l 

A"" .................. Boy .. ..... Girl ....... TOr!II ...... . 

Name of School ................................................. . 

Date •••••••••••••• 

DIRECTIONIi 

:Thoie is 8. list of some of "the ?robloms boYR and etrla face in achool. 

You are to pick: out the problema which are troubling ycu. 
" 

aead the list care£ully, and ali you come to a problem which is troubling 

you, draw a line under. it. For example. 1f you generally dl.1ike reedio.g, 

you \lould d.ra.w a lin. Ul'lder the first item, lilee this, 

1. "Not interested 1.n books lf 

'"hen you hAve f1n1shed reading the wole Hat and mrldng tho problema 

\lhieb ar. troubling you, pI .... answer the que.tiona on P&«e 4" '{OU aro 

tree to aign ..,our name on the l ... t page it you 80 dnue" 

-, 

INbjeou and 11t. :DoD I t lmow' how to .~ 

"l~. D1tticul t to know 'What to atuq 77. J.!'reJ.d. ot ~ ::e1at&ku: 

... No diacuaeion about th.1:nga that ca.tter 78. I .... ork too alovl1 

• r-'.ad,. to take aubjoct. I dialike 79. C&ntt do work at hose 

'~" tlittlcu1t to put to praotice things learnt 00. Dontt under1lt.a.od lI08t l ... -cna 

,;;. No opportunity in aehool to do tl:ings ! like 81. 't"oo olUlUY and. a~ 

)"i. Ueed to Milt atudent. tro= other schools 

,'!. :{o fe>!ling ot totJethern.eau in school 

{-.(;. Learnin.s only tak •• place in cl&.89 

,,1. 1'eAcltern male. fun at lie 

62. Lonlt, !ipeu to tMch.en out ot '00001 

63. Teacher. not intereatlXi in vha.t I think 

64. i"oat;:nera shout and are &rlgt:y with me 

G5. (~ac.h.r. enjoy finding fault \lith me 

(In. Cl&llU-atLt •• aveart t.ll dirty joke. 

: <!. Mever part or tho lively (!roup 

92. Meet tM-Chera only torMJ.ly 

a,. I'd rather go home tor lunch 

84. Lessons oe.nnot be tun 

85. ean't stand. iaa .. bl1 .. 

86. ~ to uk qu .. Uona 

87. Moat t ... chera are unjutlt 

ea. Taachen too cl1et&nt 

89. 'Ji.h to&Chua don't notice me 

90. 'ru.ther. don't underatand .. 

91. GoUin« into fieh" 
92. Called IItte&ehera' poe'-

:n. ':.fraid 80ftift«le will hurt me 9'. I r.a.ve anemi •• in school 

Eave less tlOnt>y than r:t'J' frienda 94. Otten want to copy \lOU 

).'0 b. accepted I do thi.n.gs I don t t like 95. C1 .. a~ tOl) noby 

.,';.. 1.1') ona to h"lp 1M .... ith rt(f peraonal prJblema 96. Too much. violence/theft 

·f':. i"r&volling to and frM'l tlchool i ... night:::aro 97. Dial1ke style ot d1ac1pline 

• ~'0uld play truw:t 1f I got awa.y wi th it 98. Clanroom too hot/too cold 

. L!uc&tion nut prIJpe.ring me to earn a livin« 99. B&ve bad dr ...... a.bout school 

:.: t'..dents ha.ve little la'J i1l schoo}. arfa.il,.. 100. Rostless to Iea.ve school 

0!RECTION5: ' .. rum you ha.ve rim.ched undttrIi.n.1..ng the probl_ 

..,I".1 .. :h t:ro\i.hle you in ::.chool t a.:uve%' the qUHtlona on pe.g= 4. 

T 
o 
T 
A 
L 

OIRECT10NS:Re&li tl .• lL;t alovly, a.nd >\& you CorM to a preble 

.... hich troublo!;: yo';), draw a line un<!er it. 

L Not intoruted in books 

l, Poo!" !l'i4'mOry 

like tltudy 

_)\1' marks for r:..y "'''Or::: 

• r:ar.1t ,USQ my t ... lents at school 

, !,,~ t tl'hp&ce ':0 run in during break 

:",....,t finrrug:: clubs and dub actlvl tics 

. qf-:en try to mise P .E. le8uon 

,'::n;U::ll tOIl short for me to rost 

',.:. ~otllCJlcn:1t are too strict 

~~l. !''!'efer :0 ha.v. f",'o(cr uachc:-s 

;'eac'18ro h:u:<ily ,y."pr netir.e !:Ie 

l:" !!e'lor toll ':If vrob1,'-o8 tu .:;. ~aacher 

'.6. 3P!9t frif'T,d not in 'Tlj' clae,. 

:7. tu.ugh·.xl t.1.. 'f.£ 1 3re.o.i: in clao& 

!'). ')f~en find. !:\Yael! r~lone 

~. 1 ~ ~·'I"ien.111 not in my :.cllool 

;: 6. :'00 :ruch horwworic 

'.:7. Rest ct clan better than c:e 

28. T\1xthooka llU"d to UltderatNld 

29. Cn,OU:1 wrong subjects 

;0. Afraid of teeta 

31. School not helping :ne d.1ccover talents 

32. noth~:red by It physical hand.ic&p 

53. !lot enough aport:::/hobby .qu1pm~nt 

34. School i. all vork and no play 

55. "iall to luave school durin8 break 

36. Moat teachers don't like me 

)7. Teachers 60 too f.at during lea'lOlU 

38. lV '!!forte not a.ppree1a.ted. in clan 

59. ':'oa.ohers concerned with leuson, not pllpLa. 

\0. ':'eaclll'trs cake tII.&' feel bad about :;ty •• lt 

41. !lobody like. me 

44. Ehv"'f nt-.:.dento in my cl ... 

.' 1. t feel loct und not importnnt in school 46. ;Iarely ::I •• OW my ral self in school 

-:;c.~ool is my :na.in p;-oblf!Ill in life 41. i'nifl)l"O M.kes ce feel b.l.d 

2'$. t don't l::na.... r:ry ... ay arnur,d school 48. School nakee co =180 break!a.at 

:'4. :;chool 18 11. wa:Jt~ of tir.. 49. f'requently <Lrrive la.u At achoal 

25. r ~pend more roonay than I af~Ord in nchool SO. School 1:1 .. prison 

QUESTIONS 

L \;f.liC:1 PJ'obl''':,lfJ in :'·;11001 art: ~roublinc; ~ou I;'lOst? Wri te .:.uout t .... o 01' 'thretf 

of theca i: you td like to. 

2. Jo you :. n(J'" c ..... :lfIylxxly in 

t.o 9C11oo1 1i1'a7 ·,.oulll JUu lib~ :'0 tal:, to "im/her? 

J. Vhich rJ'Ut;... e:J.\.iOll&, if any, .... ould you 11k" t.o tflO.'.kc to hrlad of :lebo')1 .'1..Od tt.'aC:lOr8 

!10 thlt~ lite f\t GchODl \010111,1 he litera plcu·rant for you and your r~r·ow st.uuents? 

'~lOU • 



be important in an individual case. 
(e) Centred within the students' own personal 

orientation rather than in general social 
orientation. 
Spontaneous rather than deliberate reaction 

is sought. I decided on a number of 20 items in each 
area because 20 seemed the number best suited to 
cover the range of problems in each area without 
stretching some areas too far and compressing 
others too much. The final tally of a 100 items is also 
handy in working. out percentiles. Although some 
items are apparently related to two or more 
classifications, each of these is listed only under the 
one area to which it has been found to be most 
relevant. 

With regards to format, I again followed 
Mooney's and Gordon's model by grouping the 
items in sets of five horizontally while the students 
proceed vertically. This is an important feature 
since, in instruments where the groupings are 
obvious, students and ,counsellors report a 
tendency for the individual to skip entire areas that 
appear inappropriate to them without bothering to 
read the items. In such cases there is also a 
tendency to avoid making too many items in areas 
that they feel have lower social acceptability. The 
format of the SACL overcomes these difficulties 
while presenting groupings of problems which are 
convenient for the counsellor and survey analyst. 

Anonymity: 

Since all the items in the SACL are formulated 
in a "negative" or "problem-oriented" bias, many 
students will undoubtedly feel compelled to hide 
the extent of their maladjustment. The only way to 
offset this tendency is to leave ample freedom for 
the response to. be anonymous if they so desire. If 
the student is filling out the SACL for a counsellor, 
leading to an individual interview, then the threat 
situation will be lessened and he will, of course, 
need to provide his identity. In other cases where 
the group as against individual survey is being 
carried out, the students are to be free as to 
whether they write their name or not. Students are 
made aware of this option as soon as the Check 
List is given to them. Often enough, class, age, sex 
or other educational variables are all that are 
needed for many survey and research purposes. 

Administration: 

Other elements related to the administration 
of the SACL are here briefly described. The SACL 
is self-administering, with all the directions needed 
printed on the cover page. Indeed, elder students 
can mark the SACL out of class, although it is 
advisable that students mark them during a class 
period. 

Usefulness of the School Adaptation 
Check List 

Here I intend to set out two different 
presentations of the usefulness and purpose of the 
SACL. The first will be a global, general overview, 
so that the value of the check list is depicted as 

briefly and succinctly as possible. The second will be 
a description of usefulness in terms of the criteria of 
Display, Comparison, Discovery, Clarification, 
Reassurance, Affiliation, and Orientation. 

General Overview of Usefulness: 

1. Adaptation of Form I students to a new 
system: the Secondary school. 

2. Helps clarify to students their problems and 
needs in schools. 

3. Used by teachers as basis of evaluation for dis­
cussion with parents.-

4. Administrators and teachers become aware of 
of the effect of system on children. 

5. Comparative survey of adaptation based on 
age, sex, social background, time. 

6. Comparative survey of adaptation in different 
schools, stems, countries. 

7. Helps client before counselling interview, as 
well as the counsellor. 

8. Indicates clusters of problems for individuals/ 
groups. 

9. Indicates areas of change/programme innova­
tion for school' administrators. 

10. Helps locate students who want and need 
help/ counselling. 

11. Helps locate groups of students with particular 
school-based problems. 

12. Indicates discussion topics and group activities 
in tutor groups. 

13. Suggests approaches by which a teacher can 
meliorate relationships with class. 

14. Can measure changes brought about by 
planned problem-reduction programmes. 

15. Reveals student attitudes to schoo!. 

Categorised Presentation of Usefulness: 

A. DISPLAY: The problem tally in the specific 
areas provides the counsellor or analyst/re­
searcher with a quick overview and display of 
the variety of problems which are the 
expressed concern of the student. 
It similarly gives the students an opportunity to 
review and summarize their own adaptational 
problems and to see the full range of personal 
matters they might discuss with their counsel­
lor/teacher. 

B. COMPARISON: The SACL can be a very 
useful instrument to gauge the comparative 
adaptational/ coping ability or extent at 
different levels of the school year. It can be used 
at an intra-school and an inter-school level, 
providing clusters of problems faced in various 
educational institutions which follow different 
educational principles and philosophies. It 
would be interesting to compare check lists 
between forms, between schools in urban and 
rural areas. A comparative study would throw 
light not only on which problems young people 
are concerned with in their school life, but also 
on a more general, system-oriented level. 
When administered at different times to the 
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same group, the SACL can be used to indicate 
changes brought about by a planned problem 
reduction programme evolved during the 
interim period. 

C. DISCOVERY/CLARIFICATION: The SACL 
is primarily designed to help counsellors or 
other concerned persons with the well-being of 
students become aware of coping difficulties 
faced by individuals or groups. While a 
competent counsellor can elicit an expression 
of a counselee's problems over a period of 
interviews, and observant teachers and form 
tutors infer adaptational problems from the 
day-to-day behaviour of students, the check list 
is a quicker and more reliable method of 
discovering the attitudes and difficulties faced. 
Previously overlooked areas needing attention 
can be brought to light. Discovering the 
problems of each individual and those 
characteristic of the group itself, the school can 
mobilize its counselling services and adapt its 
curricular offerings to meet those needs. 
The SACL is helpful to the student marking it 
because the process of going through the list 
may often be immediately in his understanding 
what is making him feel uncomfortable. By 
providing the language or semantic 
differentiating of various problems, the student 
is involved either in 
. self-discovery and self-understanding: a 
quicker recognition and analysis of his needs 
. or clarification, whereby he can see a vague 
discomfort encapsulated in words. Indeed, as 
in Mooney's Problem Check List, students 
attest to the value of merely filling out the check 
list. 
The SACL is also an educational tool in terms 
of students realising! discovering the problems 
other students face in school. It is therefore a 
"discovery" of the problem world of the 
students, perhaps leading to greater 
consideration. It could also be used as a basis 
for discussion - the analysis of group 
problems indicates discussion topics and 

Meeting Teachers' Needs 
(Continued from p. 18) 
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group activities which are related to the 
personal interests and needs of the students in 
any given group.· It can form the basis for the 
tutor group sessions, as well as for any course 
in life skills or human relationship programmes. 
Vocational Guidance Officers can use the data 
as a help in drawing parallels between problems 
faced in school and those in the world of work. 
and a programme could be built around the 
clusters of problems underlined. 

D~ REASSURANCE: Students realise that people 
are genuinely concerned about their daily 
needs as members of a system, and that these 
people are striving towards a better 
understanding of their needs and aiming for a 
professional way of providing help. 
There is perhaps relief in realizing how few 
problems they actually have. 

E. AFFILIATION: The check list helps locate the 
most prevalent problems expressed within a 
student body vis-a-vis school as a basis for new 
developments and revisions in the curricular, 
extra-curricular and guidance programmes of a 
school. 
It also suggests approaches by which a teacher 
can establish a more personalised relationship 
with each of his students, and by which form 
tutors can understand better the group they 
are pastorallv concerned with. 

F. DIRECTION/ORIENTATION: The SACL 
presents a clear picture of the cluster of 
problems students individually and/or 
collectively have to face within an educational 
establishment. This is invaluable information to 
the Administration concerned for the total well­
being of students they are directing. The 
Check-List therefore becomes an orientation 
instrument in so far as it points towards areas of 
modification or/and change which will help 
students feel more comfortable in their daily 
school life, enhancing personal and intellectual 
growth. The SACL can contribute to the 
process of fact-finding which is so essential to 
an intelligent plan for action in any institution. 
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