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In his paperExclusion from school and attention —deficit/hymtindaty disorder, Fintan O’Regan
addresses an important area which is of conceteatthers, parents and young people alike. Eatlyampaper
he presents a series of facts and figures whichtifgethe use of school exclusions as a means bigtwh
schools in the UK impose sanctions in order to jgleweachers and pupils with respite from thosengou
people whose undesirable behaviours are seen torkached a level which cannot be easily managtdnwi
the school. Through a summary of published repamts media coverage, O’Regan presents an analfysis o
school exclusions sufficient to show why this isasea of concern, whilst recognising that the afficof this
particular approach to dealing with behaviour diffties has become a subject of considerable debate
presentation of facts and highlighting of an issefi€oncern within this paper is to be welcomed hyame
who wishes to engage in this particular discounsghe basis of an understanding of the statistibghv
provide evidence of a contended and pervasive apprto addressing a problem. However, in applyireg t
discussion of school exclusion to a specific popaa that of pupils with ADHD, which by the autf®iown
admittance is at best ill-defined, a number oféssare raised which need further exploration.

The first difficulty which | have with regards ©’'Regan’s paper is the focus of attention given to
exclusion as sanction that is concentrated upothiwipupil’ factors. Within his discussion of dfaiult and
oft contested area, O’'Regan makes a number of tesegeregarding the assessment and identificatfon o
ADHD in relation the management of behaviour and fotential for addressing school exclusions. In
particular he suggests that equipping teachers iwighoved diagnostic tools and greater understandiiti
enable them to address an issue of ‘undiagnosedésts with ADHD and will thereby raise awarenesthe
condition. Furthermore, he surmises that it isuglhle’ that a significant number of pupils exclddeom
school as a result of disruptive behaviour presétit ‘unidentified, untreated or poorly managed ADH
These are bold assertions which are certainly usethe author wishes to provoke reaction and deba
However, | believe that there are a number of cdaand contradictions in this paper which should gt

unchallenged.

! Address for correspondend®ichard.Rose@northampton.ac.uk

ISSN 2073-7629
© 2010 EDRES/ENSEC [Whae 2, Number 2, November 2010 pp 19



O’Regan, citing the work of Daniels and Porter(Q2)) states that there is evidence that rates of
exclusion are higher amongst the population of Ipupiith a diagnosis of ADHD than for the school
population in general. What is not discussed in @etgil are the reasons why this might be the cBsavhat
extent does the very fact that a pupil has a latske them more likely to be subjected to exclusidiing
identified as a pupil with ADHD is associated iretiminds of teachers and others with likely persiste
disruptive behaviours of the type described by @&ein this paper, is there a potential for thedioom
itself to become a ‘justifiable’ reason to excludd®e creation of a self-fulfilling prophesy basaubn low
expectations of academic performance has been widmsicussed in respect of the categorisation of
individuals (Pullin 2008; Loreman, Deppeler and \gr 2010). By drawing attention to perceived pupil
deficits by attaching a label to the individualas likely to attract a negative view of the pugsliais to
guarantee appropriate levels of support. Whilstaly be the case that improved diagnosis of pugitiags an
essential first step in enabling teachers and gphefessionals to develop pedagogical approacheshé®
support of learning, it cannot be assumed thatwillsalways be the outcome of such assessmenepioes.
O’Regan quite rightly emphasises that appropriatervention is the key to enabling pupils with agtiosis
of ADHD to be included in mainstream classroomg, lyis assertion that greater awareness of behaviour
difficulties among educators will prove benefidialthe pupil is open to question.

The emphasis within O’Regan’s paper is firmly pldcupon within child factors. ADHD is
emphasised as a deficit in need of remediatiorudiicg at times the administration of medicatiom foe
control of symptoms. The attention given to theaedlepment of appropriate interventions is dealt witiy in
limited terms and the desirability to effect whelhool change in support of inclusion receives antyrsory
mention. Within this paper the positioning of ADHMthin a biomedical paradigm is unlikely to eithgve
assurances to teachers that they have the alilityanage pupils labelled as having ADHD, or to enage
school managers and policy makers to examine hamngds to schools and educational structures may be
benefit. Visser and Jehan (2009) suggest that gsmfieals working with this population would be well
advised to consider not only the individual pupilt also the context in which they are educatdle§ wish
to adopt strategies for the benefit of all learnerthe class. Their views reinforce those of Coq897) who
demands a shift to a more bio-psychosocial modelrelhy a balanced intervention can be achievedderdo
effect wider environmental changes within which itgividual pupil can be supported and retained.

Exclusion as a disciplinary tool within the UK @diion system impacts not only upon the lives ef th
individual pupil removed from school, but also hhe potential to have a negative effect upon fasijli
teachers and other pupils. Daniels and Cole (20idiyated that significant numbers of young people
have experienced exclusion from school saw thegs®@s damaging. They perceived the experience as
having had detrimental effects including loss ofitional opportunity and stigmatisation which eret
employment opportunities. For teachers, whilst @sion may bring short term respite from the disuegt
behaviours of an individual pupil, it serves maitdyreinforce the message that this individualifadilt to

manage and that the teacher may not be equal tmske Such feelings of inadequacy may, of coureeto
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some extent mollified if the pupil has a label whiaccounts for the extent of the difficulties to faeed.
Improved diagnosis would certainly provide some fmitnfor teachers in knowing that others are equall
likely to experience difficulties with a pupil. Buthere does this leave the pupil and his family@réhis a
need to acknowledge that for many young peoplendisgd with ADHD the major problems associated with
their management resides in the educational stestwithin which they must operate. Reid (20060f)2
states that

“The nature of the provision that is suitable fdildren with attention difficulties can vary. Foorsee,
specialised intervention may be appropriate, but fiwost, differentiation, curriculum and classroom
adaptations and acknowledging learning stylestvalsufficient. Considering the range of difficudtilat can
also be associated with attention disorders, thimorse provides a challenging situation for testh

The suggestion here is that as a first step toeadihg those disruptive behaviours to which O’Rega
quite correctly draws our suggestion, we shouldaking a more holistic view of the ways in which we
develop the learning environment and teaching ambres in our schools. This is not to deny the value
improved mechanisms of diagnosis or increased stateting of ADHD on the part of teachers, but natbe
adopt a set of inclusive principles aimed at creptichools that are welcoming to all pupils.

O’Regan’s paper serves an important purpose iwidgathe attention of readers to a major concern
which persists in our schools. The disproportiomaienbers of pupils from marginalised groups witbir
schools who are subjected to exclusion as a mdamaimaging their disruptive behaviour continuedveoa
source of worry. For some pupils exclusion may feva route into an alternative educational pravisi
which may ultimately better serve their needs. 8utO’'Regan indicates for many young people a faitar
make appropriate provision results in a loss ofcatlan and further alienation from the educatiostasn and
potentially from wider aspects of society. In himclusion, O’'Regan observes that the persistentifglise
behaviour that accounts for a high proportion ef éxclusions issued to young people is often ilirgel and
may lack a consistency of interpretation acrossetthgcation system. He is right to emphasise tleathiers,
and others need to be better informed to underdtamadneaning and causes of disruption, it is alsdeat
that more accurate diagnosis is essential. Howaviargus upon changing classroom practice is nikedylto

benefit a wider population of pupils.
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