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This article puts together very relevant evidencetloe troubling situation regarding fixed and
permanent exclusions from schools in the UK. Is&aithe question about the effectiveness of thike wi
practice by highlighting the fact that around h&ifthe students concerned receive multiple fixedwesions,
and that a third of schools are failing to provieeluded students with alternative full time ediaratvith the
dire consequences for themselves and society.

At the same time, the article focuses on ADHD whishthe one type of social, emotional and
behavioural difficulties for which a neurologicabrdition has been identified and specific medigatio
prescribed. This assumption leads to a basic mledlicdel approach in the article. Thus, the seatinnEarly
intervention and diagnosis’ focuses on identifyiag underlying behavioural condition’. The intemti®n
discussed is based on the medical model wherebgrtidems are seen to lie completely within thddchin
children with severe ADHD, drug treatment is roatyngiven as a first-line option, often in conjuoct with
educational training programmes for the parent.e Tduthor also underlines as ‘of crucial importance’
evidence from the US that intervention can ‘hadpmalise disruptive behaviour patterns’ (my italics) thrbug
a combination of medication and intensive behawdbuntervention.

In a whole section on relevant teacher educatimarticle’s emphasis thus lies on ‘educating stho
staff in the identification of behaviour difficulties’ (my italics). Reference the other Steer Report
recommendation for the provision of ‘behaviour ngaraent training for school leaders at all levelensure
they were adequately equipped and able to suppeit ¢olleagues’ is only given as an addendum astd n
elaborated in the same way as the role of ideatifia. There is empathy with the stress sufferetebghers
and a reference to the hindrance of large clags simit there is no reference to a whole schoalbagp to the
development of constructive behaviour or to howeidisciplinary support services can back up teacher
actions for individual students. This is in contrmsthe mentioned findings of a survey among ettusahat
also addressed ‘school training needs’ and whichded its main conclusion instead on managenmsugss

These findings underline the need for effectiveawsour management techniques, as well as changes
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and greater flexibility in the delivery of the cietrlum, in mainstream schools. Teaching staff neede
equipped with classroom strategies and suitabkniantions for use with pupils who display ADHD-¢yp
characteristics. “There should be increased awaseokcurricular contexts and approaches which e
found to produce fewer ADHD symptoms and to inceeas-task behaviour” (Wheeler et al. 2008, p. 173).

While recognising the widely held view that thesea neurological basis for ADHD that can be
addressed through medication, one has to also demseriously the importance of the impact of
environmental factors, at least in the expressioA@HD features, and particularly in relation tosdiptive
behaviours (Cooper and Olsen 2001; Barkley 200&cBrJimerson, and Hansen 2009). For instance,
manipulating motivation was found to lead to analyuaccurate performance by boys with ADHD as by
typically developing boys (Geurts, Luman, and va@eM 2008). Ofsted reported that a common featatedh
in twenty schools that had almost completely avbieeclusions and enabled their students to sucagaithst
the odds was ‘stimulating and enthusiastic teachiidch interests, excites and motivates pupils and
accelerates their learning’ (Ofsted 2009, p.15)didation may enable a student to complete a taskhé
would otherwise have been unable to do, leadingstiuaent to acquire relevant knowledge and skillsiust
be borne in mind however, that ‘pills don’t givellsk Schools have the responsibility to offer alildren,
including those with ADHD, the opportunity to deeplrelevant competences. This can only be achidved
the schools are committed and able to understanikists’ strengths and needs and accommodate eshalati
provision to meet such student characteristics tf@idevelopment of individual students’ potentiis very
meaningful to point out that ‘one important ingiediin the alleviation of this suffering [arisingin specific
conditions] is an emphasis on thesitive dimensions of people who have traditionally betgngatised as
less than normal’ (Armstrong 2010, p.6). Indeed when one listenthvdisengaged students’ own voices, one
hears a lot about them not feeling valued and mtsdge.g. Spiteri 2007).

Psycho-social action does not consist only inviddialised intervention. Psychologists, who have
traditionally worked with individuals, are now reshg that the welfare of individuals is greathyflirenced
also by the context. Intervention has thereforeda@lso at the systems level, in our case at aendadiool and
community level (Bartolo 2010). Social, emotionaldabehaviour difficulties have been strongly linkied
home, school and community variables (Cefai, Coopedl Camilleri 2008). Given the complexity and
comorbidities often found in ADHD, as well as theallenges for engagement with school learning fer t
great diversity of students, a whole-school appnosx the prevention of disruptive behaviour and the
development of constructive participation in leaiis a necessary ingredient in the reductionisiugtive
behaviour and successful inclusion of students WIEHHD and other forms of SEBD (Ofsted 2006; Hughes
and Cooper 2007).
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