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Despite more than two decades of anti-bullyingatiites in schools, children and young
people regularly mention relationships within theep group as the major factor that
causes them to feel unsafe at school. The situ&icomplicated by the fact that these
interpersonal safety issues are actually genetatébe peer group and often in context$
that are difficult for adults to control. The reteipsurge of cyberbullying is a case ir]
point. Teachers and parents often feel powerlesstéovene in the private world that
children and young people create for themselves ditiicle explores the strategies that
are commonly recommended for dealing with cybeytindl and examines what research
tells us about their effectiveness. The conclusienthat, whatever the value of
technological tools for tackling cyberbullying, wannot avoid the fact that this is alsg
an interpersonal problem. The implication for piaetis that we already know many
approaches for preventing and reducing cyberbylyamd should build on this
knowledge rather than treating the issue as songettompletely new.
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The nature of bullying and cyberbullying

Some children have always engaged in bullying bielawand it is something that teachers, school
nurses, social workers, care workers and psyclstffodiave learned to be vigilant about, especialtp w
regard to particularly vulnerable groups, such @skéd-after children or children with emotional and
behavioural difficulties. Thousands of childrengi€hildLine each year to talk about bullying, ertlier
themselves or on the part of a friend. The formkrQhildren’s Commissioner cited bullying as a magsue
(Aynsley-Green, 2006) and emphasised the heighteis&dfor social and emotional difficulties of both
targets and perpetrators. Research consistergthtifits the devastating consequences of beingedutiy
peers. Victims experience lack of acceptance inpgher groups which results in loneliness and social

isolation. The young person’s consequent sociahdvéwal is likely to lead to low self-esteem and
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depression. Bullies too are at risk. They are ntigsty than non-bullies to engage in a range ofadaptive
and anti-social behaviours, and they are at ris&lodhol and drugs dependency; like victims, thayehan
increased risk of depression and suicidal ideation.

However, with over 65% of 11-16-year-olds now hagvia profile on a social networking site,
cyberbullying is presenting parents/carers andgasibnals with its own unique challenge. Cyber g
has been described as the use of e-mail, mobilegshdext messages, video clips, instant messagidg
photos on personal websites in order to engagepeated hostile behaviour intended to harm angtieson
or persons (Smith et al., 2008). So the bullyingddonger confined to school and the journey hdm,can
extend into the target’'s home at all times of thg dnd night. It takes a number of forms, including

« harassment: e.g. sending insulting or threateniegsages;

e denigration: spreading rumours on the internet;

« outing and trickery: revealing personal informatiabout a person which was shared in

confidence;

» exclusion: preventing a person from taking pamniine social activities, such as games or chats

(Willard, 2006).

A survey of 23,420 children and young people acExg®pe (Livingstone et al., 2010) found that 5%
were being cyberbullied more than once a week, #%e @r twice a month and 10% less often; the vast
majority were never cyberbullied. These figuresidate that rates of cyberbullying are lower thaosthfor
traditional face-to-face bullying, and many studiedicate a significant overlap between traditioballying
and cyberbullying (Ybarra and Mitchell, 2004; Koskiland Limber, 2008; Perren et al., 2010; Souraetle
al., 2010). For example, Sourander et al. (2010dheir survey of 2215 Finnish adolescents ageah ft8-16
years, found that 4.8% were cybervictims only, 7.4&re cyberbullies only, and 5.4% were cyberbully-
victims. In this study, they found that cybervicsirended also to be traditional victims and cybklidsu
tended to be traditional bullies; traditional beMigtim status was associated with all cyberbullyda
cybervictim groups. Similarly, Riebel et al. (200@®und that more than 80% of cyberbullies wereo als
traditional bullies.

As found in studies of face-to-face bullying, cydetims report feeling unsafe and isolated, both at
school and at home, and experience psychosomatidgmns, such as headaches, recurring abdominal pain
and sleeplessness. Similarly, cyberbullies reporarge of social and emotional difficulties, indlugl
feelings of unsafety at school, perceptions of @painsupported by school staff and a high incideoice
headaches. Like traditional bullies, they too angaged in a range of other anti-social behaviotwaduct

disorders, and alcohol and drug abuse (Sourandgr, €010).
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Current advice on preventing or reducing cyberbullying

Much of the advice on intervention to prevent aaduce cyberbullying concerns training children
and their parents in e-safety and the developmitgabnological tools to counteract the behavisuich as
blocking bullying behaviour online or creating pabiuttons for cybervictims to use when under thréhe

Council for Child Internet Safety (UKCCI$Wwww.dcsf.gov.uk/ukccis/has devised a range of interventions

and policies to improve the e-safety knowledge skitls of children, young people and parents, thiou
guidance to teacher training providers and schowls-safety, as well as an e-safety element inGheskills
test for new teachers. It also promotes a Natidwakptable Use Policy toolkit for all schools, mefecing
responsible use of school IT networks and equipméintual Learning Environments (VLES) and mobile

phones. Campaigns like the Safer Internet Dgwww.saferinternet.org/web/quest/safer-internetiday

organised by Insafe, co-funded by the European tUpimmote safer and more responsible use of online
technology and mobile phones, especially amongkireh and young people across the world.

The major providers have taken some steps to mghergpace safer for children and young people.
For example, Bebo (www.bebo.com) has installédaaic button’,provided by the UK Child Exploitation
and Online Protection (CEOP) (www.ceop.gov.uk) dbildren to press if they suspect that they aredel
abused or bullied on a social networking site. Matlgs also ‘patrol’ the chat rooms and will intene if
necessary. Major mobile phone service providerm tstaff to help customers deal witluisance calls,
including cyberbullying, and provide teams to trédoe source of offensive calls. They will change dhild
or young person’s mobile phone number if requestedo so, and in very serious cases, they recommend
contacting the police.

Throughout Europe, both government and the volyrgactor are active in designing informative
websites, useful leaflets, campaigns and initiatitce address the issue of cyberbullying. The maltethat
are currently in existence are attractively-produtmeappeal to children and young people. In somstances,
training is provided on how to tackle cyberbullyingor example, BeatBullying (2009) trains ‘cybemnus,’
young people who are vigilant on the internet arbveigree to work in shifts offering help to victirasd
coming to the aid of people on the spot. In manyoRean countries, the government has taken positive
action to mount awareness-raising campaigns amiowide guidance for educators, parents and chiltive
deal with cyberbullying. Such action affirms publgareness of particular groups of children andngou
people who are vulnerable to attack.

In the UK ChildLine (www.childline.org.uk) launctiea series of TV and online awareness
programmes specifically related to cyberbullyingtmchildren and young people actively involvedtire
production. In Ireland, the educational theatreugrdeam developed a three-part DVD drama, desciiiped

Webwise (www.webwise.ie/article.aspx?id=96)74o0 highlight the dangers of social networking sites

Spain, Pantallas Amigas (Friendly Screens) (wwwalsamigas.netimounted campaigns, produced
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publications and training materials, held confeesnand workshops in order to raise awareness thrineg
media.Concerted action amongst NGOs has focused on ehiklrights and data protection.

This activity has an important part to play in gafarding children and young people, and in raising
general awareness about the threat of cyberbullindgs best, it equips young people with theicait tools
that they will need in order to understand the dewxipy of the digital world and become aware ofritks as

well as its benefits.

Working with the relationship

Less frequently, however, does the guidance foaus® actual relationship between perpetrators and
targets in the context of the wider peer group oetwThis is despite the evidence that cyberbufjymoften
an extension of existing face-to-face bullying. tRermore, research indicates that the most distudbeall
are the young people who are both targets and patpes — the cyberbully-victims.

In one of the few studies that asked young peoipéettly how they coped with cyberbullying, Riebel
et al. (2009) identified four major strategies:

» social coping: seeking help from family, friendsa¢hers, peer supporters;

e aggressive coping: retaliation, physical attacksbal threats;

* helpless coping: hopelessness, passive reactiactsas avoidance; displays of emotion;

e cognitive coping: responding assertively, usingsogg analysing the bullying episode and the

bully’s behaviour.

This study does not identify which of the strategiere experienced as being most successful. But it
is worth considering previous investigations inteceessful coping strategies for targets of traddlo
bullying, for example, the longitudinal study thavestigated the profiles and coping strategiebuified
children over a two year period (Smith et al., 2004 this study, the researchers asked the childoav they
coped with being bullied. They found that ‘escap@dims’ (those who were no longer being bullieteafa
period of two years) did not differ substantialigrh non-victims in terms of their personal charasties or
the type of bullying that they experienced. Howewehat did differentiate them was their resilienne
developing effective coping strategies. The pupi® had escaped from being bullied reported a nummbe
effective strategies, such as telling someoneyelgtitrying to make new friends and even befriegdihe
bully — strategies which the ‘continuing victimshése who had been bullied for more than two yeaese
less likely to display. The continuing victims hagignificantly worse attendance rate at schodhis study
— a strategy that probably only served to isolagart further from their peers. They were also mikely to
blame themselves. The young people who escapedidnagloped resilience in the face of adversity. This
study indicates that some children are able to deti bullying experiences by using their own inner
resources to cope with the distress of being ljll@hers try out a range of social strategiesruento

escape the bullying.
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Of course, these interpersonal solutions may adse ftheir hazards. Escobar et al. (2010) found that
children with low self-esteem or those who werectgd by their peers were more likely to be peexdias
‘demanding’ or ‘needy’ if they sought social suppehen they were bullied or socially excluded. Jamy,
Mahady Wilton et al. (2000) found that if bulliedildren expressed their distress too openly, theyew
unlikely to get support; in fact, the bullying mighcrease.

But learning to regulate emotions and navigatetioiahips is an essential developmental task if
children and young people are to cope with the dexnarray of situations, some very stressful, thay will
inevitably encounter in their lives. These wouldtamly include the risk of being the target of eybullying.

As children grow older, they become increasingliarg on relationships with peers, and thus itésessary
to acquire appropriate coping strategies for dgalinth difficult emotional and social situationgjch as
cyberbullying.

Such coping strategies will vary depending on tiddviduals involved and the social contexts where
the cyberbullying takes place, but could take trenfof self-regulation, assertiveness, seekingsapportive
friends, looking out for vulnerable classmates, wimg one’s rights, having information on where todf
help, and an understanding of how to mobilize paadsadults. Additionally, it is essential to tadezount of
the bystanders who usually play a critical rol@adience to the cyberbullying in a range of pgtoit roles,

and who have the potential to be mobilized to &dtén against cyberbullying.

Conclusion

Educating young people, their parents and profeatsoin e-safety is an important outcome of the
awareness-raising campaigns to address the probfeayberbullying. Tightening regulation of social
networking sites certainly has its place. Some thamg will always be necessary, though there isl@avie
that excessive recourse to punishment can be apuotictive, as Skiba et al. (2008) found in tteialysis
of zero tolerance policies to reduce school viokerttowever, virtual interactions are as real tongppeople
as are face-to-face ones, so if we are to solveptbblem of cyberbullying we must also understainel t
networks and social groups where this type of alogsers, including the importance that digital wsrplay
in the emotional lives of young people today.

As is the case in face-to-face bullying, an impairtstarting point for the target of cyberbullyirgto
tell someone. By reporting a bullying incident tm®one, the young person is taking the first sbeyatds
dealing with the problem and trying to find a s@at This is not a sign of weakness, though dogtiimg
peers may say that it is. It is important for sdedo promote a climate in which it is safe for ygupeople to
talk about issues that worry them.

Another effective strategy might be to develop skence of nonchalance’. The escaped victims in
the Smith et al. (2004) study, reported that thés & good strategy for counteracting face-to-fadlyibg, as
was the strong belief in self and one’s rights.sTisi quite different from passively accepting titeadion.
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Nonchalance does not mean ignoring cyberbullying rather developing inner resources to deal with it
probably with the help of others.

There is also evidence from the traditional bullyiiterature that having at least one good friend a
school is a fundamental resource. It can be a efegtive strategy if the victimized pupil startpeocess of
getting new friends in order to cope with cyberyinll). The school can facilitate this process by estainlish
a peer support system in which training includescsje information on the impact of cyberbullyingh o
individuals and on the whole climate of the schddiese schemes take a number of forms but theyllare a
designed to take an active stance against bully®ften young people who have been helped by peer
supporters want to return the benefit in some wahdélping others in distress. One immediate outc@me
that they gain a circle of friends who in turn wihovide further protection against cyberbullying.

Finally, research indicates the importance of taghiullying early before it escalates into someghin
much more serious. This affirms the need for schtwmlestablish a whole-school approach with a rarige
systems and interventions in place for tacklingf@ms of bullying and social exclusion. This susfgethat
action against cyberbullying should be part of acimwider concern within the school for the promotiaf
restorative practices within an emotionally literabmmunity. External controls have their placé,voe also
need to remember the interpersonal nature of culigig. Most of all, we need to build on our exigf

body of knowledge about how to reduce and preveltyibg in all its many forms.
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