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Emotional intelligence consists of adaptive ematldanctioning involving inter-related

competencies relating to perception, understanditiising and managing emotions in
the self and others. Researchers in diverse fl@sie studied emotional intelligence ang
found the construct to be associated with a varaétyntrapersonal and interpersonal
factors such as mental health, relationship satisfa and work performance. This
article reviews research investigating the impdctraining in emotional-intelligence

skills. The results indicate that it is possibleitorease emotional intelligence and that
such training has the potential to lead to othesitp@ outcomes. The paper offers
suggestions about how future research, from divéisgplines, can uncover what types
of training most effectively increase emotional eifigence and produce related
beneficial outcomes.
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The Nature of Emotional Intelligence

The competencies of perception, understandingziatl and managing emotions effectively in the
self and others comprise the core of emotionalligémce (Maul, 2012; Mayer, Salovey & Caruso, 2004
2008). Competency in perception of emotion involk@sognizing emotion-related facial and voice coks
others and awareness of one’s own body statesngelat emotion. Competency in understanding one/a o
and others’ emotions consists of knowing the caasesconsequences of different emotions as wdieag)
able to differentiate between varying emotions.lititig emotions involves harnessing the effects of

emotions, for example by drawing on positive moo@nhance creative thought. Managing emotionken t
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self and others consists of regulating emotionthabthey are compatible with the requirements sitization
or the goals of individuals. Some conceptualizatioh emotional intelligence, including those of &uobln
(1995) and Bar-On (2000), include competenciedh siscsocial skills, that build on these basic cdenzes.

Salovey and Mayer (1990) developed the originabmpheof emotional intelligence, and Goleman
(1995) popularized the concept. The concept oftiemal intelligence is being increasingly drawn oga
research and practice. Google Scholar shows 5%gf@fences to emotional intelligence in scientifiork
during the years 1995 to 2000, 121,000 referenuesgithe years 2001 to 2006, and 162,000 refereimce
the years 2007 to 2012.

Emotional intelligence has been conceptualizeti bBstan ability best assessed through test measures
of maximal performance (Mayer et al., 2004, 2008)l @as a trait or typical functioning (Neubauer &
Freudenthaler, 2005; Petrides & Furnham, 2003; tsehMalouff & Bhullar, 2009) that is generally assed
through self-report or observer ratings. Testsakimal performance present respondents with tsstls as
identifying the emotion expressed in a photograpa face. Self-report and observer-report measaskdor
information on what an individual typically doesich as whether an individual is usually able to aggnhis
or her emotions. Factor analytic studies (e.ogn, €taal., 2010; Rossen, Kranzler, & Algina, 2008kI8fske,
Austin & Minski, 2003) suggest that emotional ifiggnce, both conceptualized as an ability asselsgeal
performance test and typical or trait emotionaklildence assessed by self-report, is a unifiedcepn
represented by sub-competencies, though not atirfanalyses have supported an identical structtiseib-
competencies (see Fan et al., 2010). The reHdtiprbetween ability and trait emotional intelligeris only
moderate (Joseph & Newman, 2010) and some resesrcbesider these two conceptualisations to be
different constructs (Petrides, 2011). Thus, mititervention study section of this review, menti® made
of whether ability emotional intelligence was asseksvia a performance test or whether trait emation
intelligence was assessed.

Emotional Intelligence as an Interdisciplinary Construct

The emotional intelligence construct has becomeelyidesearched and applied in various fields,
including psychology, psychiatry, business, edortatmedicine, sports science and computer sciekiced
et al., 2010; Ashkanasy & Humphrey, 2010; Cromh@mnbard & Noakes, 2009, 2011; JosépiNewman,
2010; Kumar & Sharma, 2012; O'Boyle, Humphrey, Bllddawver, & Story, 2011; Mayer et al., 2008;
Martins, Ramalho & Morin, 2010; Picard, Vyzas & thga 2001; Song et al., 2010).

Many correlational studies provide information netjag variables associated with emotional
intelligence. For example, meta-analyses (Margingal., 2010; Schutte et al., 2007) have summarized
relationship between higher emotional intelligerseal better mental and physical health across numero
studies. The Martins et al. (2010) meta-analysiduded 19,000 participants and reported significan
associations of emotional intelligence with mehkslth,r=.36, psychosomatic healtts.33, and physical
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Figure 1. Dimensional Model of Emotional Intelligence (reprinted with permission of N. Schutte and J.
Malouff).

health,r=.27. In the area of relationships, a meta-analg$iresults based on 1188 participants found an
overall association of=.23 between higher emotional intelligence and tgreaomantic relationship
satisfaction (Malouff, Schutte & Thorsteinsson, 2D1A meta-analysis of emotional intelligence anorkyv
performance (Joseph & Newman, 2010) reported avcedn between higher ability emotional intelihge
and better performance of.18 across 10 samples and an association betwigber htrait emotional
intelligence and better performanceref47 across 9 samples. Another meta-analysi8 @fféct sizes for
the relationships between emotional intelligence aork performance (O'Boyle et al., 2011) found
associations of r=.24 for ability measures of eamal intelligence and .30 for self-report and pesgort
based trait measures of emotional intelligence.

As correlational research indicates that emotiamiglligence is associated with a variety of useful
characteristics and outcomes, researchers in \&fields have begun to investigate whether it issfimle to

increase emotional intelligence.
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Interventions Intended to I ncrease Emotional Intelligence

Building on the results of correlational reseasystematic experimental research is emerging on the
results of interventions designed to increase amatiintelligence and characteristics that may dseiated
with higher emotional intelligence. Such reseaslimportant in addressing the questions of (1) tivbie
emotional intelligence can be increased throughitrg and (2) whether emotional training leadsncréases
in beneficial characteristics that have been fawncbrrelate with emotional intelligence in othesearch.

The possibility of increasing emotional intelligendas been of interest to researchers and
practitioners in fields ranging from organizatiomhnagement to sports science. Following is a vwedt
studies spanning different fields and contrastihg tesults of emotional intelligence training betwe
experimental and control groups. Only studies egipfpa comparison group are reviewed because studie
employing other designs, such as use of pre andip@svention measures with no comparison group or

case study method, tend to provide less informatigarding the causal impact of training.

Organizational Studies

In an early organizational study, Slaski and Caghtitri(2003) compared managers who received
emotional intelligence training for one day per wder a period of four weeks with a matched grodp o
managers assigned to a control comparison conditiofhe managers in the training group scored
significantly higher on typical or trait emotionatelligence and also had significantly better ssofor self-
rated mental health and work morale, when comptreéde managers in the control group. They showed a
average increase of 10.5% in work morale and aragesdecrease of 11.1% in work related distress.

Groves, McEnrue, and Shen (2008) provided emptoygith an 11 week training program that

presented information on emotional intelligence anddeled the competencies comprising emotional
intelligence. They found that those in the trainiggoup had significantly higher typical emotional
intelligence after the training period than emplkyén a non-random assignment comparison groufrk, K
Schutte and Hine (2011) provided emotional selicaffy training to employees randomly assigned @ th
intervention condition. After the training, empéss scored higher on emotional intelligence, ematiself-

efficacy and workplace civility than employees e tcontrol condition.

Education Studies

In an early study with university students, Schatid Malouff (2002) provided beginning university
students with information and skills training reltto emotional intelligence as part of an intradoc
university class. The students who received emationelligence training scored significantly higren trait
or typical emotional intelligence at the end of tekem and were more likely to complete their fiysar of
university than control students with no interventi The retention rate for the students in the @mnat
intelligence training group was 98%, while thattoé students in the comparison group was 87%.

In a study with MBA students, Reuben, Sapienza, dindales (2009) found that those randomly
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assigned to a 16-hour course designed to teachhiliges described by Mayer and Salovey’s (200208)
model, scored significantly higher on a performatest of emotional intelligence than those assigioed
placebo control group. In another study with mebistudents, Fletcher et al. (2009) found thaées
month-long workshop on emotional intelligence tragnresulted in participants scoring significantigher
on typical emotional intelligence than medical i in the control group. The authors pointedthat
these results should be viewed with caution aglésign used a non-equivalent control group, ancethas
a high dropout rate in the training group.

Early feedback from emotional intelligence trainipgpgrams with school children (described by
Brackett & Katulak, 2006) indicates beneficial etiefor school-related performance as well as jretesonal
relations. A number of school-based programs fbatis on social and emotional learning have shown
positive effects for children’s social and emotibsidlls and well-being as well as for academicfpenance
(Durlak, Weissberg, Dymnicki, Taylor & Schelling011). Social and emotional learning (SEL) tiragn
generally includes but extends beyond the competergenerally used to define emotional intelligence
Besides overlapping competencies such as recogitid regulation of emotions, they often incluganing
in other areas such as setting and achieving goalsnaking responsible decisions. In their metdyaisaof
213 SEL intervention studies, Durlak et al. (201d)nd significant mean effects for SEL intervensidn
improved social emotional skills (at d = .57) amsifive social behaviour (d = .24), fewer condueitppems
(d =.24) and emotional distress (d = .24), andebettademic performance (d = .27). As SEL trainémgls to
be broader than emotional intelligence trainingjticea should be used in interpreting these findings

relation to emotional intelligence training.

Mental Health Studies

In a large-scale, mental-health study, adolescemits participated in 24 emotional intelligence
training sessions over two years, had higher emalimtelligence and experienced less depressidrsacial
stress compared to adolescents in a non-randomnassit control group (Ruiz-Aranda et al., 2012 |
another mental-health study, Saadi et al. (2012nhdothat female adolescents who received emotional
intelligence training showed more emotional ingghce and less aggression after the training tbarale

adolescents in a comparison group.

Sports Study
In a sports science study with cricketers, Cronstieal. (2011) found that the athletes randomly
assigned to interactive emotional intelligencenireg through 10 three hour workshops, scored Simifly

higher on a performance test measure of emotionelligence than athletes randomly assigned tonéralo

group.
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Studies Assessing Numer ous Outcomes

Recent studies examining the benefits of emotionalligence training (Kotsou et al., 2011; Nelts e
al., 2011) with university students and general momity members, present further evidence of the
effectiveness of emotional intelligence trainingimereasing typical emotional as well as a varigtyther
desirable life outcomes. These studies providetigizaints in the intervention with information ometional
intelligence and skills training over a numberrairing sessions. The study by Kotsou et al. (20&4ulted
in greater increases in self-reported as well aefer-reported typical or trait emotional intediigce among
participants in the intervention condition than aggarticipants in the non-random assignment coisgar
group. Participants in the intervention conditadeo showed greater increases in life satisfactawer self-
reported stress levels and better cortisol levelmeasured by saliva assays.

Two studies reported by Nelis et al. (2011) shoveed increased self and other-reported trait
emotional intelligence among the participants i émotional intelligence intervention group thaa ¢ontrol
group. Participants in the intervention group adbowed greater increases in life satisfactionphmgss,
improved mental health, fewer somatic complain&tids social functioning, higher ratings of emploiity

and increased extraversion, agreeableness andosalagiability.

A Beginning Estimate of the Effect Size of Emotional Intelligence Training for Adults

Emotional intelligence training studies include gjuanalytic studies with non-equivalent control
groups as well as experimental studies with trmel@en assignment to intervention and control groGosne
studies have assessed emotional intelligence abitity through performance measures while othergeh
assessed emotional intelligence as typical or fuaittioning through self or peer report measurés.obtain
an initial estimate of the effect of emotional Iiigence training across different populations veed meta-
analytic techniques to combine the findings of Esidhat used the same design, namely an expedment
design with random assignment to intervention amdrol groups. We focused on experimental studiés
random assignment as such a design can have agegaritareaching causal conclusions (Schultz & Gsime
2002). There were not enough experimental studiesallow a search for moderators, but meta-analytic
techniques do allow computation of an overall dffdze for the impact of the training used in thekelies
on emotional intelligence.

Our review of the literature identified four stusli€Crombie et al., 2011; Kirk et al., 2011, Reubén
al., 2009; Wing et al., 2006), comprising six effsizes and 435 participants, that were clearlyearmental
intervention studies using true random assignmépidicipants to intervention and control condiso and
which had at least 50% retention of participantsrfipre to post assessment. These studies usedrpanice
measures of emotional intelligence (Crombie et2011; Reuben et al., 2009), or self-report measuoé
typical or trait emotional functioning (Kirk et a011, Wing et al., 2006) as outcome measures.

For each intervention to control group comparisea,calculated an effect size, unbiased Hedges’

which is similar tod (Hedges, 1981), with correction factdr applied (Borenstein, Hedges, Higgins, &
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Rothstein, 2009). Means and standard deviationprioand post assessments were used to calgulateall
comparisons, and th@ statistic for homogeneity analyses was used asme®nded by Lipsey and Wilson
(2001). A random effects model was used rather fixad effects model, due to the outcome of homeggn
analysis. The overall effect size for the impdctraining on emotional intelligence was moderge; 0.46
[0.10, 0.83],Q (5) = 16.76p = .005.

A comparison of the effect size for emotional iligeince training interventions with the effect size
for other interventions intended to improve lifdllskand wellbeing, creates some context. The maide
meta-analytic effect size for emotional intelligentcaining interventions is similar to the moderateta-
analytic effect size for positive psychology intemtions, including ones such as mindfulness trginom
wellbeing outcomes such as happiness and lifefaetiizn (Sin & Lyubomirsky, 2009).

Based on our review of the literature, we concltice there is preliminary evidence to suggest that
emotional intelligence training can be effective iimcreasing the competencies comprising emotional
intelligence. Further, the results of several ®sidhdicate that emotional intelligence trainingynhave the
potential to improve functioning in realms suchvasrk, academic functioning, life satisfaction, madnt
health, physical health and personal relationshiere research is needed to assess whether Hassmsent

of preliminary information regarding the effectesfiotional intelligence training is correct.

Future Directionsin Interventions Intended to I ncrease Emational Intelligence

Even though emotional intelligence training seemshow promise, theoretically-oriented as well as
practically-oriented research, remains to be dasth i the fields that have found emotional ingghice to
be a useful construct, as well as in the fields llaae not yet explored the utility of the construEirst, more
intervention studies are needed to establish tihenexo which emotional intelligence training idestive.
Second, research might focus on specific aspdctsining, such as the impact of training on efiént
aspects of emotional intelligence and in compoeembtional competencies, the optimal type of trajnand
the populations most likely to benefit from emotibmtelligence training. Fields of study suchsasiology
and anthropology might examine different perspestiand applications of the emotional intelligence
construct.

Future Theoretically and Practically Oriented Resga The relationships suggested in the
comprehensive Dimensional Model of Emotional Iigelhce (Schutte & Malouff, in press, Figure 1) pdav
the basis for our suggestions on some construatectltheoretical research as well as practicalareke
investigating how to increase the effectivenesdraining.  Such research might differentiate beie
different aspects of emotional intelligence, draawindividual-difference characteristics that arscasated
with emotional intelligence to maximize the effgetiess of interventions, and focus on situatioaetdirs
that may influence emotional intelligence.

Aspects of Emotional IntelligenceEmotional intelligence may manifest itself inateld aspects,

including the underlying ability for emotional coetpnce, trait or typical performance of emotional
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intelligence, and emotional self-efficacy. Abiligmotional intelligence consists of an individuadistual
capacity for adaptive emotional functioning. Thdividual may or may not act on this capacity dejien
on factors such as the individual’s motivation ahd opportunities and demands of situations. tTomi
typical emotional intelligence describes to whaeakan individual actually displays emotional catgncies
in everyday life. Emotional self-efficacy descsban individual's confidence in displaying emotibna
competency. These three aspects of emotionaligeiete are separate but related constructs (ISickutte
& Hine, 2008; Schutte, Malouff & Hine, 2011).

All three aspects of emotional intelligence haveerbdound to be influenced by interventions
designed to increase emotional intelligence. Fangle, Reuben et al. (2009) and Crombie et all1P0
found emotional intelligence training increasedligbemotional intelligence as assessed by a perdnice
test. Slaski and Cartwright (2003), Kotsou et (@011) and Nelis, et al. (2011) found that emotiona
intelligence training increased trait emotionaklligence as assessed by self-reports and obseperts.
Kirk et al. (2011) found that training increasedfemotional self-efficacy and trait emotional Itiggeence.

Future research might investigate the influencentgfractions in increases between these aspects of
emotional intelligence. For example, training mékely directly influences ability and trait emotial
intelligence through expanding an individual’'s ermtrelated knowledge and skills. Alternativelymight
be that training mainly impacts emotional self&dfiy, and that an increase in emotional-competence
confidence leads over time to practice-related gharin emotional intelligence ability and trait dmopal
intelligence. If evidence is found for this secoatternative, it would suggest that for maximum
effectiveness, interventions should include tragrimemotional self-efficacy.

As well as having different aspects, emotional lilgeence is comprised of related but somewhat
distinct competencies, such as accurate percepfiemotion and effective management of emotiontuffeu
research might also focus on the effect of increpsiach of these component competencies.

Individual Differences Individual-difference characteristics that arescasated with emotional
intelligence and that one might expect to be saurcé emotional intelligence, could influence the
effectiveness of interventions or might suggestediint intervention approaches. For example, iddials
who have either a strong rational processing styl@a strong experiential processing style, may ardp
differently to different types of emotional intglénce interventions. Experiential processing ioréffss,
rapid, and tied to emotion, while rational procegsis intentional, logic-based, and relatively frek
immediate emotional experience (Epstein, 1994). high level of experiential processing is strongly
associated with emotional intelligence, and a heyel of rational processing is moderately assediatith
emotional intelligence (Schutte et al., 2010). uretresearch might explore whether individuals who
predominately use experiential processing respooiet favorably to interventions that emphasize eomati
automaticity in acquiring emotional competency, levlmdividuals who mainly use a rational processhyde
respond better to training that emphasizes cogndaliberation on aspects of emotional competence.

Greater characteristic mindfulness is associatéd igher emotional intelligence (Brown & Ryan,
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2003; Schutte & Malouff, 2011), and mindfulness nimy a platform for the development of emotional
intelligence (Schutte & Malouff, 2011). Variougtérventions have been found to increase mindfalaes

to increase beneficial outcomes associated wittdfuiness (Hofmann et al., 2010). Future researaghmi
explore whether such mindfulness interventions #sd to increases in emotional intelligence, oethbr
elements of these interventions can be usefullgrpmrated in training programs tailed to increas®t@onal
intelligence.

Situational Factors: Future research might investigate how situatidaetors can be harnessed to
increase emotional intelligence. Such researcthirfigrus on creating environments that prime ompb
individuals to draw on their emotional intelligenability to display emotional competence. For eghm
Schutte and Malouff (2012) provided participantsekperimental intervention conditions with emotibna
competency-related reflection instructions.  Rgréints who received primes intended to activasr th
emotional competency success self-schemas scoteet ba a performance test of emotional intelligenc
Future research might investigate further whicheatgpof the environment optimally prompt individaiab
display their emotional abilities. Such promptsgghtirange from verbal or written instructions tdtbe
reminders or images imbedded in the environmenheOtines of research demonstrate how prompts
embedded in the environment can have a large impadtehaviors ranging from academic performance to
helping strangers to snacking on healthy foodsdBa2006; Harris, Bargh & Brownell, 2009).

Future research drawing on situational factors magplore contexts that optimize the permanent
acquisition of emotional competencies. Some previcorrelational research indicates that contexts
expected to facilitate the development of highep&omal intelligence, such as parental warmth aetieb
family relationships, are associated with higheiogomal intelligence (Brackett, Mayer, & Warner,(20
Ciarrochi, Chan & Bajgar, 2001). Two recent stsd{Schutte, 2012) that investigated social-nekwor
contexts of emotional intelligence, found that induals’ emotional intelligence was similar to temotional
intelligence of close others, and that over timgivilduals’ emotional intelligence changed to becameare
similar to that of others in their social networkSocial contexts in which others display emotional
competencies may encourage the learning of emaétmmpetency. Future research might investigage th
impact of creating social contexts of high emotlantelligence, and purposely presenting what migthe
means of transmission of emotional competency, agdhe modeling of effective emotional skills.

Situational factors research might also take imtwoant the nature of the populations being trained.
For example, it is possible that different situadib factors impact training of adults and children
differentially.

Outcomes of Emotional Intelligence Interventiorstervention studies reviewed in the first section
of this paper, suggest that emotional intelligetregning can influence a variety of outcomes, idahg
wellbeing, mental health, physical health, relatlups, work performance, and even change in peligona
traits. Future research might investigate addifigmassible outcomes of emotional intelligence firain

Previous correlational research may provide leadgsnding promising outcomes to target. Such ouésom
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might range from changes in individuals’ maladagtbehaviors, such as binge drinking, to increasiireg
effectiveness of medical professionals in workinghwpatients, to changes in emotional labor among
employees, to increasing adherence to trainingdatbe among athletes.

Parameters of Emotional Intelligence TrainingEmotional intelligence interventions have used
somewhat different approaches to training. FamgXe, numerous interventions have used a combmafi
didactic and skills-based training (e.g., Kotsowakt 2011; Nelis, et al., 2011; Schutte & Malouf)02;
Slaski & Carwright, 2003; Ruiz-Aranda et al., 201®hile others have used techniques such as self-
reflection (e.g., Wing et al., 2006). Future reskamight explore the optimal training componerds f
different populations and for different types oftaames. Interventions have also differed in tewhs
parameters such as length of training time, whiad tanged from several hours (Kirk et al., 2011jwio
years (Ruiz-Aranda et al., 2012). Future researgsght explore optimal training time for different

populations and outcomes.

The Per spective of Different Fields on Emotional Intelligence Development

Fields of study such as psychology, psychiatry,ifass, education, medicine, sports science and
computer science, have found the emotional intllag construct useful. These fields are broad, and
emotional intelligence research has been condweidih some specialty areas of these fields butatiogrs.
Following are suggestions regarding how differerlds might provide additional perspectives and
information on emotional intelligence.

In the field of psychology, emotional intelligenbas been examined by different specialty areas,
such as a manifestation of neurological function{kguegera et al., 2009; Takeuchi et al., 2011), an
individual-difference characteristic (e.g., Mayérag, 2008; Petrides & Furnham, 2003), and a ptediof
mental health (Martins et al., 2010). Other sggciareas within psychology, such as evolutionary
psychology (see Buss, 2007) or environmental pdgdyo(see Gifford, 2007), might provide different
perspectives on emotional intelligence that couddificorporated in research on emotional intelligenc
interventions.

Fields of study such as philosophy, sociology, timali science, anthropology, and zoology might
have perspectives on emotional intelligence thatlvancrease the utility of the construct acrogtds, and
suggest additional approaches to developing emnedtintelligence. For example, Goldie (2007) calfed
more integration of emotion in philosophy. He aduhat emotions are connected to individuals’ gi@
their world (Goldie, 2009). The notion that emasdnfluence our perception of the world providesraies
for further exploring the development of emotioimaélligence. For example, it may be that indiatiulow
in emotional competency are less sensitive to demmations of emotional intelligence in the worldand
them, and are thus less influenced by models oftiemad competency. Another fruitful confluence of
philosophy and emotional intelligence might be lie area of moral reasoning (Mackie, 1990), and some

initial research indicates a link between emotian&tlligence and ethical perspectives (Grieve &hisia
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2010; Joseph, Berry & Deshpande, 2009). Thisdineesearch could give rise to additional investagaof
outcomes relating to ethical decision making résglfrom emotional intelligence training.

As Fischer and Van Kleef (2010) pointed out, soc@itext and social interaction are closely linked
to emotion. Some research (Brackett, Mayer, & War@804; Ciarrochi, Chan & Bajgar, 2001; Schutte,
2012) indicates that the development of emotiongdlligence can be better understood in light afiao
contexts. In turn, the emotional intelligence rdividuals influences their social relationshipg(eNelis et
al., 2011). Sociology may provide additional pecspes on the development of emotional intelligen€®r
example, the structural-functionalist perspectiveggests that societies are interdependent systems
exemplified by order and stability that create @ity in societies, while the social conflict ppestive
suggests that societies are marked by inequalitydem members of the society and this leads tdicoahd
social change (Macionis, 2009). The structurakfiomal perspective suggests investigating questsuth
as whether helping individuals responsible foricaltcomponents of a system, such as those in ligaige
positions, develop emotional intelligence might amde the functioning of the system. The sociafflain
perspective suggests investigation of question$ sag whether helping individuals develop emotional
intelligence might lead to more effective confliesolution and more beneficial social change.

International surveys show that social conditiomghsas economic conditions and equality of
opportunity within a society, are related to cdilee wellbeing, assessed through measures ofdifsfaction
and happiness, of the society (e.g., Diener, DiefebDiener, 1995). Such research could be exterided
explore how conditions within a society relate temll levels of emotional intelligence and attesnfi
facilitate the development of individual societymiger's emotional intelligence.

Characteristics such as emotional intelligence @hainitially conceptualized as individual-diffece
characteristics can in some cases successfullsahslated to collective group characteristics. If-&&cacy
is an example of an individual difference charaster that has been studied at the collective grimwel
(Bandura, 2000). Sociologically-based group-levedetiventions targeting collective self-efficacy bav
brought about change in areas ranging from healbitdto gender equality (Bandura, 2011). Futasearch
might investigate the possible beneficial resultgroup-level emotional intelligence interventions.

Lutz and White (1986) pointed out that emotionaatecal to anthropological study, in that it is pafrt
many aspects of a society, ranging from relatiqgyskd communication patterns. There are simigsriand
differences in how emotions are categorized inedéfiit cultures. For example, basic emotions mayane
cultural, while subordinate emotion categories niey culture specific (Russell, 1991). An avenue of
anthropological investigation might focus on théeex to which manifestation of emotional intelligen as
currently described, is pan-cultural versus culgpecific. A related avenue of research might eghow
different cultures define or perceive what commibasic adaptive emotional competency. The resiilts
such research could provide a platform for culturappropriate emotional intelligence developmdfures.

Actions relating to political science, includingwgonance, decision making, international relations,

and political leadership, may relate to emotiomdklligence. For example, some previous reseaesh h
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connected emotional intelligence and leadership (Co’te et al., 2010; Harms & Credé, 2010; Joseph et al.,
2010. This research might provide a platform for $gdexamining the possible benefits of emotional
intelligence workshops for government officials.

Specific fundamental processes associated witlt lembtions, such as brain arousal patterns and
emotion-related behaviors, have been found in uareEnimals (Panksepp & Watt, 2011). Animals sw&eh a
chimpanzees and rats may also experience more egngphotional processes, such as empathy (Bartall,
Decety, & Mason, 2011, Koski & Sterck (2009). Resbers might investigate whether some animal epeci
display clusters of adaptive complex emotion-relablehaviors that could be described as emotionally
intelligent. If some animal species do show pageshbehavior resembling human emotional intellggen
this would be a useful contribution to the zooldigld and would also suggest possible animal model

approaches to studying the development of emotiotelligence.

Conclusion
Evidence from studies contrasting emotional irgeltice intervention groups with comparison

groups, suggests that training may increase enaitintelligence and improve outcomes related totemnal
intelligence. These outcomes include mental aniphl health, social relationships and work perfance.
Much work remains to be done to verify these ihifiadings and to uncover how training increases
emotional intelligence, what specific training werkest, and what important outcomes can be produced
Potential applications of training in emotionaleitipence span many realms, from education to iages to
businesses, to better understanding of the furioioof societies, and many disciplines can contahbio

examining the effects of targeted training on eomal intelligence.
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