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Becoming a victim of verbal and social bullying nmiddle school can lead to illness,
psychological stress, and maladjustment. The cogtiragegies that students utilize wher
they are bullied may influence the likelihood amdexity of these negative effects. In
this study, we examined the predictions made bgestts in two middle schools about
the ways that they would cope with becoming a wmabif verbal and social bullying. We
also analyzed influences for coping strategiessindent willingness to seek help with
bullying at school. The results show that middiaost students generally expect that
they will utilize adaptive approach strategies riying to solve the problem or obtain
support from others, but those who had been vigthiin the last month were more
likely than those not involved in bullying, to pied that they would engage in
maladaptive avoidance coping strategies if victedimn the future. Willingness to seek
help was found to be enhanced by approach coprategtes, less aggressive attitudesg,
and lower perceptions of school bullying. Policyplioations for efforts to encourage
approach coping strategies in middle school stid#gmbugh educational interventions
and school counseling are discussed.
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Introduction

Peer aggression and its harmful effects upon sctiutdren who are victimized is a problem of an
international concern (Bauman, Toomey, & Walkerl20Kim, Leventhal, Koh, & Boyce, 2009; Sapouna,
2008; Takizawa, Maughan, & Arseneault, 2014). Wpeer aggression takes place repeatedly over e a
is characterized by an imbalance of power betwheraggressor and the victim it may be categorized a
form of bullying (Olweus, 1993). Studies of chédrin many European countries and in America have
consistently found that bullying victimization chave a negative impact on school functioning, ptatself-
perception, and academic achievement (Boulton, I§n8it Cowie, 2010; Dyer & Teggart, 2007; Puhl &
Luedicke, 2012). Somatic effects such as headashésstomach aches are also common among victims
(Due et al., 2005). Becoming a victim can make #gdctulnerable to psychological distress, deprassio
irritability, anxiety, loneliness, and a sense efpessness (Peskin, Tortolero, Markham, Addy, &mker,
2007; West & Salmon, 2000).

During an incident of peer aggression, and in ftermath, adolescents will draw upon self-
appraisals, situational influences, and their ustdeding of the social environment to make decssialmout
how to cope with the problem (Lazarus, 2006). Adow to Lazarus and Folkman (1987), children emplo
coping strategies when faced with a variety ofaiéht stressors, and this can have beneficial tindental
effects, depending on the strategy employed aneffiestiveness. When coping strategies are adaptiie
negative effects of victimization can be reducedrtipel, Manhal, & Hayer, 2009). Maladaptive copiog,
the other hand, can result in psychological maktdjent, passive avoidance, rumination and resigmati
substance abuse, and decreased academic achie@rommoe, 2011; Hampel et al., 2009).

Prior evidence suggests that students anticipatettiey will cope with being a victim of bullying i
adaptive ways, such as asking a friend for adweeking help from an adult, or reporting the incid® a
teacher (Kanetsuna, Smith, & Morita, 2006; Kriseens&nd Smith, 2003; Paul, Smith & Blumberg, 2012;
Tennenbaum, Varjas, Meyers & Parris, 2011). Howesiace bullying is characterized by repeated atts
aggression against a victim that has inferior poweerthe aggressor, adaptive coping to real bullying
victimization may be more difficult for students tarry out than they expect. In this study, weedsk
students to predict how they would cope with futbwdlying victimization, and we explored whetheceat
victims of bullying were more or less likely to piet that they would cope with future victimizatiam an
adaptive or a maladaptive way. We also considénedways that expected coping strategies, and tecen

victimization, are related to student willingnesseek help with bullying at school.

Background

Causey & Dubow (1992) created two scales for digsg coping behaviours, using Roth and
Cohen's (1986) approach strategies and avoidarategies. Children who utilize approach strategiéser
rely upon themselves to solve problems or call upacial support from friends, family or teachefhose
who cope by engaging in avoidance are classifiedliagancing (e.g. acting as if nothing occurred),
internalizing (e.g. keeping their emotions to thelwss) or externalizing (e.g. taking their emotiang on
others). Approach strategies are considered adaptid they have been linked to positive functioning
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avoidance strategies are considered maladaptivehaydhave been associated with poor social adgrgtm
(Carver, Scheier, & Weintraub, 1989), although éwdrcumstances and actor dispositions are impbrtan
factors in the availability and choice of copingpgtgies (Lazarus, 2006; Moos, 1984).

Adolescents typically report that when they arelibdlthey are most likely to adopt approach or
problem-focused coping strategies. Kristensen@mdah (2003) found problem solving and seeking supp
to be the most common responses to bullying amosgngple of Danish children. In a survey of London
students aged 11 to 13, Paul, Smith & Blumberg 22@bserved that seeking help and advice was thgt mo
highly endorsed response when asked about howdbey with being a victim. In group interviews with
public elementary school and middle school studentse Southeastern United States, Tennenbaungg/ar
Meyers & Parris (2011) found that both boys andsgacommonly sought to solve their problems with
bullying, and this often involved asking for helprh adults; however, the subjects in this study load
expectations for the success of these efforts.il&ig in Kanetsuna, Smith, & Morita's (2006) coanjson
of Japanese and British students, seeking help @ttvers was the advice students most commonlyexffey
victims, but students reported that they had maays about actually going through with it. Thigemal
conflict can be seen in other research as wellone study of 408 children in Greece betweenathes of 9
and 12, Andreou (2001) found that boys who weréimized were likely to seek support from their pger
instead of adults, but they were also likely toeemélize their responses. Neither of these tenegmas
found among the girls in the study. In another@anof 9 and 10 year old students, KochenderferdLaat
Skinner (2002) found that those who sought helmftbeir peers suffered from greater rejection, ipbss
because of their already low peer preference. idized boys also suffered from lower peer prefeeanben
they sought help from an adult for problems witliybog.

The decision to seek support from peers or fromadunlt may be impacted by the presence of
avoidance coping strategies. In Hunter & Boyl2@04) study of Scottish children between the ag&sand
14, those who suffered from longer periods of bndly(over 4 weeks) were more likely to engage in
avoidance; and other research has shown that ehildho reported that they had been both victims and
bullies were more likely to say that they extermaliheir response when they are victimized (Andre601;
Kristensen & Smith, 2003; Waasdorp & Bradshaw, 201Due to the complexity of emotional responses,
adolescents may cope with bullying in a varietywafys simultaneously, and this has been observed in
gualitative research (deLara, 2008; Tenenbaum,a8afileyers, & Parris, 2011; Waasdorp & Bradshaw,
2011). In studies of undergraduate students (Catval., 1989) and older adults (Folkman & Lazaf@80),
evidence has suggested that the level of contrahdividual has over a situation influences theiogp
strategies they employ and that when problems mattee to a person, they are more likely to veeirth
emotions, engage in denial and seek support (Catwdr, 1989). Individuals’ other actions and exgnces,
such as bullying other people, may also changentuere of their coping when they are victimized
themselves. For example, Camodeca et al., (2@2R2)df that bullies stood out among their peers ss le
likely to endorse assertiveness as an effectiyeorese to bullying, and more likely to endorse ratain.

In summary, existing evidence indicates that sttelbéave favourable attitudes toward the idea of
seeking support, telling an adult, and reportingdbool personnel when they are victimized, buy #so
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perceive real and difficult challenges facing thesmen they do so. They may expect that adults motl
know how to respond, that coming forward will makem look weak, or that they will be victimized radn
retaliation. These fears raise logical doubts alstudent predictions for how they would cope witture
hypothetical bullying situations. In the currenidy, we examined the expectations middle schamlestts
would have for themselves if they were to be vdybat socially bullied in the future. We then tedtfor
differences in the expected coping strategies ofeéhwho have recently been victimized and otherd, a
finally, we explored the associations between them@ables and students’ willingness to seek hein w

bullying at school.

Methods
Sample

Data were collected from 159 children in gradestBiough eight, aged 11 to 14, in two parochial
elementary schools in the North-eastern regiomefinited States. Each school was comprised aft880
students in grades Pre-kindergarten through eidfite project was part of a larger anti-bullying gmam
needs assessment that was conducted on a comg@imduatsis for both schools. At the time, the sthoo
were in the early stages of developing new antiying curricula and policies.

Letters and passive consent forms were sent horsmitients in grades five through eight. Parents
who did not want their children to participate wergked to indicate this on the form and returroithe
school. Nearly all (92.9%) of the students in gagix through eight in the two schools particigaigith
52% of the sample coming from one of the two schoolfter a two-week period, the students who had
consent to participate were brought by their teeche a computer lab in their schools where theyewe
complete a questionnaire using online softwaree §thdents were then greeted by a member of tekands
team and told about the nature of the study anid ahdity to choose whether or not they wantedake the
survey. Less than 5% of the students with parestatent chose not to participate by clicking atioopto
refuse at the beginning of the survey. These stsdsere permitted to stay and work on another cderp
activity. The participants completed the questaires in about 15 to 25 minutes.

Among those surveyed, 37.1% of the students wetteeiisixth grade; 32.7% were in the seventh; and
30.2% were in the eighth; the mean age was 12.83tlen standard deviation was .87. The students were
enabled to identify as members of multiple races] their racial distribution was mixed, with 39.6%
describing themselves as White, 36.5% as Asiafp a8 Black or African American, and 1.9% as America
Indian or Alaska Native. Among the respondentsfo23elected "other" (either alone, or in addition to
another race). Most of the open-ended "other"aesps were "Hispanic" or the names of Central aittso
American nations. In response to a separate guesid.1% of the sample identified as Hispanic atirio.

No data on socioeconomic status was gathered,dihtdzhools were located in middle class areasatid
charged tuition consistent with other small faittséd private schools.

Measures
Self Report Coping Measure
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Causey & Dubow's (1992%lf-report Coping Measure (SRCM) was modified for this study to
capture the ways that the students would cope gthg a victim of verbal bullying and social buhg, as
was done in Kristensen & Smith (2003). For thiglgt the students responded to the 34-item question
two times, once to measure the ways that they wooié with verbal bullying and once for social pinlg.
Verbal bullying was defined on the questionnaireaastuation in which "other children call me meard
hurtful names or make fun of me in other ways. ci8ldoullying was defined as "other children keep out
of things on purpose, exclude me from their grotfriends or completely ignore me."

The Sdf Report Coping Measure is comprised of two domains, referred to as apgraa problem-
focused coping and avoidance or emotion-focusedhgopApproach coping consists of two separate sub-
domains, self-reliance or problem (e.qg. | try tmkhof different ways to solve it), and seekingisbsupport
solving (e.g. | talk to somebody about how it mawle feel). Avoidance coping consists of sub-domains
referred to as distancing (e.g. | go off by mysaélffernalizing (e.g. | become so upset that | tcelk to
anyone) and externalizing (e.g. | take it out omeod because | feel sad or angry). The sub-doswires
were calculated by averaging the responses, oala e€1 (Never) to 5 (Always). As seen in Tabldle
Cronbach's Alpha reliability statistics ranged betw .72 and .90 for verbal bullying and .78 and f®&?2
social bullying. These statistics are in line withusey and Dubow's (1992) study of coping behasiaith

a peer argument ("When | have an argument or aigh a friend..."), which ranged from .66 to .84.

Table I. Cronbach's Alpha Reliability Statistics far the SRCM

Coping with Coping with Causey & Dubow (1992)
Verbal Bullying Social Bullying Coping with Peer
Argument
Seeking Social Support .90 .92 .84
Self-reliance/Problem Solvin .76 .85 .84
Distancing .79 .83 .69
Internalizing .79 .84 .66
Externalizing 72 .78 .68

Bully and Victim Satus
Questions from th&chool Climate Bullying Survey (SCBS) (Cornell & Sheras, 2003) for students in

grades 6 through 12 were used to categorize tlkists as victims, bullies, bully/victims, and stotdenot
involved in bullying. The survey utilizes the f@lling definition of bullying: "Bullying is defineds the use
of one's strength or popularity to injure, threatenembarrass another person on purpose. Bullyamgbe
physical, verbal, or social. It it bullying when two students who are about the same in stremgoower
have a fight or argument.” Using this definitiaiiidents who reported having been bullied at schotiie
past month at least "once or twice" were countedicsns. Those who said they had bullied othereast
"once or twice" were counted as bullies. Respotsdeho reported having been both a victim and & fail
least "once or twice" were identified as bully/ines. Students who responded "Never" to both qomesti

were labelled as "not involved."
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The SCBS also contains three scales which meagigeessive attitudes, perceptions of school
bullying and willingness to seek help with bullyingeach is based on a series of items from a 24-ite
guestionnaire (Cornell & Sheras, 2003) in whictpoeglents were asked to report the extent to wikiely t
agreed or disagreed with statements on these topics 4-point scale ranging from Strongly Disagi@e
Strongly Agree. The responses were summed anégee@rto compute the scores for the three scalés, wi

higher scores indicating greater levels of agre¢men

Analysis

We calculated the mean scores for the SRCM for stwtient in the total sample for verbal and
social bullying and ranked them. We also examimeddifferences in the mean scores for males andlém
and for students who had been bullies, victimslybrittims, and not involved in bullying, in thesamonth.
Finally, we conducted ordinary least squares reajpasanalyses to find predictors of student williags to
seek help with bullying among the following indegent variables: expected ways of coping with verbal
bullying, expected ways of coping with social buily, bullying status in the last month, demographic
characteristics, aggressive attitudes, and peooeptof bullying at school. In the regression asedy
Adjusted R statistics were calculated to determine the effex#ts. The analysis was conducted using SPSS

version 16.0.

Results

Table 2 displays the means and standard deviatowrite SRCM for verbal and social bullying for
the full sample and by gender. The mean for sdiémce and problem solving was a 3.15 for verbidlymg
and a 3.01 for social bullying; both of these measmse significantly greater than the means for sgek
social supportg<.01 for coping with verbal bullying and p<.05 for social bullying). Seeking social support
ranked second with 2.93 for verbal bullying and92f@r social bullying. Distancing ranked third wi2.88
for verbal bullying and 2.78 for social bullyingpth of these means were significantly greater tharmeans
for internalizing (p<.001). Internalizing ranked fourth with 2.24 for verhadllying and 2.15 for social
bullying; both of these means were significantly greater th@nmeans for externalizing<.001). Finally,
externalizing ranked last with 1.87 for verbal pinlg and 1.77 for social bullying.

Differences in coping strategies with verbal andiaobullying were observed by gender and bully-
victim status. The results for gender are showhahle 2. Males and females showed statistic&difices
on one of the five coping strategies for verbalying and one for social bullying (see Table 2)entales
were found to be more likely than males to say thewld internalize when verbally or socially butlie For
verbal bullying, the difference was significantthe p<.05 level. For social bullying, the difference was

significant at the<.01 level.
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Table Il. Means and Standard Deviations for the SR® for the Full Sample and by Gender

Full Sample Male Female t-values
Coping with Verbal Bullying
Self-reliance/Problem Solving 3.15** (.69) 3.21 (.96) 3.09 (.74) -1.01
Seeking Social Support 2.93 (.94) 2.89 (.92) 2.96 (.96) 43
Distancing 2.88*** (.80) 2.85 (.79) 2.91 (.81) .40
Internalizing 2.24%* (77) 2.12 (.70) 2.38 (.84) 1.98a
Externalizing 1.87 (.82) 1.99 (.84) 1.74 (.78) -1.88
Coping with Social Bullying
Self-reliance/Problem Solving  3.01*  (.69) 3.05 (.73) 2.95 (.86) - .77
Seeking Social Support 279 (1.05) 2.67 (1.00) 2.93 (1.11) 1.53
Distancing 2.78** (.82) 2.68 (.88) 2.89 (.75) 1.54
Internalizing 2.15*** (.85) 1.97 (.70) 2.36 (.95) 2.89¢
Externalizing 1.77 (.81) 1.81 (.80) 1.73 (.83) - .62

Note. *p<.05, *p<.01, ***p<.001 for differences betwnéhe scale mean and the next highest scale
mean, t-values not shown.
%p<.05,*P<.01,**9<.001 for differences by gender.

Table Ill. Self-report Coping Mean Scores by Invohement in Bullying in the Last Month

Victim Bully Bully-Victim Not Involved F-Value
Coping with Verbal Bullying
Self-reliance/Problem Solving  3.22 3.21 3.12 3.14 14
Seeking Social Support 2.76 2.84 2.84 3.07 .92
Distancing 3.11 3.04 2.89 2.76 1.34
Internalizing 2.61¢ 212 2.7F¢ 1.80 20.80***
Externalizing 1.99 1.67 217 1.64 4.53*
Coping with Social Bullying
Self-reliance/Problem Solving  2.92 2.72 3.01 3.09 .82
Seeking Social Support 2.83 2.27 2.68 2.95 1.72
Distancing 3.05 2.77 2.82 2.78 1.37
Internalizing 2.5 1.90 2.57¢ 1.77 12.54%*
Externalizing 1.83 1.67 1.97 1.61 .13

Note. *p<.05; **p<.01; ***p<.001; %significantly greater than those not involved (1;0
%significantly greater than those not involved (B4)

In Table 3, the self-report coping mean scores werapared across bully and victim statuses. The
subsample of valid responses for this analysis 1885 with 15.1% reporting that in the last montayttnad
been a victim (and not a bully), 7.5% a bully (amat a victim), 30.2% a bully-victim, and 41.5% not
involved. For both verbal bullying and social lyirlg, victims were found to be significantly morkely to
say they would internalize, than those not involireé bullying incident in the prior month as alpubr a
victim (p<.001).

externalize than those not involvépk.01).

For verbal bullying, bully-victims were also fodi to be significantly more likely to
No significant differences were found across biodly and
victim statuses for the approach coping strategjider distancing.
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In the final analysis, student coping strategiadlylng status, and school climate measures were
regressed on student willingness to seek help Witlying at school. In Table 4, the Cronbach Alpha
statistics, means and standard deviations for ¢hkes on willingness to seek help, aggressiveudtsd, and
perceptions of school bullying are displayed. €ablcontains ordinary least squares regressioriiceets
for the effects of expected coping strategies,yingl status, gender and grade, and two of the $dtiomate
measures on student willingness to seek help froadalt. The distributions for all variables werghin the
+/-2 (for skewness) and +/-7 (for kurtosis) recomded thresholds of normality (Curran, West, & Finch
1996). Cases with missing data on these varighi@sn Models 1 and 2 and 14 in Models 3 and 4)ewer
excluded. As expected, Model 1 shows that studehts said they would seek social support if theyewe
verbally bullied were significantly more willing teeek help §<.001). Students who said they would be
more likely to externalize were significantly lessling (p<.05) to seek help. None of the other variables in
the equation (bullying status, gender, and gradejevsignificant, but the model explained 31% of the
variation @djusted RP=.31) in student willingness to seek help. Model 2lided an interaction term
between bully and victim and also student aggresaititudes and student perceptions of school ingilly A
higher level of aggressive attitudgs:(001) and a higher level of perception that schoolying is prevalent
(p<.01) both significantly reduced student willingness seek help but the interaction term was not
significant, and in this model the effect of thetezralizing coping strategy was suppressed. Madel
explained 43%Adjusted RP=.43) of the variation.

Table IV. Cronbach's Alpha Reliability Statistics for Student Perceptions of Willingness to Seek
Help, Prevalence of Teasing and Bullying, and Aggssive Attitudes

Cronbach’s Alpha Mean (SD)
Willingness to Seek Help .82 3.22 (.50)
Prevalence of Teasing and Bullying .67 2.05 (.76)
Aggressive Attitudes .75 1.45 (.42)

In Models 3 and 4, the same analysis was conddoterbping strategies with social bullying. Both
models show significantly positive effects for sedfiance/problem solving and seeking social supfmr
social bullying on student willingness to seek helpodel 3 also shows negative effects on student
willingness to seek help for both those more likiglyinternalize |§<.05) and externalizep&.05). Model 3
explained 30% Adjusted R?=.30) of the variation. In Model 5, the avoidance sigis (internalizing and
externalizing) are suppressed by the negative teffeaggressive attitudep<.001), perceptions of school
bullying (p<.01). Model 4 explained 41%A(justed RP=.41) of the variation.
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Table V. Ordinary Least Squares Regression Coeffients for the Effects of Verbal and Social Bullying
Coping Strategies, Bullying Status in the Last Mortt, Demographic Characteristics and Attitudes on
Student Willingness to Seek Help

Model 1 Model 2 Model 3 Model 4

N=146 N=146 N=145 N=145
Coping With Verbal Bullying
Self-reliance/Problem Solving 11 .10
Seeking Social Support 1 9*** 4%
Distancing -.004 -.05
Internalizing -.10 -.06
Externalizing -.11* .04
Coping With Social Bullying
Self-reliance/Problem Solving 2% A3*
Seeking Social Support L 5xE* .04*
Distancing -.001 -.03
Internalizing -11* -.06
Externalizing -.10* .02
Bullying Status in the last month
Victim -.13 -.15 -.18 -.15
Bully .06 .07 .10 14
Interaction (Bully X Victim) .03 -.03
Demographic
Female -.08 -.10 -.07 -11
Grade in School -.01 -.05 -.34 -.08
Attitudes
Aggressive Attitudes - Q2% -.33%x*
Perceptions of School Bullying -.15** -.14**
Constant 2.90 3.99 3.06 3.97
Adjusted R2 31 A3F* 30*** AL

Note. *p<.05; *p<.01; **p<.001

Discussion

The primary goal of this study was to explore thpeeted coping strategies of adolescents when they
are victimized by verbal and social bullying. Samito prior studies on coping with bullying (Kasenha,
Smith, & Morita, 2006; Kristensen and Smith, 2002ul, Smith & Blumberg, 2012; Tennenbaum, Varjas,
Meyers & Parris, 2011), we found that studentseveld they would rely upon themselves to solve alprmo
(an approach strategy), more commonly than anyrottgponse. This may be explained by prior researc
which has concluded that middle school aged stgd@md not to expect positive results to come from
seeking help (Athanasiadas & Deliyanni-Kouimtzi@1@; Tennenbaum, Varjas, Meyers & Parris, 2011) or
may also be the case that students find the adagtiategy of self-reliance to be a more favourabdéponse
to predict for themselves, regardless of theirifigsl; or they may be acting on an inclination tp waat they

think they are expected to do in that situatiotheathan what they would actually do.
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For the avoidance strategies, we found that infilesample, distancing was more common than
internalizing and internalizing was more commonntlexternalizing. Recent victims and bully-victiros
both verbal and social bullying were more likelystoy they would engage with internalizing behavdpand
that recent bully-victims were more likely to reptinat they would engage with externalizing behaxgo
when verbally bullied. These results indicate statlents with recent experiences of victimizaaoa more
likely to believe that they will cope in maladagiways if victimized in the future by internalizirgy
externalizing. Alternatively, they may be a sifpatt students who anticipate internalizing and eveiézing
behaviours for themselves are more likely to béimized. When responding to a similar questionualtioe
direction of causality between bullying victimizati and its socio-emotional correlates in victims;tsas
lower self-worth and lower feelings of acceptanBsulton, Smith, and Cowie (2010) concluded that
causation of this kind may be bidirectional.

As in Andreou (2001) and Kristensen & Smith (2008, found that females were more likely than
males to predict that they would internalize whetiéd. This difference may be due to the varyiragure of
bullying among males and females. For exampleesnate more likely to be involved in physical binty
and females are more likely to be involved in iedirforms of bullying such as rumour spreading and
exclusion (Carbone-Lopez, Esbensen, & Brick, 2@#tanzaro, 2011; Esbensen & Carson, 2009). Mates a
also more likely than females to report that thayenbeen bullies and bully-victims (Smith, Madsén,
Moody, 1999) and females are more likely to repizat they have been bullied (Smith et al., 1999).

We also examined student willingness to seek hétp bullying at school, and its relationship to
coping strategies, bullying status in the last rhpanhd attitudes that students have about thensahet their
school. These factors explained between 30 andet3cent of the variance in the SCBS measure for
willingness to seek help. As expected, students s#id they were likely to respond to becoming gimiof
bullying by seeking social support were more wilito report incidents of bullying in all of the Stdical
models. Students who said they would rely upon dedwves if socially bullied were also more likelyreport
incidents, and those who said they would intereatiz externalize were less likely té\ negative influence
on student willingness to seek help with bullyingswnoted among students that have more aggressive
attitudes and those that perceive school bullyimgé more prevalent. More aggressive students have
greater chance of being labelled as a bully (Mc@tng& Cornell 2003), and this may be a reason \ligy
are less likely to come forward. If adults in theheol expect they are more likely to be an aggreshey
may find that coming forward to make a report candtrouble upon them. Identifying these studeaid
improving their attitudes may thus be beneficial bwth reducing aggression and creating a more open
atmosphere for reporting (Bandyopadhyay, CorneKdhold, 2009; McConville & Cornell 2003).

Reducing school negativity may also foster a greaiéingness to seek help with bullying, and a
greater propensity to adopt approach strategiesnwihetimization occurs. Negative school perceptions
among students have indicated an increased liladilod involvement in substance abuse, truancyying|
and fighting; and student perceptions of low miskart and high adult supervision have been linkddweer
levels of violence in school (Totura et al., 2008fudents’ negative attitudes and feelings towant®ol, as
well as their sense of security and belonging i school community, all contribute to the likeldd of
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their involvement in bullying (Eisenberg, Neumarkt&ner, & Perry, 2003; Laufer & Harel, 2003; Smih
Shu, 2000).

Conclusion

The current study's findings must be interpretetth waution due to the low sample size and the fact
that student predictions about how they would redpto bullying may be very different from how they
would actually respond. Additional research i®alseded to determine if the differences betweedigied
coping strategies found here are present in o#tings. The main findings of this research agg thiddle
school students predict adaptive coping stratefgiethemselves if they are verbally or sociallylkad, but
that their predictions vary by both gender and meeéctimization status; and that students who ekpe
engage in more adaptive coping strategies are mitling to report bullying at school. Future edtioaal
interventions may benefit, therefore, from introidigcrealistic forms of conflict into their desighh.may also
be advisable for school counsellors to use the egpkriences of students as teaching moments viesn t
treat victimized students in one-on-one sessionsnmurage the use of approach strategies in tieefu
These efforts may enhance existing recommendat@rschool personnel to discuss with students iltedyl
efficacy of hypothetical coping strategies (NaylBowie, & del Rey 2001). Or once students are wited,
school counsellors may need to provide them guiglatmout how they can learn from their past coping

responses to prepare for the future.
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