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IM SYSTEMS OF KNOWLEDGE 
MAY 2006 SESSION 

EXAMINERS’ REPORT 
 
Statistical Information 
 
Table 1: Distribution of grades for Systems of Knowledge – May 2006 session 

  A B C D E F Absent Total 
Candidates 40 513 1310 196 33 473 12 2577 

% of total 1.55 19.91 50.83 7.61 1.28 18.35 0.47 100 
 
General Comments 
The examination paper was divided into four sections, with three subsections in each 
part. Questions were set in both the Maltese and English language. Most students 
prefer to answer in English and it is the opinion of the examination board that the 
practice of presenting the paper in both Maltese and English should be reviewed. 
 
The examination board also noted that there is a substantial number of students who 
obtained a relatively high mark in their projects but then failed miserably in their 
written examination. The examination board discussed this issue, and concluded that 
it could be the case that some schools are over-marking the school based assessment. 
This tendency is, to a certain extent, being addressed by the MATSEC Board through 
a process of moderation of the school based assessment. 
 
The following are the reports by the examiners for specific sections.  
Section A 
Local examiners’ reports have repeatedly commented about the fact that examinations 
are approached with a banking mentality and Systems of Knowledge examiners 
especially consider this way of learning as inimical to the very aims of studying 
Systems of Knowledge. It is important for the students to know that ready made 
essays that are memorised by heart and reproduced in their exam papers irrespective 
of the question they chose to answer is not an acceptable way of answering an 
examination question. This is clearly an easy, less stressful way to deal with the huge 
quantities of chunks of knowledge that they are required to remember. The questions 
have been set to make students think critically about the topics under study and to see 
the relevance of these issues in today’s life. Candidates who have ignored these 
crucial objectives in answering examination questions in this section have not done 
well. 
 
There are quite a number of candidates who have not only grasped the content 
knowledge but also the attitudes and approaches to studying Systems of Knowledge. 
If candidates are used to these ways of learning and are encouraged to think about 
issues in relation to living in the 21st Century then the task of studying becomes more 
interesting and remembering facts becomes easier. Furthermore they do not have 
problems to answer questions in an original way since the arguments they make are 
their very own, rising from their observations and experiences of life. 
 
A number of candidates have problems with writing their thoughts clearly and in a 
coherent and organised manner. Some answers to the questions in Section A are not 
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structured properly and many of them that are well-structured do not include well 
developed arguments that reflect the candidates’ position on the issue. 
 
Problems with grammar and spelling are clearly evident, especially in the case of 
those writing in Maltese. It is worrying that candidates whose first language and 
language of preference is Maltese have difficulties in expressing themselves correctly 
in this language. The same argument goes for those who did not make proper use of 
English to express their thoughts. It is ironic that candidates who are arguing for the 
rights and needs to express oneself freely in a democratic society are not able to do so 
because of their inadequate language skills. This also points to the mistaken view of 
students, parents and, unfortunately, some teachers who argue for assessing the 
content of the essay and not the language and form in which it is written. Students 
should be made aware that in writing, form and content are not separate aspects.  
 
It seems that many of the candidates who sat for the examination in September did not 
seriously  work to improve their knowledge, attitudes and skills required to answer 
questions related to Section A successfully.  Some papers included well articulated 
and developed essays about Socrates, the Apology and democratic issues today. 
However, generally, the candidates showed that they still need to improve their skills 
in writing and in critical thinking about the knowledge that they have gained during 
lessons about the subject.  
 
Finally, all students should be made aware that they should clearly mark the question 
that they choose to answer. Unmarked or ambiguously marked answers are considered 
to be out of point. 
 
Section B 
The general standard of the essays about history of art in the late Middle Ages and 
Renaissance ranged from fair to good.  Exceptionally good work was rare.  Essays at 
the average/lower end of the marking scale were more common.  Many of the 
students' work showed a rather superficial grasp of the main artists associated with the 
historical period in question, i.e. Leonardo da Vinci, Michelangelo and Raphael. A 
small percentage showed a sure understanding of the general stylistic characteristics 
of art during this period and some were able to confidently explain developments in 
painting that characterized the art of the time. Students should be able to properly 
place the artists and their work within a historical context. On the other hand, there 
are still many students who seem to sit for the exam with little knowledge of the 
discipline. Unfortunately, a considerable number showed little evidence of wide 
reading and some seemed to approach the set questions with pre-determined essays in 
mind. The latter obviously risked being largely out of point; in such cases, essays 
were penalised.  When giving examples of works of art, most of the students did not 
venture beyond the three artists mentioned above. Finally, some students repeatedly 
misspelled names of artists and even terms like "Renaissance'' throughout their 
written work.  Artistic terminology should be properly spelled. 
 
Section C 
This year the content of this report dealing with Section C is going to be based on 
quotations made by the students while answering the examination paper. No attempt 
will be made to correct the English language as used by the students. This is done in 
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order to show the present language situation as delivered by our candidates aspiring for 
admission to the University of Malta. 

 
Apparently, considering the questions asked in this section over more than a decade, 
this year’s questions C1 and C2 were the closest in bringing out the appreciation of the 
knowledge in the hardcore technology. Normally past questions related social behaviour 
to the effect of technology, completely missing out the knowledge required, the feelings 
and the skills, the scary and frightening, and satisfying emotions experienced in doing 
practical projects involving higher material functions. This resulted in the students not 
being involved in all types of systems of knowledge and in the feeling for the true 
elements of technology which should be encouraged in our students from an early age. 

 
Quotations from examination scripts in 2006. 

 
One student wrote: - “…the people must learn even by education that behind the 
beautiful thing, even persons, there is a great thing that is more beautiful than the entire 
body of the thing” 
Comment: All SOK administrators must filter the above statement very carefully for 
this young person, with no aids or assistance from his class or workshop staff; alone; 
became conscious of the existence of, “A great thing that is more beautiful than the 
entire body of the thing”. All the SOK administrators should ask the question, “which 
school, and who are the teachers delivering this New Beautiful Thing to our students?”                                                                                                        
 
One student wrote: - “………we enter schools and other institutions to become docile, 
normalised and at the disposition of our superiors. So like this we become think less, we 
only seek aesthetics in objects, forgetting about the work behind the same object. 
Acquire things that are offered to us without any questions”. 
 
Comment: Some students are now highly mentally active and are becoming aware and 
conscious of the fact that sitting in a class, memorising notes and learning the tricks of 
how to pass examinations does not contain intelligence. This student’s comment 
indicates clearly that we are moving ahead in that the students offer surprises in their 
written answers and do not only quote the teachers’ notes. 
 
Perhaps this is one of the few students who greatly appreciated the carefully thought out 
criteria the examiners use for assessing the technical projects where enough room is left 
for each student to roam in any direction of his/her choice and so avoid becoming docile 
and normalised through: - 

• Students making their own decision. 
• Students analysing their own research in any way they prefer. 
• Students implementing a project of their own choice. 
• Students creating testing procedures as they see fit to check out relationships. 
• Students documenting their work using other methods in addition to written 

language. 
 
It is important to let students roam away from quotations and not to keep seeking 
security by always mentioning great popular names as Leonardo, Galileo, Michelangelo 
and so on. 
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One student said: - “…I am one of those who appreciate the outside because I 
understand nothing how they work because they are complex. I think I do so because of 
our culture too. It is like culture brainwashed us to not to try to fix things if we do not 
know how they work. But one must try to see how they work because if we do not try we 
will be passive”.  

 
Comment. Here is another student who feels that the syllabus and class culture 

“brainwashes us to become passive”. Perhaps the reason for all this is because over the 
lifetime of SOK we had very few qualified teachers to deliver the practical activities 
and complexities touched upon in questions C1 and C2. 

 
One student said: - “….in my technological project I was really excited how things 

work. Even if a light is switched on, it is very complex, but you appreciate it”. 
 
Comment. It would appear that students are moving in the footsteps of normal 

evolution of technological thinking, slowly climbing greater heights to see even further 
than before. The steps of this type of evolution are summarised as follows: -  

 
1. First one learns the basic needs for life survival. 
2. Then one somehow learns to communicate the essentials to other creatures. 
3. Then one develops emotional characteristics due to circumstances met. 
4. Then one learns to copy and imitate nature through pictures, writing and 

craftwork. 
5. Then one observes that behind the outer layers and beyond sight there are 

unknowns, which one has to postulate upon by abstract thought, analyse 
relations and test for confirmation. 

6. Then to set horizons in unknown areas, and armed with analysing tools and 
testing procedures to go and face and uncover all the unknowns within the 
inner or outer space of our universe. 

 
Most students and teachers stop at stage 4. Such students would be ignorant in that 

area of knowledge which will assist them to decide on their own, observe and analyse, 
test to confirm, and to document the results in a new and accurate form for no 
misinterpretation to occur, while others are interested to proceed to build further 
knowledge existing in our universe. 

 
One student said: - “…….jaghmluh fil packet pulit, u jaghmluh fis-suq fejn il 

kumpanija tirriklama l-prodot biex jimbiegh, u x-xerrej meta jarah jiftakar fih, u jixtri 
lilu.”  

 
Comments. This student confirms the reason why the question C3 was clearly the 

most popular one in the technical section this year, as the appearance and content of its 
starting line put the student, “fuq pakkett particulari u familjari ghas-sigurta” 

 
“The discovery of the D.N.A……………..” 
 
As soon as the examiner (il-kumpanija li tirriklama) gave the student a clue about the 

contents, (il-packing pulit tad-D.N.A. fis- suq tal kamra ta l-ezami), the student (ix-
xerrej), felt secure and went for it and bought the familiar package, (jarah jiftakar fih, a 
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jixtri lilu ) And that is what has been happening since the SOK subject was delivered in 
class form, or put another way: - 

 
“Lis-student, fil mistoqsijja, jgharaf  il-pakket pulit familiari, jiftakar il kontenut fin-

notes u dak kollu li sema’, jiftakar kliem u ismijiet bl-amment u jipreferi jixtri dik il 
mistoqsijja minn fost l-ohrajn, fejn fill basket tat-twegiba fl-ezami, jitfa u jimla, jew 
jimlieh b-dak kollu li qal haddiehor”. 

 
Whenever the DNA is mentioned, all the following noises and alphabetic permutations 
and combinations, (for that is what they are to most of our students) are raised from the 
graves, to be put in other graves commonly known as examination answer sheets. The 
thought behind it seems to be that if the student associates his answers with such great 
names and shows that he is the owner of familiar vocabulary in the area of the question, 
this would mean that some of the greatness of the great people and geniuses mentioned 
would rub on to the student, and the examiner would appreciate the ownership of this 
vocabulary without the student going through any of the practical experiences these 
great people went through. 

 
James Watson, Francis Crick, Gregory Mendel, Rosalind Franklin, Maurice Wilkins, 
Marie and Pierre Curie, Linus Pauling, Kepler, Galileo, Leonardo, Nicolas Copernicus, 
Bragg, Bohr, the Mona Lisa, The Last Supper,the inductive and the deductive method, 
the London, the Cambridge, the California and other groups, and how all the scientists 
follow seven or eight set steps to reach their conclusions. It is interesting that in their 
examination answers, most students relate the teacher’s notes about the seven or eight 
scientific steps, which all famous scientists follow in gaining their successes, but none 
of the students follow these steps during their own practical projects. Some of them 
even ask, “What do you expect from us?” 

 
Whenever the theoretical or aesthetic, and the practical or technological arguments 
come up, the following copy and paste activity takes place by most of our students, 
hence: 

 
The classical and the romantic types, Robert Pristig and Chris, John and Sylvia 
Sutherland, the mechanics singing in a workshop, the can of beer and how John felt hurt 
at adulterating his beautiful motorcycle with a piece of aluminium from a humiliating 
can of beer. Pheaderus, and the ghosts, and the reliable BMW and the old HONDA. It is 
to be noted that this year, instead of writing “a piece of a can of beer”, most students 
wrote, “a shim of aluminium which was cut from a beer can”. So perhaps in a period of 
more than ten years we should all be grateful that some technical vocabulary as “shim” 
has at last entered the student’s vocabulary after the examiners commented about it for 
so many years! This rate of technical education awareness is just much too slow. 

 
In all the other answers involving historic works the student seem to be of the opinion 
described once again as follows: The thought behind it seems to be that if the student 
associates his answers with such great names and shows that he is the owner of familiar 
vocabulary in the area of the question, this would mean that some of the greatness of the 
great people and geniuses, would rub on to the student, and the examiner would 
appreciate the ownership of this vocabulary, without the student going through any of 
the practical experiences these great people went through. 
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Another student said, “..I do not believe people do not appreciate the wonders being 
performed, but just do not fully understand it and therefore cannot experience the same 
feeling of the excitement that the scientist and the technologist feel when something 
works”.  

 
Comment. As the new syllabus is now compiled without a clear forcing on all 

students to do a “practical technological project with all the associated ingredients and 
assessment criteria, as required by the technological examiners”, where the 
technological project is now intentionally camouflaged amongst philosophical 
statements as projects could be “of tangible or intangible form and related to one of the 
other modules!”  most portfolio projects will now consist of written pages decorated 
with a few digital photographs, cut from the internet and pasted here and there, where 
most of the students, as suggested by one of the students in this year’s answers, “ the 
students just cannot experience the same feeling of excitement the scientist and the 
technologist feel when something works”. 

As was said before, the SOK does not contain all the ingredients and heartaches of the 
systems found when one conducts practical experiments to seek a particular type of 
knowledge. Most educators seem to advocate syllabi that do not contain these 
ingredients which some of our students seem to be yearning for. 

 
Most students wrote the following wrong interpretation on artistic and technological 

issues, when referring to riding a motorcycle. 
 
“Motorcycle riding is ROMANTIC while motorcycle maintenance is CLASSICAL”. 
 

To use the student’s own vocabulary in the 2006 SOK examination answers, this is the 
idea projected by those people who have been brainwashed, made docile, normalised, 
and who see motorcycle riding as, the tinsel on a Christmas tree, and fail to see that 
there is “a great thing that is even more beautiful than the entire body of the thing”. 
Thus they are unsafe drivers and most traffic accidents take place because people see 
riding a motorcycle as purely romantic and relaxing, when in fact it is both romantic 
and classical with the classical part ensuring safe driving, which saves the driver’s life. 

 
As most students experiencing SOK subjects learn from books and not through practical 
experience, they are totally not aware of the higher mental activities that go on in 
planning the design of any machine in ensuring the safe driving of any vehicle, 
especially a motorcycle which has to be balanced on two wheels, at different speeds, 
amongst other traffic, in different conditions, or weather, and environments. 

 
Neither Valentino Rossi nor Michael Schumacher would ever suggest that their work is 
purely romantic when they navigate at such high speeds, balancing to retain stability, 
turning after calculating the position of an object in their line of travel, stopping or 
quickly changing speed to avoid an ardent competitor suddenly trying to fill the gap in 
front of them, accelerating without raising the front wheel due to the high torque on the 
back wheel, correcting a skid in a corner in different road track conditions covered with 
rain, ice and dryness, where different tyres have to be scientifically chosen to get the 
best grip on the road. All these are fast mental calculations whose answers have to be 
calculated at high speed, where the quantitative result needs to be absolutely correct or a 
motorcyclist will lose his life. Even when riding for pleasure on the highlands and 
mountainous terrain, it is the classical quantitative calculations that come first and after 
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come the emotions associated with motorcycle riding which may be termed to be, 
“Romantic”, or in other words, qualitative results and emotions are involved, and no 
guarantees are provided for one’s decisions, that is, one remains irresponsible for what 
one does. It is about time that the SOK subject itself needs to swing away from being 
totally Romantic to being at least partially Classical as the teachers themselves define 
this issue, for the whole Maltese nation will soon pay the consequences, in not 
producing the right workforce for economic competition. 

 
Only one student in 2500 answer scripts described the technological hardware and the 
scientific systems in a technical product, that is some of that technology which exists 
behind a CD disc player. 

 
Another student suggested that the technological based questions in the SOK 
examination, for the next ten years should occupy the first page and not the last pages of 
the examination questions, as there is an insinuation that more importance and 
preference and attention is always attributed to those subjects which are read in the first 
few pages and also that colourful pictures should sometimes accompany the 
technological questions as they do in the other artistic and romantic questions. Surely 
there are technical scenarios which are as pretty and which the students can 
technologically depict, just like the Mona Lisa, for example, all the technology 
contained in all the wonders of the world, the old and the new, come to mind, perhaps, 
the technology in a tall building as the Empire state building or a 4000 Ton Saturn 
rocket taking off to reach the moon. Are not these scenarios, both aesthetically beautiful 
and technologically and scientifically wonderful?  

 
One hopes that this year, referring to all these student’s quotations was illuminating to 
all those who read this report. It is the wish of the examiners to have some feedback and 
to ask MATSEC to file these reports carefully, as the examiners were approached by 
researchers from other countries to refer to them in the future. Some foreign researchers 
on education regard these reports as useful published data and will eventually refer to 
them for analysing the behaviour and reactions of students, lecturers and administrators 
on this subject in determining future economic plans and educational requirements to 
train a competitive workforce. 
 
Section D 
By and large, the candidates sitting for this session demonstrated a rudimentary 
understanding of the salient issues at stake.  Exam candidates generally corroborated 
observations and lines of argumentation with reference to the relevant study materials 
and in some cases provided insightful exemplification grounded in the local social 
context.  More emphasis however should be placed in future on the latter, particularly 
in relation to questions that demand a specific, contextualized focus.  
 
Further effort is also required to better equip students with stronger argumentative, 
critical and analytical skills.  Critical engagement with the subject matter was sparse.  
Moreover, many students failed to interpret and answer the set questions correctly. It 
is imperative that candidates are effectively tutored on effectively interpreting exam 
questions and how to synthesize and apply course materials rather than merely 
regurgitating class notes/study materials without any attempt at application.  
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Of the three questions in Section D the most popular was question D3 followed by D2 
and D1.  D3 attracted the largest number of students because it draws from two areas 
about which they are fairly knowledgeable from sources both outside the SOK course 
and within it.  Given the age of the students most of them are bound to be familiar 
with the leisure industry.  They would know what there is, where it is, the level of 
employment it generates.  Since Malta is a tourist destination the students are familiar 
with the ‘tourist aspects’ of the leisure industry, particularly, hotels.  The answers 
show that to some extent they are following local controversial issues since most of 
them included the contested proposal for the building of the golf course, Ta’ Cenc and 
a couple of others.  The answers show that they have a fairly balanced position on the 
issue in this question, acknowledging both the need for strengthening the tourist 
industry and for protecting our natural environment.  The level of presentation and 
argument was fairly good but it must be pointed out that this was not a difficult issue 
to tackle. 
 
The answers to question D2 threw up a very serious pedagogical problem.  A good 
number of students completely missed the point of the question and wrote a lengthy 
account of what they consider to be prevalent Maltese values (or the lack of them) 
focusing entirely on the moral make up of Maltese people.  They seem to have 
(incredibly) missed the key words in the question such as “Principle Six” “World 
Conservation Union” and “living sustainably”.  There was no reference to 
environmental issues in their answer!  Tutors need to emphasise the importance of 
dwelling on the question for a couple of minutes during the exam to ensure proper 
understanding of the question being tackled. 
 
Those who opted for question D1 make up a ‘mixed bag’ including students who 
simply wrote from the top of their heads to others who showed that they had read 
about these (and allied) issues.  This being the trickiest question of the three it 
attracted the smallest number of responses. 
 
Overall there is still the tendency to “play it safe” and stick to the set texts and lecture 
notes.  This is a legacy from the type of secondary education that they receive where 
memory is still the main aspect that is rewarded.     
 
 
Chairperson 
Board of Examiners 
September 2006 
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Part B 
 
The following is the marking scheme used for each section for the May 2006 
Examination. The maximum mark for each section is 25 marks.  
Section A 
21-25 
marks 
 

The essay indicates that the student has a deep understanding of the 
philosophical issues under study; combines ideas from different sources in an 
original way and clearly articulates them in a well structured write up. The 
student is able to generate his/her own thoughts and presents them in an 
argumentative way. 

16-20 
marks 
 

The essay shows that the student has good knowledge of the philosophical 
issues raised by the question; is able to critically reflect on them and argue 
for his/her own positions through organized writing. 

11-15 
marks 

The essay shows that the student is fairly knowledgeable of the subject but 
could have been more comprehensible. 

6-10 
marks 

The essay shows that the student has some knowledge of the subject but does 
not use it to answer the question in a direct manner. 

0-5 
marks 

Student’s knowledge of the subject is extremely poor or out of point. 
 

 
Section B 
21-25 
marks 
 

Work demonstrates a thorough comprehension of the art produced during the 
period studied and an insightful and original analysis of the question.  The 
candidate is able to articulate his/her ideas in a very clear and organised 
manner. 

16-20 
marks 

Work demonstrates a good knowledge of the subject, focuses on the main 
aspects of the question and describes relevant historical practices 

11-15 
marks 

Work demonstrates some evidence of study and analytical skills.  Some 
important elements are missing. 

6-10 
marks 

Work is poorly argued and shows evidence of insufficient study and analysis 
of art history.  Work lacks focus and depth of understanding. 

0-5 
marks 

Work is too brief or incomplete, irrelevant 

 
Section C 
To permit students to roam in diverse horizons, the following general criteria in 
association with the areas covered by the particular questions are used. Students are 
allowed to quote or relate some basic memorised facts as related to a particular 
question. The students’ own discussions are preferred and are rewarded more than just 
quoting the read facts. The students are highly encouraged to supplement arguments 
by drawing sketches. Contributions relating to effects on environment, behaviour of 
self, society and work and properties of materials found in technology, the languages 
and symbols and analysis of functions and the testing that may be used in diverse 
circumstances are rewarded. Associated discussions involving political, religious, 
educational, economic, financial, commercial powers as related to the technological 
contents in the particular questions are rewarded. Just relating a read fact or historic 
event is only partially rewarded. 
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Memorised factual episodes (5 marks) 
Mentioning of popular read facts from books or class notes about DNA, Watson and 
Crick, motorcycles, hairdryers, washing machines, classical and romantic characters, 
Madame Curie, Galileo, Leonardo etc 
 
Environmental effects on our planet (5 marks) 
Contrasting the advancements of technology to the destruction of the environment 
through unsustainable use of non-renewable energy sources, in making products and 
the resulting benefits and pollution. Suggesting practical solutions would be rewarded. 
 
Social and human disturbances (5 marks) 
Depicting the facts where science and technology offer a heaven for some but 
produces hell for others, not only the romantic type of people but also for those 
working in manufacturing products. 
 
Material behaviour and technical functions (5 marks) 
Mentioning of deeper analysis, testing, use of appropriate technical language 
describing the product, the special languages like symbols, sketches, graphs, 
mathematics, chemical symbols, models of scientific equations and technical 
behaviour such as static and dynamic motions. Without such an appreciation and 
realistic deeper details, superficiality will always reign. 
 
Political, religious, educational commercial powers (5 marks) 
The student is expected to appreciate that all technologies are suited to assist people in 
all walks of life and must discuss methods in allowing safe use of technology and 
never to unleash the catastrophic powers that are dormant in any tangible material. 
This power may be awakened in the form of warfare and even uncontrolled rubbish 
on the scrap heap. Solutions and discussions are rewarded.  
 
Assessing question C1 – Examiners expectations 

1. Mentioning of memorised facts without discussion (5 marks) 
2. Appreciating the powers of the law of supply and demand for products (5 

marks) 
3. The influence of market research and advertising (5 marks) 
4. Mass production technology, guarantees and competing against low cost 

producers (5 marks) 
5. Expecting value for money paid, cost of scrapping a product (5 marks) 

  
Assessing question C2 – Examiners expectations 

1. Mentioning of memorised facts without discussion (5 marks) 
2. The limitations of using only human sensors for assessment (5 marks) 
3. Appreciating static, dynamic scenarios (5 marks) 
4. Discussion of basic scientific fundamentals and instrumentation measuring 

them (5 marks) 
5. Appreciating the understanding of symbolic representation through circuit 

diagrams, sketches even the depiction of simple examples such as how heat is 
conducted through media (5 marks) 
 

Assessing question C3 – Examiners expectations 
1. Mentioning of memorised facts without discussion (5 marks) 
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2. Capacity of abstract thought to postulate models of problems, discussing 
solutions (5 marks) 

3. Appreciating the power of observation, analysis and testing (5 marks) 
4. Appreciating the powers of teamwork, feedback, communications and 

documentation (5 marks) 
5. Appreciating the importance of freedom of thought and education to form free 

thinking people and not the ‘tell me what to do’ type of persons who do not 
make good researches (5 marks) 

  
The freedom of thought circulating about the areas depicted in questions C1, C2, C3 
are better rewarded than quoting facts without discussion. It is believed that a 
potential university student would cover all the requirements in not less than 3 to 4 
pages using single line spacing and average word spaces. Spelling mistakes are 
treated with leniency but not the short mobile telephone ciphers such as ‘dis is 4u2c’ 
type of comments which are absolutely penalised. 
 
Section D 
21-25 
marks 
 

Candidate demonstrates in-depth study, sound familiarisation with core 
content and a thorough comprehension of the subject matter.  Essay is 
logically developed, and effectively structured.  Claims are substantiated with 
evidence and exemplification.  Original analytical insights and sound critical 
orientation.    

16-20 
marks 
 

Candidate indicates good working knowledge of the subject; provides 
evidence of adequate study preparation and reading; demonstrates application 
of requisite argumentative, analytical, critical and exemplification skills. 

11-15 
marks 
 

Candidate provides some evidence of study and the requisite argumentative, 
critical and analytical skills, however fails to demonstrate in-depth 
familiarisation with the subject matter and to substantiate claims with 
evidence and exemplification. 

6-10 
marks 

Candidate demonstrates a rudimentary understanding of the subject matter at 
stake; however, lacks in-depth knowledge. Work is characterised by 
insufficient study, low familiarisation with course content, poor 
argumentative, critical and analytical skills. 

0-5 
marks 

Candidate fails to interpret question correctly; irrelevant and incomplete 
work 

 
 


